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Introduction
Teachers use many different methods and student activities to help identify pupils needs and to assist pupils in reaching their full potential during classroom learning. Assessment is often used with pupils who don’t understand the objective at the end of the lesson, to help lesson planning for future lessons, assessing how much pupils have learnt and understand and comparing ability. Within a teaching setting several different assessment approaches can be adopted namely, Formative, Ipsative and Summative.  Assessment for Learning is also referred to as a Formative Assessment and is designed to bridge the gap between where the pupils currently are with their learning to where they need to be. 
The purpose of this essay is to evaluate how Assessment for Learning can be utilised effectively across three different areas of learning during my lessons. The main objective of Assessment for Learning is to aid progression through learning and opportunities. While a Summative assessment known for “summarising the achievement status of a student” (Sadler, 1989, p. 120) can provide feedback for how the pupils are doing at a particular point or at the end to summarise, it doesn’t give scope to improve the learning of the student as they are carrying out the lesson. Using Black and Wiliam’s theory of “Inside the Black Box” Black, P, & Wiliam, D. (1998), I am going to use effective Assessment for Learning strategies to help me immediately identify strengths and weaknesses from my pupils, check understanding and knowledge from my lessons and help me build on lesson plans to get pupils to where they need to be. 
My Assessment for Learning strategies will be carried out within my current teaching group year five class Key Stage 2. They are a mixed ability group with three additional learning needs pupils. The pupils this term have been reading the book “Holes” by Louis Sachar, I have decided to use this as my theme to carry out my Assessment for Learning strategies. Activating prior knowledge is important as it helps pupils bridge the gap with what pupils have already learnt to what they are going to learn and provides a relative framework for learners. This is evident in the Schema theory “Schemas serve as the minds filing cabinet, storing our accumulated understanding and experiences” (Anderson & Freebody, 1981).  The lessons I have planned are relevant to where the pupils currently are in the book and reviewing what they have already learnt, an ideal point for using Assessment for Learning. Alongside this my lessons have been differentiated and scaffolded according to ability.
The areas of learning that I have based my lessons on are Humanities - Geography, Expressive arts and Languages, Literacy, and Communication, amongst visiting other cross curricular skills. Each area of learning will be underpinned by the “What Matters Statements” (Curriculum for Wales 2020) and one of the four elements of Assessment for learning strategies: Sharing criteria with learners, Peer and Self-assessment, Quality of feedback and Quality of questions. 
This essay alongside Assessment for Learning is underpinned by The Curriculum for Wales while still supporting the progression of pupils, as stated in The Curriculum for Wales – Progression code “Supporting learners to make progress is a fundamental driver of the Curriculum of Wales” (The Curriculum for Wales Progression Code 2021). Assessment for learning is one of the twelve pedagogical principles set out by the Welsh Government, by Graham Donaldson (2015) as part of his review on the curriculum. Using “Successful Futures (Donaldson, 2015) I will be using progression steps differentiated depending on each Area of learning to get an indicative factor of where the pupils are currently and use achievement outcomes for each pupil as a road map to learning and progression. 
Literature Review
Assessment for Learning has become an important tool in teaching and learning within the classroom, it helps improve pupils’ performance and bridges the gap between where the pupils currently are and where they need to get too. The Assessment for Learning scheme was originally formed by a group of educational researchers who actively formed the group “The Assessment Reform Group”. The ideology of the formation of the group was to actively discuss the key points that differentiate Assessment of Learning, which is identifying what has already been learnt and Assessment for Learning, which is identifying what has been learnt and using it for progression and self-reflection. 
The definition of Assessment for Learning proposed by Sadler (1989) is one of the most common and well used practices within a teacher setting today. Sadler states that “formative assessment must enable students to understand the goals or standards to be achieved and their own current level of performance and then guide them in taking action to close the gap” Sadler (1989). As contrast to this Paul Black an influential researcher for Assessment for Learning argues that the scheme has just become a trend with lots of educational authorities just signing up as it’s a free scheme and to “look the part”. Paul Black suggests that Assessment for Learning is now a ‘free brand name to attach to any practice’ (2006, p.11) and has lost site of the aim.
