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‘Describe a learning event which has happened during your classroom observation. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this and produce a digital poster to illustrate how you would develop the elements of an effective learning environment.’

Word Count: 5106

Introduction

The learning event that I have chosen to write about is an incident involving role play, witnessed in the home corner of a reception classroom, during a self-conducted observational study. For the purposes of this study, the school and the children who featured in the study will remain anonymous, in accordance with Bera guidelines (Bera, 2018). 

The school in which the incident occurred is a large, bilingual primary school in the county of Swansea, with 471 pupils. 21.5% of pupils are entitled to free school meals; 2.2% higher than the national figure for Wales of 19.3% (Estyn, 2013). Eligibility for free school meals is currently used nationally as a measure of socio-economic status and its link to pupil achievement, indicating that the school in question is in an area of economic deprivation. 

[bookmark: _Hlk527461149][bookmark: _Hlk526538182]Within the scope of this assignment, I will provide a vignette of the learning experience that took place, evaluating the effectiveness of the method I used to record the observation. I aim to critically reflect on the concept of children as learners, linking to relevant pedagogical theories on cognitive and social development. I will compare features of the main theories of learning and evidence why I believe the cognitive and social constructivism models are relevant to the learning event that I witnessed. Finally, I will consider and summarise what I have learned through critical reflection of the incident and apply this knowledge to create a digital, academic model and description of my ideal learning environment.   

Observation

[bookmark: _Hlk526450831]Key figures who pioneered observation in early childhood education were the educators Friedrich Froebel, Margaret McMillan, Maria Montessori and Susan Isaacs. Isaacs believed that deep observation is paramount to understanding the complex needs of individual children (Isaacs cited in Willan, 2009). For educational practitioners, observation is an essential tool for developing effective pedagogical strategies and understanding children as both learners and individuals. 

According to Papatheodorou and Luff (2013), at the start of the twentieth century, the methods used in observing children were scientific in nature; studies were conducted in laboratories and behaviour was tested. However, due to advances in the study of child development, which began to acknowledge the importance of context, there was a gradual movement towards studying children in natural environments.

There are many reasons why educators observe children in a formal or informal setting and the reason for observation will often determine which method is applied, for example, a teacher collating evidence for assessment in the Foundation phase might choose to use iPads 
[bookmark: _Hlk526534586][bookmark: _Hlk527237990][bookmark: _Hlk527236907][bookmark: _Hlk526588177]to record video evidence of the pupils completing a task.  The event I witnessed happened incidentally, thus a narrative observation was used to instantly record the actions and words spoken by the children in my notepad.  According to Papatheodorou and Luff (2013), narrative observations produce text or visual information that describe the child’s behaviour and the context of the environment. This is relevant in terms of my own observation as the children being observed were in the home corner; an area of the classroom, often rich with materials and objects that can initiate meaningful learning and interpretation.

[bookmark: _Hlk526801358][bookmark: _Hlk527228931]During the study, I took non-participant stance, as I was seated outside of the home corner area and did not engage with the children or attempt to join in with the activity.  Montessori, the founder of the Montessori approach to education, advocates a gentle, hands-off approach whilst undertaking observation as praise, assistance or even a glance can be enough to interrupt or ruin the flow of the activity (Montessori, 2009). On the contrary, Papatheodorou and Luff (2013) note that educators such as Vivian Gussin Paley have published effective research based on observations taken inside the classroom when she was a teacher and thus a participant in her own study. 
           
[bookmark: _Hlk526588762][bookmark: _Hlk526536164][bookmark: _Hlk526588296][bookmark: _Hlk526622220]Due to advances in technology, there are many ways of recording observations in modern research. If suitable equipment was available, I might have chosen to record the observation on film to gain a deeper analysis. However, Papatheodorou and Luff (2013) question the authenticity of an observation if a child becomes aware of recording equipment, which can result in a more noticeable observer presence. She also highlights the importance of having no pre-assumptions when undertaking observations to minimise bias (Montessori cited in Papatheodorou and Luff, 2013).  

If time was not an issue and I had wanted to gain a deeper understanding of when and where children engage in imaginative play within the classroom, I might have considered using a 
tracking map as a method of observation. This involves visually tracking children’s movements and recording their use of space and resources within specific areas in the form of a diagram. A tracking map can be used to record the behaviour of one child or a group of children and Hargreaves (2002) also suggests that they are useful in evaluating the effectiveness of teaching resources.

