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	Target
	What I have done in this assignment...


	Target 1
	Think carefully of the writing prose, this needs to reflect academic views not personal.
	Aimed to keep my criticality professional by interweaving personal views with peer-reviewed evidence.

	Target 2
	Good identification of problems with your research but you could have investigated them further, using a deeper analysis.
	Continued to keep the level of scepticism of research while acknowledging the importance of critical analysis of theory and opinion. 

	Target 3
	Critical use of referencing, you do not need to re-reference items that has been referenced previously.
	Applied a stricter approach to referencing, allowing for a cohesive reading.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction 
To ensure continuous professional development of a school’s outcomes and ideologies each establishment has its own School Improvement Plan organised into similar goals, each assigned to different staff members (WAG, 2014).
I will look at one aspect of an individual SDP to critically reflect upon the actions, impact, and evidence base of the target basing my thoughts around critical theory and recent thinking. I will specifically focus in on a target of the SDP that plans to increase reading engagement and attainment in the Foundation Phase. 
The school improvement plan I will refer to throughout the course of this assignment is from my PTE 1 placement school. Situated in a low-socioeconomic area with a high level of unemployment the school had 425 pupils on roll in September 2019 organised into 14 classes – Foundation Phase pupils are organised according to age and ability and KS2 according to age with two parallel classes.  The school’s intake compromises of the full range of abilities. 
PLASC 2018 – 19.4% pupils were identified as having additional learning needs which is slightly below the national average of 22%. Currently 3 pupils have statements of ALN although  1 more is going through the process. This percentage has remained relatively stable over the past four years (Estyn, 2019).
The SDP point I wish to critically analyse focuses on reading and parental engagement, I will expand upon this later, but it is necessary to mention it prior to exploring the relevant literature in the next section.
Literature review
Reading
Reading is one of the basic components to education. It is through reading that students learn their subject knowledge and how to engage with the world around them. (Crampton & Hall, 2017).
Reading, therefore, is of the upmost importance, particularly in the early years. A good foundation of reading will give our learners a springboard of which they will use to delve into their educational life. 
In addition to the educational aspects, reading provides children with social, cultural, and imaginational skills (Norel, 2019). 
Research, relating to early years reading development, has covered ground that includes; advancements in developing young learners reading ability, the impacts of socio-economic background on reading, and family engagement.
Before taking a look at how influential parents are as the initial presenter of reading into their children’s lives, cross-age tutoring has become a topic of discussion with regards to early years reading. 
Providing learners with a more knowledgeable other to scaffold their learning is not a new notion (WAG, 2010), but adding another factor into the mix by stretching the age range of the pupils used is an interesting concept explored by Hayes (2012). 
They state that their cross-age tutoring programme, specifically aimed at increasing reading attainment in younger learners, is successful because; it gives younger students someone to look up to, the tutor has a wealth of more knowledge than the learner, and appropriate measures have been taken to ensure the tutors understand their role responsibly (Hayes, 2012). Their achievements are encapsulated within the following statement.
While this has become a success, the improvements cannot be dependent on one single factor. Instead, the success of the programme comes from; the availability of high interest reading, ongoing tutor training, structured formats, and regular assessment of progress (P.43). 
The ideology of a more knowledgeable other coming from an older peer is one that would also be welcomed by Didau (2016) who states that while strategies such as peer marking and the use of a more knowledgeable other in the classroom have become commonplace for many practitioners, learners the same age often provide inaccurate, unfathomable, or incorrect feedback and support to their peers. They cannot or should not be entrusted with this responsibility (P.283).
Parental Engagement
Common among a variety of researchers is the notion that parents are a learners initial and most important teachers (Chen et al., 2012; Darling, 2004).
Parents reading with their children has been considered an important first step for them in language acquisition which creates an interest in reading, which in turn will lead to reading attainment in school. It is a foundational activity that, if done appropriately, will contribute to a successful start in school (Hargrave & Senechal, 2000; National Research Council, 1998). 
The flip side of this is that parents are not told how to read with their children to enhance their abilities efficiently. Research shows that parents are not showing their children to important text features leading to greater development of oral skills and not foundational reading skills (Phillip, Norris & Anderson, 2008). 
This has been labelled as passive reading, parents are encouraged to use interactive activities like “naming letters, making letter sounds, naming shapes and numerals, and teaching songs and nursery rhymes” (Chen et al., 2012. P.498). 
A crucial factor for the section of the SDP I will unpack later is that family environments differ vastly, leading to a wide range of literacy standards for each child at home. Previous research has shown that living in a low-socioeconomic area is linked to little access to particular supplements, like physical books. As a result of this potentially less enriching developmental childhood experiences, like a parent reading to their child, will occur (Chen et al., 2012. P.515).
The argument that low-socioeconomic families have the possibility to create un-nurturing environments for reading in the early years is echoed by Mayer (2018), who states the wealth of research points to the fact that the potential for reading at home from a young age for a poor family are slim compared to those in a wealthier family. This has knock on effects in later life with reading ability sets in schools and the fact that lots of learning is conducted in schools through reading (P.901). 
The general consensus from research around parental engagement with young learners reading is threefold; first, parents are vital in their child’s education, they share the workload of supporting their children’s educational development alongside practitioners. Secondly, learners who come from higher socio-economic backgrounds potentially have more opportunities to succeed than those from low socio-economic homes. Finally, those learners who are in a higher socio-economic household may not get the most appropriate scaffolding due to the oversight or disregard from the parents’ point of view. 
It is clear to see that reading is an essential component of our young learners’ lives. 
Despite the clear evidence from research I found little to suggest that natural reading difficulties, such as dyslexia, can be accommodated for appropriately. A combination of lack of support from SMT and delayed statementing results in often poor support for the most vulnerable of learners. 
Developing an action point 
The Welsh Government made organising a School Development/Improvement Plan (SDP/SIP) a necessity from 2015 (WAG,2014). 
The institutions SIP, as outlined in the government policy, will be required to revolve around three main priorities: raising the standards of education in relation to literacy and numeracy, and reducing the impact poverty has on educational attainment (P.3). 
The plan should have long-term goals incorporating the following three years with short-term goals that contribute to these targets. Objectives are assigned to members of staff and SMT following approval from appropriate stakeholders (P.5).

