

AI Statement 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence. 

Rhan / Part 1:

	What do I know already: before joining this course I had no prior knowledge of early years, I always loved to play and take care of my younger siblings and cousins and that’s what really sparked my interest, watching how they developed and each one of them different really intrigued me to understand their development even further.

What have I learnt so far: Throughout my first year I have learned about many theorists including Maslow, Bronfenbrenner and Vygotsky and how their influence shapes early years. The different international approaches to early years education, I never realised how different places are to us in the UK and I was lucky enough to visit Helsinki where they value play and the outdoors with a child centred approach


	What do I want to develop : I would like to develop my understanding of theorists better to be able to relevantly link them to my assignments, develop my academic writing to sound more professional within my writing and expand on my article reading/understanding.


	Objective 


	Actions (How will I achieve this objective/ what needs to be done?)


	Resources (What support and resources are needed to achieve this objective?)


	Target Date for achieving objective 



	Success criteria (How will I know I have achieved this goal)



	Complete and pass my final assignment of year one 

	· I will create myself a check list of actions that need to be completed for each part
· Turn up and be present to all of my lectures 
· conduct relevant research for part 2 and 3 
	· use moodle to look over lecture presentation and use the research given in each section 
· use the assignment guidance provided
· ask Paul (lecturer) for any queries throughout the assignment
· use relevant websites but preferably books and articles for research
	Complete by 24th May 2026
	I will check my Turnitin link on 15th June to see my marks and read over my marker’s notes

	Develop my Welsh language to aid me in future prospects

	· I will see what courses UWTSD have 
· Apply for a welsh language course
· Try and use it daily building up on my fluency

	· Use and complete the online Coleg Cymraeg course 
· Attend sessions within UWTSD where Welsh speakers and those learning meet to have chats in Welsh
· Use Duolingo
· Ask welsh speaking lecturerers to help me with vocabulary 
	December 2026
	When I recieve my certificate of completion from Coleg Cymraeg 

	Complete my early years degree with  a 2:1
	· Turn up to all university lectures to ensure I am receiving all of the information on each module
· Keep track of my marks 
· Try and aim for 65 and above 
	· Ensure my academic writing sounds professional 
· Use the assignment handbooks to check marking schemes
· Use all information lecturers give within lectures and on Moodle
	Summer 2028 
	When I receive my final marks in 2028 and graduate



Part 2
	What is reflection and reflective practise?

Reflection refers to a structured way of deep thinking where practitioners can recognise challenges, consider why it happened, understand what happened to then decide new actions on what to do differently next time (Colwell, 2019).

Reflective practise is when a person looks back on professional experiences to learn from them for future work (University of Cambridge, ND). The UCD Teaching and Learning (ND) support this by explaining reflective practitioners are involved in a continuing pattern of self-reflection by means of observing and evaluating, they point out that reflective practise is not there to fix problems but to improve and expand the needs of their practise. According to Hallet (2013, p.27) reflective practise involves the total understanding of one’s work, this challenges practitioners’ knowledge personally and professionally which can be uncomfortable for some as they may find it difficult to be honest with themselves ‘to critically unpick’ their professional work.
















	Why is reflective practise important to EY practise?

Reflective practise in the early years can help settings develop and grow with up to date practise, it allows practitioners and others involved within early years to challenge a practise they have observed and create new ways of learning by finding more beneficial practise for development (Thompson, 2019), an example of this is the change of the early years curriculum, in the past teaching was very adult led with learners having objectives to hit which as time went on it was seen to limit a child’s development, now practise is child centred within a setting practitioners will now ask children what they would like to learn about a certain subject and how they would learn best, this could be through arts and crafts or visiting certain sites, the child’s way of learning is appreciated more and this would have been recognised through reflective practise (Greenier, 2019).


















	The theory of reflective practise:
Donald Schon and John Dewey are theorists who saw reflection as a means of ‘problem solving’ where practitioners reflect by recognising any problems within practise (Hallet, 2013).