[bookmark: _Hlk526592033]Below is a vignette of the learning event that took place in the home corner of a reception class, including a picture taken after the children had left the area (Figure 2). I shall refer to the three children observed as C1, C2 and C3.  I chose this learning event as I am particularly interested in how children learn through play. I also believe that the social constructivism pedagogy underpins the activity which I recorded, which is also prevalent to my own ideal learning environment.


 Observation: Home corner reception class

 C1: Sitting at table with large doll on lap. On the table in front of child is a bowl with small plastic fruit pieces inside. C1 is pretending to feed the doll an apple, holding the plastic piece to the doll’s mouth. C1 says aloud, ‘She wants an apple’. 

 C2: Standing at the table besides another chair with a doll sitting on it, looking through a basket of small plastic food items. C2 says, ‘Where is the bread?’. C2 doesn’t appear to find what they are looking for. C2 pulls out a group of flashcards from a tray in home corner. Each card has a picture and name of a food item. C2 flips through each card. C2 says, ‘It was here last week’. 
 
C3: Knelt on the floor in front of a toy pram, in which there is a doll seated inside. C3 is leaning 
into the pram and touching the doll’s face. C3 says ‘Ssshhhh,’ to the doll.

C2: Walks over to C3 and kneels on floor to look at the doll inside the pram. C3 says to C2, ‘She’s crying’.

C3: says ‘Ssshhhh’ to the doll, touching the doll’ head. C3 gets up and walks over to a box in the home corner. C3 searches through it and extracts a small toy baby bottle. C3 gives the bottle to C2. C3 says, ‘Give her some milk to stop her crying’.

C2: Accepts the bottle and pretends to feed it to the doll in the pram.


[bookmark: _Hlk527489815][image: ]

Figure 1: Fitzpatrick, 2018: Doll on chair in home corner


[bookmark: _Hlk526625978][bookmark: _Hlk526626436]The three children in my observation are engaged in free, imaginative play with no direction from the teacher. Bennet, Wood and Rogers suggest that teachers are particularly reluctant to intervene in children’s role play due to the fear that it might interrupt the flow of imagination and inhibit them. Teachers view role play as unique and consequently it cannot be categorised with other forms of play. The learning that appears to occur during role play is not as tangible as play in the sand tray, for example, and there is a higher chance of spontaneous developments (Bennet, Wood and Rogers 1997).

Many educators and psychologists have studied children’s play and its importance in child development. However, play is often mistakenly contrasted to work and seen as something a child does in their free time. Atkins (1991) suggests that within society there is an apprehension of play as it is a common assumption that if children are playing they cannot be working (Atkins cited in Bennet, Wood and Rogers 1997). Bennet, Wood and Rogers (1997) also state that, although play is frequently regarded as a valuable learning tool, it is problematic in formal education as it is difficult to evaluate, assess and does not always produce visible outcomes.

Colghlan highlights that research conducted during studies of excellent pre-schools, suggests that children spend two-thirds of time in activities that they have initiated themselves (Colghlan et al, cited in Grigg, 2015). In light of this, Grigg (2015) suggests that the role of the educator should be to provide the necessary steps or structure to allow children to learn through exploration of new experiences, a process sometimes referred to as scaffolding. 

[bookmark: _Hlk526603052]The Foundation Stage Framework in Wales highlights the importance of both structured and free play in formal early years education. Its aim is to provide a holistic curriculum that encourages children to be active learners, through self- discovery and exploration. Emphasis on the value of incorporating play into education cannot be under-estimated, 
For children, play can be (and often is) a very serious business. It needs concentrated               attention. It is about children learning through perseverance, attention to detail, and concentration – characteristics usually associated with work
     (Foundation Phase Framework revised, 2015, pg. 4)

[image: ]The model of delivery applied within the Foundation Phase Framework in Wales, as featured in the diagram below, prescribes a ‘bottom-up’ approach, which builds on what the children can do. The home corner is an example of continuous provision within the Reception classroom as it is always present.  
                                     
                                           Figure 2: Welsh Assembly Government, Model of delivery.

Focused tasks within this model of delivery are adult led, have a purpose or intended outcome with clear learning objectives and can be used to assess ability. They also foster thinking skills, for example, problem solving, reasoning, comparing, contrasting and making decisions. Grigg (2015) also highlights the growing need in education to develop metacognitive functions, which are involved in the process of metacognition. The metacognitive process encourages learners to reflect on their own thinking, for example, what one found difficult about a task. Metacognitive strategies can be seen in the Foundation Phase, when pupils are sometimes asked to give a thumbs up or down to tell the teacher if they found the task easy or difficult. Learning lagoons and traffic light systems are also used by pupils to assess their own learning, as they move up the year groups.

