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Glossary	Comment by Pippa Anderson: Appendix. Glossary. Page numbers for individual items.

LGBTQIA+ - Abbreviation for Lesbian, Gay, Bisexual, Transgender, Queer, Intersex, and Asexual. The additional “+” stands for all of the other identities not encompassed in the short acronym. An umbrella term that is often used to refer to the community as a whole.  (LGBTQIA Resource Center glossary, 2023).

Trans *+  - (pronounced; “trans star/Asterix plus”). The “* and + more broadly references the ever-evolving non-cisgendered gender identities, which are identified as, but certainly not limited to, (a)gender, cross-dresser, bigender, genderfluid, genderf**k, genderqueer, non-binary, non-gender, third gender, trans man, trans woman, transsexual, and two-spirit. How the term trans*+ continues to take form will evolve as identities and theories morph in indeterminate ways.” (Miller, 2016, p.2)

Cisgender - A gender identity, or performance in a gender role, that society deems to match the person’s assigned sex at birth.  The prefix cis- means "on this side of" or "not across." A term used to highlight the privilege of people who are not transgender (LGBTQIA Resource Center glossary, 2023).

Gender-Expansive - An umbrella term used for individuals who broaden their own culture’s commonly held definitions of gender, including expectations for its expression, identities, roles, and/or other perceived gender norms. Gender-expansive individuals include those who identify as transgender, as well as anyone else whose gender in some way is seen to be broadening the surrounding society’s notion of gender (LGBTQIA Resource Center glossary, 2023).

Knowledge Transfer - The transfer of tangible and intellectual property, expertise, learning and skills between academia and the non-academic community (University of Cambridge, 2009) 
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Rational and Introduction: 
The growing presence of trans and gender-expansive youths in education, as highlighted by Garrett and Pallki (2021), underscores the growing demand for educational approaches and techniques that embrace inclusivity, honour students' gender identities, and offer precise instructional content. This paper's foundation and the development of my artefact are rooted in addressing this developing need, fuelled by my observations of the increasing numbers of gender-expansive students (Garrett and Pallki, 2021)

This paper will explore social media, with specific emphasis on TikTok and identify ways in which it could be used to potentially increase and advance inclusivity within voice education and singing lessons specifically for adolescents, as this is the demographic of pupils I work with. In addition to my extensive experience as a singing and voice teacher working with adolescents in secondary schools across the United Kingdom for the past twelve years, my findings will guide me in creating five short videos for TikTok aimed at adolescents ages 16 – 25 featuring inclusive tips and techniques for all voice users. These videos will be referred to as my artefact throughout this paper. 

Brief description of artefact: 	Comment by Rosie Fortune: I think this needs to come a bit later. I know you are following the brief but the brief is shite I’ve decided. Find a paper you like with a good introduction and  use it as a guide. Maybe start with “this paper will…” or something like that and then tell us in the first paragraph everything that you intend to do. Then you’ve introduced it all right! 
I will produce a series of concise TikTok videos with the goal of promoting inclusive and accurate pedagogy for a broad audience. Through this initiative, my aim is to establish a secure environment that encourages all students to explore their voices and express themselves freely.

Throughout the development of my project and this research paper, I aim to remain acutely aware of my cisgender privilege (Cava, 2016). I hope that by acknowledging and addressing the privileges I experience based on my gender and sexuality, I can begin to understand and raise awareness about the experiences and challenges faced by trans and gender-expansive individuals (Cava, 2016). To achieve this, I will adopt an intersectional perspective, which involves critically examining how my identity as a researcher, alongside being a teacher, mother and feminist, may influence the research process and my writing. This includes being aware of any bias this may lead to and considerations of how identities are navigated and how oppression and privilege can manifest alongside each other (Johnson, 2013). By actively identifying how our identities intersect with factors such as class, ethnicity, gender, sexuality, and age whilst also recognising the inherent power and privilege within these sections (Parson, 2019), researchers could potentially advance our understanding (Curry-Stevens, 2010). In this paper, this has the potential to encourage advocacy for marginalised groups such as gender-expansive pupils. 

I intend to approach this paper through the lens of queer theory, an emerging framework (Watson, 2005) that equips researchers with tools to examine power dynamics and the formation of social structures, particularly in contexts marked by oppression or conventional norms and social dynamics (Grzanka, 2020). It's crucial to emphasise that queer theory goes beyond matters of sexuality and gender (De Jong, 2014), making it relevant to the exploration of adolescent identity, including gender, as highlighted in my previous research findings. This exploration can often lead to feelings of not belonging. By applying a queer theory framework throughout this paper, I aim to effectively integrate Parson's (2019) guidance and incorporate intersectionality into my findings (Duong, 2012). Additionally, this research has the potential to underscore the significance of inclusive education, avoiding the amplification or segregation of specific voices.
 
[bookmark: _Toc150760850]Planned Programme of Study 
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A narrative literature review enables me to analyse the data from my searches for individual insights and provides me with the flexibility to speculate and generate a broader and more inclusive understanding (Bourhis, 2017). Additionally, narrative reviews offer valuable insights into the progression and development of education as they provide up-to-date knowledge that describes and discusses a specific topic of interest without prescribing a specific methodological approach (Rother, 2007). This perspective aligns with the findings of Burrell and Morgan (2000), as cited by Bowers (2012), who suggest that research can be limited when working within a single framework. Such limitations may make it difficult for readers who align with different frameworks to understand the research fully. To ensure broad understanding, a multiframework approach can allow the research to present a more complete view. To do this, I will conduct a narrative literature review to ensure a comprehensive and critical analysis of this diverse data. Although a narrative review does not require strict adherence to a specific methodological framework, employing a predefined structure can benefit the researcher (Ferrari, 2015).

My aim within this module is to craft an artefact that delivers inclusive and relevant educational content on voice and singing. Within this paper, I will explore the available research regarding the potential of social media to offer inclusive voice and singing educational content to a diverse audience.

Before embarking on creating my artefact, I will conduct an exploratory review using existing research related to knowledge transfer and the tools available for this purpose. In my quest to honour students' gender identity and expression, I aim to explore recent research while drawing comparisons with earlier studies to chart the evolving landscape of voice education for gender-expansive students. I will focus on various mediums, including posters, presentations, and social media. It's worth noting that early searches have illuminated a scarcity of research at the intersection of social media and voice education. Consequently, I'll need to cast a wider net, drawing from other research domains and applying these discoveries to my field, thus paving the way for novel research to emerge from my conclusions. To fortify my work, I plan to extract insights from fields such as the social sciences, public health, and university studies, intertwining their findings with my research area to provide a robust foundation for my artefact.

