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Component 1 – Development of Academic Skills
Component 1 – Development of Academic Skills (398 words)
Evaluating Academic Sources Using the CRAAP Test
Source 1
Author(s) and year: Bond, M., Bedenlier, S., Marín, V.I. and Händel, M., 2021.
Source location: Google Scholar; International Journal of Educational Technology in Higher Education.
CRAAP evaluation:
· Currency: 2021; captures pandemic-era digital transitions with enduring relevance.
· Relevance: Directly examines emergency remote teaching in higher education.
· Authority: Multi-institutional team; Q1 Scopus-indexed, peer-reviewed journal.
· Accuracy: Systematic mapping of 282 studies; PRISMA-guided methodology.
· Purpose: Evidence-based guidance for policy and practice.
· Reference: Bond, M., Bedenlier, S., Marín, V.I. and Händel, M. (2021) 'Emergency remote teaching in higher education: mapping the first global online semester', International Journal of Educational Technology in Higher Education, 18(1), p. 50. Available at: https://doi.org/10.1186/s41239-021-00282-x (Accessed: 18 February 2026).



Source 2
Author(s) and year: Montenegro Rueda, M., Fernández Cerero, J., Fernández Cerero, D. y López Meneses, E., 2024.
Source location: Google Scholar; Contemporary Educational Technology.
CRAAP evaluation:
· Currency: 2024; highly current post-pandemic insights.
· Relevance: Focuses on educator perspectives of online learning advantages/challenges.
· Authority: Spanish university authors; Q2 Scopus-indexed, peer-reviewed.
· Accuracy: Qualitative analysis of 47 interviews; Atlas. TI coding framework.
· Purpose: Actionable recommendations for effective online integration.
· Reference: Montenegro Rueda, M., Fernández Cerero, J., Fernández Cerero, D. and López Meneses, E. (2024) 'Perspectives on online learning: advantages and challenges in higher education', Contemporary Educational Technology, 16(4), ep525. Available at:  https://doi.org/10.30935/cedtech/15011 (Accessed: 18 February 2026).
Synthesis of Academic Sources 
The two sources deal with digital learning integration in post-education. Bond et al. (2021, p. 50) present a worldwide map of studies in emergency remote teaching with emphasis on systemic patterns. In contrast, Montenegro Rueda et al. (2024, p. 525) give educators their opinion about adjustments to the pedagogy. They come down to some key themes: the application of digital tools increases flexibility but needs solid support to reduce inequities. The researches indicate, however, research gaps on vulnerable populations (Bond et al., 2021) and teacher training requirements in the future (Montenegro Rueda et al., 2024, p. 525). Integrating these sources enhances the situation as it is the way in which the trends in the macro-level research are connected to their reflection on the micro-level classroom experiences. This two-sided image further tempts the understanding that successful digital learning is based on technical support of data access, purposeful pedagogical planning, and access policies. As a result, institutional preparedness and individual skill development, in particular, self-regulation and digital literacy, mediate the academic success of students (Montenegro Rueda et al., 2024, p. 525).
Recognition of a Key Challenge and Opportunity Challenge: The lack of access to technology and digital literacy, with disproportionate conditions, is an essential obstacle. Bond et al. (2021, p. 50) record the process by which the infrastructure inequity disproportionately impacted the poor students in remote learning in case of an emergency, compromising their self-efficacy and performance.
Opportunity: Flexible and asynchronous formats will allow individual pacing. According to Montenegro Rueda et al. (2024, p. 525), adequately designed digital platforms can optimize the autonomy of the learner and can accept various needs, providing an opportunity to gain a deeper understanding with the help of adaptive feedback.
Academic Planning for Component 2
Priority: It will be of interest to the report to give more emphasis to the strategies first, since they will be the practical contribution to the report in terms of evidence-based recommendations.
Skills Development: Critical synthesis and Harvard referencing will be developed so as to effortlessly integrate the sources.
Structure: Component 2 will take the following structure: Introduction - Challenges - Opportunities - Strategies - Conclusion, and it will be linked explicitly to academic skills learned in the classroom.
Timeline
	Task
	Date/ Deadline

	Finish research
	17.02. 2026

	Draft first section
	18.02 2026

	Complete first draft
	26.02.2026

	Final editing
	27.02. 2026
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Component 2 – Application of Academic Skills 