In his proposal of a new curriculum for Wales, which will be implemented by 2022, Donaldson (2015) highlights the importance of encouraging independent learning. He recommends that by giving pupils a voice and making them an integral part of their own learning, pupils will be encouraged to become ambitious and resilient learners. 

In Part Two of my assignment, I will explore the main theories of learning and look closely at cognitive and social constructivism as the theories which I believe underpin my observation.

Learning Theories
[bookmark: _Hlk526965982]The dominant learning theory in education during the first half of the 20th Century was behaviourism, a school of thought in psychology and learning that operates under the condition that all behaviour, including thinking, is learned and is caused by external stimuli factors (Pound, 2006). Theorists John Watson and B. F. Skinner proposed that all humans are born ‘tabula rasa’ (blank slates) and it is our external environment that shapes us (Halpenny and Peterson, 2014). Behaviour is shaped by rewards and punishments, for example, praise by a teacher, which extrinsically motivates the child to learn. Criticisms of the behaviourist approach were that children were viewed as having very little to virtually no control of their own learning. Hence, it interpreted learning as a passive process (Halpenny and Peterson, 2014).

In stark contrast to the behaviourist theories, John Dewey, a famous philosopher and educator of the 20th century, expressed views on education which were controversial at the time. In his article, ‘My Pedagogic Creed’, published in 1897, Dewey rejected the behaviourist methods of learning and proposed the notion of child-centred education, where children learn through doing. Dewey argued that children should engage in practical, activities related to real life that promote creativity and collaboration and that schools should have a community ethos and be an extension of the home. (Pound, 2006).
 
Dewey’s core principles of learning are echoed in constructivism theories, which also present the idea of learning as an active process where knowledge is constructed and not acquired. Jean Piaget, one of the founders of this approach, whose ideas did not become popularised until the 1960s, observed the development of children in their natural environment. Piaget believed that his research proved that all children undergo four stages of cognitive development and children’s thinking can be interpreted according to what cognitive stage they are at. According to Piaget, as children’s minds develop, the cognitive structures into which they organise their knowledge and understanding of the world around them, become increasingly more advanced. Piaget refers to these structures as schemas. (Flavell cited in Halpenny and Petterson 2014). 

[bookmark: _Hlk526971982]Piaget proposed that when presented with new information, young children might not necessarily be able to understand and interpret it, if they hadn’t constructed their own schema for it.  He argued that, for this reason, teaching should be age-appropriate. However, Piaget later modified his approach and accepted the view that children develop cognitively at different speeds and some will be ready to accumulate more knowledge at a younger age than others (Gray and Macblain, 2014).
Piaget was very interested in the role of play in children’s learning and its relation to cognitive development. He argued that the process of play (practise, repetition and rehearsal), can facilitate learning, by encouraging children to absorb new information into the cognitive structures, which already pre-exist in their minds (Bennet, Wood and Rogers, 1997). Piaget outlined three stages of play, which children engage in, depending on what cognitive stage they are at: practice play, symbolic/pretend play and games with rules. Children, between the age of 2 to 6 years, were most likely to engage in symbolic (imaginative) play, in which children attach meaning to objects, for example, a doll becomes a baby. Piaget believed that through symbolic play, children were able to express their emotions and solve internal conflicts (Halpenny and Peterson, 2014).

[bookmark: _Hlk526973183]During the 1960s and 1970s, teaching was strongly influenced by Piaget’s representation of the child as a ‘lone scientist’ whose cognitive development is enhanced by interacting with engaging and stimulating materials (Alexander, 2004). However, during the 1980s, Piaget’s constructivist theories were increasingly challenged for failing to acknowledge the importance of language during the assimilation of learning. 

Vygotsky, a Soviet psychologist, developed an approach that shared the main principles of constructivism; children are intrinsically motivated to learn, interaction with the physical and social environment is fundamental for cognitive development and children’s intelligence comes from physical actions (Gray and Macblain, 2014). However, the Vygotskian view is that for a child to develop cognitively, spoken language with adults, children and wider society is also necessary, hence learning is a social process and not just a biological one (Alexander, 2004). This concept led to the approach being named social constructivism. 