 John Dewey (1933) believed that we learn through experience but that experiences alone were not enough, by reflecting on those experiences creates meaning which enables understanding and ultimately leads to ‘growth and change’ (Third, 2022,p.18).Dewey pointed out that there are two types of actions that practitioners use, ‘routine action’ and ‘reflective action’, ‘routine action’ is seen as being unreflective as it is followed by habits and traditions, for example in practise a practitioner follows the daily routine solves problems are they develop but with no reflection which provides the setting with efficiency but not growth (Colwell, 2019). Whereas ‘reflective action’ is the willingness to be open minded and flexible which ‘provides structure for growth of the students and teachers (Rodgers, 2002.p.849). Practitioners who perform reflective action are constantly questioning and critically assessing everyday practise and delivery  to enhance the opportunities for children (Cambridge University, 2026).

Donald Schon built on Dewey’s theory by exploring reflective practise in two ways, ‘reflection in action’ and ‘reflection on action’, he recognised that practitioners opposed the idea of reflection due to the belief that deeper thinking could lead to them freezing in the moment or losing their natural flow but he disagreed, believing that reflection strengthens a practise and its delivery (Lindon, 2016.p.44). Early Years Wales (ND) emphasise that by reflecting it enhances a child’s care and development within that setting as the practitioner will be identifying what enriches and nourishes the children, why it does and exploring methods on how to implement it into practise. According to MacHost et al (2023,p3) reflection in action relates to practitioners who reflect in parallel with completing a task while reflection on action is a practitioner reflecting on a past activity to evaluate their decision and assess the result.








	Gibbs’ model

The University of Edinburgh (2026) explain that Graham Gibbs in 1988 created the ‘Gibbs Reflective Cycle’ as a framework that evaluates an experience, it is made up of 6 stages:

1. What happened
2. Feelings
3. Evaluation
4. Analysis
5. Conclusion
6. Action plan
Gibbs model is structured and allows practitioners to develop their critical thinking, with each stage pushing for detail and deeper thinking, Hashim et al (2023) points out that reflective frameworks such as Gibbs allow practitioners to develop their ‘reflexivity’ meaning that they are thinking and are aware of their role within the situation, also they go on to note that teachers recognised that the Gibbs model positively elevated the interpersonal awareness of their strengths and weaknesses.  When reflecting they realised that through analysing it ‘enabled them to link practise with theory’ providing in depth meaning to their reflection. Harvey (2025) supports this by mentioning that reflection aids in learning academically due to ‘application of theory and practise’.








	Kolb’s model

Kolbs reflective cycle takes observations and reflects on them through analysing an event and then putting into practise what has been learned, this cycle has 4 stages:

1. Concrete experience
2. Reflective observation
3. Abstract conceptualism
4. Active experimentation
(Uinversity of Hull, 2026).

Egan et al (2023) states that Kolbs 4 stages create ‘conflict and tension’ but in a way that strengthens the person reflecting, the ‘confrontation creates new skills, beliefs and knowledge’. For teachers the Kolbs Cycle offers teachers flexibility as it provides a holistic approach through the four different stages meaning that every student’s needs are met (Boggu et al, 2016.p.25).

	Analysis of models 

Gibbs and Kolbs models both aid in reflection, but Gibbs model includes 6 stages while Kolbs has 4, within Gibbs model there is describing the experience  Sow et al (2024) points out the strengths and weaknesses of both:

Gibbs Strength
· Promotes deep analysis which encourages the development of critical thinking
Gibbs Weakness 
· When first using the model it may be difficult to differentiate the stages for example the conclusion and action plan can seem similar
Kolbs Strength
· Has a holistic approach meaning it will meet all the needs of a child
Kolbs Weakness
· The terminology used such as ‘concrete experience’ can be interpreted in different ways (Morris, 2018). The Imperial Corporate Training Institution (ICTI) (2025) says that Kolb does not give a clear definition, where some people may view a ‘concrete experience’ as ‘reading and listening’ others do not which reduces the model’s clarity
While both models are structured cyclical frameworks Gibbs involves more emotion which can create a more meaningful reflection (Husebo et al, 2015). Kolbs model provides a broader understanding of learning through experience which supports autonomy by confronting their concrete experience (Henriquez et al, 2025)