The Government provide the following model intended as a guide for the planning cycle of the SDP: Figure 1: School Development Planning Cycle (WAG, 2014. P.6).
















As mentioned previously, attainment and standards are at the heart of the SDP. The vision feeds into a four-step process to creating the finalised document. Practitioners are encouraged to look holistically at their own practice and identify its strengths and areas for improvement as a starting point in stage 1. Here, teachers have the opportunity to reflect upon their performance and use it as a basis for improvement planning (P.8). 
A major part of the policy document is encouraging practitioners to involve all school partners and stakeholders. This should inform the practice and ensure accountability at all stages (P.10). Next, the outline of the SDP begins to form in stage 3, where the development plan is put into action before the final step where the document is being constantly reviewed. The strategy demands the plan remains a ‘live document’ that is continuously being updated formally and revisited on an annual basis (P.17). The SDP, in keeping with its focus of involving the community of stakeholders, is published to the governing body in full, with a summary provided via the School Governors Annual Report (P.18). 

Something sparsely mentioned in the Welsh Government documentation is the importance of evidence-based research to inform practice. This is something heavily referenced elsewhere (Anon, 2014 & Schildkamp, 2019). 
Evidence from Hanover Research on the best practices for school improvement shows that the most comprehensive models of reform are taken when data-driven decision-making is taken into account (Anon, 2014. P.5). 
Similarly, research has shown that using data to inform practice can lead to and increased student learning and achievement (Schildkamp, 2019. P.258).  
In their suggested model for compiling a SDP, Schildkamp (2019) recommends adhering to the following: Figure 2. Improving the quality of educational organisations through the use of data (Schildkamp, 2019. P.256)














As shown in Figure 2, collecting data is at the heart of organising a SDP. All other components; action, sense making, and goal setting, are derived from and inform the practice of collecting data (P.259).
In providing outlines for how this data can be presented, they suggest three kids of different techniques; systematically collected data (assessment results, formal classroom observations), a less formal collection of data (created as part of formative assessment with an AFL approach), and educational research evidence (P.261). The former two are internal approaches to data collection, while the final draws upon research provided by outside practitioners. This could prove to be more useful for schools as the information is more likely to have been peer reviewed. 

