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What do I already know? 
Throughout my first year of my early years childcare and education degree I have completed assignments that have deepened my knowledge and understanding of child development, academic skills and play theories which I have been able to develop on through placement. 
 
	Objective. 
	How will I achieve this goal? 
	Resorces needed to achieve this? 
	Target date for achieving goal. 
	How will I know when I achieve this goal? 

	Become more proficient in the Welsh language. 
	I aim to carry out online courses as well as research some classes in my area I could attend. 
	· Research classes in my area that I could attend. 
· Research if there are any Funding in my area for learning Welsh. 
· Check if there are any courses through work for me to learn Welsh. 

· Use the Duolingo app.
	Long term as it takes time to become fully fluent in one language and learn complex words and phrases.
	I will carry out tests and exams at various stages and levels to assess when I can develop to further levels to continue learning. 

	Carry out a first aid course for pediatric life support. 
	First, I will research places where I can do this course, then look to see if there are any government-funded courses I can attend or if I need to self-fund and then find a course suitable for me. 
	· Funding- can I get government funding, funding through my job or do I need to self-fund. 
· Research where I can carry out the course and find a suitable one for myself. 
· Ask about in-house courses at my workplace. 
	Short term goal. I aim to do the course as soon as possible as it will give me greater job opportunities and higher levels of qualifications. 
	I will receive a certificate of qualification. 

	Learn more about theories and theorists. 
	Research theories that support the development of children and babies. Develop a deeper understanding of how brain and body work through different perspectives of theorists. 
	· Research and self-study time. 
· Placement experience and work. 
	This is a long-term goal as I aim to develop this knowledge whilst working in schools and nurseries to be able to put the theories into real life experiences and understand the research through observing children. 
	I will have a deeper understanding and be able to recognise that when working with children. 

	Achieve a 2:1 in my degree. 
	I will ensure I distribute my time to self-study to ensure I achieve a score of at least 60% in my assignments. 
	· Self-study time
· Adequate research. 
	I have 2 years left to complete my degree alongside my placement hours.
	I will graduate and receive certificates of my qualifications. 




Reflection and its importance in the early years sector
- Reflection refers to core values that have a key role in professional training (Brock,2015). A wide spectrum of professions strongly encourage reflection, but the education sector and teacher professional development, especially in relation to high-quality care, have made reflective practice a cornerstone of education, policy, and research disclosure. Practitioners gain from professional reflection because it gives them a critical understanding of their work and a reason for the actions they take, which benefits the infants and children. Early reflection improves the quality of care provided by highly skilled, knowledgeable, and understanding professionals. Reflective practice, according to Pacey (2016), is a recognised process that involves careful assessment and evaluation followed by challenging, altering, adapting, evolving, and enhancing your approach. According to Appleby and Andrews (2012), reflective practice consists of three elements: reflective action, reflective learning, and reflective thinking. To benefit children in your care, their parents and other caregivers, reflective practice is essential. You will also benefit from it on a professional and personal level. Reflective practice can help you maintain and improve over time. By continually improving and reflecting on your work, you may help students achieve better outcomes and ensure their needs have all been met and example from practice is to start the cycle, observe and listen to the student to learn about their interests. Following that, analyse observations and what the child learned and what aspects of the event they had liked or disliked. Finally, plan for the next steps and how you will help the children learn more (GOV.UK, n.d.).

Theories of reflection 
Dewey's theory- States it is an active, persistent, and meticulous investigation of any belief or assumed type of knowledge considering its supporting evidence and subsequent conclusions. Dewey suggested relieving the event and then asking questions to determine why things went as they did and what actions could have changed the outcome, (Dewey 1933 pg. 118). 
Schön’s theory- Thought that by reflecting, practitioners may clarify implicit knowledge. Practitioners' automatic behaviors are supported by this paradigm. Reflective in activity and introspective contemplation on action are the two types of introspection that Schön identified. When unforeseen occurrences occur at work, this repertoire enables the knowledgeable practitioner to respond appropriately, swiftly, and instinctively. (edshare.soton.ac.uk, n.d.) 

Models of reflection- Gibbs model of reflection- Gibb’s reflective model is broken down into 6 stages taking into consideration personal feelings and how these influence a situation, it focuses on what happened and was good or bad, and then evaluates. The evaluation phase focuses on what could have been differently or in future to enable a more satisfactory outcome, (Davies, Finlay & Bullman, 2000).  Gibb’s model is easy to use and follow due to its structure. Its versatility makes it applicable for a range of circumstances and industries allowing for both personal and professional development. Although this model can be very advantageous, it does have some negatives. Greenwalty (2023) states that Gibb’s reflective model is not subjective as many people can experience different things but interpret them in different ways and have different perspectives of an event. Another negative of this model is that it can be time consuming. Going through all six of the methodologies can take up a lot of time so many people refrain from using this model. 
[image: ]

