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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	In terms of the teaching standards, think about how you will develop your understanding of the nature of responsibilities within schools and of the contributions individuals make towards the successful fulfilment of the school’s vision to implement the SDP
	When starting pte2 I made myself aware of the school’s development plan, the targets and individuals contributions all work towards the schools vision to implement the SDP.

	Targed/Target 2
	Consider PEEL technique.
	I have used the PEEL technique in some paragraphs to ensure concise writing. 









An exploratory case study on teachers’ and learners’ perceptions of daily check ins on learner wellbeing.

Introduction

The aim of this study is to explore teachers and learners’ perceptions on daily check ins on year 5/6 learner well-being. After discussions with the class teacher in my professional teaching experience (PTE) school, it was made clear to me that there is a high well-being need in my class. From these discussions it was decided it would be beneficial to look at learners’ perception’s that daily check ins have on their well-being through intervention, observation and questionnaire, with the hopes of using the intervention chosen in future practice to help learner well-being. I will also be looking at the teacher’s perceptions of daily check-ins on well-being, which will also be via questionnaire.  
    Following BERA guidelines from the educational research book (Wyse et al., 2016) I will ensure the anonymity of my placement school throughout this project and refer to it as ‘school X’. School X is in a small village in South Wales and caters for pupils from 3 – 11 years old (Estyn, 2018). According to the most recent Estyn report, there were 144 pupils enrolled with six classes including the nursery. At this time, the average number of pupils eligible for free school meals was 36.6% and identified the school as having 28% of pupils with additional learning needs (Estyn, 2018).  The age range of pupils this assignment in concerned with is year 5/6 pupils who are ages 9, 10 and 11. My research question that I will be aiming to answer throughout this project is – What are teachers’ and learners’ perceptions of daily check ins on learner well-being?.  

Literature review

As previously mentioned, the aim of this research is to explore teachers’ and learners’ perceptions of daily check ins on learner well-being. Therefore, there are two key themes identified for this literature review which are: well-being and daily check ins. The world health organisation (WHO) has defined well-being as the ‘quality of life and the ability of people and societies to contribute to the world with a sense of meaning and purpose’ (WHO, 2021). The WHO refer to health as a state of ‘complete physical, mental and social well-being’ and not just an absence of disease (WHO, 2021). The Welsh government had growing concerns regarding well-being of learners due to rising rates in mental health. These include anxiety, depression and stress (Welsh Government, 2021). As a result of this, learners’ educational outcomes were affected and there was an overlap between learners mental health and their educational outcomes, engagement and attendance in school (Welsh Government, 2021). The Welsh government became aware of these issues and in 2021 introduced the ‘Framework on embedding a whole-school approach to emotional and mental well-being’. This framework has been said to ‘provide direction and a template for settings to address the emotional and well-being needs of all children and young people’ (Welsh Government, 2021).
      Supporting the Welsh government statistics, James et al (2021) conducted research that investigated ‘factors influencing well-being in young people during COVID-19: A survey with 6921 young people in Wales’. This study was conducted via online survey between September 2020 and February 2021. The results of this study concluded that learners’ mental health would benefit from more support with their well-being (James et al., 2021). Interestingly, different aged learners suggested different ways their well-being could be positively impacted. Younger learners suggested play and spending time with friends, whilst older pupils suggested more support with mental health issues such as anxiety and help with educational pressures like exams (James et al., 2021). This research supports the findings of the Welsh government surrounding well-being and highlights common post pandemic well-being issues learners were facing.
       The Welsh government created the ‘well-being of Wales, 2022: children and young people’s well-being’. This document contains analysis of the well-being of Wales report particularly through the pandemic. This report, the ‘School Health Research Network student health and well-being survey’, compared results from before and after the pandemic and found a ‘fall’ in the average mental health of children in Wales (Welsh Government, 2022). Similarly, comparing results of the the national survey for Wales from 2016/2017 to 2022/2023, there has been a ‘significant decrease’ (Welsh Government, 2024) in the mental well-being score, going from 50.9 to 48.2 thus highlighting the decrease in mental well-being of children in Wales from 2016/2017 to 2022/2023 (Welsh Government, 2024).
       Next, I will discuss the literature surrounding daily check ins. A report by Buckle (2024) suggests that check ins with learners are ‘crucial for assessing student well-being and identifying those in need of additional support academically, socially or emotionally’ (Buckle, 2024). Firstly, research conducted by Mitchell et al (2020) looking at daily check in interventions and teacher ratings of student well-being, pre and post intervention, found that student behaviour showed decreases in problem areas such as anxiety and depression (Mitchell et al., 2020). Supporting this, research carried out by Kladis et al (2020) looking at the effects of check ins/check outs on student engagement highlighted that students, teachers and parents found check ins useful for student engagement (Kladis et al., 2020). 
     The daily check in introduced to participants in this study implements the zones of regulation. Participants have an allocated lolly pop stick with their name on and each morning place this in the cup which colour correlates with the ‘zones of regulation colours’. The zones of regulation have been defined as ‘proactive, skills based approach used to understand, talk about and teach regulation’ (Kuypers, 2023). Romanowycz et al (2021) created an evidence summary of six studies looking at the effectiveness of the zones of regulation in improving self-regulation and/or behaviour in students. Their findings concluded majority of studies (4/6) found that the zones of regulation intervention had improved primary school children’s ability to self-regulate – with suggestions that the zones of regulation intervention is also effective in improving learners social emotional competence (Romanowycz, L., et al 2021). 
          On the other hand, Hoffman (2018) study suggests that the zones of regulation intervention lack the ability to support children to actually find and implement self-management and self-regulation strategies. However, Hoffmans’ (2018) research did have a small sample size which means it is hard to generalise to the wider population.
    

