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This essay will include a deep understanding of the value of reflection, reflective practice in ensuing quality service is at its best and the use of effective models of reflection. It will compare and analyse the efficacy of two models of reflection, discussing thinking skills and raising awareness of the impact of practitioners. It will critically evaluate the different ways that reflection on practice will enable practitioners to deliver practice to ensure the best outcomes for the children and their families. Lastly it will include an understanding of the link between theories of reflection and how they can benefit professional practice.
According to Austin and Farlinger (2016) reflective practice allows practitioners to develop a greater level of self-awareness, and understand the way they perform and the impact it has. It allows practitioners to grow and develop within profession and personal development. Reflection is a skill, which can be taught, practised and perfected. As Hickman and Stokes (2016) points out reflective practice is recognised as an important tool, in understanding and dealing with change within practice. It is important that practitioners understand and embrace the value of reflective practice to develop both their personal and professional development and practice. As Paige-Smith and Craft (2011) states reflection should combine with policies theories and practice, from which new opportunities for action can be developed. According to Lindon (2012) the aim of reflective practice is to examine and think back on your own practice, rather than just letting it go. Dilemmas or problems can motivate practitioners to think seriously and discuss how to solve them. However the approach of reflective practice is more ongoing habits that are not getting solved. 
Reflective practice is a strand of professional learning, it is a part of ordinary, everyday practice and includes communication with other adults who share the responsibility to create really positive experiences for children over early childhood. With greater understanding of working with young children comes the essential professional outlook of striving for best practice, not being satisfied with meeting only minimum standards and coasting through days by doing just enough.		
						                    (Lindon, 2012:4).
According to Bolton (2014) ‘reflection and reflexivity are moral and principle practices based upon practitioner’s ethical values’. Values, principles and ethics are considered when practitioner need to reflect. Values are what we base our actions and beliefs on, they require no justification. We all hold certain values such as respecting one another and everyone should be treated equally. Reflective practices allows practitioners to distinguish their own knowledge and values in practice. Reflection can then support practitioners to identify and develop their values and adjust their practice. Practitioners need to consider this may not be possible as the organisation may be against their own ethical code, or the situation may not be able to be altered. Reflection on practice is a key way to improving practice and how values affect practitioner’s roles in their setting.    
According to Bassot (2016) most practitioners learn from experience they have been through, in their everyday lives. When practitioners use phases such as, ‘that worked well’ or ‘I won’t make that mistake again’, this shows that practitioners are continuously reflecting on their experiences and take action on it as a result. Many theorists use experiential learning cycles to help reflect on their experiences.
Kolbs experiential learning cycle developed because he was interested in how practitioners learn and how they make sense of experiences in their settings. Kolbs cycle consists of four states, and they follow on from each other. Kolbs argues that the cycle can be started at any point, however the cycle usually starts with a Concrete Experience. This could be something ordinary, new, or different. Following the cycle on to the next stage is where Reflective Observation takes place, practitioners think about what has happened and analyse the situation. This then continues to the third step, which is Abstract Conceptualisation, this is where the practitioner concludes what they have experienced, adding in their knowledge of situations and practices, to then end on the final stages which is Active Experimentation, this is where the practitioner will apply their knowledge to the new situation or next experience, that’s when the cycle starts over again. The experiential learning process could happen any time depending on the situation. Kolbs argues that to complete the reflection that no stages must not be missed when doing the experiential cycle (Bassot, 2016). As Moon (2004) points out many people criticised about Kolbs reflection cycle, as they called it too simple. This was because it does not go in to much depth within each stage, and that when talking about the experience, it was tending to be on a small scale. 
