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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE Assessment for Learning strategy from Professional Teaching Experience.

There are many assessments for learning (AFL) strategies that are being used in today’s classrooms to enhance and scaffold a pupil’s learning. It is vital that we use assessment for learning strategies as these provide the learner with the information they need to ensure they know what their targets are, to allow the learner to gain the independence to collaborate, to be involved in setting their own personal targets and how they are going to meet them. They may do this by using their feedback from peers to take control and the responsibility in their own learning. 
Hargreaves supports the writer in their opinion by stating that assessment for learning is the process of, ‘Monitoring pupils’ performance against targets or objectives; using assessment to inform next steps in teaching and learning; teachers giving feedback for improvement; (teachers) learning about children’s learning; children taking some control of their own learning and assessment; and turning assessment into a learning event.’ (Hargreaves, 2005, p.2)
The importance of assessment for learning strategies throughout education is essential to both the learner and the assessor. For the learner to be able to control and measure their own learning, to physically see the steps they have taken to improve their own learning and by understanding to achieve the best possible outcome. For a practitioner to be able to adapt different strategies to work in the school and for the learners is essential, as not all strategies work the same in every primary school. However, the writer has found one AFL strategy that works very well within the school and is able to develop it to implement it from a foundation phase classroom into a ks2 classroom. 
We need assessment for learning strategies as a formative assessment to ensure practitioners can track a learner’s progress by establishing where they are with their understanding, where they need to be and to discuss the steps that need to be taken to push each individual learner to their full potential. Aiming at raising the standards of the lower attaining pupils to narrow the gap between the higher and the lower attaining pupils but also ensuring that every learner is being challenged. 
Supporting the writing, Formative assessment is associated with assessment for learning as it does not result in an evaluation. ‘Information about what a student knows, understands and is able to do is used by both the teacher and the learner to determine where learners are in their learning and how to achieve learning goals.’ (Assessment for learning, 2002)
During the writers second, professional teaching experience they have used and implemented an assessment for learning strategy within a year 1 classroom called student marking (self and peer marking). This is where the learners used a table of success criteria with a column for self-assessment and a column for peer-assessment (Appendix 1). This was provided to them at the beginning of the lesson to help the learner to complete their work using the targets set. Once the learners completed their work they then went through the check list ticking the areas they think they had met. They then swapped their work with their work partner and read through each other’s work ticking the peer-assessment with the areas they believe they met. 
Looking at Assessment for learning strategies, there are four elements which are as followed:
1. ‘Questioning
2. Feedback
3. Sharing criteria/ learning goals
4. Self-assessment’
(Black and Wiliam, 1998)
These four elements to assessment for learning are vital to improving a pupil’s learning experience, as all four areas have their own critical explanation behind them. Every assessment for learning strategy that is used must fit under at least one of the four elements for it to be implemented and to be effective within a school setting. Although, assessment for learning is crucial it is also stated that assessing and testing children on their knowledge and understanding is putting pressure on them. This can affect the learner in many ways as ‘Classroom’ states, ‘Assessments may have a negative effect on student motivation, particularly for students performing below grade level. Careless implementation of assessments may have negative consequences, especially when the needs of special education students are not considered.’ (Voza, 2001-2018)
Assessment should not just be on the written work and evidencing the learners work as it does not give us the whole picture of what the learner is capable of, as a practitioner we also need to be looking at the aspects of creativity, oral and visual. The writer believes that standardised testing as a huge effect on how we carry out formative assessments as she believes it is not the way forward in education as many children get stressed and panic under testing and do not perform to the best of their ability. 
James, M. has researched into the behaviourist theories looking at Pavlov, James Watson, B.F. Skinner and Thorndike as they state that children need rewards in their learning to gain motivation. ‘Learning is viewed as the conditioned response to external stimuli. Rewards and punishments, or at least the withholding of rewards, are powerful ways of forming or extinguishing habits.’ (James, 2006, p.1-3)
However, looking at praise as a reward is essential as it’s a self-achievement to reinforce assessment for learning, especially self and peer praise where good work they have done is rewarded to evaluate they have met to see what they have done well by being praise they want to do the best they can to gain that satisfaction. 
Biggs states that if AFL is not carried out in the right environment with the correct resources then the learners are not in a stimulating environment, making it clear that there are many factors that can affect assessment for learning not enabling the learners to reach their full potential, whether if it is the strategy, the learners, how the learners work, the environment they are in or even the well-being if the child. (Biggs, 1996, p.32)
Assessment for learning has both positives and negatives, but overall can be very successful if it is carried out using the right assessment for learning strategy for the classroom and the learners, ensuring that the appropriate resources and teaching methods are been used it can be very effective and successful in promoting a child’s learning. 