For this paper, I have chosen to approach it through the lens of a pragmatic paradigm, a methodology commonly used in social justice research. Pragmatic paradigms allow researchers to consider more than one possible truth or reality and that our realities are grounded in our human experiences (Kaushik and Walsh, 2019).  My artefact endeavours to enhance experiences related to singing and gender. This pursuit forms the basis for my inclination toward a pragmatic paradigm, prompting considerations regarding its potential to alter perspectives, truths, or realities. Moreover, a pragmatic approach seeks to challenge established narratives and philosophies, offering fresh avenues for research (Morgan, 2014). This resonates with my aim to employ queer theory to deconstruct societal norms and embrace innovative academic approaches (Watson, 2005). Simultaneously, an intersectional approach, considering the varied intersections of gender and voice (Gopaldas and DeRoy, 2015), will guide the analysis and application of my findings. However, in order to further explore the requirements of gender-expansive students and adopt a more comprehensive approach, the integration of systems thinking (Hayes et al., 2020) as a theoretical framework within the realm of social media's role in enriching voice education for these students becomes imperative. This approach furnishes a holistic vantage point that surpasses individualised elements (Hayes et al., 2020). A deeper understanding of the intricate dynamics at play may be achieved by examining the interconnectedness among social media platforms, educational institutions, educators, and gender-expansive students as integral components of a broader system. The application of systems thinking permits researchers to delve into the impact of social media on the formation of students' identities, their self-expression, and educational experiences. It facilitates an exploration of how knowledge, concepts, and theories interrelate and influence these critical aspects (Cabrera, Colosi, and Lobdell, 2008). It opens the door to a comprehensive examination of the advantages, potential hurdles, and unforeseen outcomes that might manifest within this intricate web (Hayes et al., 2020). Through this perspective, there exists the potential to devise enhanced and comprehensive strategies that recognise the systemic influence of social media on voice education for gender-expansive individuals.
While systems thinking provides a holistic perspective when examining social media's role in enhancing voice education for gender-expansive pupils, Hayes et al. (2020) suggests that it is essential to recognise that other theoretical influences, such as reductionism and connectivism, can complement this approach.
In contrast to systems thinking, reductionism aims to simplify complex systems by breaking them down into more manageable components. Hayes et al. (2020, p. 3858) vividly illustrate this by stating, 'If you try to take a cat apart to see how it works, the first thing you have in your hands is a non-working cat. Life is a level of complexity that almost lies outside our vision.' When applied to my practice, this approach allows for a broader examination of various influences on voice lessons, including factors such as gender, sexuality, and external elements beyond the classroom, in addition to the content being taught. Ultimately, this approach empowers educators to consider unseen factors that might affect our lessons and adapt our approaches accordingly when faced with challenging situations.
When applying this approach to voice education and social media, reductionism encourages us to dissect the various components of social media and voice education to comprehend their individual contributions better. For instance, specific features of social media platforms, instructional techniques, or communication strategies can be analysed independently, advancing education (Kačinov, 2019). However, when employed as the sole methodological influence, reductionism often faces criticisms, including the failure to identify connections between ideas and different research fields when solely focusing on individual elements (Hayes et al., 2020). This is why I intend to use reductionism symbiotically alongside a systems thinking approach to fill any gaps in research. Alternatively, connectivism, which emphasises the significance of networks and connections (Downes, 2022), complements systems thinking by highlighting the interconnected nature of knowledge dissemination through social media. This could encourage an exploration of how gender-expansive pupils can harness the power of networks, peer support, and online communities to amplify their voices and cultivate inclusive educational environments. By amalgamating these diverse theoretical influences, I aim to develop a more comprehensive framework that combines systems thinking, reductionism, and connectivism to guide my approach to enhancing voice education for gender-expansive pupils through the use of social media. 
The combination of these theoretical influences will root this paper firmly within the realms of a pragmatic paradigm with the ontological view that reality is being constantly renegotiated and epistemologically, problem-solving will remain at the centre of the research to create more inclusive pedagogy and educational content (Patel, 2020). To best cater to the demographic I aim to address, I will integrate the lens of queer theory as a focal point within my narrative literature review. Queer theory offers a framework that goes beyond traditional norms, aiming to acknowledge and empower non-normative identities (De Jong, 2014), encouraging increased inclusivity by challenging established norms and advocating for diverse perspectives and experiences in voice education, which will be explored further in my literature review. Additionally, appendix 8 comprises a table I crafted to guide my literature search for this paper, aligning it with the topics previously discussed.
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Influences from Best Practices:

To underpin the information in this paper, I initially I looked towards existing best practices for the narrative literature review. This involved sourcing resources advocating inclusivity and identifying practitioners leveraging social media to deliver voice and singing educational content.

Gender Representation in the Music Industry:

Understanding the evolving representation of transgender and gender-expansive individuals within the music community is crucial, particularly considering negative media coverage (Sharma, K. and Pareek, A.D., 2021). The "Music Diversity Report" of 2020 and 2022 (appendix 5) unveiled critical gaps in the representation of the gender-expansive community. While the 2020 report constrained respondents to choose male or female genders, the 2022 edition displayed progress by introducing more inclusive gender identification options like Men, Women, Non-binary, and others. These incremental changes emphasise the need for continuous progress and inclusivity in acknowledging the contributions and experiences of the gender-expansive community.


Exploration of Existing Resources:

The surge of information on the internet, influenced by social media (Dé, Pandey and Pal, 2020), prompted my quest for best practice influences. Commencing the search via Google with a teacher's perspective, I sought teaching materials, strategies, and frameworks. Filtering information from 2016 onwards, I aimed to gauge the landscape across different periods. This search revealed a wealth of content, including a Chorus Connection blog post from 2022 sharing a transgender singer's journey and exercise tips for fellow singers. Furthermore, the National Association of Teachers of Singers (NATS) provided a resource authored by Shelagh Davies, focusing on understanding, and respecting transgender students.

Despite valuable insights, these resources lacked specific physical exercises or teaching frameworks applicable in practice, leading me to seek further guidance. Melanie Stapleton's 2022 blog inspired my discovery of "Blurring the Binary" in 2023, a website designed to empower music educators in effectively guiding transgender students. However, while these resources were educational, they lacked practical exercises for inclusive voice and singing lessons.

Expanding the search led to the discovery of Trans Vocal Training (2020), which offered exercises tailored to different gender identities, enriching the quest for comprehensive teaching techniques. However, even with this wealth of content, a need for more practical exercises persisted.

Expanding the investigation led me to TikTok, where I found numerous accounts of singing teachers. The platform offered a wealth of content, and amidst this, there were instances of harmful material targeting the transgender community. Refining the search to include terms like "inclusive" revealed practitioners such as @MrDavies, @Itsmrfinn, @emilykristenmorris, @voxtapestudios, and @cherylporterdiva. While their instructional content often lacked direct use of terms like "inclusive" or "gender expansive”, they offered a great deal of valuable techniques and insights relevant to voice and singing education.