Case study

According to Crowe et al (2011) a case study approach is used to generate an ‘in-depth, multi-faceted understanding of a complex issue in its real-life context’ (Crowe et al., 2011). They suggest that it can be defined in many ways, however the central tenet is exploring an issue/phenomenon in depth and in its ‘natural context’ (Crowe et al., 2011). Furthermore, I will highlight the three key elements of a case study, as outlined in John Gerrings’ book – case study research: principles and practices. The first key element is that the case study should be a ‘bounded unit’ (Gerring, 2007). This means that the case study should be focused on a person, group, institution etc. The second key element Gerring (2007) suggests is that a case study should be located within communities, such as professional, personal, local and national communities (Gerring, 2007). Gerrings’ (2007) book implies that data collection for a case study can occur over longer periods with repeated collections or intensive short periods. The third and final element that, according to Gerring (2007), is imperative is using multiple perspectives and data collection tools (Gerring, 2007). When carrying out a case study, this research suggests that researchers should use various data collection tools and perspectives to provide depth, have many different viewpoints such as a child, teacher or parent, for a comprehensive understanding.
      Furthermore, there are 3 main types of case study. These are: evaluative case studies, exploratory case studies and explanatory case studies. The type of case study that this assignment is concerned with is an exploratory case study. Exploratory case studies can provide in-depth insight into a particular topic or phenomenon. According to Yin (2013) an exploratory case ‘studies explore situations in which the case being evaluated has no clear or single set of outcomes’. Yin (2013) strongly advocates for case study methodology suggesting that this type of research takes into consideration the ‘what’, ‘why’ and ‘how’ within research (Lucas, 2018). There are both strengths and limitations to using exploratory case study. According to Yin (2018) an exploratory case study can allow for rich data collection through questionnaire, interview, observation which enables the research to get in-depth findings from the research. However, these in-depth findings may not be easy to generalise to the wider population because it focuses on one specific case or idea (Yin, 2018). Yin (2018) suggests that another strength of using exploratory case study is theory development. The findings from an exploratory case study can give new insights and information on a topic that may ‘warrant further investigation. On the other hand, this type of case study can be subjective as the interpretation of the data could be influenced by the researchers’ preconceptions or bias.
      The case study that this research project focuses on involves pupils of my second professional teaching experience class of twenty-eight year five/six pupils and six teachers. Therefore, I have used the convenience sampling method. Convenient sampling involves choosing participants that are ‘convenient’ or easily accessible for the researcher (Qualtrics, 2022). A strength of this sampling method would be quick data collection, but results from this research may not be generalisable to the wider population (Qualtrics, 2022). 
    