Kolb’s model of reflection- Kolb's reflective model consists of four methodologies. These include experience, reflective observation, abstract conceptualism and active experimentation. His theory is bason on trying a new thing for the first time, analysing what the individual felt went well and what could have influenced the bad or good outcome. Following this, the final stage allows you to reflect more deeply on the experience to form a hypothesis on how to do things differently in the future and set clear goals, (Gaëlle Piernikarch, 2022). Study prism (2024) states this model's simplicity and suggests it is easy to follow and can be applied in all aspects of life and scenarios and help individuals become more self-aware. However, an article by Cambridge university reflects on some disadvantages of Kolb's model, these include that soemtimes in the real world not all tasks are started from the beginning. It also implies that steps must be followed in a specific defined way rather than a natural flow of thought and actions.  [image: ]









Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of children. 
[bookmark: _Int_0gxmNxkI][bookmark: _Int_VTJlIJEr]According to functionalist conceptions, a profession consists of groups of highly educated individuals who possess a distinct body of specialised knowledge. These definitions include status, power, and speciaised practice.  According to Perez (2019), the concept of "professionalism" is based on ideals that direct the capabilities, training, and moral principles needed to carry out a work function. In order to provide children, the best start in life and make sure that the welfare and best interests of children are kept at the center of all decisions, Hyson and Tomlinson (2014) emphasise that the Early Years professionals utilise their knowledge and experience in dynamic, fluid, challenging, and frequently stressful circumstances. Early education fosters a better appreciation of the worth and significance of the traits people exhibit in the real world, whether they have official credentials or not. There is also a clear focus on "principled practice," which is ethically grounded value-based practice from which principles are created that prioritize the needs of the child and parents and view the "professional" as a facilitating partner. These attributes result in the ideal professional who is committed to excellent practice, when combined with theoretical knowledge and an awareness of a child's physical, social, emotional, spiritual, and intellectual growth. (Garsper, 2015). To guarantee that they are consistently offering a secure, wholesome, engaging, and friendly environment for each family and child, providers are urged by the Statutory Guidance to consider the rules and practices of the setting. It is expected of practitioners to make sure they are considering the children's education and experiences to guarantee that each child's unique requirements and interests are satisfied, (Quality Improvement Toolkit North Yorkshire County Council Reflection in Practice, 2017).
[bookmark: _Int_sY2fPSEr][bookmark: _Int_uehkAZRG]In general, relationships with parents are supportive and advisory, founded on information sharing, reassurance, and respect, with an even balance of power that parents may not find when dealing with more formal, compulsory education provision, which indicates the close, positive nature of the relationship. According to Oberhuemer (2005), a crucial component of professionalism for early childhood practitioners is establishing and preserving relationships with parents and other agency workers both inside and outside of the classroom. Working with parents as partners is important, and the atmosphere in the setting should be stable and constructive emotionally. These connections are respected and often seen as the early childhood educator's area of expertise —a talent that others may not have the ability or time to acquire (Hordern, 2014). 
Values of an early year's practitioner and frameworks to support & promote Early Years professionalism. 
To guarantee that every child meets their individual developmental goals and attains the best possible learning standards, the work of the professional Early Years Practitioner is essential. Alongside the Early Years Foundation Stage (EYFS), the Professional Early Years Practitioner is integral to the child's learning and growth. According to early years careers (2024), It is the duty of practitioners to improve the learning environment and give children additional learning chances by using their expertise and abilities. Practitioners can discover areas for additional help by taking a comprehensive approach to children's development, ensuring that each child's unique requirements are met. Being a good early childhood educator is a fulfilling career that calls for commitment, empathy, and ongoing development. Understanding the essential abilities and traits of a superb early childhood educator as a parent, guardian, or educator can greatly impact the development of young children. Some of the values of an early year's practitioner is listed below: 
· Empathy- The foundation of a good early childhood education program is empathy. It's the capacity to relate to and comprehend the emotions of young children, giving them a sense of comfort and confidence. Recognize their feelings even if they are unable to communicate them verbally.  Give children a secure environment in which to confide. 
· Creativity- vital to maintain young learners' interest in and excitement about their lessons. Promote practical creative endeavors. Telling stories and making up creative tales to pique interest. Allow for exploration and permit children to try new things and find things out through real life experience.  
· Adaptability- Promoting Personal Development since every child is different, early childhood educators must adjust to meet each one's individualised needs. Adapt teaching styles to the various learning styles of students, offer additional help to individuals who require it and be adaptable to change and modify approach as needed.
· Communication- It takes effective communication to fully comprehend the wants, worries, and development of a child. It takes effective communication to fully comprehend the wants, worries, and development of a child. Encourage children to express their ideas, explain concepts in an easy-to-understand manner, offer constructive criticism, and value their contributions.