Further widening the exploration, I ventured into other social media platforms. Using similar search parameters, I initially sought "inclusive voice educators," yet the search yielded no results. Broadening the scope to terms like “voice educators,” “inclusive voice,” and “singing teachers,” I discovered Dr. Shannon Coates, a prominent voice pedagogue. Dr. Coates shares valuable voice pedagogy through her Instagram account (Dr Shannon Coates (@voiceped) | Instagram, 2023), emphasizing inclusivity and providing practical guidance for creating meaningful and inclusive lessons. Her posts, such as "Things that are not in a voice teacher's job" and "The world needs to rethink assessment" (Dr Shannon Coates (@voiceped) | Instagram, 2023), offer concise insights instantly applicable to our teaching practices. However, as suggested in prior research, a more in-depth exploration and access to additional tools might require attending short courses or arranging face-to-face meetings, potentially limiting accessibility for teachers striving to implement inclusivity.

In summary, the journey through various resources and platforms has provided invaluable insights. However, the quest for practical, inclusive teaching exercises remains ongoing, bridging a critical gap in the field of voice and singing education.

[bookmark: _Toc150760853]Ethical Considerations
This paper is focused on literature-based research rather than testing my artefact, which is designed with my current pupils in mind with the hope it could resonate with a broader network of adolescents. I aim for this artefact to be accessed and utilised by others in the future, prompting a deliberate exploration of ethical considerations. This non-practical approach has raised several ethical considerations, notably the significance of upholding ethical standards while acknowledging my identity as a cis-gendered woman and being transparent with the reader. In line with this, Vincent (2018) suggests six key recommendations when engaging in research involving the Trans and gender-expansive communities:
1. Ensure accuracy and representativeness in historical knowledge about the community under study (Vincent, 2018 p103).
2. Employ respectful language that is appropriate to the subject (Vincent, 2018 p106).
3. Consider integrating feminist and queer methodologies and contributions (Vincent, 2018 p108).
4. Address intersectionality whenever feasible (Vincent, 2018 p109).
5. Respect spaces, especially those designated as safe for specific communities or those where individuals might not feel secure (Vincent, 2018 p111).
6. Emphasise transparency, ensuring an open and respectful narrative whilst clearly stating your relationship to it (Vincent, 2018 p104).
These considerations may also impact my decision-making in relation to the content I chose to produce for TikTok. This means being mindful of the needs and requirements of my pupils (Mangin, 2022) with emphasis on the transgender and gender-expansive community as their needs may change along with their developing identity (de Snoo-Trimp, de Vries et al. 2022). In addition to these factors, I must also consider the concept of "digital ethics of care" as discussed by O'Reilly, Levine et al. in 2021 on page 91. This will mean increasing my focus to include any potential harm engaging with my social media content could create (Bozzola et al., 2022). With adolescents spending extended periods of time on their devices (O’Reilly, Levine et al. 2021), as a teacher, I will aim to ensure I am encouraging a systems thinking  (Rodríguez, 2013) approach within my content and allowing pupils to contextualise my content alongside their real lives and blend together their own person as well their online presence. Furthermore, O’Reilly and Levine (2021) argue that adolescents' interactions with their peers and even strangers are strongly influenced by their sense of responsibility. The use of social media has the potential to establish connections among adolescents that might not naturally occur in their everyday lives. My goal is to create an artefact that leverages these connections while remaining vigilant regarding the ethical concerns social media can give rise to. 


[bookmark: _Toc150760854]Aims, Objectives and Expected Learning Outcomes
Aims:
1. Explore TikTok's potential for sharing inclusive voice pedagogy and create five videos promoting inclusivity, including support for trans and gender-expansive students.
2. Contribute to more inclusive voice education through an understanding of the latest research and statistics.
Objectives:
1. Conduct a literature review on aspects voice education including social media, and TikTok as an educational tool with the aim of examining the impact of gender identity in relation to these fields 
2. Explore the experiences and needs of gender-expansive secondary education pupils, focusing on identity exploration and voice education, building on previous research. 
3. Address ethical considerations when researching and creating content on TikTok, focusing on the well-being of adolescents.
4. Ensure I aim where possible to adhere to deadlines and time frames set out by my Gantt chart below (Figure 1) 
Learning Outcomes:
By the end of this research and paper, I hope to be able to:
1. Showcase an understanding of voice education, the intersection of social media, and their inclusive implications for gender-expansive students.
2. Assess the impact of media discourse on gender identity, utilising platforms like TikTok for educational purposes.
3. Critically evaluate TikTok's information reliability and adapt voice education for inclusivity, acknowledging social media's potential for widespread engagement and knowledge sharing.
[bookmark: _Toc150760855]Figure 1 Gantt Chart 
Gantt Chart
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This module has presented various challenges impacting both my academic progress and personal journey. Through critical reflection, I've identified persistent challenges (Williams, 2001) and strategies for adaptation. I was initially drawn to Dewey’s (1939) philosophy and the approach of “we learn by doing and realising what came of what we did” (Jasper, 2003. P2) due to its pragmatic nature and alignment with my paradigm. However, my explorations led me to discover Jasper's (2003) ERA framework, a structure comprising experience, reflection, and action, which offers a comprehensive approach. This framework empowers researchers to enhance their competencies by fostering critical analysis and a heightened awareness of personal limitations, ensuring safety and proficiency in professional practice (Jasper, 2003). 

[bookmark: _Toc150760857]Figure 2 ERA framework 
[image: Stages of ERA reflective cycle]
(Robinson, 2023) 

The structure of my critical reflections will follow three main sections: Experience, Reflection, and Action. Through these divisions, I aim to cultivate a keen understanding of my limitations and pave the way for safe and progressive professional development in alignment with Jasper's framework (2003).
 
Experience
Historically, I've encountered imposter syndrome and felt fraudulent within academia (Breeze, 2018).

Reflection
These feelings in the past have led to struggles with balancing my academic responsibilities, my working schedule, and my family life. 
Action
To confront feelings, I engaged with my cohort to discuss moving forward, discovering that many shared similar experiences. This aligns with Breeze's (2018) assertion that imposter syndrome is common in academic circles, and discussing these feelings with peers can alleviate them significantly. This encouraged mental preparation to confront these feelings once more; however, I did not anticipate the emotional impact I would encounter whilst engaging in my literature review.

Experience
Thurairajah (2019) highlights the significance of maintaining distinct boundaries between the researcher and the subject matter to mitigate bias and maintain emotional distance.

Reflection
However, within this paper, I've encountered challenges in upholding these boundaries and found myself deeply immersed in literature, particularly those portraying negative aspects of the transgender and gender-expansive communities, especially while exploring social media and encountering adverse content.

Action
In future endeavours, I aim to recognise and manage these emotional responses at their onset and maintain a deliberate separation from research elements that might adversely affect me, particularly adverse interactions within social media platforms. This means ensuring I am aware of my status as an outsider cisgender researcher.