Assessing is used widely within teachers’ everyday lessons at present with most teachers proactively assessing their pupils without even realising their doing so. Assessment for Learning however involves a more detailed and structured approach to help pupils progress and tailored to the individual. By assessing pupils, it gives teachers a chance to plan lesson around ability and performance but also allows pupils to self-assess and improve. As P.J Black and Dylan Wiliam (Black, P.J. and William, D., 1998) explain it is important to ‘ensure that teachers use their assessment findings to inform the next stage of their teaching’. Assessment for Learning can also act as an indicative tool to help teachers to understand if they need to redeliver parts of their lesson, feedback in a different way or move on to the next section depending on the pupil’s competence. This is supported by Tunstall and Gsipps (1996) who believe feedback is an imperative part of Assessment for Learning to assist students in progression. This feedback should be regularly and consistently acted upon. 
Assessment for Learning is made up of four elements: Sharing criteria with learners, Peer and self-assessment, Quality and use of feedback and Quality of questions/talk.
Peer and Self-assessment
Often a popular form of Assessment within a teaching setting as pupils sometimes find it easier taking constructive feedback from peers. The feedback is often delivered in the same language and mannerisms as the pupil, thus making it easier for the pupil to understand and accept. This can often depend on if pupils get along and have a mutual respect alongside taking more of an interest in their work. Peer and Self-Assessment is supported by Icy Lee (2017) who summarised Peer Feedback as a vital indicator in a classroom environment, more so within Assessment for Learning as it allows teachers to improve student’s performances and encourages self-motivation in pupils. 
Self- assessment strategies are significant for maintaining and ensuring Assessment for Learning works effectively. Pupils who self-assess have a greater involvement in their own independent learning, whilst also building on their knowledge skills and supporting their metacognition. As teachers our jobs are to guide and plan for the pupils to aid learning, so that pupils gain a good understanding of what they are going to learn. Self-assessment is supported by Lev Vgotsky (1978) who believed that self-regulation and metacognition promotion plays a vital part in learning. He believed pupils should continuously track, evaluate, and monitor their educational progress which in turn will help them develop and enhance their educational learning. However according to B. F. Skinner (2022) learning was often more influenced by external elements, focused more on praise and reward as opposed to self-assessment.
Sharing criteria with learners
By sharing criteria with the pupils, it is forming clear expectations of what is expected of them and providing an end goal. Sharing criteria sets a standard expected from us as teachers but also allows the pupils to assess their work correctly using the criteria provided. Sharing criteria can be done in several ways; visually through whiteboard displays and posters, checklists for the pupils to tick as they have included each point or examples of what a good and bad one looks like.  This aspect of Assessment for learning is supported by John Hattie who carried out a Visible Learning Meta Study (Hattie, 2012) suggesting that ‘learning becomes visible when teachers are also learners helping students to become their own teachers.
Use and quality of feedback
Teacher feedback is an imperative part of Assessment for Learning. The use of feedback needs to be thorough, concise, and clear whilst also being fully understood by the pupil. Feedback is given to help the pupil improve their learning and help them progress in their work. As stated in the book Inside the Black Box by P. Black and Wiliam ‘Feedback to students should focus on the task, should be given regularly and while still relevant, and should be specific to the task' (P. Black & Wiliam, 1998a, p. 8). The feedback given from the teacher should always be followed up and ensure that the pupil has improved the status of their work from the feedback provided. Feedback allows pupils to scaffold their learning and build on prior knowledge to better their work, as mentioned in Lev Vgotsky’s sociocultural theory. Lev Vgotskys states “role of teachers and others in supporting the learner’s development and providing support structures to get to that next stage or level” (Raymond, 2000, p. 176) and allows the goal to be pupils use their feedback independently to better their work.
Quality of questions/talk
Planning and asking the right questions in a classroom are a crucial factor of Assessment for Learning. By asking the right questions it allows us as teachers to amend lesson plans if necessary. By asking open questions we can check understanding from the pupils and identify how we progress next with the lesson. It is often effective to give the pupils a time to think and answer the question or a way of letting us know as teachers if the pupils understand. While teaching my lessons I used a talk gym method so the pupils could visually let me know when they were ready to answer. This encourages the pupils to have time to think about what they have learnt and what they don’t understand.  Blooms Taxonomy theory (Ruhl, C., 2021) supports this by asking lower ended questions to start to help pupils rejog their memories and remember progressing to deeper and critical evaluation and thinking. By collaborating as a class to do this pupils are also sharing best practice and learning together.