	Conclusion 
Reflection as a whole allows practitioners to look back at their work or certain experiences enabling them to grow and adapt in themselves and within early years settings. John Dewey and Donald Schon viewed reflection as problem solving with Dewey recognising there is two types of reflection; routine action and reflective action and Schon built on this with his theory of reflection in and on action. The two models chosen above both give teachers and learners a guide on how to reflect with Gibbs model providing more phases involving emotion leading to deep meaningful reflections and Kolbs model allows them to learn through experience within a broader understanding.







 Part 3:

Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children. 

CMAJ (2012) expresses that some view professionalism as being knowledgeable while others viewed it as being reliable, leading ‘Wilkinson and two colleagues’ classifying professionalism under ‘five clusters’: being ethical, empathetic, able to work well in a team, reliable and the commitment to continuous professional development. Perez (2019) backs this up explaining that defining a professional is not singular attribute with people’s perspectives varying, ultimately she points out that being a professional is about the individual and the mindset they develop as well as what they have learned through socialisation and ‘formal education’. professional practise can involve the development within Early Childhood Education and Care (ECEC), the job rafting theory explains a way in which individuals are proactive to initiate a change within their practise which allows engagement, satisfaction and meaningful learning this can strengthen the practitioners passion for their work which as a result benefits the learners development (Scharer, 2024.p.512)

Johansson et al (2017) recognise values as being ‘diverse’ that are made up and learned through social interaction which throughout time change, values are viewed as shared beliefs that aid us in understanding what is considered acceptable and unacceptable when engaging with others. Hutchin (2022) stated that Prevent Duty was introduced in 2015 as a preventive measure towards ‘people being drawn into terrorism and terrorist attacks’ from this formed the ‘Fundamental British Values’ that include:
· ‘Democracy
· Rule of Law
· Individual Liberty
· Mutual Respect
· Tolerance of different faith and beliefs’
Within Early years values are refined in the Early Years Foundation Stage (EYFS) clearly stating that the framework supports practitioners to teach, scaffold and meet values appropriately in line with their age my mixing children with other beliefs and values, being aware that there are differences between others, learning right from wrong, educating on stereotypes and challenging negative views (Department of Education, 2025). As a professional practitioners values rooted at the core of their practise allows for them to grow within their role as an educator, enabling holistic development that meets every child’s individual needs and although values benefit a child’s education, it can also have an impact on their life as a whole as values can shape how teachers safeguard children by protecting, supporting and positively influencing their lives (The General Teaching Council for Scotland, 2021). 


Practitioners must have the ability to communicate effectively with many different people, this involves verbal and non-verbal communication, as a professional they should ensure that they listen and understand what is being said to respond in the correct way, when  a practitioner uses verbal and non-verbal communication such as body language, facial expressions and tone of voice they appear friendly and open which allows parents and carers to engage better by feeling comfortable (WJEC, 2023). A keyperson is someone appointed to a child during nursery that is their ‘advocate’ and builds a trusting relationship with the child and their parent/caregiver, it allows for an easier transition into a new setting as the child will already be familiar with their key person, to build a strong relationship with parents the practitioner can arrange to meet them this also allows the key person to gain knowledge on the child that will benefit their development within the setting while also showing the parents the care within their practise, building on the information they have received this can be taken and plan their transition in line with their interests for example, if they enjoy bluey the professional may have bluey toys there for them which builds trust with the parents and personalises their transition (Department of Education, 2026).

As an early years practitioner, it is there aim to produce high quality care, to do this having in depth knowledge is essential to enable children to develop and grow. The Early Years Framework (2025) say that  ‘a well-trained, skilled team of practitioners can help every child achieve the best possible educational outcomes’. By having strong knowledge, it allows teachers to use their professional judgement to assess a childs development in line with the curriculum as well as their individual development, for example play based pedagogy is recognised as being influential for childrens needs within Wales and by observing through play an educated professional can pick up on any developmental delays ( Welsh Government, 2026). Social Work Wales (2017) emphasise that Continuing Professional Development (CPD) is important to ensure that early years practitioners are proficient within their role, it allows for increase in knowledge while building confidence that in turn reflects positively on their practise. When safeguarding, practitioners must be able to recognise and identify harm while following procedures such as Social Services and Wellbeing (Wales) Act 2014 and Working Together to Safeguard People, without this information they are at risk of incidents being missed or mishandled (Social Care Wales, 2026).