The legal foundation for early childhood education in England is known as the Early Years Foundation Stage, or EYFS. It establishes guidelines for the education, growth, and upbringing of children from infancy to age five. The EYFS must be followed by all schools and Ofsted-registered early years providers, such as childminders, preschools, nurseries, and school reception classes. It was introduced in response to studies showing how important high-quality daycare is for fostering children's growth and learning, (Twinkl, 2020). Alongside the EYSF, the early years outcomes framework (2015) states that all children in an early year's setting feel safe and cared for, are not living in poverty and poor housing conditions, and that they are capable and healthy individuals. The first five years of a child's life are a crucial and key period of learning and development, the Early Years Workforce Council (2021) and The Early years Alliance (2021) emphasise the vital role that Early Years professionals play in supporting the holistic development and education of young children within EY settings. 
Article 29 of the UNCRC states that education must develop every child’s personality, talents and abilities to the fullest. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment, (UNICEF, 1989)
Safeguarding 
The national safeguarding procedures for Wales go into detail about the crucial duties and roles that practitioners must fulfill to protect individuals and children who are in danger of abuse and neglect. The Social Services and Wellbeing (Wales) Act 2014 and the statutory safeguarding guidelines ‘Working Together to Safeguard people’ are applied by practitioners with the Procedures for protecting children and recognising signs and knowing how to act and respond to concerns, (Education, 2024).  Safeguarding courses for practitioners should be highly promoted in settings and in agencies as knowing and being able to recognise the signs of abuse is vital within a setting and ensuring safeguarding procedures are understood and closely followed to report it, ensure the child's safety is at heart and that appropriate agencies are involved for the child. The United Nations convention on the rights of the child is a legally binding global agreement that outlines a child's rights in terms of politics, economy, society, and culture. In 2011, the Welsh government made children's rights part of its domestic law ensuring the rights of children are considered by the government in any new policies or regulations.  Article 21 (adoption): Governments are required to supervise the adoption process to ensure it is safe, compliant with the law, and puts the best interests of the children first. Adopting children from abroad should only be done in cases where their native country is unable to place them with a family. It is important that all practitioners understand a child's rights, (UNICEF, 2024).  Practitioners are responsible for promoting welfare and wellbeing of children alongside social services and the NSPCC. 
Important relationships for professional practice in meeting the needs of children.   
A key component of an early childhood educator's job is being able to interact with a diverse range of individuals. Working with children, parents/caregivers, coworkers, and other professionals requires the childcare provider to have strong communication skills, excellent interaction is facilitated by excellent communication abilities. In general, relationships with parents are supportive and advisory, founded on information sharing, reassurance, and respect, which indicates the close, positive nature of a relationship. According to Oberhuemer (2005), a crucial component of professionalism for early childhood practitioners is establishing and preserving relationships with parents and other agency workers both inside and outside of the classroom. Working with parents as partners is important, and the atmosphere in the setting should be stable and constructive emotionally. These connections are respected and often seen as the early childhood educator's area of expertise —a talent that others may not have the ability or time to acquire (Hordern, 2014). Body language and facial expressions are forms of communication. A childcare provider's tone of voice and body language might convey whether they are being closed off or friendly. The childcare provider must ensure others feel comfortable to encourage them to listen to others and confide in professionals with their feelings or concerns, (WJEC, 2023).
Encouraging children to make positive relationships from a young age with both peers and carers will promote confidence and allow for better social skills enabling easier relationship building in later life. 
Relationships that are based on compassion and understanding and that offer love, security, and attentive interactions help children develop and grow.
In early childhood settings, this encourages positive communication, cooperation, and motivation in children by making them feel safe and cared for. As an early year's practitioner, it is vital to build secure and sportive attachments within the setting. Meeting their needs, responding and modelling respect with them will build trusting relationships which allows children to feel confident and competent as well as encouraging positive social emotional skills (brightwheel, 2023).

To provide families and children with high-quality services and care, collaboration with other specialists is essential. As an early years professional, you may collaborate with a wide range of organisations and experts to give everyone the best care possible, (PACEY, 2017). According to study bullets (2024) different professionals that early years professionals may work alongside include health visitors, speech and language therapists as well as organisations such as OFSTED.
Practitioners cannot operate alone because protecting and advancing the welfare, learning, and development of young children is a difficult and challenging task that requires collaboration with other professions. Because children's needs should be seen holistically rather than being confined to health, social, or educational domains, there is a commitment to collaborate in a multi-agency setting. Therefore, positive working relationships between multi agencies are vital. (OpenLearn, n.d)

Observations
Observations is a term used across many professionals. However, in early years it refers to identifying specific needs of children, their likes and dislikes and allows for careful planning to ensure a child is developing to reach milestones and new skills. Observations ensure we see children as an individual and have a more holistic approach to their development, (WestSussexCouncil, 2015).
Children should be involved in making decisions about their own education from an early age. Article 12 of the UN Convention on the Rights of the Child guarantees children the freedom to voice their opinions and have those opinions given serious consideration, (UNCRC, 2024).


Each child's development follows a different course, growth, and momentum; it does not follow a predictable, step-by-step pattern. Determining whether a child is generally on track or developing more slowly or more swiftly in specific areas requires a broad, professionally informed approach. As a result, birth to 5 matters (n.d) states that a comprehensive overview will focus on the child's mental health and relationships, as well as the development of learning-related attitudes and dispositions, in addition to knowledge and skill areas. 
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