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This assessment speaks about what an inclusive leader is. While showing a fictional scenario in an early year setting, highlighting the role of being an inclusive leader as a practitioner.
Everyone has their own interpretation of what "inclusion" implies, so it can take on different forms in different contexts. In its broadest sense, early childhood inclusion refers to methods that ensure that everyone 'belongs,' from children and their parents to workers and everyone else involved in the setting in any manner (Nutbrown, 2021).
Inclusion is commonly misunderstood to refer only to children who have been identified as having special educational needs and are learning in mainstream settings. However, it has a far larger connotation, and it refers to the methods, attitudes, and, most importantly, beliefs that help to establish early childhood communities where everyone feels welcome, as if they "belong," and can contribute (Nutbrown, 2021).
According to Nutbrown (2019), inclusion in early childhood settings should be about putting in place measures that make everyone feel included. According to Nutbrown (2019), inclusion in mainstream settings is mostly for students who have been identified as having special educational needs (SEN). Furthermore Schuelka (2018) also states how important an inclusive setting should be emphasised as being far more efficient for children with disabilities and other disadvantages as it demonstrates positive effects on children's social well-being, making it far more effective than any other special school. 
When contemplating inclusion in any setting, it is critical to employ theoretical models to help us comprehend and construct this type of inclusive environment. Being a successful inclusive setting is a continuous transformation and system change. UNESCO (2017) states that the key factor needed to implement inclusive education are specialised staff with plenty of training and pedagogy techniques, supportive leadership with a good cultural knowledge and attitude and a strong flexible curriculum. 
Furthermore Ferdman (202, p...) states that Inclusion is a system of
 creating and embedding organizational, leadership, and interpersonal practices that result in a sense of safety, full belonging, participation, and voice across the range of diversity Inclusive Leadership 7 dimensions, without requiring assimilation or loss of valued identities
More recent times, researchers have extended of exclusion and inclusion beyond the differently abled to include additional axes of disadvantage such as age, ethnicity, class, and gender. Their main idea is that children might be barred from school and educational processes and activities based on their aptitude, age, race, class, gender, or sexuality. These studies are significant because they highlight the importance of exclusion and inclusion in education and help us understand how kids are excluded, the patterns that this process follows, and the benefits that come with inclusion. These academics argue that social justice cannot be achieved if students (and their parents) are excluded from important educational procedures. (Childhood Education International, 2021)
The emphasis might differ from one culture to the next, from one society to the next, from one environment to the next, and even from one practitioner to the next. In Australia, for example, indigenous children's education is a major concern (Fleer and Williams-Kennedy, 2001), whereas in the United Kingdom, the focus may be on the inclusion of refugee and asylum-seeking families, or Travelling families, some of whom are excluded from educational services or fear that attempts to include them will jeopardise their cultural heritage and ways of life (Lloyd et al 2003).
Inclusion is the practise of valuing all people and acknowledging their distinct characteristics, qualities, and ways of being. Children's rights are at the heart of excellent inclusive practice (Lloyd et al, 2003).
However, the challenges that can have affected an inclusive education have included inadequacies in policy and legal support, resources and facilities extra training for specialised staff, funding to help support staff and students, dur to many policymakers arguing that inclusive education is costly when studies show that inclusive education is cost-effective due to having all the children in one mainstream school than paying for all these specialised schools (ADB, 2010).
In the scenario that will be discussed Ioan is five years old and has found his parents separation difficult. Practitioners have noticed Ioan regressing in his development over the past couple of months. The split is quite acrimonious. Parents have shared care of Ioan. One parent is engaged and talks freely to the staff and portrays the other as difficult and does not communicate about any issues after their time together. Professionals and the parents have noticed Ioan regressing in his development over the last few months. 
As an inclusive leader a support system should be put in place for Ioan. As stated by NSPCC learning (2021) Every practitioner who interacts with children and teenagers has an obligation to develop their well-being, identify any concerns about a child's welfare, and know how to keep them safe. Negative events can harm a child's mental health, while pleasant experiences can aid in its improvement. 
