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	Brief description of the activity

	Six children in the outdoor garden area of the unit.
Using different colour and sized foam bricks to build a structure in a group or with another child.

Children aged 7 – 10 years old.
All children have some sort of social, emotional or behavioural difficulty.
One child with ADHD also. Another on the ASD spectrum.


	 Aim/Objective of the activity

	To encourage children to:
Work together and interact with one and other.
Use language such as ‘large, small’. ‘By the side, on top of, in front of and behind.
Identify shape and colour of bricks.
Promote creative development.



	Your role

	Leading.
To ensure safety of the children at all times – an up to date risk assessment was completed.
To provide suitable resources and equipment for the children to complete the activity.
To ensure that other practitioners are aware of their roles.
To support and observe the children.
To enrich the children’s experience by questioning and extending vocabulary.
To assist in developing holistic skills.


	Positive aspects – why?

	The fact that the activity was carried out in the outdoor area had its benefits as the children were not confined into a small area, they were able to build their structures in whatever area they pleased and take up as much space as they wanted. The space of the outdoors, I believe also enhanced their physical and creative skills more so than it would indoors.
Most of the children seemed to have a lot of fun during this activity and it came across as quite enjoyable for them. The activity itself was quite open, the challenge was to build any structure using the foam bricks. This left the activity quite open for the children, the children did not see this task as ‘work’ even though they were developing a wide range of skills.
As mentioned above, this activity allowed the children to develop a wide range of skills, the activity was enriching holistically. The activity did not just support one area of learning it was developing their social skills as they were interacting with one and other and the practitioners, their reasoning and mathematical skills – when the children hit problems in their structures they were able to come up with ways to fix it (some with questioning help), their physical skills and their language and literacy skills.
As the activity was quite child led, the practitioners that were involved were able to take a step back and observe the children. It was a great opportunity to tick some boxes and see if the children had met any targets.
The fact that this activity was quite child led was a great positive as the children seemed to reap the benefits of making their own choices and help themselves to the bricks. This also helped them learn that they need to share, cooperate and take turns.


	Challenging aspects – why?

	Time in this activity was an issue for some of the children. I wouldn’t say that there was not enough time, but as these children have SEBD some of them did not understand the concept of time. So, when it was time to stop building and pack away two children had a meltdown.
One of the children decided to build a structure by herself, away from the other children and did not really want to interact. She built a structure but insisted in being by herself.
Risk assessment - At one point I was left on my own outdoors with all of the children. This became quite challenging as one child got upset. It was hard for me to regulate that child and make sure the other five children were all ok.


	 What knowledge was demonstrated?

	The knowledge of carrying out a risk assessment correctly.
Introducing children to 'healthy risks'.
The knowledge of the Foundation Phase was used, knowing that learning through play and the outdoors is vital for children's development. 
I used my knowledge of how to enhance children's personal, social, creative, physical and intellectual skills all through a single activity. Children with these skills developed are better able to learn and retain that learning. REFERENCE FB OUTDOOR HANDBOOK.
I had to demonstrate the knowledge of planning an effective outdoor activity for the children, that was kind of child led but also an enrichment task for the children too.


	 What skills were demonstrated?

	During this activity I had to demonstrate excellent verbal communication skills with the children. I had to make sure that I was enhancing their learning by questioning and leading them to think on and problem solve.
I had to have the capacity to think on my feet and remain calm when a child was having a meltdown. I was able to quickly defuse the situation by having the skills to do so.
Leadership skills played a big part in this activity too as I did the planning and risk assessment for it, the responsibility was mine that the activity ran smoothly and was led to the best of my ability.
When children began to argue or fight, I had to use my skills of problem solving to help them overcome the situation in the best way.
I demonstrated good organisational skills as the task was planned a week in advance, all resources were prepared and put out prior to the children coming into the setting.
The skills of observation were used throughout the activity also, as I and the other practitioners was constantly observing what the children were doing and how they were playing.

	  Which values were demonstrated?

	Inclusion, all children were included. Even if they chose to work alone or away from the other children.
I made sure that I remained calm and patient with the children, even when behaviours became challenging.
I made sure that I demonstrated an enthusiastic attitude towards the activity making it both fun and engaging.
The most important value demonstrated was probably respect, I respected the fact that not all children wanted to build a house or a tower for example. This is why I gave them a choice of a structure to build.

	What could have been done differently?  Why?

