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Section 1
According to Play Wales (2018), play is challenging to define with its perspective differing internationally. The Welsh Government Play Policy describes the play as being chosen freely, directed personally by the individual and is intrinsically motivated, resulting in participation for personal choice and not for reward or outcome. The Welsh Government became the first government worldwide to make children's play legislation, committing to improving opportunities for children to play safely. Ensuring full access regardless of need is in line with the United Nations Convention on the Rights of the Children (UNCRC) articles which state children have the right to leisure and play. (Welsh Government 2014).
	According to Wood and Attfield (2009), play divides into three categories: practice play, symbolic play, and games with rules (Ludic play). Practice play consists of exploratory play based around physical activities often experienced between birth and two years. Symbolic play consists of fantasy and pretends play, making one thing become another and is considered activity partaken intellectually ranging between the ages two and seven. Lastly, Ludic play, where the games played, has predetermined rules usually played from ages six or seven. (Wood and Attfield 2009).
 One type of play is rough and tumble and involves play with body contact where play fighting occurs and tumbling tickling and rough play where hurting doesn't happen deliberately. Children are laughing, squealing enjoying themselves. Rough and tumble play includes running, climbing, chasing and play fighting. (Play Wales 2017) According to Andrews (2017), this play type can begin as early as babyhood when the baby may pull hair, and the carer escapes or catches a running child, setting them free. This play develops as the child gets older, and the exchanges become rough and tumble in nature. For example, a child runs with a ball during play, encouraging others to catch them, and other children chase that child trying to obtain the ball whilst laughing and screeching. Another child pounces upon the child with the ball tackling them to the ground, and others may jump in and join the tackle resulting in children rolling around on the floor, grabbing, pulling, and laughing at the challenge of retrieving the ball. This play is physical exploring boundaries, challenging strength and power but not in an aggressive manner with no intention of causing others to be hurt; however, unintentionally, there may be a trip or a bump (Andrews 2017). Identifying when rough and tumble is play, or actual fighting can be vital in supporting children in their play within the setting. Smith (2009) suggests that to identify when play is real, the adult needs to observe the actions of the child and their facial expressions. Children play -fighting use positive facial expressions such as smiling, laughing, body language, and movement of kicks and hits are not painful with minimal or no contact. The 'fight' ends naturally with a continuation of play.
 In contrast, a real fight usually starts with aggressive gestures and words and resolves through separation. Being the adult in the situation using these cues to know when to stand back and allow the play to occur or intervene will allow for meaningful play. Some adults feel that play fighting will result in actual fighting, so interject regardless. However, the benefits of rough and tumble are significant where Bokony and Patrick (2009) suggests rough and tumble shapes physical, emotional, social, and cognitive development, allowing children to develop self-control, boundaries, social skills, problem-solving skills, self-correction, show care and concern, adjust to the change of the play, and assess the response of others. 
Practitioners allow these skills to develop by observing ensuring play remains safe, including assessing the area of hazards and removing the threats or redirecting the play to a more suitable place. Sharing basic rules for the safe play includes no choking and watching the other people playing for signs they are no longer having fun, such as, getting angry or upset. If the play fight turns into a real fight, sit down with those involved to discuss why it turned negative and consider each other in future play fights to avoid a reoccurrence. (Bokony and Patrick 2009).
	Another Play type is a creative or messy play that involves using various materials or tools to experiment and create whatever the child wishes with no concern over becoming messy. Creative play is prominent in most play settings. Creative play should allow children free access to resources and be allowed to create without direction or template. Creative play doesn't require expensive resources. The use of loose parts, scrap materials or 'junk' can offer a vast opportunity for creativity (Play Wales 2018.) Practitioners can provide quality creative experiences by supplying exciting objects that are unusual and have multi uses, encouraging children to explore ways to get creative. Items such as cardboard boxes leave a vast window to create whatever the child's imagination desires. Play Wales (2018) discusses that whilst children are being creative, it is essential as a practitioner not to teach the child the correct way to use the item children are allowed to explore and discover for themselves. Creative play has many benefits to the child, which can boost-wellbeing, help children investigate and find changes and how things can have multiple uses allowing for creativity. Creativity and messy play can provide a sensory release and calming effect on children. Once a child has completed their creative piece, they can get a sense of satisfaction looking at what they have created and taking pride in their work. Creative play can form situations to express, explore and experiment with mess. Children can develop handprints, paint, colour mix or hide and explore items within messy substances such as slime, jelly or sand. A crucial part of creative play is the cleaning process. Children like to annihilate the messy experience using self-care by washing hands and wiping surfaces. Children will often find this an effective way to signal they have finished their creation. As a practitioner, it is essential to embrace the product and encourage the child to take pride in what they have created. Adults often don't see the beauty in the creation and will want to throw it away once the session is over. It is important for the child to be allowed to decide what they want to do with their creation, whether they want to take it apart to create something new, take it home, or offering the opportunity for the child to take a photo of their creation creating a feeling of accomplishment (Gascoyne, S. 2017).