Vygotsky argued that for children, talking with others about every day experiences, is necessary for constructing knowledge of language, interpreting their own experiences and extending their understanding. He emphasised that children solve practical problems through speech and not just with their eyes and hands. Vygotsky also noted that children often talk to themselves whilst undertaking a task, using language to regulate and guide their actions (Pound, 2006).

[bookmark: _Hlk527241489][bookmark: _Hlk527058002]Like Piaget, Vygotsky was also interested in the role of play in learning. However, whilst learning through play for Piaget was broadly defined in terms of age, from practice play, imaginative play to playing with a set of rules, Vygotsky highlighted play as the main source of development within Early Years (Cole, 1977). He suggested that during play, things have meaning and as words replace things ‘an emancipation of word from object occurs’ (Vygotsky cited in Cole, 1977). There is a transfer of meanings as a child in role play can think of a doll as a baby or a carboard box as a house, thereby classifying the object or property as the word. Vygotsky refers this process as the zone of proximal development (ZPD);                                                 
Play is the source of development and creates the zone of proximal development,
Action in the imaginative sphere, in an imaginary situation, the creation of voluntary   intentions and the formation of real life plans and volitional motives - all appear in play and make it the highest level of preschool development 
[bookmark: _Hlk527057445](Vygotsky cited in Hakkarainen and Brėdikytė ,2014, p.32)

[bookmark: _Hlk527097783]Vygotsky also applied his zone of proximal development (ZPD) theory to describe the gap between what child can do alone and what they can do with the help of a more experienced significant other, be in an adult or another child. He emphasised that, when adults assist a child with learning, they are cultivating the expansion of knowledge and ability, and when children help each other, they both benefit from the interaction (Pound, 2006). Within the context of play, Fromberg emphasises that it has many functions, but these depend on the interaction between adults and children, as children need to be taught to play through modelling (Bennett, Wood and Rogers, 1997). Bruner, a distinguished psychologist, also highlighted the importance of the adult role within learning and introduced the influential theory of ‘scaffolding’; a process by which a teacher carefully observes what children can do and builds on this knowledge with activities to challenge their learning (Pound, 2006). 

Bruner and Vygotsky’s social constructivism approach places great emphasis on children’s environment and recommends a social setting for learners, in which adults are involved in facilitating learning. On reflection, I believe that this theory underpins my own observation as each of the children were engaged in symbolic play within the home corner, where children use objects to represent real-life ideas and construct knowledge within a social context. C3’s doll represents a baby, who is crying and needs soothing with comforting hand gestures and verbal cooing. C3 has pre-existing knowledge of babies and their needs, which she has garnered through her social environment, and is exhibiting this through her actions and words to the doll. She informs C2 that her doll(baby) is crying and C2 sets off to solve the problem. C2 returns with a plastic bottle with a teat, that mimics a child’s bottle and offers it to C3 to stop the ‘baby’ crying, who then ‘feeds’ it to the baby. Using Vygotsky’s term, it could be argued that C3 is now in the ZPD. She was helped by a more knowledgeable peer and has gained new knowledge. One could also argue that the teacher has played a part in the ZPD process by placing resources into the home corner that children can associate with real life ideas, such as the baby’s bottle, the plastic fruit/ food items and flashcards with written words, thus helping to facilitate learning. 

I also feel that Piaget’s concept of age-related schemas is also relevant to my observation. C2 and C3 also have an existing schema for babies and their needs, which they have interpreted from adult behaviour viewed within a social context. The teacher has added age appropriate resources to the home corner that the children can identify with in terms of the schemas that they can currently relate to. If there were resources or words in the home corner that were not age appropriate, the children might play with them but not understand their real-life meaning.

In summary, I believe that the children’s reasons for engaging in learning through play were intrinsically motivated. All three children chose to enter the home corner during ‘free’ activity time. They were not passive recipients of knowledge, so I do not feel that the behaviourism approach is prevalent in this observation.  

In Part Three of this assignment, I shall describe my ideal learning environment and the pedagogy that has influenced it.

[image: ]My ideal learning environment

[bookmark: _Hlk527469355]
I have chosen a Foundation Stage learning environment, which will be a colourful, stimulating and energising and broadly influenced by Vygotsky’s social constructivism approach.

Indoor reading garden 
 One of the continuous provisions inside the classroom will be the reading garden: a comfortable, relaxing, green space with lots of indoor plants, where children can escape into a world of imagination as they read and browse through their favourite stories. Bento and Dias (2017) argue that changes in current society are having an adverse effect on childhood experiences. Children are spending more time indoors, which leads to them becoming disconnected from the natural world (Bento and Dias, 2017). Research indicates that indoor plants inside the classroom can enhance well-being and reduce stress. (Daly, Burchett and Torpy, 2010).

