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[bookmark: _Toc161479563]Part 1 - Learning Support Report 
[bookmark: _Toc161479564]In the post-compulsory education sector, inclusivity and accommodation of additional requirements are not just ethical imperatives but also legal and regulatory requirements (Richards et al, 2023). The following summary provides an overview of these requirements and how they promote inclusivity in the classroom.
The Equality Act 2010 in the UK mandates inclusivity in education by prohibiting discrimination based on protected characteristics such as age, disability, gender reassignment, race, religion or belief, sex, and sexual orientation. Educational institutions, including universities, must make reasonable adjustments to accommodate students with disabilities (Legislation.Gov, 2010). This legislative framework underscores universities' commitment to fostering an inclusive and equitable environment for all community members.
Universities implement various strategies to fulfil their obligations under the Equality Act 2010. They enact stringent anti-discrimination policies and provide training to prevent incidents of discrimination, harassment, and victimisation. For example, Harvard University introduced new and revised policies in 2023 on non-discrimination and anti-bullying, following extensive community review and input from students, faculty, staff, and researchers. These changes, led by Harvard's chief diversity and inclusion officer, aim to foster a culture of respect, and create a community where individuals can thrive (Harvard Gazette, 2023). Additionally, universities establish support mechanisms such as reporting systems and counselling services to assist individuals facing such issues. For example, Durham University has an informative page on hate crimes which also signposts students to their counselling service (Durham University, 2024). 
Universities also advance equality of opportunity by offering scholarships, bursaries, and financial aid programs targeted at underrepresented or disadvantaged groups. Most universities have disability bursaries, carer bursaries, care-leaver bursaries, and bursaries for students from low-income families to be provided with a loan for university equipment, like the University of Wales Trinity Saint David’s Connectivity Bursary (University of Wales Trinity Saint David, 2024). These bursaries provide financial support for students with disabilities or specific learning needs, ensuring their full participation in academic life. 
Outreach programs engage communities with low participation rates in higher education, encouraging them to pursue further studies. The University of Bath, for example, runs a wide variety of outreach programmes, including Target Bath, A programme for students of Black African and Caribbean heritage and Autism Summer School, A summer school for Y11 students with ASD (University of Bath, 2023).
Furthermore, universities organise diversity and inclusion events, workshops, and cultural celebrations to promote understanding and respect for diverse backgrounds and identities. For example, University of York recently celebrated Neurodiversity Week (University of York, 2023). Events like these facilitate open dialogue on sensitive topics related to diversity, equity, and inclusion, fostering a more inclusive campus environment. Collaborations with external organisations and community groups strengthen relationships and address social issues, promoting social cohesion within the university and beyond. For example, University of Bristol developed a collaboration with the Runnymede Trust, to enhance leadership and research capacity within Black and Minority Ethnic (BME) communities, fostering network building and capacity-building initiatives. These efforts reflect a broader commitment to inclusivity and equity in research partnerships, with ongoing impacts on community engagement and collaboration.
Through these initiatives, universities actively demonstrate their commitment to upholding the principles of the Equality Act 2010 and creating an inclusive and equitable environment for all members of their community.
In the classroom to ensure inclusive teaching practices, it is important to challenge assumptions about students' prior learning, knowledge, and skills by conducting a skills audit or implementing pre-entry and induction activities to address gaps in core skills or knowledge effectively (University of Worcester, 2018). Throughout a course, particularly in the first year, it is beneficial to integrate the development of learning and academic study skills into core modules. Collaboration with Library Services can provide further guidance on auditing and support teaching academic skills in the curriculum. It is essential to evaluate whether learning outcomes are attainable by all students and to anticipate and accommodate the needs of those who may face challenges, such as direct entrants, students with declared disabilities, or those with different educational backgrounds (Goss, 2022). Providing opportunities for students to disclose support needs and offering ongoing adjustments as necessary is key to fostering an inclusive learning environment.
Students may have various additional requirements depending on their circumstances. These can include accommodations for disabilities, such as accessible facilities and assistive technology, language support for international or non-native speakers, mental health support services, financial aid for covering educational expenses, special educational needs assistance, accommodations for cultural or religious requirements, physical accessibility considerations, and flexible learning options to accommodate work or family commitments (Safronova and Michshenko, 2023) Universities must have policies and support services to address these diverse needs and ensure equitable access to education for all students. Most universities including University of Wales Trinity Saint David employ a Student Services team to oversee these areas and to help support and meet student's needs.
