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	I feel I have been able to reflect on my practical delivery and consider improvements for future practice. I have thought about constraints and the importance of this, showing my understanding of why they are needed.

	Which aspects do you consider could have been improved in this piece of work?
	I feel I could have discussed in more detail the implications for their physical development if alterations were not made and link these to child development in more depth. 

	What have you found most satisfying whilst undertaking this submission?
	 I have found reflecting on the children’s progress most satisfying within this submission. 
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DEVELOPING AND SUPPORTING EARLY CHILDHOOD PHYSICAL DEVELOPMENT


My reflective journal is based on a series of SKIP sessions that have been carried out in Sketty Primary School. We are a very large school with two classes per year group. I have been carrying out the SKIP sessions with my Reception class of 30 children, including 14 boys and 16 girls who are 5 and 6 years old. Within my class, there are three pupils with additional learning needs, one of these related to mobility. We have access to a large hall once a week to complete our SKIP lessons. We had a number of teachers complete the training course last year, and so we have been fortunate to have access to a wide range of resources. I had some prior knowledge about the delivery and content of SKIP because my colleagues had delivered a training session. However, I still felt I lacked confidence in my delivery and ability to provide appropriate intervention to support and challenge learners. 

The current Reception year group had a large part of their early years affected by COVID, where they were limited in going out and participating in playgroups, and so on, and this may have led to an inactive period for some children. After attending day one of the SKIP training, the benefits of having access to physical activity as often a possible were made pertinent to me. Goodway, Ozmun and Gallahue (2019) emphasised the importance of focusing on the development of children’s basic motor competence and that we should be providing many opportunities to enhance these skills in a wide variety of situations wherever possible. Davies (2003, p.1) reinforced this by arguing “Because movement of young children is seen to be a part and parcel of their everyday lives the danger is that it can be taken for granted and overlooked in terms of its importance in the educational spectrum”. After reflecting on this and the initial training session, we have now been utilising our outdoor areas to implement SKIP activities into provision, which the children can access independently every day. For example, putting an obstacle course or a catching activity completed in the previous week.

Cycle 1
After attending the first SKIP training session, I wanted to focus on developing my confidence in delivering a warm up and setting up gardens to focus on catching, one of the object control skills. During my warm ups I focussed on using a range of movement concepts, which was derived from Davies (2003) theoretical framework of movement. The concepts include spatial awareness, body awareness, relationships and dynamics. I incorporated common locomotor skills into these warm ups such as running, hopping, skipping and leaping (Goodway, Ozmun and Gallahue, 2019). The importance of introducing these locomotor and object control skills is highlighted by Stodden et al. (2008, p.291), who wrote, “To reach the “top of the mountain” of motor development and be physically skillful and active, children must first acquire competency in Fundamental Motor Skills (FMS) to apply these skills in different contexts.”

Before attending the first training day, I found it very difficult to think of ways to enhance my warm ups to make them more engaging and challenging. Ayres (2005) highlights the importance of this by proposing that children enjoy activities that provide a challenge to seek new sensations and develop new motor functions. Therefore, in the initial sessions, I planned simple warm ups that would allow me to observe the children’s motor ability across the different movement concepts, for example the traffic light game and splat the frog. After attending day one of the training, I surprised myself with how much easier it was to plan games and use a good movement vocabulary. 

Upon my initial observations, I instantly noticed the lack of spatial awareness and challenge of moving around the hall, even though we have such a big hall. In addition to this, the boys in the class were very boisterous and became overexcited which was making the warm up games unenjoyable for those who were not competent movers and they started to dis-engage. After reflecting on this, I decided to place task constraints on the games to help slow the pace down so that each child was able to participate. It is important to remember that constraints should not be considered as negative, but as a way to influence and shape movement (Haywood and Getchell, 2019).

Davies (2003, p.18) evidenced that “children carry their personal space with them as they travel in the general space in which they move”, so I initially began most sessions with the game ‘Paint the bubble’ just to remind each child of the personal space around them, making sure to stretch in all directions. To help develop awareness of the general space, my aim was to slow the pace of the games. I altered the speed, levels and ways of travelling. For example, we played the Mr Men game but just focussed on Mr slow, Mr low and Mr backwards. I tried to keep instructions vague to allow the children to explore their own movements within the rules. I noticed that most children were limited in their movement creativity; however, I called out those children who did show this as examples. This had a positive influence on the other children, who copied or altered observed movements, exploring what their body can do. Davies (2003) shared these observations within the research, explaining that when one child initiates an activity, others will join as they work in the shared space. Not only did this help improve their motor development but also helped to build upon perceived motor competence for future lessons. Stodden et al. (2008) argued that a child’s engagement in an activity is influenced by their perception of competence within the activity. This may explain why after making these changes, pupils were becoming more competent at moving around the space and engagement increased. We slowly increased the pace of the games in the following sessions.