Section 2
According to Nilsson and Ferholt (2014), children often participate in play within settings designed and supervised by adults whose purpose is to direct the play to enhance skills socially, cognitively, or psychologically in readiness for adulthood, often in western countries. However, in countries such as Sweden, Finland and Japan, play settings are being developed to promote play worlds where consideration to the theory of play, art and creativity as discussed in Vygotsky's theory. Vygotsky described children's cognitive development as high quality where the social interactions and relationships were positive and of high quality. This development critically relied on the development of imagination through play. (Nilsson and Ferholt 2014). Nillson and Ferholt, (2014) suggest that Vygotsky and Bruner two development theorists have similar considerations where adult participation is essential during play. Vygotsky discussed that children who needed support at the right level could learn and develop whilst playing, whereas Bruner views children as active learners. They need to experience play first-hand to master skills with support to further these skills and the next stage of development. 
Brown (2012) states that children identify play as something they choose to participate in freely. Play is considered a process that develops within a cycle. The Play cycle describes how a child processes play where when observed, we can respond effectively during the cycle to enhance the experience. Using the play cycle framework allows for better understanding and support (King and Newstead 2019). The play cycle consists of pre-cues, where a child can partake in play. Next, there are play cues where a person is invited or interested in something in the environment or someone else, often in looks, gestures, body language, or an object being presented or located. After the play cue, a response from the child, playworker or environment known as the play return, where play-return develops back to the child and grows into another play cue initiating another play return. This process produces a flow cycle where children are deep within the play. This process forms the play cycle where play space is available. A play frame is developed by the child, either physically or mentally, to create a shelter, hiding in a cupboard or an unseen boundary. This frame should stay intact to allow the play cycle to continue until play comes naturally to an end initiated by the child deciding to end the play or move on is made known as annihilation (King and Newstead 2020)
To maintain an intact play frame, the role of the adult is essential. Through the play experience, the adult may participate at different stages. The first is play maintenance, where the adult is observing, ensuring the play cycle isn't interrupted and can use this time to watch the child, how they play, and any behaviours they may display. Next, there is simple involvement where the adult becomes a resource for the children, not interfering with play but providing additional resources at the child's request; For example, a child is crafting and may need help opening a container. Then medial involvement is a more active role where the adult is invited to become involved in the play for a short period in response to a play cue being given by the child. Finally, complex involvement where the adult is directly involved in the play is needed to keep the play frame Whilst the adult is included in play in various stages. It is essential to be aware of adulteration, where the adult unintentionally involves themselves within the play because they want to improve the play. Adulteration could be by suggesting alternatives adding new play clues to redirect the play. The adult may want to reduce the child at play and feel their intervention is helping the child's play experience improve; however, the child is content in their play. The over-enthusiastic adult wants to join in the play but may result in the children losing interest before the natural annihilation period. The adult should be present to observe and provide resources, respond to play cues when invited, resolve conflicts, and understand the children's interests to allow for further planning and provision. (King and Newstead, 2020b).
With the play cycle in mind, children need to choose their play to allow that cycle to progress. Otherwise, a play cue can quickly become annihilated if the play isn't a freely chosen activity, a child who decides what to play will be engaged for longer, and the play cycle will be more effective. Elkind (2008) states that understanding that play isn't a luxury but a crucial contributor to a child's physical, social, emotional, and intellectual development, helping children become ready to learn. Play that is chosen freely and is directed by the child not only allow children to decide for themselves but also makes significant contribution to the health and well-being of the child. Play chosen by the child allows them to develop skills, strength, coordination and grow in confidence and self-esteem. According to Howard and McInnes (2012) the impact on how a child perceives play is significant, with a difference in the emotional well-being displayed being higher when a child participates in play than when the child engages in a not like play activity. Children who have experienced deprivation of play can demonstrate developmental delay and improve once play-based interventions take place, such as play therapy. Play Therapy promotes relationships between the child and adult, allowing the child to communicate their wishes or conflict at a level appropriate for their cognitive abilities. Play therapy can also assist a child in learning how to play, giving them the tools and confidence to develop their play preferences with the end goal of participating in free play with confidence (Gaikwad 2015).