According to Akella (2010) Race has a similar model of reflection to Kolbs, however he has simplified the stages within the cycle. The stages consists of wanting, doing, feedback and digesting. From this reflection cycle, the practitioner then turns their experience in to knowledge, action, reflection and modification. According to Paige et al. (2017) Gibbs model of reflection is very similar to Kolbs, however Gibbs has added in more stages within his reflective cycle. Gibbs has six stages all together and like Kolbs, Gibbs encourages learning from an experience to enable understanding of the situation and what to do next time if the situation occurred. Gibbs starts Description, this is the experience, like how Kolbs starts his reflection cycle. Gibbs says that the practitioner should try and write as much down about the experience to be able to reflect on it. Next Gibbs has added Feelings, Gibbs thought it was important for practitioners to talk about how they felt during and after the experience. The next stage is Evaluation, here is where the practitioner would talk about what was good and bad about the experience, after this the practitioner would go on to Analysis. Here the practitioner would try and make sense of the situation, thinking of theory and perspectives. The next step is Conclusion, the practitioner would think if they could have done anything different and what have they learnt from this experience and lastly is Action Plan. This is where the practitioner would think what they would do different if the situation was to occur again. 
While Gibbs and Kolbs present both their reflective models in cycles, in practice, it could be that the practitioner is reflection on entirely different experiences, in their next evaluation of your practice. So it may feel as if the cycle ends after action plan. However as discussed above, this will support the practitioner. So that next time a similar situation arises, the practitioner will have greater body of knowledge upon, which to draw when deciding their course of action. The cycle will continue, but there may be hiatus between stages. 	
							(Paige et al, 2017:13).
According to Redmond (2016) Boud and his colleagues developed their model of reflection from Kolbs experiential cycle. They criticised that Kolb did not discuss the nature of his stages, of observation and reflection in much detail. However it helped practitioners in planning learning activities. As Hayes et al. (2014) states Kolb makes it very clear, how important observation is within reflective observation and practice. Kolb, very much like Schön focused on observable behaviour, they called this the objective observer, and ‘that the thoughts, feelings and values of the practitioner are seen as not important to the reflective practice’. On the other hand Gibbs believer that these emotive responses were important to add to his model of reflection, and this is how he developed from Kolbs model of reflection. Gibbs tried to ‘respond to the human nature element of reflection’. Additionally this is challenging to describe within a ‘one size fits all, two dimensional model’. Within Gibbs reflective model, it is important to look at issues such as, values, change, commitment to quality, differentiation and diversity.   
As Reed and Canning (2012) states ‘quality is influenced by our own perspectives on learning as well as what we have read, observed and practiced’. ‘Quality improvement is a continuous process’, just like reflection. It is looking at aspects of practice to improve and support the well-being of children and their families. Quality improvement should involve the whole early years setting and their staff. Most importantly it is a ways that practitioners self-evaluate in order to make things better. It requires listening to views of who is mostly involved including children. Also listening to external views and advice and recognising strengths and weaknesses. There are certain questions that practitioners can ask themselves to self-evaluate about the quality of service they provide for children and their families, these include: 
How is what we do benefiting children and their families? How do we know? Do we want to change, adapt or alter doing things? If so what, when, where and why? And lastly how do we actually do this? 
					(Reed and Canning, 2012:10).
However as Reed and Canning (2012) states these questions or cycle can be seen as quite simplistic, and does not tell the practitioner what quality is or how it looks like. On the other hand practitioners take on the responsibility of wanting to improve the quality of service they provide for children and their families. It is important that practitioners identify what quality experience benefits childrens development, to make sure when asking these questions they are changing or altering things that are going to help the children develop. As Paige-Smith and Craft (2011) state practitioners who engage and understand the development of ongoing learning experience nurture childrens learning and development. The practitioners should do this that ‘honours the child’s own interests and perspectives, and allows space for ideas and possibilities to emerge from dialogue’. 
As Department for Education and Skills (2014) states within the Qualified for Life document it points out that education changes childrens lives and provides them with opportunities and prepares them for their future. Within the document they have four aims, these are Aim one: ‘an excellent professional workforce with strong understanding of what works’, Aim two: ‘A curriculum which engages and is attractive to children and young people, and allows them to develops’. Aim three: ‘The qualifications young people achieve are nationally and internationally respected’. Then Lastly Aim four: ‘Leaders of education at every level working together in a self-improving system, providing mutual support and challenge to raise standards in all schools’.
Within Aim one it states that
The best professional development is based on reflective practice and learning from others; practitioners are more likely to develop their own classroom practice through observing others, being observed and having the opportunity to see different approaches to learning and teaching in practice. The best practitioners use evidence-based approaches, scrutinise and analyse data. Teaching and learning is informed by learner performance data and validated research.