Experience
Levy (2013) discusses the rise in research conducted towards marginalised groups by outsider researchers and pertains that historically, there have been elements of manipulation and a considerable number of unethical studies. Levy suggests that to engage in research as an outsider, we must remain of our position in relation to the research and aim for subjectivity and relay this to the community we are researching.



Reflection
When considering this in relation to this paper, I have been dedicated to remaining conscious of my identity as a cis-gendered female. My goal has been to enhance the experience of trans and gender-expansive students without presuming to speak on their behalf (Case et al., 2012).

Action
To achieve this, as stated earlier, I searched for a fresh approach to reflective practice, which I had yet to use in previous assignments. I pursued a technique that would permit me to engage in a reflective process while enabling me to detach my personal viewpoints, when necessary, particularly when finding myself emotionally invested in the hate experienced by minority groups engaging in social media. This approach facilitated contemplation on how my students and the wider community might interpret my perspectives. I aimed to adopt an efficient reflection model that could be consistently employed within the constrained timeframe allocated for this module. 

Experience
Throughout this paper, I have aimed to expand my knowledge whilst also developing my critical analysis when engaging in research of a sensitive nature (Jasper, 2003) 

Reflection
Given the sensitive nature and cultural relevancy of my research area, these factors held significant importance in the context of this paper. In this context, these elements were notably crucial. The ERA framework and its cyclical nature have consistently guided my approach, ensuring my professional practice's continuous and secure evolution and development.

Action
This approach to reflective practice proved highly advantageous throughout the writing process. However, continual hurdles emerged in handling self-criticism and self-doubt while creating my work, a common experience as noted by Cameron, Nairn, and Higgins (2009). They suggest that acknowledging these emotions alongside our knowledge and identity can assist researchers in overcoming these challenges.

Experience
The use of social media for educational purposes is an emerging field of study. As a result, there is a notable lack of research, particularly concerning reflective practice in this context. Initially, I compiled a list of concerns I had regarding presenting myself on social media within a professional context. These concerns include:

1. Social comparison (Wood, 1996)
2. Fear of judgment (Bloch, 2016)
3. Performance anxiety (Holland, Lorenzi and Hall, 2016)
4. Perceived perfectionism (Rice, Richardson and Ray, 2015)
5. Vulnerability (Jackson, 2018) 
6. Impostor syndrome (with specific regard to my gender and sexuality) (Abdelaal, 2020)
7. Limited experience and familiarity with the nuances of social media platforms and algorithms (Dhir et al., 2018) 

Reflection
To mitigate these apprehensions, it became essential to ground them in the experiences of others who have faced similar circumstances. McCurry (2000) observes that in the mid-1960s, a small group of educators in California initiated an experiment involving a novel technological tool, the videotape, and its application in group education. This experiment led to the introduction of the term "microteaching" (McCurry, 2000). Microteaching enables educators to scrutinise various teaching methods by breaking down content into smaller sessions to optimise their students' learning experiences, employing a systemic approach to education. Furthermore, it involves contemplating how videotapes and technology can enhance this process. When relating this to my artefact creation, it allows me to consider how I aim to teach later topics in small videos and how I aim to translate this to the people who may watch them.


Action
When relating this to my artefact creation, it allows me to consider how I aim to teach later topics in small videos and how I aim to translate this to the people who may watch them.

Reflection on my journey through this paper
Through these reflective processes and adopting the ERA framework for reflective practice, I have witnessed several positive outcomes in my academic and personal journey. First and foremost, this approach has substantially facilitated my writing process, helping me navigate the complexities of this module with greater clarity and self-awareness.

Furthermore, this method of reflective practice has enabled me to address and overcome some persistent challenges. Acknowledging and dissecting my self-doubt and self-criticism, I've cultivated greater self-confidence and resilience in producing my work. The profound impact of this approach is not limited to my academic life; it has translated into a heightened sense of self-assuredness that extends to other aspects of my professional and personal life.

In the realm of social media content creation, which is relatively uncharted territory in the context of academic research, this reflective approach has provided me with a valuable toolkit to manage my concerns effectively. It has armed me with the ability to counter the anxiety and apprehensions that often accompany sharing my expertise in the public sphere. As a result, I have cultivated a more constructive mindset and strengthened my resolve to produce content that fosters inclusive and accurate pedagogy, providing a safe space for diverse voices to flourish.

The foundation laid by my reflection model has been particularly crucial in this era of digital communication. The seven concerns I initially identified – social comparison, fear of judgment, performance anxiety, perceived perfectionism, vulnerability, impostor syndrome (with specific regard to my gender and sexuality), and limited experience with social media platforms – no longer paralyze my efforts. Instead, they have become catalysts for growth and innovation.

Further Actions
By grounding my concerns in the experiences of others, as exemplified by McCurry's (2000) insights into microteaching and educational technology, I have embraced a more comprehensive and informed approach to my work. The concept of micro-behaviours, feedback loops, and the openness to constructive input from my peers and the wider community have all contributed to a richer and more effective pedagogical practice in the age of social media.	Comment by Rosie Fortune: Which is?

In summary, this reflective practice model has enhanced my academic writing and bolstered my self-confidence, fortified my approach to social media content creation, and enriched my overall professional and personal development. It serves as a testament to the power of introspection and growth, enabling me to navigate the complex landscapes of academia and the digital world with a more profound sense of purpose and efficacy.	Comment by Rosie Fortune: I’m not convinced you have actually used the model. You need to make it clear by using the subheadings and using the questions in the model to help you reflect in response to them….if that makes sense. You are focusing on the end result of the reflection here rather than the reflection itself. 
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By introduction, this paper will first look towards current practices within voice education and singing lessons with particular emphasis on gender-expansive pupils and their specific needs and determine if social media can be used to create inclusive educational content. The developing landscape of voice education alongside public engagement with social media will be explored, followed by an examination of social media within the education field. This paper will conclude by discussing the potential uses of social media within my practice, recommendations for further research, and how this research has resulted in the creation of my artefact – five videos of inclusive content for TikTok. 

Reflection upon my experiential journey with voice teaching revealed that my current approach to voice education falls short in inclusivity, particularly regarding meeting the diverse needs of all pupils, including those within the trans and gender-expansive communities. As an educator working with adolescents in secondary schools across the UK, I proudly consider myself an ally to the trans, LGBTQIA+, and gender-expansive communities I serve and the broader public. Yet, as I constructed lesson plans and explored available teaching resources with the aim of inclusivity, I have encountered a noticeable void in materials that adequately represent these communities, especially when searching for materials specifically tailored for adolescents.

The motivation behind this paper and my endeavour to create my artefact – a collection of five brief TikTok videos featuring content that is inclusive for all students – stems from my observations of an increasing number of students who identify as trans or gender-expansive participating in voice lessons. As the visibility of trans and gender-expansive youth within the educational landscape continues to grow (as reported by Garrett and Pallki, 2021), the need for more comprehensive pedagogical approaches that respect students' gender identities and provide accurate educational content becomes increasingly urgent.