However, inclusivity goes beyond merely accommodating additional requirements. It involves creating a learning environment where all students feel valued and respected, and their contributions are acknowledged (Cook-Sather, 2019). Educators play a crucial role in promoting inclusivity (Morina et al, 2020). They can do this by using inclusive language, challenging stereotypes, and ensuring their teaching materials reflect the diversity of their student body. They can also provide opportunities for students to learn about diverse cultures, beliefs, and lifestyles, thereby fostering mutual respect and understanding among students.
This can be achieved by promoting diversity, fostering a sense of belonging, and encouraging active student participation (QAA, 2023). For example, actively recruiting and supporting students from diverse backgrounds, including underrepresented groups such as minority ethnicities, LGBTQ+ individuals, and students with disabilities.
In conclusion, the post-compulsory education sector is governed by the Equality Act 2010 that mandates inclusivity and the accommodation of additional requirements. By understanding and adhering to these requirements, educational institutions can create an inclusive learning environment where all students can thrive. 

Part 2 – 3 Scenarios
I have chosen to approach these three scenarios from my current role as Programme Manager of Employability Skills at The University of Wales Trinity Saint David (UWTSD). I will be their lecturer for Effective Teamworking and Communication.
[bookmark: _Toc161479565]Scenario 1 - Rhys/Angharad 
As a first-year undergraduate student on employability skills, Rhys—now Angharad—bravely approached me, confiding in me about their struggles. Angharad's revelation about feeling like an outsider and different is profoundly significant, as it sheds light on the internal battles they have been enduring silently. It is evident that Angharad's journey is complex, one that encompasses not only academic pursuits but also deeply personal facets of identity.
Understanding the gravity of Angharad's situation, my immediate response is anchored in fostering a supportive and inclusive learning environment. I have not taught a class with a transgender student previously and so after hearing from Angharad I have made sure to conduct some initial research for a better understanding. One of the things that stood out for me is I have never asked my class for their preferred pronouns.
From this moment forward, I will ensure that Angharad's preferred name and pronouns are consistently used, providing a safe and validating space where they can freely express themselves without fear of judgment or discrimination. I will also ensure I am aware of my other students preferred pronouns.
Recognising the importance of dialogue and education, I will initiate group discussions within the classroom setting that delve into topics surrounding gender identity and diversity. These discussions serve as a platform for Angharad to share their experiences if they feel comfortable, fostering empathy, understanding, and solidarity among their peers. 
Unfortunately, due to the style of module (which looks at character traits and personality styles more than gender), integrating diverse perspectives and readings into the curriculum may be difficult.
Understanding that Angharad's transition is a deeply personal and emotional process, I have extended support beyond the classroom. I have encouraged Angharad to fill in a support request form. Confidential counselling services are made readily available by the Wellbeing team, providing Angharad with a safe space to explore their feelings, fears, and aspirations. Additionally, I facilitate connections with Student union LGBTQ+ society and external resources specialising in transgender support, ensuring that Angharad has access to a network of individuals who can offer guidance, empathy, and understanding.
Recognising the importance of flexibility and accommodation, I ensure that Angharad's transition process is supported in all aspects of their academic journey. Moreover, offering opportunities for Angharad to explore topics related to gender identity in their coursework empowers them to engage with their studies authentically, contributing to their personal and academic growth.
My approach to supporting Angharad is rooted in empathy, respect, and inclusivity. By fostering a safe and supportive learning environment, providing emotional support and resources, and empowering Angharad to advocate for themselves, I aim to facilitate a positive and affirming experience as they navigate their journey of self-discovery and transition.
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Scenario 2 - Megan 
As Megan prepares to embark on her academic journey, it is imperative I prioritise creating a supportive environment tailored to her specific needs. Understanding Megan's struggles with anxiety and difficulty in social situations, it is crucial to implement strategies that alleviate her apprehensions and promote her active engagement.
To address Megan's anxiety about speaking up in class, alternative methods of participation will be explored providing opportunities for written responses or utilising online forums like Microsoft Forms or Vevox allows Megan to contribute to discussions in a way that feels more comfortable and less intimidating. Additionally, offering clear instructions and expectations for assignments can help alleviate uncertainty and reduce anxiety, providing Megan with a sense of structure and predictability.
