Reflective report for managing behaviour and supporting learner engagement

Within the post-sixteen education sector, the importance of learner engagement and behaviour management is still as forefront as it would be in any compulsory education setting. Many of the learners are willingly there to extend and develop their knowledge, especially in university settings, it could be hypothesised that because these students are voluntarily choosing to attend these higher education sessions, that they would be more willing to participate and learn, but that is not always the case. Effective student engagement is said to be a combination of “behavioural, emotional and cognitive engagement” (Pedler et al 2020). The way in which learners engage and act will differ from setting to setting, and this difference in behaviour and engagement could also stem from the type of teacher that they have before them. The way in which the teacher presents, such as passive learning or active learning (Rogers 2019) could determine the way in which the learner engages, and this all correlates with the type of lesson is being taught. There are workshops, online learning, apprenticeships, classroom learning and so forth, all of which will require different teaching styles which sometimes to not align with what is suitable for some learner styles. It is important that students and teachers work together to ensure that all voices are heard, and the student’s feedback is reflected in the development of the lessons going forward, as their experiences are the most important evidence to see what is and is not working in the lessons. 
The Quality Assurance Agency for Higher Education (QAA) on student engagement explains how “learning is a partnership” between the students, the work and the teacher. It discusses how that ensuring student engagement means that educational settings are to always try to develop “new and innovative approaches” (Bretts et al, QAA, 2018). This paper discusses how the partnership between the student and practitioners should be used to ensure that quality assurance is enhanced, and students are to be encouraged to provide feedback, to further push their teachers to ensure that they are providing a more engagement and suitable learning style and environment for students to thrive in. Further on, it discusses the importance of staff having “ongoing training and support” in regard to student engagement, as in modern day learning, there are so many different learning styles, teaching styles and innovative technologies that can be used that were not present even just a few years ago. Education is forever evolving, and staff should be encouraged to learn as their students learn to, to provide more of an opportunity for students to have an effective engagement in the lessons. 
When students are bored, uninterested, or struggling, their willingness to learn can decrease, this could then be potentially presented through ‘disruptive’ behaviours in the classroom setting. The behaviours that could be seen as disruptive and may affect the other learners and their engagement to the lesson are as follows: arriving late, talking over others, leaving multiple times, eating loud food items or using the phone. It is important for teachers to consider that some behaviours that may seem disruptive are not always avoidable (University of Wolverhampton, UoW) an example of this would be the fact that the use of technology has been ever increasing over the past few years, so it would be difficult to differentiate whether a student was using the phone to research or to scroll on social media. Setting boundaries and rules in class is “generic advice” given to new teachers, but this along with making good rapports with the students doesn’t always mean that disruption in the learning environment will be diminished. (Lebor, 2017). It sets a foundation of what you expect the class to follow, but this doesn’t mean that it will be followed. Repeated behaviours that are disruptive to other learners are to be addressed and solutions can be created to help aid this student in whatever they may need support with (UoW). Disruptions are classroom and student dependent, it can stem from phone use, talking over you or even in some settings such as Special Educational Need settings, verbal or physical disruptions which would have their own plan of controlling the classroom behaviours. Lebor (2017) states that teachers need support when dealing with difficult students, training to deal with “a wide spectrum of difficult situations” and being able to discuss issues and strategies with other colleagues without feeling insecure. Lebor (2017) states that an important strategy in dealing with behaviour management, which links into the effective engagement of others, is to sit and talk to the disruptors of the lessons, to discuss why they feel like they need to act this way, if they are struggling and need any help, but these types of conversations need to be “skilfully deployed” which is why the training is important.  Reflecting back to Pedler et al (2020), it would be essential for teachers to be trained to develop and implement more appropriate teaching styles throughout their careers, for different lessons, environments and students to hit the three key areas of behavioural, emotional and cognitive engagement to ensure that student success is more accessible. 
Teachers have to be adaptive and make adjustments through their lessons to be able to ensure all students are having equal and quality learning success, whether this is daily, weekly or yearly. The pedagogical strategies they use are dependent on the topic they teach and where they teach, which means that not only do they have to manipulate their delivery of the lesson, but the environment it is in too. (Scott, 2017). Students may be unwilling to engage due to the way the room is set out, the way the teacher is delivering the work, which is why it is seemingly important for students to give truthful feedback and have a rapport with them to be able to discuss changes that maybe needed to improve success. Scott (2017) discusses how the use of multiple methods of teaching and learning styles in class have the best probability of success of effective learner engagement, for example, using direct teaching with technology, group work and active learning in one session, having multiple different styles throughout can adapt to all and allows student to be kept cognitively active throughout. 
To conclude, it is key for all learners, of any age, to be able to actively learn in the most successful way possible, to increase satisfaction and achievements for the students (Rogers, 2017). For this, the learners must be engaged throughout, meaning the teacher must be adaptive, appropriate and give effective strategies throughout all lessons to be able to provide the learners with the most engaging session. This engagement can be affected by the disruption of others and if these disruptions are not addressed and given proper solutions throughout the lessons, the effectiveness of any learning will decrease. Teachers must find the balance between interesting teaching, setting class boundaries, building rapports as well as being highly adaptive to any issues that may arise. Learners must understand that they are partially responsible for their learning capabilities, ensuring that they are willing to learn as without the will to learn, the classroom environment can be deemed as a mere waste of time. As well as this learner responsibility, the teacher has a major part in this role too, providing suitable resources, an engaging lesson, and an appropriate environment for successful learning, using a more emotionally and educationally supportive approach to teaching.