 

Discussion
Lesson 1 (Appendix 1: Lesson Plan)
I focused lesson 1 around Language, Literacy, and Communication. As we were studying the topic ‘Holes’, I asked the pupils to write a letter home as if they were the main character from the book, Stanley. I chose sharing criteria as my first Assessment for Learning element as I feel giving the pupils guidance and letting them know what is expected within this piece of work will aid with their performance and learning. By sharing the criteria of the task, they have an aim and a target to work towards, whilst being clear what is expected of them. It also allows pupils to take responsibility for their own work which leads to self-motivation.  For my lesson I provided pupils with a success criteria tick box allowing them to visually see what should be included in their diary entries and tick each section once completed. Dylan Wiliam agrees with this theory as he states, ‘if you don’t know where you’re going, you’ll never get there’ (Sherrington, 2019). The pupils then cut and stuck these criteria tick box sheets in their book as a point of reference. By having these present in their books, they can act as a referral point should they need to go back and finish the piece of work.
I chose presenting sharing criteria via a checklist as it also helped me to identify who needed extra time and one to one support from myself. The checklists differentiated slightly with a different number of criteria points per ability group. Lev Vygotsky (1978) has a more conflicting constructivist approach on this element believing pupils should have a more flexible and independent approach to learning, following his theory on the Zone of Proximal Development. 
To conclude my lesson, I used the Think-pair-share questioning element of Assessment for learning. This technique was supported and created by Frank Lyman (1981). I asked the pupils selective questions relating to the task we have just created such as “why do you think Stanley tried to act positive when writing to home?” and “what do you think Stanley really thought when he arrived at Camp Green Lake?”. By posing these questions and using the Think-pair-share method it allowed the pupils to independently think about what they had just learnt, whilst allowing themselves a relative amount of time to answer the question. Pairing up and sharing their independent views with others, extending viewpoints and perspectives. Finally sharing with the class allowing for more student participation and communication, sometimes allowing the shy and pupils who lack self-confidence to be more vocal.
By using the questioning element of Assessment for learning it allowed me to identify what pupils needed more help and 121 assistance and how I can adapt my lesson next time to help them get there.  The importance of asking questions is supported by the Blooms Taxonomy hierarchical model. Bloom (1956) believed posing questions helps pupils have a deeper and more developed understanding of the subject while allowing for more enhanced discussions and concept. This is supported by Blooms statement ‘What any person in the world can learn, almost all persons can learn if provided with appropriate prior and current conditions of learning” (Okanovic, 2023).
I used the sharing criteria element within this lesson as over time I have gotten to learn the behaviours and attitudes of my pupils. I found without guidance and direction the pupils became disruptive and uninterested. Using the checklists gave pupils a direction and allowed them to take ownership of their own work. By sharing criteria pupils had a visual expectation of the task and what is expected of themselves and from myself and allowed them to progress. The technique worked well within my classroom and the quality of work improved as the pupils understood what is expected of them. This is supported by Hattie and Donoghue’s meta-analysis which underpins the theory, students will reflect and expand themselves more if they know what success is (Zaferis, 2023).

Lesson 2 (Appendix 2: Lesson Plan)
Lesson 2 I focused on Expressive Arts encouraging outside learning with pupils and to activate imagination. As part of the lesson, I gave pupils a ‘Holes’ experience and put the pupils in the position of Stanley when he first arrived at Camp Green Lake. I then escorted the pupils outside and got them to dig holes as if they were Stanley in the desert, to give the pupils a real-life experience of how he felt in the book.  By using outside learning, it provided a more inclusive environment for pupils and encourages a more collaborative approach as well as better communication. This is supported by the book Teaching the Primary Curriculum Outdoors (2022) which states “Inclusion in outdoor learning is about looking at how everyone in your class can be involved together, all gaining from the activities they are taking part in. Consider the sensory elements of the activity, your pupils’ academic and physical abilities, the interaction of pupils with each other and the overall experiences gained. All children are different and will be engaged and enthused by different things, and all teachers are familiar with creating lessons that meet these different needs so that all their pupils can flourish. Teaching outdoors is no different.”