 Research methods

The two research methods that this study is concerned with are: an observation and questionnaire. Participants will have a daily check in, their behaviour and/or attitudes will be observed, and participants will then complete a questionnaire. In this research, teachers perceptions on daily check ins will also be considered and so both learners and teachers will complete questionnaire.
        Firstly, the research method of observation will be discussed and the strengths and limitations of using this as a research method will be explored. Observation can be defined as a way of ‘gathering data by watching behaviour, events or noting physical characteristics in their natural setting’ (Evaluation Research, 2018). There are two types of observation – direct or indirect. Direct observation refers to watching interactions or behaviours in real time whereas an indirect observation focuses on the result of the interactions or behaviours (Evaluation Research, 2018). Observational research has been defined as ‘non-experimental’ because nothing is controlled or manipulated, and data from these observations can be both quantitative or qualitative (Price & Jhangiani, 2017). The observation that will be carried out in this research project will include four learners from the participant pool as this allows for more in-depth and effective analysis.
     Next, some strengths of using observation as a research method will be discussed. Abby (2017) suggests that when participants are in their ‘normal’ environment they are more likely to act in an authentic manner, thus gaining their true behaviour/actions. However, validity of observational research can be questioned (Abby, 2017). In this case extraneous variables such as the classroom environment or peer influence could affect the validity of results. An article by Singh (2010), looking into the strengths and limitations of observation suggests that the data collection in an observation is very reliable. If the participant is unaware you are observing them (covert observation), their behaviour will not conform/change to ‘please’ the researcher – which is known as the Hawthorne effect. However, Singh (2010) does imply that observational research as a research method can be time consuming if reliable results are wanted. The results of observation as a research method are difficult to generalise as it can often be a small sample size. 
        Furthermore, the type of observation that this assignment is concerned with is participant observation.  Participant observation is a ‘strategic method of collecting quantitative and qualitative data’ (Jorgensen, 1990). Jorgensen (1990) suggests that participant observation involves having close relationships with participants, so they are comfortable in your presence and are happy with you recording information about them. Jorgensen (1990) has also suggested that participant observation focuses on ‘human interaction’ and ‘insiders view point in everyday life situations and settings’ (Jorgensen, 1990). There are several strengths and limitations to consider when using participant observation as a research method. A strength of this method is high validity by producing rich qualitative data (Windsor, 2016). The researcher can observe changes in behaviour, attitude and actions themselves. However, Windsor (2016) does suggest that this type of observation can be time consuming and demanding to gain accurate results. On the other hand, participant observation allows for in depth insight (Windsor, 2016). The researcher can gain authentic data from actively observing changes in behaviour of participants, however, as this kind of data collection usually involves small sample sizes, it is often difficult to generalise the findings to wider society.
        Following on from this, the second research method used in this research project is questionnaire. A questionnaire is a widely used research tool featuring a range of questions to collect information or data from respondents. There are several strengths and limitations of using a questionnaire as a research method. Firstly, questionnaires allow for quantitative and qualitative data collection. Lindemann (2023) suggests that quantitative data that is obtained through questions with pre-defined answers such as ‘yes’ or ‘no’ but rich qualitative data can also be gathered by asking open-ended questions. Research implies that by combining both types of data collection, researchers can ‘gain a more comprehensive understanding of their research topic’ (Lindemann, 2023). However, one of the main limitations of questionnaires are low response rates (Lindemann, 2023) which can affect the overall outcomes of the study. If several participants do not respond, this affects the generalisability and representativeness of the research to the wider population. A second strength of using questionnaire as a research method is anonymity and confidentiality (Lindemann, 2023). By completing an anonymous questionnaire, participants can answer honestly, providing unbiased answers. Similarly, participants are aware that their information will be kept completely confidential which encourages greater participation and trust between the participant and researcher. On the other hand, social desirability may affect the participants answers. Participants may be inclined to give answers that they believe are ‘socially desirable’ (Lindemann, 2023) or what they think the researcher will want. This questions the validity of the responses.The questionnaire this research project is concerned with uses both open-ended and closed-ended questions. 
      Next, I will discuss the strengths and limitations of using each type of question. An open-ended question allows participants to ‘give free-form text answer’ (Rosala, 2024), they allow participants the freedom to answer in as much detail as they would like. Whereas closed questions restrict participants to a ‘limited set of answers’ (Rosala, 2024). They limit the participant to a short response, for example, ‘yes’ or ‘no’ questions (Rosala, 2024).
      There are strengths and limitations to both question style. Open-ended questions allow for more detailed responses. Participants can speak fluidly, providing as much or as little detail as they would like (Wolff, 2021). However, open-ended question questionnaires often have a lower response rate because they are more time consuming. Furthermore, a strength of using close-ended questions is they are easily to analyse. Wolff (2021) suggests simple analysis allows for quick analysis, saving the researcher ample time. On the other hand, this type of question does limit the range and depth of responses from participants.
     To sum up, in this section of the essay, two research methods that will be used in this research have been discussed – observation and questionnaire, homing in on the specific types that will be used, participant observation, open-ended and close-ended questions. Each method has also been analysed, considering the strengths and limitations, which will be considered when implemented into the research. 
 