[bookmark: _Hlk527289030][bookmark: _Hlk527293367]Developing literacy skills as early as possible in the primary setting is essential for helping children acquire the language tools needed to read. Donaldson (2015) emphasises the importance of embedding literacy throughout the curriculum as a cross-curricula responsibility. The shelves inside the reading garden will contain a range of books with a variety of content, length and difficulty to reflect different interests and ability. 

Reutzel and Clark (2011) suggest that the reading area should be an effective resource with a variety of engaging materials, integrated into daily teaching practise; a place for reading with peers or reading alone. Vygotsky’s social constructivism theory also emphasises the importance of social interactions in developing language (Pound, 2006). My reading garden will be designed to be a social place where pupils can lie across bean bags, share stories and cultivate new language skills. However, it will also accommodate lone readers who wish to read quietly.

Storytelling will be an exciting activity, which will take place in the reading garden. Simpson (2016) emphasises the importance of storytelling as a focal part of the language curriculum.
She illustrates that, through storytelling, children are exposed to more challenging texts that they can access independently and, as such, can escape into their imagination when an adult reads to them.

I feel that it is a teacher’s responsibility to make storytelling a rich learning experience in the primary setting, when children in the foundation stage are learning to read and write. For some children, school might be the only place where they have stories read to them, so it is a crucial activity, that teachers must take ownership of. I would also like to invite well-known local authors into the classroom to read to the pupils to generate an excitement for storytelling.

Colourful, decorative literacy wall displays are also vital for enriching the classroom with language, promoting literacy and engaging children with texts. They are also perfect places to display children’s work, for example, drawings of their favourite book characters and book reviews. Donaldson (2015) emphasises the importance of pupil voice within the curriculum, which will be evident in the classroom displays, which I will encourage children to take ownership of.

Health and well-being 
Donaldson’s Successful Futures report (2015) outlines four main purposes of the new curriculum. One of these purposes is to develop ‘healthy, confident individuals who are ready to live fulfilling lives as valued members of society’. They will achieve this by having strong values, developing resilience, being physically active, respecting their bodies, forming positive relationships and having the confidence to take part in performances.

The definition of physical activity, according to the World Health Organisation is, ‘movements in everyday life, including work, recreation, exercise and sporting activity’.
However, Sports Survey Wales (2015) revealed that only 36% of children who took part in the survey had undertaken physical activity for at least one hour the previous week, which falls short of the recommended 60 minutes to several hours per day. With physical activity being linked to increased confidence and enhanced well-being, the fact that children are leading increasingly sedentary lives, swapping active play for time in front of screens, is very worrying.

My ideal learning environment will have a large outside and inside area to enjoy Physical Education. Team games will encourage cooperation and communication and promote critical thinking. Most importantly, they will give pupils exercise, be enjoyable and give them a mental break from academic work. Donaldson (2015) recommends literacy and numeracy skills are incorporated throughout the curriculum. I will use scaffolding techniques to incorporate these skills into team games, in which the children need to count, group, compare, form straight lines, distinguish left from right and follow verbal instructions. Whitebread et al (2012) suggests that when children engage with numeracy in meaningful, real-life contexts, their confidence in learning maths increases. The social constructivism approach also highlights the importance of learning in a social context.
 
I will aim to foster collective thinking so that pupils are aiming to work as a team and not just individually. This will encourage pupils to help each other, thus promoting Vygotsky’s zone of proximal development, illustrated in the diagram below.
[image: Zone of Proximal Development]






[bookmark: _Hlk527311315]                                             Figure 3: Culatta, 2011: ZPD Diagram

[bookmark: _Hlk527398765]The indoor tepee will be a quiet zone, where children can go to read, play quietly and escape the noise and business of the classroom. I will also enhance well-being and promote positive mental health by practising mindfulness techniques in an area of the classroom, which will encourage relaxation and quiet reflection. Weare (2012) analysed the results of nineteen studies of mindfulness in education from across the world and concludes that schools who promote the practice are likely to see positive results in pupil emotional wellbeing, ability to learn and physical health.

Ardal Gymraeg (Welsh area)
Donaldson’s Successful Futures (2015) recommends a more focused and collaborative approach to learning Welsh across all key stages in Wales. He suggests that teachers, parents and Wales as a nation, needs to place a higher value on the benefits of bilingualism in relation to job prospects, cognitive development and understanding the richness of Welsh culture past and present.