Part two: Professional observations and reflection of own lesson
The first practitioner observed was an experienced Occupational Therapist of over twenty years who also trains others in occupational therapy techniques for a care company. LC was training a group of adults from an educational setting on sensory circuits, a type of intervention that is used to aid students in their sensory deficits as well as working on their attention and regulating deficits, that then can aid learning. There were twenty-five adult learners, put into four groups of five, of their choice. LC was confident in her approach and was able to regain attention back to her by using set times for group discussions, and when some learners would carry on discussing she would use a slightly louder tone of voice to regain attention and explained the importance of the training for the students that they teach. LC allowed groups to answer without choosing a particular person to answer, this allowed the groups to decide amongst themselves to have dedicated people who would answer for their group, this seemed to work for the learners as no one presented as stressed or worried about answering or being singled out. This allowed learners to be engaged in the task more enthusiastically as they know their ideas could be brought forward but the anxieties were reduced by having that one speaker for the group. LC would walk around and engage in the discussions, and if the learners were to stray from topic, she would politely redirect them back to topic subtly, which happened multiple times throughout the forty-five-minute session. There were a couple of learners in the group who would use their phone whilst LC was discussing key points in the training, at the beginning of the session the use of phones was asked to be refrained throughout the training unless for emergency purposes, so LC reminded the group to put phones away. When a learner questioned why they couldn’t use it in an irritated tone, LC calmly answered that it was a paid training session and they needed to be fully present from advice from their manager, LC then moved on to the next part of the training and all phones were put away by the learners. It seemed that due to LC being confident, aware of her learners’ actions as she was in the front of the four groups, and her calm demeanour, this allowed learners to listen to boundaries put in place even if they did need reminding. 
The second practitioner observed was CW, who has two students who are sixteen, both with a diagnosis of autism spectrum disorder, speech and language difficulties including echolalia, and delayed learning disabilities. CW class was loud, busy with other students and staff members. CW was working with the two sixteen-year-old students on the use of laptops for research on a topic of their choice, it was clear that the students were fond of the laptops and was asking for YouTube throughout the session. CW reminded the students that they are to complete their work on their topic then they can use the internet to look at YouTube. One student began to scream and threw the laptop, causing the other student to become distressed, repeating words, CW explained to other staff in the room that when that student repeats the same words over and over it is a sign of anxiety and to remove him from the situation for his own benefit. Staff took that student into a quiet room where he settled. CW and another educational staff member were removing items from the first students’ path that could be used as weapons or were at value if they were broken. This student proceeded to flip tables and chairs. CW used a calm but firm tone when talking to the student, ensuring that only she was talking and not the other staff as she knew that the student could not process more than one voice at a time in that current state of mind. The student proceeded to become physical towards staff, which meant CW had to follow the care plan of using positive behaviour management safe holds to reduce harm to others and the student himself. Throughout this she remained calm and talked to the student, using de-escalation techniques that were known to help the student, within ten minutes the student had calmed and asked for the laptop. CW stated that he was to finish his work for five minutes before YouTube and a timer was used for this countdown, which seemed to calm him. CW stated after that for future lessons she would use a timer for this student so he knows when the reward, in this case YouTube, can be accessed, so he could engage in work with less anxiety about when he was going to get rewarded for it. 
A science lesson was completed for a group of three learners between sixteen and eighteen years old, all with an autism diagnosis. This lesson was on body part recognition as a starting point for sexual education. The students have an average cognitive age of four years old. Due to the students are to start working on PSHE work on sexual education, so a baseline assessment was needed to determine what level of understanding they had on the human body. For this, I worked one-to-one with each student to work on body part recognition. The first two students engaged well with the head shoulders knees and toes song on YouTube, as they enjoy music in lesson time, the other student was highly irritated from the start. They presented as disengaged and aggressive from the beginning, unwilling to engage. When reflecting on this lesson the day after, the staff with that student said that he was suffering from toothache all day, and due to his communication difficulties, he was unable to express this, which caused him to not want to engage or participate in any work. If I had known the student had been in pain, in reflection I would not have been encouraging him as much as I did to engage in the lesson, as I know pain for this student can lead to a dismissal of wanting to participate as well as physical behavioural issues towards himself and others. 
The other students presented as happy, engaged, and had preferred staff members with them which made them feel comfortable, which allowed them to engage in work a lot easier. Due to the students usually enjoying a more loud, animated, and ‘silly’ teaching style, I adapted to this and made the topic as fun as possible with them. Using the chalkboard is something all students usually love to engage in, which allowed them to have a more creative output into their body part recognition, which then helped with learner engagement of the lesson. Praise was used throughout as, again, I knew that these students thrive off praise and recognition of their work. Knowing what type of teaching style, the learners enjoy from and what makes them want to participate in any lesson is key when teaching something new, and this was apparent in this lesson. Please see appendices for target plan. 




