My embodied experiences as an educator underscore the constraints often imposed by the schools we work in and the specific content dictated by exam boards. However, it becomes essential to challenge these constraints and forge new pathways in pursuing positive change and enhancing our pedagogy.

Throughout the development of this project and the research paper, I am committed to maintaining a heightened awareness of my cisgender privilege. This commitment fuels my belief in leveraging this awareness to advocate for and shed light on the distinctive experiences and obstacles encountered by trans and gender-expansive individuals. To achieve this aim, I'll adopt an intersectional viewpoint, delving deeply into how my role as a researcher impacts both the research process and my written paper. This dynamic approach will openly address potential power dynamics associated with sex, gender, and professional roles (Parson, 2019).

To guide this study, I will employ Nelson's Model of Arts Praxis (Nelson, 2013) as a framework for this paper. This cyclic process will enable me to scrutinise my current work, compare it with the work of others, and subject it to peer critique (Clarke, 1995). Nelson (2006) notes that whilst this model allows for scrutiny and comparisons, researchers must remain aware of their experience impacting their knowledge. In other words, we must remain aware of personal biases when presenting information. This analysis will pave the way for developing and refining my practice through critical examination, integrating my theoretical knowledge and conceptual frameworks with the influences of best practices (Nelson, 2013). Furthermore, it will provide insight into how my artefact and the possible changes to my professional practice may influence others. This amalgamation of theory and practice offers a deeper and more critical assessment of my work and its role within the performing arts domain (Nelson, 2013). With this foundation, this paper will first look towards queer theory as a lens for the study, followed by a critical examination of existing literature's impact on practice. This will transition into a focus on voice education, particularly for gender-expansive adolescents. Next, the discussion will centre on adolescents' perspectives on social media and online presence, considering well-being and ethics. Finally, the paper will explore the potential impact of TikTok on voice education and how educators can navigate this terrain while upholding ethical principles. 

[bookmark: _Toc150760861]An exploration of the influence of queer theory and its influence upon this paper and artefact creation

The influence of queer theory on this paper and the development of the associated artefact is profound and multifaceted. Queer theory, as a theoretical framework, challenges conventional norms and assumptions regarding gender and sexuality (Grzanka 2020), which has in turn, influenced my approach to voice education. In this context, it has served as a guiding principle that urges us to question and deconstruct traditional stereotypes associated with gender and vocal expression to encourage transformational change (Hrynyk et al., 2023).	Comment by Pippa Anderson: Look at this lens throughout. 

Queer theory encourages us to recognise that gender is not a fixed binary but rather a complex and fluid spectrum (Jagose, 1997). This recognition has profoundly impacted how I view my students' voices, particularly those who identify as gender-expansive, leading me to question the limiting and binary constraints often imposed on vocal expression (Shefcik and Tsai, 2023). This perspective indicates that a voice should not be confined to societal expectations or stereotypes about one's assigned gender. Instead, it can be a powerful self-expression means reflecting one's unique gender identity (Peterson, 2001). By considering this intersectional approach we have the potential to explore gender outside societal norms (Lavender-Stott, 2023). 

With the influence of queer theory, my artefact strives to potentially provide a platform where students can explore and celebrate the diversity of their voices. It goes beyond the traditional boundaries of vocal education, aiming to create an environment that encourages authenticity, self-discovery, and empowerment (Althaus‐Reid and Isherwood, 2007). By embracing the principles of queer theory, my work in voice education seeks to challenge and break free from the constraints of a binary understanding of gender, with the aim of creating an inclusive and affirming space for all students, regardless of their gender identity or expression. My initial step involves a critical analysis to illuminate the transformative influence of theoretical frameworks on pedagogical evolution catering to diverse student needs (Zook, 2017). I will start by examining recent advancements within voice education for gender-expansive students.

[bookmark: _Toc150760862]Exploring the development of voice education for gender-expansive adolescents.
Over the past five years, notable transformations and expansions have occurred within the gender-expansive community such as an increase in gender-inclusive language and an increase in understanding that gender is a social construct (Rubel, 2020), particularly among adolescents (Wagaman et al., 2019). These transformations further include exploring new ways to seek validation, safety and acceptance in challenging environments, including the education setting (Wagaman et al., 2019). This has subsequently led to a remarkable surge in the recognition and acceptance of diverse gender identities and expressions, challenging the rigid confines of the traditional gender binary (Pearson, 2016). Despite this rise, we have also seen a rise in media attention, both positive and negative (Mocarski et al., 2019). Adolescents have been at the forefront of this change, fearlessly embracing their authentic selves and pushing against societal norms and expectations particularly within the school setting (Ancheta, Bruzzese and Hughes, 2020). The advocacy efforts of young activists have been instrumental in raising awareness and promoting a greater understanding of gender diversity among their peers and in the broader community (Wagaman et al., 2019). 
Notably, the language landscape has evolved significantly in this context, with adolescents championing the use of more inclusive terminology, such as a wide array of gender-neutral pronouns and terms (Waldendorf, 2023). These linguistic shifts have not only empowered individuals to express their gender identities more accurately but have also encouraged open and respectful conversations about gender (Kim and Prado, 2019).
Furthermore, legal and policy changes in various regions, including the Gender Recognition Act (2004) (appendix 4) and the Provisions to Support transgender children in School (Loft, 2023) (appendix 5), have been pivotal in providing greater protections and rights for gender-expansive adolescents. These changes have made it increasingly possible for adolescents to access the support and resources they need to navigate their unique journeys. While there are still challenges to overcome, the progress made in the last five years reflects a society that is becoming more inclusive and supportive of the diverse gender identities and expressions of adolescents (Wagaman et al., 2019), ultimately creating a more enjoyable and affirming environment for them. 
In summary, although progress is slow, changes are happening to create inclusive spaces for gender-expansive pupils. Using the findings from the researchers above alongside the legal frameworks provided, I will allow this to guide the creation of my artefact to encourage possibilities for everyone to explore their vocal abilities irrespective of gender or societal preconceptions or stereotypes. It will also encourage the transformations occurring in the broader context to be seamlessly integrated into vocal education, benefiting all individuals by placing them at the centre of my artefact creation. To do this, I must first look to the existing literature and resources that are currently available. To discern how I could use social media as an educational tool within my practice, I first directed my attention to the pupils I teach and their requirements, with specific emphasis on my trans and gender-expansive pupils. 	Comment by Pippa Anderson: Moves earlier. 

[bookmark: _Toc150760863]A critical examination of the existing literature regarding inclusive voice education and its influence on my practice and the artefact's creation.