Data analysis 

In this section of the research project, the types of data collection used and the methods that will be used to report data will be discussed. Both learner and teacher questionnaires were conducted for the purpose of the research project in order to develop a deeper understanding of learner and teachers’ perceptions on daily check ins and well-being. Prior to conducting the research, participants received an information sheet and consent form via google forms. This received a low response rate, 10 out of 28 respondents, due to lack of parental engagement with the consent form.  However, the teacher response rate was high. Thus, meaning that participant numbers for this research were 11 pupils and 6 teachers, 17 altogether. Observations on pupils have also been carried out for this research in accordance with Leuven scale. The Leuven scale is a five-point scale that allows teachers and practioners to measure children’s emotional well-being, split into five levels which are: extremely low, low, moderate, high or extremely high (Main, 2021). 
     For this research project, thematic analysis has been used to analyse the results of the questionnaires. Thematic analysis is a ‘method of analysing qualitative data’. In this type of analysis the researcher identifies ‘themes, topics or ideas that may come up repeatedly’ (Caulfield, 2022). There are both strengths and limitations of the use of thematic analysis. A strength of thematic analysis is that is allows for rich data collection (Caulfield, 2022). Participants have the freedom to respond with as much detail as they would like which allows the researcher to identifying themes or patterns within responses. However, there may be researcher bias. A researchers’ background or experiences may lead to potential bias (Caulfield, 2022). Another advantage of thematic analysis, according to Braun et al (2006), is that it is useful for exploratory research (which this assignment is concerned with), as it allows the researcher to gain insight into a particular idea or phenomena. On the other hand, thematic analysis can be subjective. Different researchers may interpret research data differently. For this research project, three key themes have been odentified and closely looked at in data analysis. The key themes are: the impact of daily check ins on academic achievement, the impact on emotional well-being and the significance of verbalizing emotions. Below, images of pie charts have been inserted to show an example of findings from each of the themes used. 




Figure 1: A pie chart to show pupils perceptions of their concentration throughout the day after completing their daily check in (theme 1).
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Figure 2: A pie chart to show pupils happiness level when a teacher checks in with them (theme 2).
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Figure 3: A pie chart to show teachers perceptions on the significance of learners verbalizing their emotions on their well-being (theme 3).
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Ethical consideration 

Whilst conducting the research, the British Educational Research Association (BERA) guidelines for ethical research were upheld. Prior to carrying out the research participants were able to make fully informed consent. A google documents consent form and information sheet were sent to parents via class Dojo (see appendices 1). The information sheet clearly stated the purpose and aims of the research. Only parents/guardians that completed the consent forms children could participate in the research. To gain assent from participants, the research was explained in full depth using child friendly language, visual aids such as the lolly pop sticks/zones of regulation cups were shown, and any questions participants had were encouraged and answered in child’s speak. Participants were made aware that they could withdraw from the research at any point without reason. Similarly, parents/guardians were made aware they could withdraw their child at any point, without reason. The research was also explained in full depth to the teachers before giving out the questionnaires.
      Again, sticking to BERA (2018) guidelines, confidentiality and anonymity were upheld at all times. Participants and their parents/guardians were aware that no identifiable information such as their name would be present at any point of this research. Participants’ would be referred to as participants ‘X’ throughout the researc. In relation to data storage and privacy, it was made clear to participants and their parents/guardians that the results of this study will be stored on my university one drive and all raw data will be destroyed once the assessment has been marked. By adhering to the BERA (2018) guidelines throughout, this research aimed to uphold the integrity of the process and maintain trust in participants. 

 
Analysis of results/discussion

Theme 1 - impact of daily check ins on academic achievement.