[bookmark: _Hlk527410412]Children will be encouraged to practise their Welsh in the Ardal Gymraeg, a continuous provision, which will be adorned with colourful Welsh emblems, bringing Wales alive inside the classroom. They will a box of engaging resources, such as Welsh language books, which will promote the Curriculum Cymreig and practical, fun activities and worksheets that will develop language skills and support numeracy and literacy skills.

[image: Fflic a Fflac - Puppets]The Ardal Gymraeg will also be home to Flic a Flac, popular Welsh puppets, who the children will be encouraged to use to practise their Welsh. Estyn (2013) suggest that the use of puppets can have a positive effect on pupil concentration and imagination and that their presence is more likely to inspire children to use Welsh more spontaneously. Flic and Flac resources will also be used in lessons to promote continuity and make learning Welsh accessible and fun. The pupils will also take in turns to take one of the puppets home each weekend to promote home school links and document the fun activities, which they enjoyed with the puppet over the weekend. Inside the bag containing the puppet, there will be a guide explaining the purpose of the puppet inside the classroom and lots of hints and tips on how to practise Welsh at home, for example, useful websites and apps, which will encourage parent involvement.



         
  
                                     Figure 4: Learn Cymru, 2018, Flic a Flac
            
Welsh will not be confined to just one area; the classroom will be rich with language through speech, signs and displays, particularly in the indoor/ outdoor role play and outdoor learning areas. Estyn (2013) recommends that children should be supported to express their basic needs through the medium of Welsh and should be exposed to the language as much as possible. As a teacher, I will take responsibility for using incidental Welsh and will embed Welsh into everyday routines, for example, Helpwr Heddiw and Slot Drillio. 
Finally, I will ensure that Welsh culture is celebrated through the Curriculum Cymreig, by introducing children to Welsh literature, teaching the history of Wales past and present and arranging school trips to places of historical relevance within South Wales.
ICT
[bookmark: _Hlk527453512]In Successful Futures (2015), Donaldson emphasises that we are living in a digital world, where ICT plays an increasingly important role in the current and future lives of children. He highlights the importance of developing a nation of learners, who are can engage confidentially with ICT at school and at home. He recommends that digital competency is a cross-curricular subject that runs throughout the new curriculum, for pupils aged 3 to 16 years. 
[bookmark: _Hlk527455814]ICT will be available in many forms throughout my ideal learning environment to increase competence in using multimedia tools, enhance pupil’s learning experience and create unique and creative content. Younie, Leask and Burden (2015) illustrate the importance of ICT in enhancing children’s creative and critical skills. They suggest that by examining digital media content, children can gain a better perspective on how they want their own digital texts to look. Furthermore, when children are producing digital content, they also have to consider the best ways of communicating their message to their audience, which encourages them to think critically.
There will an interactive smartboard in the classroom, which children can use to enhance numeracy and literacy skills, through games such as those accessed through the Phonics Bug programme. The iPads will have age-appropriate Apps, which can enhance learning in literacy, numeracy and Science, for example, through Apps, where you must identify correct and incorrect shapes to win points.  Pupils will also use a green screen App on the iPads to produce high quality audio and video content.
Bee-Bots will also be utilised within my learning environment to incorporate ICT into my lessons. They are an excellent resource, which can be used to teach numeracy, language and communication skills, logic and the beginnings of programming.

Conclusion
In conclusion, the exploration of how children learn has facilitated a catalyst of debate throughout history amongst psychologists, philosophers and educators. Pedagogical theories linking to cognitive and social development have attempted to define learning and continue to influence teaching strategies today. 
Observation continues to be an effective tool for understanding children’s behaviour and the different contexts in which they learn, whether this be observing children during role play within the classroom or observing children for the formal purposes of assessment. There are various ethical and practical concerns to be taken into consideration when observing children in the context of learning. Educators have the unique privilege of being able to watch, listen and take note of children as they learn and for that purpose, must respect boundaries and engage in a professional manner, whilst recording and interpreting children’s behaviour.
Finally, the behaviour that I witnessed during my own observation influenced my decisions, when designing my own ideal learning environment. I wanted to ensure that my indoor and outdoor learning areas were a social community, where children could learn, explore and play together. The social constructivism approach is evident in the flow of my classroom design, which naturally encourages children to bond over a space, book, resource, activity or toy.
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