The word "child well-being" is defined in a variety of ways by a variety of practitioners, researchers, and policymakers. "The true measure of a nation's standing is how well it attends to its children – their health and safety, their material security, their education and socialisation, and their sense of being loved, valued, and included in the families and societies in which they are born," according to the UNICEF definition of child well-being (UNICEF, 2007). The UNICEF definition adopts an ecological perspective to child well-being, acknowledging that all childhood events contribute to a kid's overall happiness. In a broad sense, well-being refers to the elements that influence a child's enjoyment and satisfaction, as well as the factors that support growth and development. (Haraldstad et al, 2011).
As an inclusive leader the open-door policy would be set in place that would be beneficial in supporting Ioan and his parents, as stated by Heathfield (2019) it is a policy that every setting should implement. The purpose of this policy is to encourage open communication about any matter of importance. 
The open-door policy can help develop trust between families and practitioners who can then use it to help support Ioan and his parents to help make improvements (Heathfield, 2019).
Oxford Brookes University (2018) also states that the ‘Open door’ policy was put in place to help support parents/guardians by working together to discuss any concerns or worries they may have about their child. Beech (2019) also states that introducing the open-door policy sends a powerful signal to teachers and students. Having a closed-doored door it sends the message of having a physical barrier between the inside of the classroom and the outside. Teachers will find their teaching will change when the doors are closed to when they r open. 
As practitioners' information would be offered about family centres in the community that also operate an open-door policy to help encourage parents/guardians the opportunity to share and communicate about their child (Trikki Kidz Early Learning Group, 2018).
Having said that if the policy does not get implemented properly it can cause a communication breakdown between families and practitioners, which can cause more problems between Ioan, his parents and the practitioners (Heathfield, 2019)
As stated by EYFS as an inclusive leader makes children feel at ease and provide them with a good part in the setting's life. If parents are always greeted with a warm and genuine hello and do not witness other parents being treated better than they are, they will feel appreciated by the setting. Assure them that they may always talk to employees and express their views and opinions, and that they are treated with mutual respect (Gov.Uk, 2021)
However, according to Statham and Chase (2010) the challenges that can happen are the Wellbeing, particularly in children, is a widely used concept with a weak foundation. There is currently a shortage of data on child well-being, particularly data that is separated by age, gender, disability, ethnicity, sexuality, or by broader socio-economic or inclusion markers like migrant status. The cultural and social repercussions of happiness are little understood. Drawing comparisons in child wellbeing using markers from significantly disparate environments is problematic (Statham and Chase, 2010)
As a practitioner supporting Ioan parents is essential in supporting Ioan. According to DCSF (2008), they learn from the earliest age to value diversity in others and grow up making a positive contribution to society, according to the Early Years Foundation Stage (DCSF, 2008), which must be followed in all registered and maintained early years settings in England. (DCSF, p. 9; DCSF, 2008).
The scenario also talks about Ioans parents and how the split was acrimonious. As an inclusive leader information can be given about local services like the families first programme (Fulton, 2003) which states they are a programme that supports families become more confident, nurturing, and resilient. This could help support Ioan, and his parents. Freud (no date) states that Teachers and school leaders are skilled at dealing with parents and caregivers, and they provide important opportunity to interact with them daily. Parents and carers who are actively involved in their children's education and preparation at school are more likely to succeed in terms of academic success as well as general wellness, according to research. Children can be better supported to attain their full potential and to get back on track when challenges develop when a systemic approach is used, which involves families, teachers, and support personnel working together.
Furthermore Pengreen (2021) states a service for children and their families should be available in every small community. This service should acknowledge and celebrate the needs of young children. It should also assist families, regardless of how they are organised within their society. 
Therefore, as an inclusive leader barrier may occur if Ioan’s parents do not engage with the practitioners, as the practitioner will not have any knowledge on Ioan’s home situation so will struggle to support him as according to Bortini and Rojnik (no date) Many leadership ideas are based on a study into how individuals can carry out duties in a healthy and efficient manner. Self-leadership, secluded leadership, trust, and faith delegating, motivation, and evocative leadership are among the theories discussed. The focus has changed away from a single leader's perspective and toward the interaction of people working in each task in a bigger framework as an organization. This indicates that each participant is accountable for his or her portion of the work, as well as the group and/or the entire organization.
