Reflection within Professional Practice 
Reflecting within a setting is vital in order to adapt to changes both internally and externally. It is important that not only the professionals reflect, but the children too. The children can feedback on certain things, what they think is good and what they’d like to change. The professionals can then use this information to adapt their practice, making the children feel heard and listened to, like their opinion matters to others. This will increase motivation and effectively increased grades and interaction. Professional practitioners have a duty to make sure that all children have access to the best care and educational possibilities, according to Tarrant (2013). Practitioners are more aware, in charge, and able to recognise their own strengths and developmental needs to improve their profession by using a reflective approach to their job. 
There is always room for improvement and to develop an individuals knowledge passed their qualification. This is why professional development Profile (PDP) in settings such as a primary school is so important. A PDP is open to all teaching staff within a school. It allows professionals to have their own goals for the term, what courses they would like to attend, if any are applicable, and this way it makes the teachers feel heard by their superiors. The PDP also enables teachers to reflect on what they have done in term one, and any mistakes or if something wasn’t working how they would like it to, it gives them an opportunity to adapt and alter their frameworks.  (University of Worcester, 2012)
What is reflective practice?
Reflection is described as evolving past events that can be used for learning in the future (Boud, D. 2001). For example, in a classroom, something may not be working very well and does not allow the children to engage, so after reflecting changes can be made to amend the task or situation. Reflection is useful for individuals so they can see alter their teaching techniques to fit each child individually and holistically. Dewey made clear that reflection in a learning setting entails more than merely passively recalling an experience. A purposeful and active process, reflection is. Thinking is necessary for learning. According to Dewey, it involves "actively, persistently, and carefully considering any opinion or purported form of knowledge in the light of the premises that sustain it, and additional conclusions that it leads to" (Dewey 1933 pg. 118). This means that effective reflective practice allows for not only a better understanding and learning of students, but for peers, and the workforce too, which results in better teamworking skills that will effectively mean more success for everyone involved (Carlson, 2022)
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Reflection Within an Early Years Setting
According to Tarrant (2013), practitioners should reflect on themselves as well as the situation they are working in as well as in pairs or as a team. By doing this, professionals are better equipped to support one another as they reflect, and it also fosters a professional and secure work atmosphere. The ability to reflect alongside trusted colleagues will give the reflections on both an individual’s professional and personal lives greater dimension. Communication is a key factor when attempting to reflect effectively, as the parents of the child can be involved, and mirror these actions at home, and at school, meaning the child knows the consequences of their actions. When the parent using the techniques at home, and the professionals use it within a setting, from their evidence and what they have found, they can use it to gain a better understanding and use it to develop a plan to assist the child (Paige-Smith and Craft, 2011).
Being a reflective practitioner entails reflecting on the professional’s present workflow and assessing their actions in order to advance their practise. The reflective practitioner takes a step back, sees things objectively, recognises what works well, but is also able to see what needs to be altered. Being self-aware and capable of examining interactions with children, co-workers, and parents honestly and objectively are prerequisites for being a reflective practitioner. Although the professional will do this themselves rather than relying on someone in a more senior position to do it for them is difficult, doing so will be lot more rewarding. Assessing their own performance puts them in charge of the adjustments that need to be made (Teaching Experience, 2013)


Theories of Reflection
There are many models that can be useful for an individual to use as a way of reflecting. The models are not all the same but cover the majority of the same stages needed in order to be a good reflector. One of the most well-known theories is by Kolb in 1984 the ‘Experimental Learning Cycle’. According to Kolb (1984), learning is a multi-step process with each stage feeding into and supporting the next. The cycle can be entered at any point and followed through logically from there. However, learning only happens effectively when a learner can carry out each of the model's four steps. As a result, no one stage of the cycle can serve as a learning process all by itself. Once the cycle is completed, the learner develops increasingly intricate and abstract "mental models" of the subject being studied (Mcleod, 2013). This theory can be used in professional practice in a setting such as a school environment as the professionals can use this model and adapt their own system according to the 4 steps, to make is useable to everyone.
Another popular theory is the ‘Gibbs Reflective Cycle’ in 1988 by Graham Gibbs. The model allows for experience to be closely monitored and assessed, and what the learning outcome of this could be.  There are 6 stages throughout the model, which are ‘Description of the experience, Feelings and thoughts about the experience, Evaluation of the experience, both good and bad, Analysis to make sense of the situation, Conclusion about what you learned and what you could have done differently, Action plan for how you would deal with similar situations in the future, or general changes you might find appropriate in the future, or general changes you might find appropriate.’ This model is a good way to work through an experience. This can be either a stand-alone experience or a situation you go through frequently, for example meetings with a team you have to collaborate with. Gibbs originally advocated its use in repeated situations, but the stages and principles apply equally well for single experiences too. If done with a stand-alone experience, the action plan may become more general and look at how you can apply your conclusions in the future (The University of Edinburgh, 2020)
 







  
Some models may be hard to follow at first, so to ease into using reflective practice, the ERA cycle by Jasper in 2013 is a good model to start out with. The model is simply 3 steps, Experience, Reflection, Action. It is that simple. The cycle predicts that individuals will begin with an experience, whether it be something familiar or something completely new. This encounter can have been good or bad, related to jobs or unrelated to them. After experiencing something, a person begins to consider what transpired. This will give them time to process what happened, look at how we feel about it, and determine what to do next. This results in the cycle's last component, which is taking action. Depending on the person, what happens as a result of an event will vary. The cycle will continue as a result of this action and the subsequent experience, it is an ongoing cycle, allowing so much room to improve without making massive changes in the way an individual may work or teach. 
According to Schon's thesis, skilled practitioners reflect when they employ their experience, knowledge, and comprehension of existing theories to create their own original theories. Schon proposed this theory, saying that how a practitioner responds to an unexpected circumstance demonstrates their capacity for reflection in action by making any required modifications to their work. In order to improve and advance their abilities as practitioners, they might then afterwards reflect on the circumstance and the efficacy of their. Schon (1987) emphasises the significance of acknowledging the knowledge a practitioner possesses as being essential to the evolution of the workplace. He thinks that a practitioner's knowledge is tacit knowledge, which is instinctive and automatic. By using this in any situation, it will serve as the starting point for future reflection, which will lead to changes in practise. According to Brock (2014), training and experience working with children help generate knowledge that becomes tacit. Practitioners learn about children's personalities and needs when they develop relationships and work with children. As a result, they can detect when a youngster may be exhibiting "something is not quite right" even if they might not be able to articulate why due to their tacit knowledge.










Conclusion
There are ultimately pros and cons to using the reflective models within an early year setting, but there are so man theorists who support the model and are continuing to adapt their models to the newer world. In effect, they are using their own models to create a more sustainable and adaptable model in the newer generation. In conclusion, working in the early years requires reflective practise, which is a component of regular teaching. Better outcomes for children are made possible by reflective practise, which involves the professional practitioner to ask questions of themselves constantly. It is always changing. A cycle of continuous reflection, review, adaptation, and improvement characterises outstanding practise.
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