While not all the literature covered in this essay exclusively pertains to voice education, I will draw attention to relevant sections and elucidate their significance within my field, shedding light on how they inform my vision and the creation of my artefact. In the quest for an inclusive artefact, I turned to literature that highlights gender imbalances within education. As I pursue social justice for gender-expansive students, it's crucial to acknowledge the pivotal role that public schools play in this, as emphasised by Bergonzi (2015). Although regulations are in place to ensure the safety of all students within educational institutions (Loft 2023), there exists a notable absence of standards that guarantee the inclusivity of the educational content we deliver due to voice education and singing lessons being an unregulated field (Voice Study Centre, 2021). Brill and Pepper (2008) emphasised that students encounter numerous challenges while exploring gender. Among these challenges, the school environment emerges as a particularly significant factor that can either bolster or substantially undermine their sense of self. Additionally, Brill and Pepper (2008) offered a set of recommendations to encourage a safe and inclusive school environment, though this list is not exhaustive; these are the most relevant points for my own practice:

- Establish a supportive school culture.
- Implement a zero-tolerance policy against discrimination.
- Respect and acknowledge students' chosen names and pronouns.
- Provide comprehensive staff training on gender inclusivity.
- Be prepared to address gender discrimination within your educational practice.
- Address any concerns or apprehensions that students or parents may harbour.

Yet, putting these recommendations into practice might demand collective action, posing a challenge for individual music instructors constrained by school guidelines while operating independently within these institutions. There are multiple reasons this may not be achievable, including a lack of shared values between practitioners and issues with power struggles within music departments (Corbett and Rossman, 1989). However, it is important to note that by aspiring to serve as role models for our students, we possess the capacity to influence our pupils towards greater inclusivity (Southerland, 2018). Whilst Brill and Peppers suggestions are based in an American schooling system, evidence suggests that we still have a long way to go to create inclusive education. In 1988 Section 28 was created, in summary, this bill prohibited the teaching of any material which could:

(a)intentionally promote homosexuality or publish material with the intention of promoting homosexuality.
(b)promote the teaching in any maintained school of the acceptability of homosexuality as a pretended family relationship.
(King’s Printer of Acts of Parliament, 1988)

This bill not only meant that pupils were receiving biased education towards heterosexual individuals but that it also meant that pupils who identified as LGBTQIA+ could no longer see themselves represented in an educational setting (LGBT Foundation, 2023). Lack of representation in education might lead pupils to disengage, underscoring the crucial role of a teacher as a positive role model. Thankfully in 2003, section 28 was abolished. However, these findings align with findings from my previous research project, in summary, further confirming that a pupil who is seeking validation for their voice can find strength in doing so when supported by a teacher who is presenting as a positive role model for inclusive voice education (Lowe, 2023). Concluding that small adaptations to our practice, including changing lyrics to be more inclusive of chosen gender, can aid a pupil’s sense of belonging and give them the courage to discuss their gender away from their lessons. 

In my search for frameworks or legislation supporting gender-inclusive education in the UK, I encountered a lack of specific materials aimed at offering assistance. The UK government's Gov.uk website references The Equality Act of 2010, which aims to eradicate discrimination and ensure equal opportunities for all (Department for Education, 2010). However, upon examining the document for tools, strategies, and frameworks for practical implementation, I found none. Additionally, the document includes a link to a list of inclusive languages, but unfortunately, the webpage linked to does not exist. Gibson (2015) argues that it is no longer enough to aim for inclusive education, in other words, we need to advocate for change and create space for inclusive pedagogy to develop. 

In summary, the absence of existing literature highlights the quest for new approaches to engaging students and teachers, sparking and supporting transformative shifts in our practices to enhance inclusivity. This journey involves the creation of an artefact intended for potential use by others. A crucial initial stride was identifying a platform conducive to efficient knowledge dissemination. To convey these findings, I was drawn to crafting a poster as the medium for my artefact.
[bookmark: _Toc150760864]



An exploration of the effectiveness of knowledge transfer across various mediums.

In the study's initial phases, I opted for a traditional poster presentation, a standard method at conferences and educational settings (Ilic and Rowe, 2013). However, limitations in posters, like readability and aesthetics, led to a pivot towards alternative approaches (Ilic and Rowe, 2013). This shift initiated a stimulating exploration of diverse ways to present study insights.

Ilic and Rowe's observations prompted a broader search for versatile communication formats across disciplines (Ilic and Rowe, 2013, p.9). Active learning through social media, evidenced to enhance education outcomes (Greenhow, Galvin, & Willet, 2019), has driven the creation of "smart learning environments" (Barfi, Bervell, & Arkorful, 2021, p. 3033). The delivery of oral presentations symbiotically with poster presentations significantly impacts learning environments (Ilic and Rowe, 2013). Thus, integrating social media, particularly TikTok, which uses both video and sound, as a connectivist tool, became a focus, exploring its potential for educational use, especially for the gender-expansive community (Downes, 2022) to connect teachers with pupils but also pupils with peers.

This shift signifies a comprehensive reassessment of communication formats, encompassing both limitations in traditional methods and the educational potency witnessed through dynamic, technology-infused learning approaches.

[bookmark: _Toc150760865]Gender-expansive pupils and online presence
In 2017, Miller conducted a small-scale study, the outcomes of which shed light on the experiences of students identifying within the LGBTQIA+ and gender-expansive community regarding their use of social media. The study indicated that these individuals often found solace in social media, experiencing feelings of validation, a sense of belonging, and a means to manage their identity. However, it's worth noting that participants also reported instances of feeling marginalised or isolated in the online sphere, and they recognised that their online presence could have implications for their higher education. Supporting these findings, Selkie and Adkins et al. (2020) argued that social media serves as essential "hubs" of community for transgender adolescents, providing various forms of support, including emotional, appraisal, and informational, that might not be as readily accessible without access to these online platforms (Selkie and Adkins et al., 2020, p. 275).  Approaching these findings critically is vital, especially considering that both studies were conducted before the COVID-19 pandemic, which significantly influenced online presence and social media usage (Saud, Mashud and Ida, 2020) due to extended periods of isolation. Emerging evidence suggests that transgender and gender-expansive adolescents have increasingly turned to online platforms during and after the pandemic, further emphasising the significance of this avenue for exploration and support within the context of this research (Selkie et al., 2020).	Comment by Rosie Fortune [2]: You can just out the page number at the start of the sentence with the date in brackets. Save yourself the words.	Comment by Rosie Fortune [2]: I think this should be in your rationale!
Furthermore, Srouji (2022) conducted a study delving into the perspectives of both insider (transgender and gender expansive) and outsider (cisgender) creators on TikTok concerning the transgender community. The study revealed that TikTok serves as a platform for individuals to express their thoughts and experiences, focusing on three key topics: Change, Harm vs. Care, and Traditional Beliefs.
However, it is essential to critically examine Srouji's findings, which shed light on the concerning aspects of TikTok's algorithm. The algorithm, designed for capitalistic gain, is shown to perpetuate extremism within the transgender debate and microaggressions towards the transgender community (Ingram et al., 2017). It does so by tailoring content exclusively to individuals based on their initial and consistent interactions, such as liking, sharing, and commenting on videos to create a personal algorithm (Siles, Valerio-Alfaro and Meléndez-Moran, 2022) . This customisation, although boosting user engagement, sparks worry, especially regarding the spread of anti-transgender messages and sentiments (Srouji, 2022). Creators then can strategically employ depictions of transgender or gender-exploring individuals to influence viewers, whether their content is supportive or critical (Srouji, 2022, p. 53)	Comment by Rosie Fortune [2]: Why? Does the author say this? If they do I would say Srouji suggests….	Comment by Rosie Fortune [2]: Ref?	Comment by Rosie Fortune: Ref?
These findings stress the need to carefully consider the ethical implications of my research and the resulting artefact. Anticipating diverse responses to the content, whether supportive or opposing, becomes pivotal. Platforms like TikTok play a significant role in shaping public discourse, particularly with personalised algorithms (Lee et al., 2022), demanding a vigilant and critical approach in research and content creation.
Despite this critical assessment, a notable proportion of voice teachers endorse the platform positively, as seen in my exploration of best practices. This discovery motivates me to further explore the potential benefits.