Multiagency and partnership working is where families have access to a diverse range of services to aid and support the child and their family’s development and well-being, having a range of different specialists ensures the child’s holistic needs are met (NSPCC, 2023). Working closely with parents/caregivers improves the understanding of a child’s life whether it is their cultural values or holistic development, consistent communication between families and professionals ‘opens opportunities to receive support and information’, some families have to focus so much on work due to their economic burden that their parenting lacks consistency but if settings observe this behaviour they can offer ‘parenting strategies’ and model these within the setting to encourage replicating at home, parents may feel embarrassed but the continued support can develop their confidence and strengthen the relationship (Wilson, 2025). Collaboration of multi - agency teams improve the efficiency of a raised concern, for example a child with complex needs would receive support ‘from more than one agency’ to enable their growth and development but without that collaboration the child may never reach their potential (Welsh Government, 2025).

‘The observation, assessment and planning (OAP) cycle’ is a continuous cycle that helps professionals understand a childs development to then move onto the planning of how to support their learning and development further (Birth to 5 Matters). This cycle offers a child centred approach by observing and assessing the child as an individual capturing their current interests, achievement level and learning style, all of this contributes to the practitioner tailoring their practise to a childs needs (Child Minding Support Team, 2015). Observations allow professionals to recognise a childs strengths, weaknesses and their motivators, it also allows them to view if or how a child behaves in different settings, the diverse range of observations can highlight ‘their different response to different situations’ (West Sussex County Council, 2021). Observations enable early year professionals to carry out ‘best fit’ assessments this is done by observing them in an activity and using their professional judgement to identify what a child can do and the support they need next (Department of Education, 2026). Throughout daily routine within a setting formative assessments would be carried out this assessment type takes the practitioners knowledge of their childrens interests and creates learning experiences around that to provide engaging and meaningful educational moments  (Department of Education, 2025). The Department of Education (2025) also recognise that with the correct observations and assessments practitioners can plan engaging activities that promote a ‘secure foundation’.

The United Nations Conventions on the Right of the Child (UNCRC) is a legal agreement that gives an overview of the rights of every child (UNICEF, no date). The UNCRC shapes the expectation of early years practise and creates a solid foundation for children, The Welsh Government (2025) ensure high quality provision is carried it to create ‘reflective environments’ where children feel safe and valued while thriving through engaging practise this is done by embedding children’s rights into everyday practise. Article 3 of the UNCRC states that the best interests of the child should be at the forefront of any practise, being aware of this right ensures well being and safety of the child whilst promoting a child centred approach (UNICEF, no date). National Resources Wales (2025) says that ‘Wales was the first country in the UK to establish a Children’s Rights Commissioner, this creates confidence for residents of Wales knowing children’s rights are taken seriously, they also believe that every child has the right to ‘play and grow’ in a healthy environment which is in line with article 31. The UK Government (2026) recognise the importance of integrating UNCRC into practise through their ‘Working Together to Safeguard Children’ policy, outlining the importance of meeting the needs of children (article 3), protecting them from ‘maltreatment’ which falls under article 19 to protect them from harm and violence, and enabling children to have the best outcome as all children have the right to education (article 28) enabling their development.

Overall, this piece shows that professionalism is valued through knowledge, communication and safeguarding with an ongoing commitment to professional development as pointed out by CMAJ (2012). By working collaboratively with other agencies, it demonstrates that a diverse range of skills can embed values that support children holistically. Professionals provide support towards meaningful development through observations ensuring a child centred approach is always above everything, while also being aware on the rights of children this will push practitioners and children to receive the education and support they deserve.
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