Introduction 
The concept of digital learning has transformed the modern world of higher education, being accelerated by the universal changes to remote learning and technological advancement. Learning about the challenges and opportunities is vital to the achievement of academic success since the two are direct determinants of learning outcomes, equity, and student well-being in more rugged academic environments that are increasingly hybrid. The work is a critical report on the digital learning environment that is based on an evidence-based approach but relies solely on the recent peer-reviewed literature. It presents by outlining the main issues that students faced in the frame of theoretical standpoints of equity and self-regulation, and then the critical assessment of opportunities that digital tools offer to the students. Lastly, three strategies are suggested that are pragmatic, theory-based, and can assist in the adaptation of students. It is also analysed through academic skills that are focused on in this module, such as source evaluation, critical synthesis, theoretical application, and structured argumentation, which means rigour, relevance, and scholarly depth are maintained in its analysis.
Digital Age Issues in the Minds of Students.
Another challenge in online learning environments is the digital divide, which exists in the form of differences in access to devices, access to high-quality internet, and underlying digital literacy. Based on the systematic review conducted by Roman and Plichta (2023), these differences enhance structural inequalities, and disadvantaged students have worse engagement, increased cognitive burdens, and worse achievements with remote teaching in the case of emergency. To make this worse, a good number of students do not have the self-regulated learning (SRL) skills needed to cope with the unstructured online format. Using the cyclical model of SRL used by Zimmerman (2002), the student should be able to plan, monitor, and assess their own learning or metacognition, which is usually not developed with the traditional pedagogies used to date. The authors note that in the absence of explicit scaffolding, students in asynchronous environments are unable to manage time, motivate, and set goals (Montenegro Rueda et al., 2024). Such obstacles have direct consequences on academic performance in terms of risk of attrition and poor quality of knowledge building. Most importantly, they are overlapping with fundamental academic skills, which are being taught in this module: effective digital learning does not solely presuppose technical proficiency but also metacognitive regulation of planning, monitoring, and evaluation of the learning process. To overcome these obstacles, therefore, requires institutional assistance as well as personal skill enhancement to achieve fair results (Roman and Plichta, 2023).
On the one hand, Opportunities in the Digital Era 
Incorporating critical thinking with digital tools in pedagogical approaches presents digital transformations that are educational opportunities. First and foremost, there is the increased availability: the asynchronous platforms enable the students to refresh lectures, get more resources, and study at their own pace. As Montenegro Rueda et al. (2024 ep525) emphasize, this flexibility will be able to support the diverse learning styles and individual obligations and may enhance engagement with individualised pathways. Also, in digital spaces, collaborative learning with forums, shared documents, and virtual projects can be extended much further than in face-to-face classrooms, thus contributing to the application of the theory of social constructivism (Vygotsky, 1978, in digital space, Ou, 2024). Nevertheless, the success of such opportunities is not self-evident. Bond et al. (2021, p. 50) warn that the inappropriately designed digital activities may bring the effects of superficial engagement, isolation, or cognitive overload. Critical analysis is hence necessary: the learners need to detect viable information, cope with information saturation, and leverage digital technologies intentionally, which are the skills that can be trained in classrooms in the aspect of information literacy and critical thinking. Loosely used, digital opportunities may produce autonomy, teamwork, and deeper knowledge building. However, as Ou (2024) points out, engagement metrics should be viewed with a certain degree of caution; technological affordances themselves do not create any meaningful learning unless used intentionally by pedagogues and students.
Adapting to Achieve Success by Students 
In order to succeed in online learning, three theoretically supported evidence-based strategies should be embraced by the student.
Strategy 1: Develop self-managed learning habits through the cycle model created by Zimmerman.
This includes having specific objectives (forethought phase), observing progression in the course of actions (performance phase), and concluding about the results (self-reflection phase). It grows the intellectual ability of metacognition. Organizing learning, students will solve the problems of procrastination and disorientation in unorganized online environments (Montenegro Rueda et al., 2024 ep525). The evidence has shown that the results of SRL-trained learners are much higher in online settings, and Broadbent and Poon (2015) have demonstrated that SRL strategy application and academic performance in higher education show a strong positive correlation (r = 0.42). Nevertheless, one should also realize that SRL frameworks do not necessarily apply to the scenarios of different cultures; Kawinkoonlasate (2025) suggests that socially scaffolded strategies may prove more useful than the entirely individualistic models of self-regulation to EFL learners in collectivist cultures.
Strategy 2: Enhance digital information literacy with the use of metaliteracy models.
Mackey and Jacobson's (2011) model of metaliteracy, which is based on the merging of cognitive, affective, and behavioural domains, is the recommended practice that should be actively practiced by the students when it comes to assessing the credibility of the source, applying advanced search methods, and synthesising digital content. This builds up research and critical analysis prowess. It deals with the possibility of including extensive resources and reducing the threats of false information and algorithm bias. Bond et al. (2021) point out that the basis of equitable engagement in online learning is digital literacy rather than handling the information overload that defines the digital academic landscape, the infodemic.
Strategies: 3: Participate actively in virtual communities with the principles of social constructivism.
Engaging in group discussion and classroom exercises, or group projects can help build connectedness, responsibility, and knowledge construction. This builds up on communication and teamwork ability. It overcomes isolation issues found by Montenegro Rueda et al. (2024) and uses online technology to establish an academic network. It has been discovered that structured peer interaction used in accordance with clear protocols can make online classrooms more motivated, develop critical thinking, and knowledge (Ou, 2024).
Conclusion 
To conclude, digital learning in higher education is a two-sided reality because it brings some barriers in terms of access, equity, and self-regulation, but also offers opportunities for flexibility, collaboration, and personalised learning. The theoretical interpretation of this duality, which includes the SRL model by Zimmerman, the digital divide theory, and social constructivism, is an essential step to achieving student success. The three solutions suggested, including self-managed learning practices, improved digital information literacy through metaliteracy, and purposeful virtual interaction, present viable and evidence-based stepping stones to sail through this terrain. Both of the strategies are based on the recent peer-reviewed literature and directly build the basis of academic skills that were focused on in this module. After all, to succeed in the digital age, one should not just have access to technology but also possess specific skills that must be cultivated, be attentive to theoretical approaches, and be enthusiastic about changing the environment of the pedagogy. Through these strategies, students will be able to turn the digital predicaments into a chance to advance their studies, learn beyond formal education, and be provided with an equal opportunity to access higher education (Roman and Plichta, 2023).
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