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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under the following title:
Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement


The relationship between the police and local communities has been something that the police have been working on for many years. There have been many events over the last 30 years which have caused people to form preconceptions and bias towards the police service one of these is microstructural bias (Bartle, 2021). This refers to internal family beliefs and values affecting social interaction and family structure and dynamics and where negative can discourage people to want to engage with officers or even prevent them from wanting to become a police officer. Events such as the Brixton riots where the police officers completed over 900 stop searches on predominantly young black men, or the Stephen Lawrence case, the handling of which caused black and ethnic communities to lose faith within the police system and resolve issues within house instead. (Jouavel, 2020).
The media has a history of portraying the Police Service as institutionally racist which understandably hinders positive relationships with members of communities with differing ethnicities. The police have tried to tackle this issue by encouraging more people from ethnic minorities to join the force and potentially build better relationships (Booth, 2019). 
 The Police and Criminal Evidence Act 1984 (PACE) was brought in and introduced new guidelines and laws which underpins everything the service does, clearly setting out the codes of practice for stop and search, arrests, detentions, investigations, identification and interviewing of detainees, issues where the service was allegedly failing (GOV.UK, 2013). As with the Brixton riots, the police were under high levels of scrutiny when dealing with the now convicted murderer Ian Huntley in 2004. Mistakes were made by the police service which led to him evading capture initially as his name was spelled incorrectly which meant that information about his offending history was not communicated between different forces and as a result of this, he was able to commit further crimes (NorthWalesLive, 2004).
In 2007, Fiona Plankton, killed herself and her severely disabled daughter Francesca after more than 10 years of abuse and torment by local youths.  The police failed to recognise that Fiona and her daughter were vulnerable. Fiona “fell through the safeguarding net” due to poor communication. This kind of case has a lasting damage on the confidence of the public in police officers and their ability to protect vulnerable people. There have been many improvements since this event as the service attempts to rebuild trust with the communities, such as ensuring a multi-agency response is used to help safeguarding adults, risk assessments and risk management strategies and more training for officers around being able to distinguish between anti-social behaviour, harassment and hate crime (Evans, 2011).
The role of police community support officers (PSCO) was first introduced in 2002 to create a visible, accessible service; the role is one which can and does diffuse situations within the heart of a community and their work is a key method of restoring trust between the public and the police (BBC NEWS, 2021). PCSOs often tackle anti-social behaviour and aid front line response when needed; officers often take part in community meetings and addressing issues and where necessary giving the community a voice (College of Policing, 2021). Over the years many events have impacted on the public’s perception of the police and have directly affected the support and engagement offered to the police, however, the role and uptake of PCSO’s suggest police forces are engaging better than they used to (Myhill, 2006).

Community cohesion is described by Johnson (2021) as “the ability of all communities to function and grow in harmony together rather than in conflict, by mixing and interacting with others especially from different ethnic backgrounds” Multi-cultured policing is often encouraged as it recognises people from a varied culture or background who have different skills or methods and facilitates the engagement with officers (Johnson, 2021). Effective community engagement is achieved by the sharing of information and reassurance within the community and choosing to empower and implement resolutions to local issues (Flavin, 2018). This approach often operates on three principal levels, the democratic level which sets out the guidelines for policing, the neighbourhood level which displays force on local priorities and problems and the intermediate strategic level which allows focus on regional and national issues such as Black Lives Matter demonstrations which have affected all areas of the UK. 
Potential obstacles to implementing engagement within the community could be that one approach does not work for every community and each local neighbourhood policing team (NPT) needs to adapt to their own particular needs; often a lack of confidence and trust due to previous poorly managed incidents has an impact on willingness to engage and therefore must be addressed and lessons learnt from such events (Wrexham County Borough Council, 2021). 
Unfortunately, due to the nature of the role of the police service there are likely to be more incidents or events that might have a damaging effect on the relationship between communities and the police, but it is important that police officers continue to maintain good communication, an approachable attitude and positive outcomes with communities in the hope that if something does happen that this does not undo the progress that many people working for the police service have work hard to achieve. Community needs will continue to evolve and maintaining cohesion with the community and the key principles of effective community communication will be a key factor moving forward.
Word count 900