In this section of the essay, the data collected will be discussed and compared to relevant literature. The first theme I will discuss in relation to my results is the impact of daily check ins on academic achievement. Theme 1 refers to the first two questions of each questionnaire – learners and teachers were asked if they feel daily check ins impact concentration and confidence throughout the day (see appendices 1 & 2). When looking at the results of question 1 on both questionnaires, 80% (8/10) of learners answered ‘yes’ and 83% (5/6) of teachers answered ‘yes’. The most notable explanation for this question from learners was they felt ready to learn after letting their emotions and feelings out as soon as they came into school. Similarly, the most notable responses from teachers described pupils as being more ‘on task’ after completing their daily check in and expressing their emotions upon arrival at school. The results from these questions imply that daily check ins have a positive impact on learners’ well-being, thus having a positive impact on academic achievement. This can be supported from research by Grabel (2017) who conducted a systematic literature review looking at the relationship between well-being and academic achievement. Grabel (2017) suggested that there is a ‘positive’ relationship between student well-being and academic achievement, noting that learners feeling positive emotions can have a positive effect on ‘children’s learning behaviour’ (Grabel, 2017).



Theme 2 – impact of daily check ins on emotional well-being.

The second theme I will discuss in relation to my results is the impact of daily check ins on emotional well-being. Questions 3 and 4 of the learner and teacher questionnaire aim to find out the impact that the daily check in has on learner well-being, specifically the impact it has on their happiness (see appendices 1 & 2). Referring to the results of question 3 on the questionnaire, 70% (7/10) learners and 83% (5/6) teachers felt that daily check ins positively impact learners’ emotional well-being. The most notable comments from learners were that they appreciate the routine of the daily check in and that they feel supported by their teachers which contributes to feeling ‘happier’ after completing a daily check in. Similarly, teachers commented that pupil’s ‘mood’ and ‘attitude’ towards the day/school seems more positive and learners appear happier in school post daily check in. These results thus suggesting that daily check ins have a positive impact on the emotional well-being of learners. Research conducted by Mitchell et al (2020) support these findings by suggesting that a daily check in intervention can decrease anxiety and depression within learners, therefore positively impacting their emotional well-being. 


Theme 3 – the significance of verbalising emotions. 

The third and final theme I will discuss in relation to my results is teachers and learners’ perceptions on the significance of verbalising emotions. Questions 5 and 6 aim to gain an understanding of learners and teachers’ perceptions on the significance that verbalising emotions has on well-being. When analysing the results, 100% of learners and teachers answered ‘yes’ to question 6 of their questionnaire (see appendices 1 & 2). From the learner’s perspective, the most notable responses were that they feel ‘happier’ after discussing their emotions with the teacher. Similarly, results suggest that teachers believe learners verbalising their emotions is significant in improving learner well-being, with the most notable answers suggesting learners verbalising their emotions allows them to become ‘emotionally aware’ and develop ‘good communication’ skills which will help pupils navigate their way through life. Linking the findings to wider research, Pantchenko et al (2010) conducted a study looking at the significance of verbal and non-verbal disclosure methods for learners. The results suggested that verbal disclosure methods were more effective and can ‘enhance well-being’ (Pantchenko, 2010). Thus, implying the significance verbalising emotions can have on well-being.  Overall, results from the questionnaire strongly suggest that learners verbalising their emotions is significant on learner well-being. 

Observation

Regarding the observation that was carried out, as I have previously mentioned observations for this research project were completed in accordance with the Leuven Scale. The observation focused on four out of the eleven (randomly chosen) pupils which allowed for more in-depth and effective analysis. The observation allowed me to observe changes and patterns in behaviour of the learners post their daily check in. Overall, I observed positive behaviour and attitude changes from pupils after their check in. 


Conclusions & recommendations

To conclude, throughout this research project I have implemented a daily check in into my PTE2 class, reviewed the literature, research methods and results. I have conducted an exploratory case study to investigate teachers’ and learners’ perceptions of daily check ins on learner well-being. A thematic analysis has been conducted to achieve most reliable results and in-depth analysis. Overall, when considering my initial research question, I believe teachers and learners have a positive perception of daily check ins on learner well-being, believing them to be beneficial to the well-being of learners’ – academically, emotionally and verbally. 
           Upon reflection of the data collection methods used in this research, a questionnaire and observation, I believe these both to be valid and therefore produce reliable results. However, as the participants pool for my research was small (17 participants all together), I believe it would be difficult to generalise the findings to the wider population. Another limitation of this research would be the limited age range of learners. All learner participants within this research were ages 9, 10 or 11, which is not representative of society and affects the generalisability of the results. In future, if I were to carry out similar research again, I would hope to gain a larger participant pool and a wider age range of learners to allow results to be generalised to the wider population. When considering my own progress in professional development, this research has also allowed me to meet the teaching standard of wider research and findings, which shows positive professional growth. 
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