Building on the original model provided by WAG (2014), the goal setting data model (Figure 2.) works as a necessary supplement in increasing the accountability, reliability, and necessity of the targets in an institutions SDP. 

From rigorous research I can see that only once self-evaluation, data analysis, involving stakeholders, strategic planning, and measuring impacts have been incorporated appropriately into the planning stage of the SDP creation will it become a successful policy. 
While the guidance states the SDP is required to be a ‘live document’ being continually reviewed this is down to the discretion of the particular institution, more accountability could be sought if the government provided the need for auditing of the SDP on an annually/biannually basis. This would encompass the five goals for comprehensive needs assessment in relation to an SDP outlined in the Hanover research project; focussing on student learning, hiring third-party organisations, including an external review, an internal review, incorporating quantitative and qualitative data (Anon, 2014). 

Reflection and evaluation
The specific aspect of the SDP I wish to critically evaluate centres around Early Years reading attainment. The target, given to the deputy head, focussed on organising a weekly ‘reading breakfast’ for learners and their parents/carers where they could share a story with their child. The intended outcomes of this target were to; increase the percentage of pupils returning reading books in reception, year 1, and year 2 by a considerable percentage, creating solid links with the community, increasing reading attainment for the whole of the Foundation Phase, and developing professional networks between the school and a local community college.
From the research conducted it was clear to see how important reading is for our young learners emotional, social, and educational development (Norel, 2019; Crampton & Hall, 2017; Chen et al., 2012). 
My local primary school have recognised this need, along with the cautionary ideas brought by Mayer et al (2018) to create a project that encompassed both. 

Their implementation of the project so far seems to be successful. From the information the school has gathered about the implementation of the project so far, I can see that; parental engagement has been higher than any other intervention of this kind in the school, there has been a change in the ethos where many learners and carers have a positive view of reading, and learners have started to enjoy their reading time on a Friday more.

It is unfortunate that the project has not been running for long enough yet for appropriate data collection on learner’s attainment. 
However, while this project was started to increase attainment for younger learners, the scheme has some welcomed benefits that include; increasing engagement with the local community, encouraging dialogue between parents and the school, and empowering parents with the tools necessary for scaffolding their children’s learning at home. 

Going forward, it would be advantageous to further develop the reading strategies within the project by providing parents/carers with work packs and resources they can use with the children at home to develop their reading. In addition to this, engagement with the parental community could be increased if the mornings the school was open increased from one a week to two and giving a few mornings during the summer holidays for those parents/carers who are unable to attend during term time. 
This suggestion is influenced by the writing of Mayer (et al., 2018), who state the benefits of increased parental engagement are twofold; firstly, the child will benefit from the addition of home cultured behavioural tools of this additional dynamic in their learning. Secondly, the learner will benefit from having a wider range of role models to influence them in becoming proficient readers (P.921).
Conclusion 
Taking a closer look at how a school plans, produces, and implements its school development programme has allowed me to explore a variety of different avenues of theory and contemplation regarding the SDP, literacy in the early years, and community engagement.
Organising an SDP is not as simple as looking for needs and creating targets to fix them over a period of 3 years. Lots of planning needs to be incorporated into the creation of an SDP; a successful plan will include stakeholders, the opinion of the community, and collaboration between internal and external participants. 
Once the document has been agreed upon and is in place, it should be treated as a ‘live document’ (WAG, 2014), meaning it is under continual review; the document will be adapted and modelled over the course of the three years depending on circumstances and data gathered. 

Going forward, this research will enlighten my practice in three ways; firstly, my understanding of organising a successful SDP that encapsulates data, attainment, and the school ethos has been developed; secondly, I further understand the importance of literacy in the early years and it’s reference to supporting other subjects that leads to a culturally holistic learner; finally, learning is not confined to the school building. Before a learner attends school their home life has already affected their outlook on learning and engaging with educational resources. Therefore, practitioners have a responsibility to guide parents and carers to develop their children’s attitudes and responses to learning from a young age, giving them the tools to become successful in any learning environment. 
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