Students are required to complete a 1000-word essay under the following title:

Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies

Explain and employ analytical products provided by intelligence specialists during the course of an investigation


This essay will assess the strengths and weaknesses of different policing models regarding crime and victimisation and the public. It will also explore crime prevention theories, initiatives and strategies. 
The United Kingdom has a three-way system of responsibility to ensure the police force runs smoothly, by enabling the home office, police authorities and chief police officers to work together with different focuses this prevents any single organisation having control or political influence over the UK police service. Since the formation of the first police force in 1829, there have been many different models of policing, this is mainly due to the changes in crime over the years but also the changes in expectations of the police and the role they have within the community (Models of Policing 2018).
Policing models include Problem-Oriented Policing (POP), Intelligence-Led Policing (ILP), Community Policing (CP) and the National Intelligence Model (NIM). POP is known as problem-solving policing; evidence suggests that it is found to be economically cheap to run and easy to implement and it has also been proven to reduce crime and disorder (Hinkle, 2020). Unfortunately, one of the main weaknesses of POP is the limitations as to where it can be implemented and tends to only work in a “hotspot area”, this is an area where there has been found to be a particularly high level of crime which can be targeted (Models of Policing 2018).
ILP gathers information on crimes such as domestic incidents, arrests, criminal records, traffic stops and gang related activity and allows the police to analyse the data and identify offending patterns of individuals or groups. This approach has been proven to act as a deterrent to criminals. It can link certain crimes that would normally be missed with crimes committed by offenders that are easier for law enforcement to apprehend and prosecute (Tilley 2003). This method of policing does however require someone to analyse the data collected and then make recommendations to monitor certain people, cars or gangs and it relies on crimes being committed before data can be collated to predict potential crimes in the future (Models of Policing 2018).
CP works by creating relationships between law enforcement and the community, it is a cheaper method as it requires little specialist equipment. This method relies on the openness and willingness of the community to work with the police; this method can take some time to form the level of trust and positive communication. Community policing is often run by PCSOs who have less powers than other law enforcement officers however it still encourages and empowers communities to have a voice (Lecates, 2021). NIM is at the centre of problem solving in the policing world; it creates opportunities to work with multi-agencies to prevent crime and non-crime problems such as disorder and anti-social behaviour (Tiley, 2021).It has been found to improve community safety, reduced crime and control of criminality, which allows the public to feel greater reassurance and faith with the police service (2021).
All of these methods of policing have been found to reduce crime rates in their own way. Durham Constabulary stated that in 2017 they saved £3640 in burglaries which were prevented by using POP method. Lancashire (2008) stated while using POP and ILP they have prevented £62,100 in burglary crime and £511,700 in antisocial behaviour incidents. POP has low financial cost to implement and run, however it requires the problem to be well understood and to ensure intervention is tailored to the cause, unlike other models which do have an economic cost (Hinkle, 2020).There are a number of crime prevention theories, initiatives and strategies such as Target Harding, which is making a property harder for an offender to access by updating locks on doors and windows or using secure passwords online to prevent cybercrime. Another strategy is Target Removal which involves removing the item/target from view,  such as not leaving valuable items on windows and thinking prior to posting your identification online. A further approach is Reducing the Means, by removing items such as tools, ladders or bricks therefore preventing the opportunity for a criminal to commit an offence. Improving your surveillance around your home or business is useful to deter criminals; having CCTV on your property, working with the local neighbourhood watch scheme and using security lighting which could identify a criminal. In 2016, the Government created a modern crime prevention strategy based on the evidence that suggests there are six key drivers of crime; Opportunity, Character, Effectiveness of the Criminal Justice System, Profit, Drugs and Alcohol (May, 2016).
 The reason for this crime prevention strategy is because crime is adapting and changing through time. Key areas of crime prevention are still ensuring opportunities to offend offline and online are removed or minimised, intervening early, for example, in identifying ACE’s (Adverse Childhood Experiences) in children to detect those exposed to factors that may lead to a higher chance of committing crime. It is important to make sure that the criminal justice system acts as a powerful deterrent and that it is made harder for organised criminals to profit from their crimes and to look to prevent further drug misuse by identifying those involved and offering the correct support and also making sure that when an individual is drinking alcohol, this can be done in a safe environment without fear of being a victim of alcohol related crime and disorder (NATIONAL POLICING CRIME PREVENTION STRATEGY, 2021).
Information found from intelligence specialists can be from many different sources such as covert listening devices, police national database, police national computer, human intelligence sources such as victims, witnesses, suspects or convert human intelligence sources. All of this intelligence would result in large amounts of data which is interpreted with recommendations of risk and harm by using the thrive method (an approach which is based on evidence that the brain develops through personal and social interaction). This could lead to recommendations during an investigation for example where a mobile phone from a known criminal when downloaded evidences other concerns which might require further research such as taking ANPR checks or cell site monitoring with a view to further arrests. Its important to ensure that an officer knows and understands the source of material, planning and preparation of the investigation, recording and collection of information and examination and evaluation of the material available (Intelligence gathering | College of Policing, 2021).
Word Count 1062.