However, Evangelou et al (2013) states for some parents, taking that initial step into the room can be a huge hurdle to conquer, one that can take weeks or even months to overcome.
It might be tough to include families, as vital as it is. During the day, many working family members are unable to engage in programme activities. Some people are unable to communicate in English. Some children's preconceptions were instilled in them at an early age, and their parents are resistant to innovative ideas. As a display of respect, some adult family members may have been raised to avoid interfering with the teacher. Do not get disheartened; even the finest efforts to incorporate families may fail, but it does not mean you should not try again. (ADL, 2021)
Families can participate in a number of ways. Whatever path you choose, make sure it starts with respect and that every family feels accepted. Every parent wants their children to grow up to be happy, healthy, and successful. They are more willing to join in a relationship if they see that their teachers want the same thing. (ADL, 2021)
 Reza (2021) states that as the world's communities become more varied, it is critical that schools foster an environment that honours children's, families', and staff's unique backgrounds, viewpoints, and beliefs. Fostering a diverse and inclusive school climate is a continuous process that needs careful consideration of all areas of a learning environment, from school regulations to curriculum and everything in between. To achieve the UN Sustainable Development Goals in Education, it is also necessary to create an inclusive environment in which all children can attain their full potential. Schools must pay attention to the unique requirements of the students and communities they serve.
Furthermore Greenhouse (2013) emphasised the necessity of efficient communication with other professions as one of the primary areas of inclusion. According to the study, because of Every Child Matters (ECM) agenda (2003), local governments recognised the importance of a "joined up" multi-agency strategy to providing Children's Services and collectively solving challenges (Greenhouse, 2013). This approach to assisting young people derives from the belief that behavioural issues are not limited to "inside the child," but also include the larger context and other factors that surround the youngster (Greenhouse, 2013, p.408). This prompted the ECM agenda to recognise the need of experts working together. They then suggested that professionals interact more by bringing their working methods, tools (such as the Common Assessment Framework), and professional abilities together (Greenhouse, 2013, p.408).
In many cases, community involvement in school operations has aided in increasing children's access, retention, and attendance rates. Education is defined as a "socialization in which society, in addition to the school, serves as a facilitator and collaborator." Successful schools recognize the value of cultivating positive and harmonious relationships with the communities in which they operate. These ties occur on two levels: one that is formal and legal, and another that is informal and voluntary. The former is conveyed through formal organisations such as the School Management Committee (SMC), Village Education Committee (VEC), School Development Committee (SDC), and/or Parent and Teachers Associations, which represent the community (PTA). The latter takes the form of voluntary involvement, in which members of the community participate activities or events. (Beech, 2019)
It is critical to develop a school atmosphere where community people feel accepted, respected, trusted, heard, and needed to increase community participation in education. (Beech, 2019)

Section 2
This section will critically evaluate how policy can support inclusive leaders. Then will analyse in depth The New curriculum for funding non- maintained nursery settings, where they speak about belonging.
In Early years Policy is a framework that all childhood practitioners and leadership need to be aware of while in a setting as they play a significant role in setting expectations for these framework conditions and their resources (Baldock et al, 2013).
Levin (1997) states that both Labour and Conservative governments have taken on policies that local council have no power and autonomy over. Central government is the ones to set the policies for the nation while local authorities are the ones that must implement them. this would often cause arguments as one will favour one policy on one set of grounds while the other would have other considerations in mind.
Policies are statements usually given in writing, but this is not always the case, however custom and practice can preside over what happens if no written policy is in place. In the case of an individual setting custom and practice can be more influential that a written policy as it can turn in a completely different direction (Baldock et al, 2013).
To be an inclusive setting, policy have to be put in place to make children with special needs or from minority cultures feel welcoming. Written policies are more effective when being in an exclusive setting as it helps everyone communicate freely to others clarifying any ideas or disagreements that have not been mentioned to be brought forward given everyone the right to have a say so situations can get resolved (Baldock et al, 2013).