Selkie et al. (2020, p. 276) found that social support significantly affects the well-being and self-esteem of transgender and gender-expansive individuals. To harness these benefits, community members must engage in effective communication and maintain accessible channels (Selkie et al, 2020). Unfortunately, schools and educational settings often unintentionally fail to provide such communication spaces (Harris, Wilson-Daily, and Fuller, 2021). Despite notable legal and policy improvements in the UK, students still experience isolation and turn to alternative communication avenues, including social media (Primack et al., 2017). Recent and emerging research suggests that gender-expansive individuals find safety in social media, allowing them to present an authentic version of themselves (Kondakciu, Souto and Zayer, 2021). To thrive, this must be experienced through feeling accepted and socially connected, and music education provides an environment that encourages supportive and inclusive spaces (Southerland, 2018). Watson & Veale (2018) note that although adolescent transgender and gender-expansive individuals are resilient and strong, as educators, we need to do more to support and explore the experiences we are providing.	Comment by Rosie Fortune: Ref
	Comment by Rosie Fortune: Have you outlined these?	Comment by Rosie Fortune: Ref

Although social media can create safe spaces for individuals, it's not without its negative consequences. For instance, maintaining a presence on social media can expose individuals to the risk of harassment (Greenhow, Galvin, & Willet, 2019), particularly within the gender expansive community (Tropiano, 2014). Members of this community often become targets of cyberbullying, leading to feelings of vulnerability and exploitation (Fox and Ralston, 2016). While research suggests that social media can be an invaluable tool for gender expansive adolescents (Lucero, 2017), it's crucial to prioritise the well-being of the audience when using it in an educational context. 

When examining these discoveries from the vantage of queer theory and a systems thinking approach, it becomes evident that the creation of my educational materials must prioritise inclusivity for all. The central focus is on offering opportunities to highlight resilience, which can help diminish the stigma associated with transgender and gender-expansive youth, particularly in the context of the singing voice. To evaluate the level of public engagement and the potential for interaction with my work, I will now turn to the existing literature with specific emphasis on TikTok. 

[bookmark: _Toc150760866]An investigation of public engagement and systems thinking.

TikTok has emerged as a platform where adolescents can engage in self-exploration of their gender identity and create personal content that is subsequently shared with a global audience (Herbert and Miller (2021). As of 2021, the Global Digital Report noted a worldwide social media user base of 4.20 billion individuals, a figure that surged to 4.72 billion by January 2022 (Chaffey, 2023). Furthermore, Chaffey (2023) highlights that approximately 60% of the global population spends an average of 2 hours and 23 minutes daily on these platforms. Given that the typical TikTok video ranges from 15 to 60 seconds, an average social media user may encounter over 83 videos daily. The impact of such extended usage on mental health and well-being is a subject of debate. For instance, Beyens et al. (2020) argues that earlier research suggested a universally negative impact, but more recent findings indicate variations in impact from one adolescent to another. Their study revealed that 44% of participants felt no better or worse after engaging with social media, 46% felt better, and only 10% felt worse.

Expanding on these insights, Zulkifli et al. (2022) pointed out that social media, when utilised in education, has the potential to enhance students' knowledge by serving as a platform for knowledge sharing. These findings reinforce the idea that social media is expected to foster increased knowledge sharing among students, ultimately leading to improved learning performance (Zulkifli et al., 2022, p. 292). 

Supporting the above research, Hayes et al. (2020) collaborated with Chemistry undergraduates to create sixteen educational TikTok videos using a systems thinking approach. Their primary aim was to assess user engagement in scientific subjects after consuming TikTok content. Adopting a systems thinking approach emphasises analysing the entire system rather than dissecting it into smaller components (Shaked and Hadarom, 2019) in other words, this approach is designed to offer students a deeper understanding of complex, real-world systems, equipping them with the ability to adapt, evolve, and progress – qualities I aimed to incorporate into my artefact creation. 

As mentioned in my ethics section, ethical considerations play a vital role in this endeavour. Ensuring that the content aligns with ethical standards, respects individual privacy and dignity, and promotes inclusivity is of utmost importance. By employing this approach to connect learners with knowledge and the wider community, we can foster a sense of connectivism, as defined by Kop and Hill (2008). In this context, "community" refers to a collective of individuals who share common thoughts, theories, or ideas.

My objective was to integrate systems thinking and connectivism into TikTok content creation to produce ethical educational material. TikTok became the project's foundation amid the increasing use of social media for knowledge sharing. However, as a newcomer in educational content creation, particularly in voice education, exploring current literature on social media's educational applications was essential.

[bookmark: _Toc150760867]An overview of the use of social media in education, with a particular focus on inclusivity and TikTok.	Comment by Pippa Anderson: An overview? Then, specific to the study? 	Comment by Pippa Anderson: Inclusivity?	Comment by Pippa Anderson: How does all of this relate to you and your practice? 

In the past five years, the use of social media has seen a significant increase, as around 66% of internet users have joined various social media platforms (Ortiz-Ospina, 2023). This surge in social media usage, particularly among adolescents, has been well-documented in recent studies (Strömmer et al., 2020), and it continued to grow during and after the pandemic (Bozzola et al., 2022). Students predominantly turn to social media for communication, establishing connections with family, friends, and even strangers, offering a platform for less personal interactions (Sponcil and Gitimu, 2012). Moreover, social media facilitates the exchange of information, including photos, videos, personal emotions, and data (Kaplan and Haenlein, 2010). These qualities encourage the continuous and open sharing of ideas, a feature that is particularly advantageous for adolescents who may be less inclined to engage in such interactions in face-to-face settings (Desjarlais and Willoughby, 2010; Voorn and Kommers, 2013; Diraditsile and Samakabadi, 2018; Ansari and Khan, 2020). The global pandemic further accelerated this trend, making digital communication and information sharing even more integral to our daily lives (Feldkamp, 2021).	Comment by Rosie Fortune: Ref

Despite the positive findings in a social context, educators and academics have varying perspectives on the intersection of social media and education. For instance, Kirschner and Karpinski (2010) identified a negative correlation between Facebook usage and academic performance. Their research indicated that students with increased Facebook activity tended to exhibit lower academic performance and faced challenges concentrating on lectures after extended periods of social media engagement (Choney, 2010). Critically, this research is limited in its application to my current workplace due to its dated nature and the development of social media since the research was conducted. Nonetheless, it's essential to include these findings in my study to underscore the possibility of a negative response to this paper and my project.