Students are required to complete a 1000-word essay under the following title
Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 

Operational policing can present many challenges and complexities, some of the key factors in this are staffing levels, increased crime rates, technology and most recently the COVID 19 pandemic. 
It is clear that there is strong evidence to show that police services are under pressure and struggling to meet demand for example there were 65,000 less charges brought to CPS (Crown prosecution Service) in 2017 even though there was an increase of 21% in recorded crime and three quarters of theft offences were finalised without identifying any suspect, with volume crimes on the rise by 32% between 2015-2018 but charges decreasing by 26%. Since 2010-11, overall funding of central government to police forces has been reduced by 30%, which has meant the size of the police workforce has reduced significantly (Policing for the future, 2018).
Another key area where challenges and complexity have increased centres on policing child sexual abuse. What presents one of the largest challenges in managing the demands is that many of these cases are being investigated by less experienced, non-specialist officers (National Child Protection Inspection Post-Inspection Quarter 4 Update, 2021). Similarly, Hampshire constabulary identified that cyber-crimes and digital offences had increased significantly in recent years and the complexity of the types of digital crimes meant that many officers dealing with these crimes or fraudulent cases were not necessarily the most experienced or knowledgeable on how to progress an investigation. As a result of this they recruited a team that specialised in cyber-crimes and digital technologies. Although this has been put in place, it was stated that this was not a formal process of training and that more could be done to educate the police force in the future (The Police Foundation’s response to the call for evidence on Part 2 of the Independent Review of Police Officers’ and Staff Remuneration and Conditions, 2021).
Most recently during the COVID 19 pandemic police officers have faced some of the hardest challenges for some time. Social distancing, restriction on movements within and between countries and new rules and regulations and enforcement laws have created new additional demands and expectations of policing at a time when resources are already stretched. Police officers have had to deal with the operational duties while trying to protect themselves against infection.  Masks have created additional challenges when attempting to engage with members of the public. Regularly changing laws have left police officers needing to constantly update themselves on the new regulations. For victims of child abuse and domestic violence it has been more difficult to access the help needed and escape their vulnerable positions as these scenarios, mental health cases and alcohol related incidents have increased significantly (Alders, 2020).
Neighbourhood policing has arguably been on a steady decline for a few years; it has presented the police with some challenges as this lack of community engagement can prevent co-operation from the public. Neighbourhood policing allows communities to build trust in policing and build relationships which in turn encourages cooperation. Since 2010, there has been a reduction of 40% of PCS0’S and these gaps in the service have not been filled by PC’s (Policing in England and Wales Future Operating Environment 2040, 2021).