UCEA (2013) states that macro context factors contextualise the school's greater national impacts, such as sociocultural characteristics and socio-political perspectives of the nation in which it is based. The main political culture, economic prosperity and distribution, social consequences of religion's role, and population homogeneity all play a considerable influence in the worldview of the school-based social justice leader. Discussions regarding who owns the schools, which raises issues of responsibility and autonomy, may be part of socio-political discourse. The national relevance of social justice issues, as well as debates about the need for fairness and what equity entails, all influence policy at the school building level. Finally, in issues of social justice, the battle over standards, national curriculum, and high stakes testing takes centre stage.
Furthermore, Sachaun (2018) states that when in the classroom some practitioners and policies do not work together. Some practitioners will decide what content to show in practice daily, whereas other practitioners in other settings prize on the policy information and will adapt the practice to the policy as the final stage of implementation is important.
However, Practitioners find it difficult as the government that decides the policies do little to provide training and support for practitioners to implement it in practice (Sachaun, 2018)
The government vision is to improve the education within the new curriculum of Wales. (Gov.uk, 2021)
There are an estimated 93 million disabled children in the globe. Children with impairments, like other children, have goals and plans for the future. They, like all children, require a high-quality education in order to develop their abilities and reach their full potential.
 Children with impairments, on the other hand, are frequently disregarded in policymaking, which restricts their access to education and their ability to engage in social, economic, and political life.  They suffer ongoing challenges to education as a result of prejudice, stigma, and decision-makers' reluctance to include disability in educational services on a regular basis. These children are among the most likely to be out of school around the world. These children are among the most likely to be out of school around the world. (Unicef, 2021)
To deliver a broader and balanced education is important so it is not just about what gets taught but how practitioners teach it, and why. As a framework, the well-being and future generation will also be important goals to be set out in the education system giving the children and young children the right to a education and support. (Unicef, 2021). 
The changes the new curriculum policy will also be relevant for funding non-maintained nursery settings. As stated, the health and well-being of the child is fundamental, so if learners can understand the feeling of belonging and have a healthy connection it can have a significant effect in settings. Practitioners will encourage learners to support themselves and others. (Gov.uk, 2021)
In educational settings, Goodenow (1993a) cited in UCL (2021) defines belonging as:
 "In the academic classroom setting, students' sense of being accepted, respected, included, and supported by others (teacher and classmates), and of considering oneself to be a vital part of the class's life and activity." It entails more than just a sense of liking or warmth; it also entails support and respect for personal autonomy and the student as a whole."


Section 3
Inclusive leadership in education is crucial. By being inclusive it helps improve education at local, regional, and national level. As an inclusive leader it is effective to communicate with not only the students but with the parents, community members other teachers and stakeholders (Childhood Education International, 2021)
Inclusive leaders provide equity, high-quality learning experience for all children. While their focus is on children will disabilities or need special education to help them grow in a regular classroom setting, over recent years it has expanded the definition so that all forms of social exclusion that participate in any learning outcome are not excluded. This includes diversity in race, social class, gender, ability, or culter. (Childhood Education International, 2021). 
However, The National Center for learning disabilities (2021) state that students with disabilities have not got an equal educational experience. Children with disabilities or learning difficulties are twice as likely to get expelled than children without as there is a shortage of specially educated teachers with the with the lack of knowledge, skills, and resources they need to support effectively.
Therefore, an inclusive setting believes in valuing every student with an education in a classroom not in a separate place or program, giving them access to the same curriculum and opportunities as other students. To promote inclusion is to address all needs and challenges of each individual student. (National Center for learning disabilities 2021)
The Council of Chief State School Officers (CCSSO) collaborated with other educational partners to help support an effective inclusive outcome. Together that find strategies that will enhance successful inclusive leadership that will support efforts by providing resources. 
Furthermore, supporting school leaders and administrators with an inclusive environment. By providing a creative environment so that students can reach their goals is essential in becoming an inclusive learning environment. (Engaging all Learners, 2021).
However, despite inclusion making schools, well supported concerns have been addressed, as some students have disabilities that can be extremely dangerous and difficult, resulting in many members of staff and student's health and safety being put into question. Also, parental concerns were also an issue about the amount of one-on-one time that a disabled child will need leaving other children’s needs unmet. Inclusion does not always benefit everyone which makes it not always in the best interest of the child (The conversation, 2021).
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