The writer has chosen self and peer assessment for learning strategy as it relates to the three of the four elements of assessment for learning including self-assessment where the learners are reflecting on their own work to see if they have met their targets and success criteria. The criteria are shared with the learners at the beginning of the lesson to acknowledge what their targets are that they need to meet. The learners also get instant feedback as the peer-assessor will look over their work to see the areas they have met and to discuss the areas to review their work on how it can be improved. This strategy also covers feedback as the peer-assessor can give pointers of areas of improvement and how the learner may follow this through.  
There are many theorists that support self and peer assessment and how it works well, ‘where students are helping each other improve their work, has benefits for the person that receives feedback but also has benefits for the person who gives the feedback. Because, in thinking through what it is that this piece of work represents and what needs to happen to improve it, the students are forced to internalise a success criteria and they're able to do it in the context of someone else’s work, which is less emotionally charged than your own.’ (Williams, No Date)
On reflection, the writer gains reliable feedback from the learners with this AFL strategy working within a year 1 Foundation Phase classroom, as the learners have been given set success criteria appropriate for the lesson making their targets specific to them. However, there are some issues the writer has had with this method, due to the pupil self-assessing their work as they wanting to please others and want to seem that they are achieving well, but this means they may not be honest with marking their own work. The writer has also looked at the reliability in feedback from the peer assessor as this can take training to ensure the learners know the importance of feedback given, this can take time as the learners will need experience in using the strategy. (Hernandez, 2010, p.2) During Placement the writer overviews and reflects on the strategy in practice and makes changes that need to be made in order for the strategy to be effective ensuring the areas that need to develop are changed and improved, they have done this using an ARC (Appendix 2). 
John Holt also states that his research has found that children are afraid of failing and disappointing, not just to disappoint themselves but to disappoint their teacher. He states the importance of reassuring the learners that it is ok to fail as this is how we learn and improve as learners. Children may fear mockery and rejection, as their peers may make fun of them. This theory supports the writers experience where it was found that some children believe they are achieving better than they are. By understanding this theory, it has assisted the writer in recognising where assessments may be inaccurate. Ensuring that self and peer assessment for learning is monitored correctly to state the importance of finding out were learners are in their learning, where they need to be and the next steps they need to take to success. (Holt, 1969, p.59-61)
However, if the self and peer marking assessment for learning strategy were to be implemented and used within a key stage 2 classroom there are some developments that the writer would make including the learners gaining independence in setting their own targets to give their own opinions to take control of their own learning and to give them-selves personal target to create their own success criteria appropriate to the topic. The writer would also include a written comment feedback at the end of the work allowing evidence and feedback from the learner to the teacher as this allows any worries that the learner may have with the work and the next step to meeting their targets to be identified in a confidential way.   
It is essential for all practitioner to be able to look and identify the QTS Standard – S3.2 – Teaching monitoring and assessment. To provide the learners with the measurements and steps to challenge their own learning and how they can push themselves to be able to reach their full potential. To be an outstanding teacher Estyn suggest every practitioner is to implement and develop a ‘Highly effective assessment for learning that has been widely regarded by educationalists as fundamental in raising standards for learners. This helps in making learning ‘more visible’ and helps learners to understand what excellence looks like and how they can develop their own work to reach that level.’ (Estyn, 2018) 
Donaldson principle 7 of 12 states that a good teacher needs to have a good assessment for learning strategy within the classroom as this is to enable children the scaffolding and support they need to be aware of critical discussions and questioning their learning to allow them to be independent individual learners to support the learners in the steps that they need to take to reach those targets to the best of their abilities. (Donaldson, 2017)
In conclusion, assessment for learning is fundamental to a child’s learning and education as it is how they find out where they are in their learning, where they need to be at the end and the steps they need to take to enable them to reach their end goal. The writer uses Newtons’ third law theory aim to teach for understanding. Relating this to the self and peer assessment for learning they have used. By providing their Foundation Phase class with the achievable success criteria with clear instruction they need, this means the learners know exactly what they need to do to meet their targets. To be able to teach for understanding is when learners acknowledge what you have just touch and presented to them and then are able to apply it in a different and personal concept, to re explain it in their own words to others. It is important for the writer and all teachers to apply this in their own personal teaching experience as the learners need to understand what their success criteria is from the start to enable them to apply and ensure they meet their targets to the best of their ability. (Gatt, 2016)
Supporting the writer in the conclusion that peer and self-assessment for learning is essential in a child’s learning as Black and Williams inside the black box states, ‘That improved formative assessment helps low achievers more than other students and so reduces the range of achievement while raising achievement overall. A notable recent example is a study devoted entirely to low‐achieving students and students with learning disabilities, which shows that frequent assessment feedback helps both groups enhance their learning.’ (Black and William, 1998, p.3)
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Appendix 1 
	Success criteria 
	Self-marked
	Peer:

	To use adjectives (describing words)
	
	

	To use different sentence starters
He/she looks like...., He/she sounds like....., He/she has a ......
	
	

	To use connectives (Also, and, because)
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Assisted Reflective Conclusions (ARC) Model
Date: 12 November 2018
Critical incident (focus): Implementing my assessment for learning strategy self and peer assessment.

	Profiad/ Experience


	

	 “What are your feelings regarding the experience?”

	I feel happy with how the first attempt went.
I feel that there are areas of improvement. 
I feel that the peer and self-assessment could work well in the classroom.
I feel that the children need some reassurance that is ok to fail at first as it indicates the areas we need of improvement. 


	“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	Reflecting on the lesson today I observed the learners using and understanding the self and peer assessment strategy very well as they carried out their first attempt effectively, making sure they understood the success criteria before they carried out the activity and ensuring they related back to their targets (appendix 1) throughout the lesson of character descriptions. The learners worked well to read back over their own work and the peer-assessors also did the same to allow them to tick the success criteria they believe the learner met and f they feel there were improvement to be made they would discuss this with their work partner.

However, when the learners were self-assessing their own work they were re-reading other their work to help them tick the success criteria’s they had met, but when re marking their work I could tell that not all learners were being truthful in their work and ticked all the boxes not meeting all the success criteria. 


	 “What will you keep the same to ensure effective teaching and learning in the future?”

 “What was the cause of the most important disappointing element?”

	I will be keeping my assessment for learning strategy the same as it challenges the learners to be honest with assessing their own back and to give constructive feedback. 

However, to improve the reliability in feedback from the learners the learners need to ensure that failing and not meeting targets is ok as it’s the next steps they need to take to improve and to be the best they can. To be truthful with their assessing whether it is self or peer, as its not about you saying you understand and moving on when your struggling and needing scaffolding.  


	 “What are your possible solutions to the disappointing issues identified?”

 “What will you do next?”
	The possible solutions to taking the next steps to ensuring children are using the assessment to it full potential are providing the information to the children that it is ok to not meet targets as it’s the steps we need to take to improve and also to keep practicing and using the self and peer-assessment to allow the learners time to understand how it can work to its full potential. 


	Y profiad newydd / Transformed experience
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