	
	
	



SJIE4004
Practical Interventions devised to promote positive behaviour in my setting Theresa Peters
In this assignment, the discussion will centre around interventions used in one’s own setting, how they are used and the effectiveness of those interventions.
“Bad behaviour in schools is a complex problem which does not lend itself to simple solutions”. As read in the report (Steer, 1989, p.2) to decipher ‘What works in schools’ this statement by Lord Elton (1989, p.12) is perhaps one of the most important starting blocks to managing challenging behaviour in schools.
Supporting children who have difficult behaviours in the learning environment is anything but simple, however developing a rapport, a healthy, valuable relationship with all children is vital to understanding and managing those behaviours.
Many interventions, strategies and sanctions exist in today's schooling and the onus is firmly placed on the school to find these interventions that are most productive for them.
In one’s own setting, being a Relationships First School, foremost is the knowledge that building relationships is the bedrock of a harmonious, engaging, happy school. All staff are involved in the building of strong relationships with each other, staff, children, parents, governor, anyone who has any involvement with the children. The belief that investing time in developing these positive relationships is valuable is reflected by Terada (2019), pinpointing the importance of making these connections. The study (Cook, R. et al, 2018) notes the increase of academic engagement of up to 33% and a decrease in disruptive behaviour of around 75% in some schools.
Once established, these relationships with the children require maintaining, there is a need to keep revisiting them to ensure a good working relationship within the classroom. Indeed, Rogers (2006) concurs with this idea in the Welsh Assembly Government guidelines (2010) regarding ‘Practical approaches to behaviour’ and talks about how effective teachers have and do maintain a good rapport with students, engaging continually, using their skills to let the children know that they are valued, that they are interesting and they endeavor to make those relationships work both ways, to pupil and teacher. Equally, the characteristics of patience, good humour and being self-confident and being able to model those to the pupils goes a long way. 
In addition to being a Relationship First School is the use of Restorative Practice (RP). Implementing a set of core values, including cooperation, respect, patience, kindness and responsibility run parallel to the development of those relationships. The belief that positive reinforcement leads to a repeat of those good behaviours and the result of those good behaviours lead to a reward is a theory advocated by Skinner (Bates, 2019, p. 34-35). In one’s own setting, with very young children, positive comments and language, both verbal and non-verbal are used with high frequency to reinforce to the children when desired behaviours are shown., The belief is also that modelling those behaviours is very useful, demonstrating those actions and ways of conducting oneself that lead to an effective learning environment. The children know that rewards are available for a multitude of reasons including being kind, helpful, taking responsibility, in addition to, but equally as important as, academic achievement. It needs to be remembered though, that this strategy is only effective if the delivering of it is relevant to the child and consistent. It can sometimes be the case that teachers are unsure of the wording used or not completely convinced that it will work. It is a practice that takes time to embed and sometimes time is in short supply in a busy school.
Of equal importance in one’s own setting, is the Unconditional Positive Regard that is a key factor in the works of both Rogers and Egan, (Benson, 2016) and how there is a need to separate the behaviour from the child, to show the child that they have value and importance. Children who see themselves as a problem are likely to display certain behaviours to get attention or make an impact. By letting that child know that they are valued and respected and that they have worth is often a good way of distracting them from causing a disturbance. In one’s own setting, the idea is one that is used in all aspects of the school day, in class, in the dinner hall, in the corridors, in the playground. Teaching a young child to have pride in themselves because they feel valued is of high importance in school.
As well as the afore mentioned, in one’s own setting is the Rights Respecting School Award, United Nations Convention of the Rights of the Child (UNCRC). Forty-one statements have been drawn up to outline the rights of children all over the world and these are used to help form the behaviour policy and mission statement of the school. These Articles talk about the child having the right to be respected in their views, how they should be encouraged to express themselves and for them to be listened to. Also, paramount in one’s own setting is the Articles which focus on the right to an education and how discipline should ‘respect the dignity and rights of the child’. These statements feed into the formation of the Behaviour Policy and structure how the children are disciplined. Within the setting the framework is used to ensure the whole school, staff and children work together resulting in a happy, social, productive place, the collaboration with the children being at the forefront of this process. The clear outlines give direction to all involved, resulting in regulation of behaviours and fair,age- appropriate handling of any difficult behaviour. The school policy recognises that behaviours communicate feelings and that with the right support all pupils can improve how they manage their actions and reactions. The belief that all adults can learn strategies to support improving behaviours, as can all children, is scaffolded on the use of the Rights calendar, RP and the building of strong relationships.
Furthermore, in one’s own setting there is a mindfulness to keep the teaching simple, concrete and basic, crucial when working with very young children. It needs to be relevant to the children with the hope that something will hook them in, ignite and interest in them and sow a seed in their mind that they will remember and develop. As Willingham (2009, p.67) discusses, new information given is understood by relating it to something that they already know. In mind of this, the use of activating prior knowledge is a useful tool and one that is used frequently in one's own setting to keep the learning accessible and fun and to maintain the children's attention. Using this technique, the children stay focused, reducing the likelihood of unwanted behaviours. 
The therapeutic approach of Thrive is also used in one’s setting to monitor the emotional and social development of the children. As we know Maslow’s ‘Hierarchy of Needs’, (1954, p.40-41) specifies the necessity for a child to feel safe and cared for if learning and progress is to take place and the Thrive approach embraces that theory. The use of Daily check-ins and check-outs, visual timetables (especially valuable for those children with Autism or other additional need) worry monsters and flearning (the art of embracing mistakes and using those to move forward) are key to the feelings of security needed by children to participate in the school day. Greenberg and Weissberg (2018, p.4) discuss in their brief how social and emotional development can have a considerable impact on a child and their experience of school. Being pro-active regarding a child's development of social skills and emotional learning is something that one’s own setting puts at the forefront of every day, that comes first and everything that follows is underpinning that learning. As a conclusion in the brief, Greenberg and Weissberg go on to say that there is substantial evidence to support this in the improving behaviour of children in schools and the academic achievements they make. As the Thrive approach advocates, how we behave is linked to how we feel, and emotions have an impact on learning. Developing a child’s feeling of self-esteem and self-worth leads to a positive feeling about themselves, allowing them to form trusting relationships.  Children need to see that success will come from trying and to help develop skills which enable them to persevere, however frustrating that is and to develop the skills to overcome those frustrations and difficulties.
One of the most beneficial interventions in one’s own setting is the consistent use of routine. Watkins (2011, p. 17) recognises that sometimes the unexpected happens in class and the need for staff to be mindful of that and be able to manage that. Routines give children a sense of predictability and stability, knowing what is coming next can be of great comfort to a child who is feeling overwhelmed. All staff are involved in the devising and operating of those routines and children have input too, giving a sense of ownership.
Behaviours that are challenging can affect the flow and equilibrium of the classroom and is an issue that will have an impact on everyone involved in education. When the theories of unconditional positive regard, building strong, sustainable relationships, teaching children about their rights and self-respect are truly and honestly considered, the value of these interventions is easily apparent. At the heart of everything taught in one’s own setting is the belief that a solid relationship is the best place to start.
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