After completing the warm up game, we then split into three gardens with 2 focussing on the object control skill of catching which were teacher and teaching assistant led and the third being an independent obstacle course. As SKIP was introduced to us last year, my class were familiar with most of the equipment and the setup of the gardens, which was helpful. My teaching assistant has also attended the Level 3 course, which has benefitted us greatly as she knows how to intervene appropriately. To assess the stages, we began playing simple catching games such as me to you and the egg game. Being able to identify the catching stages made it far easier to differentiate the activity to support each child. Before the training, my initial intervention if a child was missing the ball would have been to move them closer. However, in my current practice I identified a small amount of children as delayed, meaning they were unable to track the ball. Just for the next session, I grouped these children together and they practiced rolling the ball to one another to build confidence. I was surprised at how few children needed to start by tracking and rolling. Many children were at the emerging stages, either hugging or scooping and needed support to catch the ball using their hands. Reminding them of the cues ‘hands ready, eyes on the ball’ and throwing over the rainbow to the X zone was something they picked up very quickly. This year group experienced SKIP during their time in Nursery, which may explain the positive start. Goodway, Crowe and Ward (2003) support this in suggesting motivation, equipment and prior experience will impact a child’s motor development and the outcome is a produce of the interactions.

Each week, I would keep one garden the same and change one garden. It was excellent to see the increase in confidence from so many pupils as they began to alter their task constraints independently. When playing the Egg game, after a successful go of passing the ball hand to hand, pupils started to increase the distance of their spots to challenge themselves. I was impressed at the children’s ability to make a sensible adjustment to their distance. I also encouraged pupils to change the size of their ball, swap partners and practice in the outdoor area. As Newell’s model shows us, changing individual, environmental and tasks constraints is what shapes the movement that arises from their interactions (Haywood and Getchell, 2019). 
Cycle 2
For the next cycle, I focussed on the overarm throw element of object control. The set up of three gardens remained the same and worked well for most activities. The children are also becoming much better at transitioning between each garden. As pupils have experienced certain activities a number of times now, I alternated the independent activity between an obstacle course or a familiar catching activity. 

When introducing the overarm throw, we first played the game ‘feed the animals’. I had 10 children in the group and they were in pairs taking it in turns to throw. There were two challenges I faced, the first was that it was quite difficult to carefully observe and support each child as there was a lot going on. The second was that by having one person in the pair wait I was limiting their opportunities to practice. To overcome the challenges I extended the space needed for the game and targeted myself to focus on a smaller number of children. Having 10 children is not always ideal but with the staff and time we have, it seems to be the best way. 
I initially allowed the pupils to get straight into the game without modelling, as I wanted to see how they would throw instinctively. After a short time I then stopped them all, modelled a proficient over arm throw, reminding of the contralateral step, wind up, and follow through. I discovered that most pupils were at the ipsilateral step stage, where they were not using their opposite leg and arm and did not throw simultaneously. To help this, I tied scarves around their opposite leg and arm. For most children this helped and I observed them taking notice of which leg they were using. However, some children in the class are left handed and they could not decide which arm to use and would alternate. I then began to start changing the scarves, which became time consuming for the child and a little bit confusing. I need to be careful that the task constraints (Haywood and Getchell, 2019) I place do not have a negative effect on motor development. After reviewing my practice, I should have modelled both left and right overarm throw, turning my body to face the correct way. The scarves could have stayed on the opposite arm and leg and I just needed to explain you either use the hand and foot with or without the scarf together. 

Children of Reception age are generally less aware of how their peers are doing around them but we still observe children whose confidence is depleted when they do not achieve success. As previously mentioned, activity engagement is influenced by perceived motor competence (Stodden et al. 2008). There was one particular game we played which involved 5 children standing either side of a tall horsebox, with the aim to knock off the objects on the top. I observed some children dis-engaging because the other children were knocking them off too quickly. I firstly tried swapping over the teams but this only had a little impact. Luckily, we had lots of equipment in the hall and I added an extra box, splitting the teams in half. I also moved certain children closer and others further away which met their level of challenge. This again drawing on Newell’s model of constraints (Haywood and Getchell, 2019), with all children being able to access the activity, having success at their level. 

I have thoroughly enjoyed taking part in this training and watching my learners make great progress not only in their motor development but in confidence too. This training has benefitted my professional development in terms of both knowledge and practice. By providing children with experiences and challenges linked to developing the FMS we are supporting children in becoming proficient movers. As we know, if a child does not achieve a certain level of motor skill proficiency in middle childhood, that individual would find it more challenging to become a proficient mover at an older age (Stodden et al. 2008). I feel confident in my understanding of the developmental stages and implementing constraints in tasks. My intention now is to develop and try new activities, continuously reflecting and adapting activities to encourage enjoyment, confidence and progress. 


Word count: 2118
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