It's worth noting that many of the schools I visit have started integrating social media into their lessons. This integration has garnered positive feedback from both students and staff, strengthening the justification for developing my artefact.

During and post-pandemic, the number of users on TikTok increased significantly, with the majority of this increase being adolescents aged 15 – 25 (Bozzola et al., 2022; Statista, 2022). Recent studies indicate that when employed effectively, TikTok has the potential to promote and enrich public participation and knowledge acquisition (Hayes et al., 2020). Faizi, El Afia et al. (2013) noted further benefits to the utilisation of social media in education and highlighted that it provides opportunities for pupils to connect with teachers, particularly those pupils who may not feel able to speak out in a face-to-face setting. However, this level of interaction outside of school raises significant safeguarding concerns (Coombs, 2021). These include querying whose responsibility is it to teach pupils to use social media correctly and having a concept of their digital footprint (Coombs, 2021) but also considerations for the teacher ethics when engaging in social media for personal usage (Warnick et al., 2016).  These findings highlight the need to consistently remain aware of ethics and safeguarding through the creation of my artefact. Experientially, I have experience with pupils attempting to contact me directly though social media and for my artefact to be successful, it will need to have its own place in social media that is not associated with any of my personal information (Warnick et al., 2016). With such considerations at the forefront of this study, I must consider how Tiktok, if at all, can help voice education. 	Comment by Rosie Fortune: What did they do to come to this conclusion? Is there conflicting evidence elsewhere? 

[bookmark: _Toc150760868]How is TikTok going to help advance voice education?
Social media and networking platforms empower, enable, and encourage student interaction, allowing them to share their creative expressions and connect with peers (Allen et al., 2014). These personal engagements are "essential for establishing and nurturing a sense of belonging" (Vishranti et al., 2016). My intention within my artefact creation was to enable these feelings of “ambient belonging” (Cheryan, Meltzoff and Kim, 2011, p1825) alongside vocal education on an online platform. Research suggests that to encourage inclusivity, we need first to reframe and place our students before the context of our lessons (Garrett and Pallki, 2021) and part of our process to do this should include and honour students' gender identity and expression. TikTok videos extend beyond content sharing; they empower viewers to duet or share while adding their narrative and providing space to explore their identity. 

This prompted me to rethink my teaching style, aiming to craft content that aligns with audiences, allowing sharing or duets that honour gender identity and foster a sense of belonging. Though I have yet to create the physical artefact content, my ideas are detailed in Appendix (2). It is essential to acknowledge that there may be limitations, including the possibility of some audiences misusing or attempting to harm the videos. Additionally, one must consider TikTok's popularity and current trends as the primary social media platform (Selwyn and Stirling, 2016). With notable voice educators successfully using social media and TikTok for educational content, as featured in my best practice, the positive research surrounding this area of study encourages me to continue with the creation of my artefact. Using existing content from creators on TikTok alongside research findings, the ideas for my five videos can be found in Appendix (3) 

I aspire for these videos to offer individuals the chance to feel acknowledged and explore their voices in a space where they can engage with teachers and peers.

[bookmark: _Toc150760869]Conclusion, limitations and recommendations

I began by discussing the profound influence of queer theory in this paper and its relation to my artefact. Guided by this theory, my artefact aims to create an inclusive space for students to explore the diversity of their voices and foster authenticity (Althaus‐Reid and Isherwood, 2007). This study addresses the transformative influence of queer theory as a theoretical framework on voice education evolution, particularly in when considering recent advances within voice education for gender-expansive students (Zook, 2017). Though this represents a small stride in this research domain, I will consider queer theory as a framework for forthcoming projects as it provides a lens through which I can perceive situations from diverse community perspectives.

I then explored the recent developments in voice education for gender-expansive students. This included using gender-inclusive language and recognising social constructs, particularly with adolescents (Rubel, 2020; Wagaman et al., 2019). Leveraging these developments, my artefact aims to encourage vocal exploration free from societal stereotypes, guided by existing literature and focusing on the needs of transgender and gender-expansive students in education. However, this creates an opportunity for further research, particularly urging educational institutions to re-evaluate their curricula to incorporate more gender-inclusive content.

I explored the existing literature on inclusive voice education, adopting adjustments proposed by Brill and Pepper (2008), involving a zero-tolerance policy and addressing gender discrimination within my current practices. Collaboration is essential for implementing these changes, and I've ensured my teaching team has access to necessary resources and have organised additional gender awareness training for all staff members. Realising the limitations of a poster for my artefact (Ilic and Rowe, 2013), I explored the relationship between gender-expansive adolescents and social media. This emphasised the importance of safeguarding adolescents' well-being while using social media despite its educational value (Lucero, 2017). This prompted the application of a systems thinking approach to my findings, considering the potential impacts of extended social media use on adolescents and its relevance to understanding complex real-world systems (Hayes et al., 2020). These insights suggest the need for further research into the well-being of adolescents in social media, especially in light of Srouji’s (2022) findings regarding potential negative responses to personalised algorithms.

Through a systems thinking approach, I was able to consider my findings holistically in their relevance to education, emphasising the learner's connection with the wider community. Whilst systems thinking is a valuable tool, its use alongside connectivism and reductionism adds rigour to these findings when dissecting their relevance to my practice. Furthermore, this paper is limited by its specific interest in TikTok as an educational tool. Other social media outlets have the potential to provide similar benefits, and I would consider further research within this area, specifically with the well-being of adolescents in mind. 

In conclusion, this paper represents a significant step in enhancing inclusivity in voice pedagogy, but ongoing debates and critiques need consideration. Responsible and ethical use of social media has the potential to promote inclusivity, but it's vital to address issues like access disparities and potential misuse. Collaboration among educators is essential to drive change in voice education. In the pursuit of inclusive voice education, this research and the associated artefact have the potential to empower educators to adapt their practices, encouraging a more accepting and engaging learning environment for all students, regardless of their gender identity.
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Phase 2-Writing
Task 1-Write Introduction and rationale
Task 2- Write planned programme of study
Task 3- Write assignment two
Task 4- Write reflection
Task 5-Proof read and re-draft whole document
Phase 3-Editing
Task 1-Submite draft and respond to feedback
Task 2- Do edits and rewrites
Task 3- Submit to turnit in and do any rewrites

Task 4-Submit Complete Assignment
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