Recognising Megan's challenges with concentration, particularly in traditional classroom settings, it is important I implement strategies that support her ability to maintain focus. Introducing frequent breaks during class sessions can help alleviate mental fatigue and provide opportunities for Megan to recharge. Moreover, incorporating interactive and engaging teaching methods such as Kahoot quizzes can help capture Megan's attention and enhance her learning experience.
Given Megan's concerns about mixing with new people, facilitating opportunities for social interaction in a supportive environment is crucial. Assigning group activities where Megan can collaborate with familiar peers allows her to gradually build confidence and develop relationships in a controlled setting. Additionally, creating inclusive spaces outside of class where Megan can connect with her peers, such as study groups and I can signpost her to the student union and their societies, to help foster a sense of belonging and support.
In addition to in-class accommodations, it is essential to provide support and resources for Megan outside of class. Encouraging Megan to take up one-on-one support sessions with academic advisors will allow Megan to receive personalised guidance and assistance tailored to her academic needs. Furthermore, providing referrals to mental health services via the Wellbeing Team ensures that Megan has access to professional support to address her anxiety and mental health concerns effectively, even out of hours with the universities 24/7 counselling service Big White Wall.
Connecting Megan with anxiety support groups and campus resources for students with disabilities further enhances her support network and promotes awareness of available accommodations. These resources not only provide additional peer support through Peer Assisted Learning (PAL) mentors but also empower Megan to advocate for her needs and access the support services she requires to thrive academically and personally.
Finally, due to comments from Megan’s previous tutors about her dyslexia I would refer her to the Wellbeing team for a Specific Learning Difference (SpLD) assessment which the university can conduct in order to provide Megan with further support. This could then allow her to apply for compensatory measures and deferred deadlines.
By implementing a comprehensive support plan that addresses Megan's individual needs both inside and outside of the classroom, I can create an environment where she feels valued, supported, and empowered to succeed in her academic pursuits. Through collaboration, understanding, and proactive support, I can ensure that Megan's transition to our program is a positive and fulfilling experience.
[bookmark: _Toc161479567]Scenario 3 - Dafydd 
In addressing Dafydd's needs, it is crucial to prioritise physical accessibility in the classroom to ensure he can fully participate in the learning experience. This involves arranging seating accommodations that cater to Dafydd's mobility aids, such as accessible desks, and requesting a classroom on the ground floor for ease of access. 
Additionally, providing access to assistive technology and software during class sessions can significantly support Dafydd's note-taking and typing requirements. Recognising Dafydd's challenges with note-taking due to his typing speed and limited use of his left arm, it is important to explore alternative solutions. Assigning a note-taking friend or volunteer to assist Dafydd during lectures ensures he has access to comprehensive class notes without the added stress of struggling to keep up. For example, Daniel could use Otter.ai to dictate lectures instantly for him.
Moreover, providing materials and resources in accessible formats, such as large print or electronic versions, ensures Dafydd can engage with course materials effectively. I have also heard from another student with a similar condition having access to the slides in advance can be of great assistance for students with diabilities so this is something I have already implemented.
Given Dafydd's tendency to tire easily, incorporating regular breaks during class sessions is essential to accommodate his fatigue and physical limitations. These breaks provide Dafydd with the opportunity to rest and recharge, enabling him to maintain focus and engagement throughout the duration of the class.
Outside of class, I will ensure I connect Dafydd with disability support services to discuss accommodation options and explore assistive technology solutions that can further enhance his learning experience. They can also help him to apply for compensatory measures and deferred deadlines which would give him more time to complete his assignments. I will signpost Dafydd to Money Support who provide financial support and assistance to help him apply for Disabled Students Allowance (DSA). 
Providing information about campus accessibility and transportation options ensures Dafydd can navigate the campus independently, supporting his desire to maintain independence while pursuing his education. The Swansea Business Campus is in an ideal location next to the trainstation if Dafydd would like to catch a train. I would also advise Dafydd to seek a parking pass via Student Services to allow him to park on campus if he has a car.
I would offer guidance on time management and study strategies which can help Dafydd effectively manage his workload and academic responsibilities. For example, the Pomodoro technique may work particularly well for Dafydd due to the use of breaks. Connecting him with peer-assisted learning (PAL) mentors will help him settle into university and provide academic support. Referring him to student support groups will help foster a sense of belonging and provide valuable social support.
By implementing these strategies inside and outside the classroom, I can create an inclusive and supportive learning environment where Dafydd feels empowered to thrive academically and maintain his independence. Through collaboration and proactive support, I can ensure that Dafydd's transition to our program is a positive and fulfilling experience.
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