			(Department for Education and Skills, 2014:12).
According to Bassot (2016) it is acknowledged that learning has the chance to change practitioners practice and knowledge. There are principles that can become from reflective learning, these include, acknowledging individual experience, this is the experience the practitioner wants to learn from. When this is recognised, the practitioner will reflect on it and challenge themselves through experience. The next one is encouraging critical reflection, this is when the practitioner makes sure they know what they are learning, taking in the process and the premises. After that is engaging in discussion and dialogue, practitioners talking to other is very important in critical reflection and this is how practitioners discover things they might have not noticed. The next one I having a holistic orientation, practitioners need to understand that learning is a whole, this means practitioner talking about their feelings. After that is being aware of context, this is where practitioners need to aware of their experiences, and that reflective learning takes time for things to change. Lastly is building authentic relationships, this is very important for practitioners to be able to be open and honest. This helps practitioners understand themselves and allows them to develop and gain more confidence.
As Lindon (2012) points out practitioners who are reflective practitioners should share their skills and knowledge with other practitioners, to make sure everyone within the setting are reflecting on their practice. It is important to add that it is just about impossible to share skills, knowledge or help practitioners who have less experience than you, if your knowledge and skill level is not accessible to yourself as a practitioner. The theory of improvement through practice is very important within any early years settings, for the adults in the team, it is part of their learning process. Additionally, opportunities should not be missed to show a ‘role model of continuous learning day by day to the children’. Children need to be within an emotionally safe learning environment and practicing and learning from mistakes is a big part of their development. 
As Lindon (2012) points out an important issue, while trying to share knowledge and skills, within your team, it can be difficult within groups that practitioners are uneven, when each other are trying to speak. Many team members are a mixture, some are loud and some are quiet. The team will not progress or learn if everyone talks over one another. A senior member of staff needs to take control, and delegate the meeting, so everyone gets a chance to speak. ‘Speaking up in a meeting is a shared responsibility’. 
[bookmark: _GoBack]As Lindon (2012) states Edward de Bono has an approach called the Six Thinking Hats, this was a way to allow adults, within meetings, decision making or discussions, avoid arguments, people talking over one another, or no one talking at all. Edward de Bono used the approach was each hate had a different colour, and all had different meanings. The white hat is giving out information, fact and figures, this had to be accurate. The black hat is the negatives, risks, difficulties and problems, practitioners were facing. The yellow hat is the benefits, advantages and positives. The red hat is the practitioner’s feelings, this needs to be heard as unexpressed feelings, may emerge in other ways. However some practitioners may not want to talk about their feelings in front of everyone. The green hat is the changes we need to make, what else could we consider? Lastly the blue hat is the voice, this hat makes sure the meeting stays focused and everyone gets their chance to talk. ‘The Six Thinking Hat approach is a valuable way to reflect on the balance in a team as well as personal preferences and habits’. 
As Pen Green (2017) states within the Pen Green Centre, the staff work towards the parent partnership programme. They recognise how important the role of the parents have to play in their childrens development and learning. ‘Through an equal and active partnership of care and education,’ staff and families establish a way that both learning and supporting needs of the parents, so that ‘each childs right to high quality early years education with care’. Pen Green believes that parent involvement in an early years settings benefits childrens learning and development. Pen Green gives the practitioners the opportunities for professional development, in working with families in the early years. According to Whalley (2007) Pen Green believes that involving parents in the decision making, planning and implementation of work at the centres. Within the Pen Green centre, they have principles that they work alongside, these include 
 be concerned with individuals’ capacity to be self-directing, help individuals to gain more control over their lives, be about raising self-esteem, promote learning as a lifelong experience, be about equal opportunities, be about pushing boundaries, be about constructive discontent and not having to put up with things the way they are, encourage people to feel they have the power to change things and be about self-fulfilment
							(Whalley, 2007:4)

According to Wesley and Buysse (2001) by explaining professional roles and relating them to professional goals, aims and principles, for providing the best quality of service for children and their families. Practitioners can picture the type of their work by thinking about their professional development, training and education. Practitioners are expected to view parents as partners, and families’ priorities to allow them to provide the best service. Also practitioners view the child and their families in the ‘context of the community’.
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