Section 3
Observations are an everyday practice within education and care settings within Wales using the Foundation Phase framework. Observations take place to find where children are regarding their learning and development, allowing for progression to be planned and identify exceptional abilities or any difficulties or needs. Practitioners listen and observe the children within the setting to gather evidence of their development before and after they have been taught skills, engaged in various skill-enhancing activities. Observing is done over time and will show progress or not and give an insight into whether their learning in that area needs further development. Observations allow practitioners to build a whole picture of the child gaining an accurate picture when the child is observed in various environments, indoors and outdoors. Children may learn differently in each setting and may behave differently (Welsh Government 2017). According to the Welsh Government, (2017) when observing, children's achievements are compared with the skills outlined in the Foundation Phase curriculum and how to help them move forward with their development rather than focusing on getting the child to reach a specific outcome, this being an individual process will differ with every child. Working this way will allow practitioners to plan to enhance the child's skills and support them mastering specific skills throughout a broad and balanced curriculum instead of linking a particular outcome and delivering activities to obtain that outcome. Within Wales, observation follows a Foundation Phase outcome outlined using a Compact Profile assessment form. The Compact Profile is used as a baseline during the child's first six weeks within the setting. This profile provides outcomes for six Areas of Learning: personal and social development, Language, literacy and communication skills, Well-being and Cultural Diversity, Mathematical Development and Physical Development. The outcomes of these Areas of Learning are reported by the setting as required by the Welsh Government as part of the National Data Collection (Welsh Government no date). However, currently within the education sector, schools in Wales are designing the New Curriculum for Wales, including how practitioners observe and assess children. There are guidelines set out using twenty-seven what matters statements exploring fundamental principles to develop learning. A guide of progression steps that children progress through with the intention of this being an individual learning experience and that progression will come at different stages for each child at other times in their development but give the practitioners a guide to enhance their experiences to assist this development. 
	There are benefits and limitations to observations that occur, understanding that play is essential for learning and development, according to McInnes et al (2013), children who approach an activity where an adult is actively involved do not perceive this experience as play. The way adults interact may interrupt the play cycle and further affect the cues that develop the child's play. When observing children, if the activity they are accessing is one they do not enjoy or perceive as play, you may not accurately observe the child's ability. The child may not interact as well as they would if they enjoyed the activity. Bottrill (2018) suggests that children who participate in activities not perceived as play, will be in a hurry to complete the task to find something they would prefer to do, which leads to them often using the expression "Can I go play now?" Observing a child who feels this way will not give an accurate overview of their capabilities. During observations, it is key to understand that each child is unique and includes their development rate. Making sure the child's next steps in learning are true to them as an individual, not what is expected of them at that stage in their life, then they shall progress, keeping in mind what they can do and considering what next, they will develop? If there is something noticed they cannot do, then as a practitioner, unpick why the child cannot achieve this and work on the specific areas allowing them to move forward (Bottrill 2018). Observations enable practitioners to discover the child's interests to identify where they enjoy exploring. Observations also assess the child's interactions with the environment and others within the environment, giving a picture of their social skills and how they manage their feelings and those of others. Observations allow practitioners to assess the child's development stage and enable future planning to help develop those skills, which can be important should a child have specific needs. Observing will help further understand behaviours the child may be displaying and identify any contributing factors such as a speech delay, communication and behaviour delay, and other characteristics that may affect learning and development. These observations can help to communicate with other agencies to gain the appropriate support for the child (PACEY 2016).

Section 4
Play is essential for underpinning how children learn and develop in the early years; however, play is a complex subject to define leads to practitioners' beliefs on play varying and how they implement in play varying. Children can distinguish between play and not-play and listening to their definition of play could be beneficial to observing children within the setting (Howard, J and McInnes, K. 2012). Smidt (2015) suggest that observation can be a valuable tool for understanding children and facilitate planning for their development when you consider the whole cycle of children and how they learn and develop. Observing play allows the practitioner to collect important information about the child. Through watching play you can assess how the child responds to situations and interacts with the resources or their peers. Children can use play to act out problems they have experienced and process them through play. An observing practitioner will have observed the child regularly and see any changes during the play that could suggest the child needs support to help them process situations they may have experienced (Earlyyearscareers 2016). The role of play can enable a child to behave freely and naturally instead of a structured task where the child may not be interested in the task, be restricted in how freely they interact due to the presence of an adult influencing their play cues. Observing a child who is left to access the activity freely without adult interference will be a more accurate observation as the child has chosen to play, will be more relaxed and will play in their way. Whereas a child who has been invited to the activity by an adult may be reluctant to take part and see the activity as not-play because they didn't choose it freely and the activity being driven by the adult changing the possible play experience (McInnes et al. 2013).
	Llandreth G (2012) suggests that play is how children learn about the world around them. Practitioners can identify where the child may need additional support by observing how the child interacts during play. Llandreth G (2002) discusses Piaget's theory that play connects experiences with abstract thought and allows the child to deal with what they experience in the adult run world and interpret their experiences directly or indirectly. Play can also act as an escape for the child to create and explore their world ideas. When observing a child and identifying that they require further support, play can be used as a therapy to help a child with several factors. Play therapy can give the child a place to communicate problems they are experiencing but cannot verbalise. Play can help a child who has experienced trauma, giving them time and the tools to come to terms with this and space to move on. During play therapy, children are continuously observed to assess for signs of improvement, motions to show they need a different approach or what is going well and helping the child which can be communicated to all adults involved in their care to best help the child. (Llandreth, G. 2012). 
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