Appendices 

Targets for future development in teaching 
	Target 
	How to complete 
	Date of completion 

	Staff management skills 

	· Ensuring all staff are open and honest about the presentation of which the student is presenting. Collecting a full handover before lessons are to start. 
· Working with mentor for advice 
· Spending time in other settings to learn from other teachers 
· Ensuring that LSAs know the one-page profiles for the students with SEN, as well as any extra staff that may be in the class at that time.
	Ongoing – no need for end date goal. 

	Putting boundaries for the learning environment in place and ensuring they are followed through
	· Ensuring learners know what acceptable practice in the learning environment is. 
· Providing symbol format for those who need it in the current SEN setting I am in
· Allowing boundaries to be pushed when pupils with the SEN diagnosis are struggling – when necessary – allowing students who are feeling unwell the break when needed 
	Ongoing – to be used in when necessary 




Teacher Observation Form 
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	Teacher

	LC

	Date
	
25.04.2022

	Group
	
25 adults over 18

	Topic/Context
	
An occupational therapist practitioner providing sensory circuit training to education staff in an independent special needs school for students up to 20 years old

	Notes on the lesson:

	









	· LC was positive, upbeat and seemed confident in her approach
· She discussed her experience in the field and asked students if they wanted to share any experiences they may have 
· LC did not provide any physical or visual aids for people to understand the differences between each sensory circuit activity, which when asked a lot of students were disappointed in
· When the learners would talk over LC, she would politely redirect the room back to the activity or question at hand
· When a couple of learners used their phones, LC would directly ask them to refrain from using their phone until the session had ended 
· Training on sensory circuits lasted approximately 45 mins 


	What I have learned:

	









	·  When explaining physical activities, visual aids or examples would be beneficial to keep engagement levels higher
· Reminding learners of the boundaries of the specific lesson throughout if boundaries aren’t being followed is acceptable 
· Group sessions allow learners to feel less pressured to answer, if they decide on a person to answer for the group between them

	Targets to improve my own practice (mapped to professional standards where appropriate):

	
	· Accepting that boundaries are acceptable to put in place at beginning and throughout lessons 























Teacher Observation Form 
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	Teacher

	CW

	Date
	
09.05.2022

	Group
	Two  learners age 16, with diagnosis of Autism, speech and language difficulties and learning disabilities. 

	Topic/Context
	
An ICT lesson – using laptops for an ICT lesson to research a topic


	Notes on the lesson:

	









	· CW engaging and upbeat
· Student not willing to engage 
· Very loud classroom 
· Behavioral plans followed 

	What I have learned:

	









	·  Importance of knowing techniques from one page profiles and educational care plans to de-escalate situations 
· Importance of the use of structured rewards and praise in a special educational needs setting 
· Directing other staff is highly essential in situations like this

	Targets to improve my own practice (mapped to professional standards where appropriate):

	
	· Staff management skills – need to improve 
· Remaining calm in situations that may lead to escalating behaviors (in SEN setting)
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Lesson Plan

	Topic: body part recognition – science 
	Class: class one – DYC 


	Date: 12.5.22

	Length of lesson: 30 minutes 
	Number of students: 3 

	Resources required:
Chalk board 
Chalk



	Aim of Lesson
For learners to engage in a science lesson labelling body parts for the first time, to create a baseline to start on their sexual education lessons. 



	Learning Outcomes – The Learners Should Be Able To:

· Recognize all facial features 
· Label at least 4 parts of the body on themselves






	Previous student knowledge required for the session:	
This is a baseline assessment on what the students know- as a starting point to sexual education PSHE 





	Anticipated difficulties (if applicable):

Behavioural difficulties/lack of engagement 
Communication barriers 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	Telling students about the lesson 




Working one-to-one with each student. Starting with own body


Chalk board







Praise 
Ending session with reward 
	Starting with head shoulders knees and toes song 




“point your nose?” e.g.. starting with facial features 
Then limbs
Then joints, private areas


Getting students to label a boy/girl drawing on the chalk board





Allow students to finish session on their own terms and allow a reward time e.g ipad 
	5 minutes 





20 minutes












5 minutes 





	Assessment Strategies: when and how are they included within the lesson?

Asking “point to..” when asking the body part 
Drawing bodies on the chalk board and asking students to label body parts whilst pointing
Doing it one by one so answers weren’t just learnt 



	Informal reflection (to be completed after the session)

· Two students seemed fully engaged and enjoyed
· One student struggled – this is due to a lack of engagement, was found out day after that he had bad tooth ache, which means that he was less willing to engage, I was unaware and made the student complete work whilst in pain which led to a physical behaviour
· Allowing breaks was essential 
· Should talk to the care staff of the students to determine if there was pain, sleep issues etc 
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