	A sand timer or some sort of visual timer could have been used so that the children who struggle with the concept of time could physically see how long they had left. I believe this would aid them and prevent there from being any meltdown at pack away time.
I would take out an ipad and take a picture of the child with their finished structure. They could have a copy in their school book and one to take home. I believe this would benefit them as they have something to show for all of their hard work, the task could also then be developed further through the picture of their structure. 
Next time outdoor activities take place, maybe a staff briefing in the morning should be done just to make each practitioner aware of their roles and recap on health and safety. This would be safer for staff and children and also help us to follow the correct health and safety and adult to child ratio requirements correctly.
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A reflective practitioner is someone who regularly looks back at work that has been done, and the process of the work. Then takes into consideration how the work can be improved. This is ‘reflecting’ upon work that has been done (No author, 2017).
Reflective practise is said to be a key component of emotional intelligence (skillsyouneed, 2018).
Reflective teaching is a process where teachers think over their teaching practices, analysing how something is taught and how the practice could be improved or changed to reach better learning outcomes (Frank, 2009).
A process of self- observation and self- evaluation. Practitioners are to look at what is done in the classroom, why it is done and think about if it works (Tice, 2004) 



                                          Gibbs       (1998) Cycle of reflection is a reflection of learning through doing. This model of reflection is great for practitioners as it breaks doing reflection into evaluation and there is a clear link for practitioners between learning what has happened from the experience and future practice (Dye,2011Why is being a reflective practitioner important?
-Reflective practice is said to have big benefits in increasing self-awareness and in helping a practitioner to develop a better understanding of both colleagues and children in a setting (skillsyouneed, 2018.)
-Reflective practice can help practitioners to develop creative thinking skills and encourages active engagement in work processes. 
-Reflective practice for staff in early years setting is believed to be central to ensuring high standards of quality provision (Dhalberg, Moss and Pearce, 1999).
- It is from reflection that practitioners utilize a repertoire of understandings, images and actions (Merickel, 1998).
-Reflective practice encourages practitioners to understand learners in their care and enables practitioners to know the children’s needs and abilities. 

 



How to develop as a reflective practitioner to provide quality care for children…
To become a reflective practitioner it requires motivation, one to be open minded and have a genuine belief in the value of it. 
Reflection must take many factors into account, even though a lot of reflection is done within the mind. If the quality of care and education in a setting is to improve. Externals and environmental factors need to be thought of such as gaging when is the best time to work:  outdoors, in the classroom, for a child to have time out etc. Then reflecting on past experiences allows the practitioner to create the right environment for the children with the right resources and time.
Reflection can be done all of the time. It can be done before and after lessons, reflection on the spot can be done and things can be changed or moved around more or less immediately if it is in the best interests for the children, especially where safeguarding or health and safety issues are concerned. 
Reflection can be done alone and of course has great benefits, especially when reflecting upon own personal professional development. However Johns (2005) believes that sharing reflections with colleague’s greater understandings of experiences and learning can be achieved.  Both being and having a supportive, critical and knowledgeable colleague is beneficial. Teachers, keyworkers, teaching assistants must work closely planning, preparing and evaluating almost every situation whether it be activates, lessons or playing times.



All in all reflection is an important component in professional lives. Through reflection people can continue to learn and grow as professionals. Quality of care and teaching can be enhanced which in the end will support learning in the best possible ways.
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Element 4 Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge
Early years, Education and Care.


	Complete and gain my degree so that I am able to progress onto masters.
	Become more organised with my time and studies.
Make sure that I complete work on time and not let personal issues get in the way of my studies.
	Interact more with peers, use student services.
Arrange tutorials with lecturers and make more use of emailing lecturers.
	07/2019

	2. Knowledge 
Masters in play therapy.


	To enable me to progress into my desired job as a play therapist or a therapeutic practitioner on the education well-being team.
	Visit a careers advisor.
Research requirements to get onto the master’s degree and possible universities to study at,
	Visit student services at Swansea or Carmarthen campus.
Book an appointment with a careers advisor.
Carry out personal research for information on the course at home.
	10/2018

	3. Skills
Parent interaction linked with Relationship based play.

	To develop my relationship based play intervention further at work/placement and gain knowledge of how to get parents involved.
	Attend and complete the days course on RBP parental interaction.
	E-mail Natasha fro, the well-being team when I am at work to see when the next course is and get booked on.
	07/2018

	4. Skills
Lego therapy.



	To gain another therapeutic certificate so that I can set up another intervention at work/placement.
	Complete the lego therapy training via work.
	Speak with Carys the next time I attend an emotional literacy supervision session, find out dates of the next course and where it is going to be held.
Speak to my boss and arrange time off to attend.
	07/2018

	5. Values
To keep my calm and positive attitude when working in my new role,


	This helps me to be a better practitioner and enables me to regulate children quicker when they are angry or facing difficult situations and need my help.
	Keep using strategies that I have learnt on courses and from the well-being team.
	This needs to be carried out daily, if I need support I should turn to my colleagues at work or speak to Neil from the Well-being tea.
	On-going.

	6. Values 
Become more assertive as part of a team.


	When staying true to my values and beliefs, I need to be more upfront and assertive so that I feel adequate as part of the team.
	In situations where I feel something has not been handles correctly or in the right way at work I need to speak up and express my thoughts more.
	This can be done in staff meetings, morning briefings or throughout daily work life.
This could also be done during discussions or debates at university.
	ongoing
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