A major incident is defined as, “an event or situation with a range of serious consequences which require special arrangements to be implemented by one or more emergency responder agency”. The police will often take on the responsibility of initially co-ordinating a major, large scale or complex incident (Roles and responsibilities of emergency responders, 2021). their role then becomes that of saving life, coordinating the emergency phase, calling out essential services, protecting and preserving the scene, investigating, identifying the dead and collating and sharing casualty information. Major incidents can have devastating impacts on the public and be disruptive to society in general the effects of which can be minimised by a well-coordinated emergency response. Such responses can be affected by poor communication and information sharing and lack of coordination between services. The Joint Emergency Services Interoperability principles (JESIP) were developed in 2012 to ensure standards were adhered to when the police, fire and rescue and ambulance services work together when attending major incidents (JESIP - Working together, Saving Lives, 2021).  A mnemonic of METHANE is used to assist first responders build up the key information from an incident; it relates to the Major incident being declared, the Exact location of the incident, Type of incident, any Hazards presenting, issues relating to Access to the site of the incident, Number and type of casualties, and what Emergency services are already present and what is still required (Carter, 2020).
There are a number of high-profile major incidents in previous years which have involved a joint emergency service response one of which is the Manchester bombing in 2017 where 22 people, including children, were killed by a suicide bomber. On this occasion there were concerns that the strategy did not work as well as intended and highlighted where greater clarification of roles and practices were needed (Manchester Arena Inquiry, 2021).  At the Manchester Arena Inquiry it was noted that a senior officer of British Transport Police was aware of METHANE but only from online training and that they found handing over information was hampered partly by the shock of other attending officers all attempting to deal with the ensuing “overwhelming chaos” and confusion as to whether individuals were to share information “on the ground” or through identified control rooms; this demonstrated that a good strategy was not sufficient without the clear mechanics and practicalities being outlined fully. The Kerslake Report provided an independent review into the responses made after the attack and the lessons to be learnt from this. Similar to Manchester Bombings there had been scrutiny from the London bombings which took place on July 7th 2005 (The Kerslake Report, 2021).
Studies such as the University of West Sussex are ongoing and are looking at Identifying evidence-based best practice in current guidance and training for major incident management, understanding facilitators and barriers to interoperability between emergency services during major incidents, developing and testing training interventions designed to promote greater cooperation during major incidents. Such studies will review the available literature and importantly talk to those first responders both individually, as groups and as mixed service groups, to gain greater understanding of the difficulties faced whilst attending major incidents. Theories will then be tested out in field experiments comparing existing and proposed responses for evaluation. Such research is vital in improving further the practicalities of a sound ethos for managing those incidents which can have such a profound and devastating effect on society and individuals. 
Word count 1100.


Students are required to complete a 1000-word essay under the following title:
Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation

There are many overlaps between terrorism and other forms of crime but they often have different objectives. Criminals often commit crimes for financial gains where as terrorists are driven by ideologist views or goals; such goals are described as having a base or relation to “a system of ideas and ideals, especially concerning economic or politicial theory and policy” (IDEOLOGY | Definition of IDEOLOGY by Oxford Dictionary on Lexico.com also meaning of IDEOLOGY, 2021).
In the past several decades there have been clear links between both such groups and often there are common interests, for example in the 1980’s Pablo Escobar and the drug cartels established “Narcoterrorism” which is an organised campaign of terror that is used by traffickers in the illegal drug trade and for monetary gain (Harvey, 2021).Another example of an organisation with potential links between terrorism and criminality is Al-Qaeda which has links with smuggling counterfeit items and cigarettes giving the organisation the necessary links with criminal enterprise so the pursuit of the ideology can be funded.  Terrorist organisations will often benefit from organised crime and international arms trades especially if the regional has fallen allowing strengthen networks of such groups as such as Al-Qaeda and Al Murabitoun (Mejdoubi, 2019). Terrorism is an organised transnational crime; such crimes are violations of law that involve more than one country in their planning, execution, or impact; they can be regarded as a combination of terrorism and criminality as they involve the passing of illicit goods such as drugs, stolen property, weapons, illicit services, commercial sex and human trafficking, infiltration of business and government, fraud and racketeering (Albanese, 2005).
Terrorist groups are often ideologically motivated while organised crimes groups are not. Organised crime groups often want a bigger share of illegal markets rather than an ideological system (Schmind, 1996). Another potential link between terrorism and organised crime is that both parties include levels of intimidation and violence and both produce victims. Gilbert Geis (1996) states that “organised crime has always been a phenomenon of power, politics and economy, higher levels of criminal organisation and mafia in general”.
The Serious and Organised Crime Strategy (2013) set out how to prevent people from getting involved in serious and organised crime as such crime was a threat to national security and was costing the UK over £24 billion each year. The strategy was to protect the counter-terrorist work by prosecuting and by doing so disrupt serious and organised crimes such as human trafficking and cyber-crime. It’s estimated that an excess of £1 Billion a year is laundered through organised crimes and in 2012/13 nearly 800 children were safeguarded from child exploitation (May, 2013).  A 2020 Strategic Assessment of Serious and Organised Crime showed a rapidly evolving threat to the country due to the availability and abuse of ever-expanding technology for illegal activities. Preventing people from engaging in this type of activity and protecting them from its outcomes is classed as “prevent and protect”; this strategy seeks to reduce the threat and vulnerability which in time should reduce the potential risk of terrorists. (CONTEST The United Kingdom’s Strategy for Countering Terrorism, 2011).In Spain, a study demonstrates the link between Jihadists and their criminal pasts which have given individuals the necessary skills and contacts to commit terrorist attacks; they have committed a variety of crimes used to fund terrorism and environments such as prisons have then allowed the mix between criminals and militants (Argomaniz and Bermejo, 2019).
Policing of the roads can be a useful tool to help disrupt criminal activity, it provides a visible police presence and pro-actively targets organised crime groups to gather intelligence and information. Automatic number plate recognition (ANPR) is the technology police use to enhance the assistance in counter terrorism investigation as it gathers information which may enable officers to deter, disrupt and arrest those engaging, at local, regional and national level By monitoring vehicles, number plates, times and dates, a pattern of movement can emerge and with photographic evidence of drivers and passengers adding to the information used to tackle terrorists; with 11,000 cameras nationally, submitting over 50 million ANPR reads this allows the police service to access a significant amount of potentially useful information in the fight against terrorism (Mandeville, 2019). Additional to these policing roads can help to assist in counter terrorism investigations by managing roads and access to roads during events, there have been a number of terror attacks where vehicles have been used as weapons. Hostile vehicle mitigation measures are now widely used to protect members of the public and uses the Anti-terrorism regulation order (ATTRO) to place traffic orders in place under the Road Traffic Regulation (Counterterrorism and Border Security Act 2019, 2019). These measures can also be used during certain hours in areas where there might be high pedestrian traffic such as in main cities (Motor patrols - roads policing, 2020).

Terrorism is constantly evolving, it has been known for terrorist organisations to need to fund their organisations using money made by committing crimes, equally the use of criminality can lead to opportunity for terrorism. The police will need to keep adapting to keep up with terrorism, through evolving technology, opportunities need to be reduced for terrorists to use British road to enable terrorism either opportunity based such as the introduction or ATTRO or for commuting around the country which can be tracked using ANPR either as a deterrent or to collect information and intelligence to prevent or prosecute terror offences. 

Word Count 908
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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