The learning intention of this lesson was to get the pupils to think about how Stanley was feeling during his time digging the holes at Camp Green Lake and why he was feeling that way. The Success criteria was shared at the start with the pupils verbally, I posed the question “How do we think Stanley was feeling, while he was digging holes in the heat?”.  Using a certainty line, I encouraged the pupils to use active learning. I created islands for different emotions and asked the pupils to stand next to the one they thought reflected how Stanley was feeling. This encouraged interaction with other pupils and independent learning.
To conclude the lesson, I chose to use the Use and Quality of Feedback element of Assessment for Learning in the form of a Plenary. The use of a Plenary enabled me to check the pupils understanding of the lesson and the purpose, equally encouraging pupils to reflect on their learning and experiences of being Stanley. The use of Plenary’s is supported by Dylan Wiliam (2011) who believes plenaries allow for consolidation of understanding and student reflection alongside valuable feedback. I posed the question to the class “How were you feeling when you were digging those holes?” allowing students to reflect on their own learning and actively participate. Alfie Kohn (1999) has a different view on this, suggesting pupils should be supported to enjoy and find an interest in the topic while adapting a positive approach to learning before having to give feedback and interact.
We played a game of Vocabulary musical chairs as a way for the pupils to interactively evaluate their learning and for myself to identify who understood the task and who needs more support, this will also help me reflect on future lessons and how to adapt them to suit the pupils needs. Vocabulary musical chairs involved me putting a word on the board of how Stanley was feeling covered up and placing the chairs in the centre of the room. The music then played music when stopped the pupils would shout out how they were feeling when digging the holes if their answer matched the one on the board they would stay if incorrect would leave. 
I linked the plenary with the self-assessment element of Assessment for learning as I feel use of feedback and self-assessment go hand in hand. David Nichol’s (2007) supports these views as he suggests self-assessment is a way of pupils steering their own learning progress and helps them become more independent learners. I provided pupils with Emoji Self-Assessment sheets comprising of a line of smiley faces with a text box, posing the question “How are you feeling about today’s lesson?” and why? I used this method as I feel it is easier for pupils to reflect on their learning, identify what needs improving and helps them become more independent learners. The sheets were then stuck in their books as a tool of reflection for next lesson. 
Lesson 3 (Appendix 3: Lesson Plan)
Finally, I based my third lesson around the Humanities area of learning in particular Geography. The book we are currently studying “Holes” is based in Austin Texas. For my humanities lesson I asked the pupils using maps to identify other states in America using four and six figure grid references. This lesson activates prior learning as the pupils have learnt about co-ordinates in the first quarter of their term. 
I presented the pupils with worksheets with posed questions on grid references requesting they find the states and answer the question, sharing the criteria and aim of the lesson on the front page. I chose a more visual approach to share my criteria within this lesson, so that students could use it for a reference and referral point.  As noted, previous sharing the criteria with the pupils from the start gives the pupils a clear viewpoint of what is expected of them and a direction to follow. 
During the middle of my lesson, I used the quality of questioning element of Assessment for Learning to give me an indicator of how much the pupils have understood and learnt. I used mini whiteboards to help me do this. I posed questions to the pupils and asked them to write their answers on their whiteboards and hold it out in front of them so I could see. By doing this it allowed me to gain data from the whole class in a short space of time allowing me to see who needs extra support. The short and sharp task also took the worry away from students they were being assessed and making mistakes. Thirdly by mid assessing their learning it helped me to adjust the rest of my questions and tailor my lesson accordingly. According to Trevor Kerry (1998) Encouraging pupils to self-reflect and engage through questioning allows pupils to use assessment to progress and take responsibility for their own learning. 
To conclude my lesson, I used Peer assessment as my last element of Assessment for Learning. I used a peer assessment technique as I feel it encourages social skills, actively promoting pupils to talk about their own work and their peers. I also feel that if the feedback from their work comes from another peer it is less daunting and easier for the pupil to take on board. As teachers time is also very limited by peer assessing as a whole class activity, every pupil’s work is recognised and acknowledged as it is impossible to get around everyone’s work within a lesson.
I asked the pupils to swap work and use the 2 stars and a wish technique to peer assess their classmate’s work. By doing this the pupils need to write two things that their peer did well within the worksheet and one thing they could improve. I found the pupils really enjoyed this task as it enabled the pupils to take ownership of each other’s work and be involved in the improvement. I also found that by taking feedback from their peers they were more inclined to listen and proactively take responsibility for their learning. This is supported by Albert Bandura (19970 who suggests Peer assessment encourages pupils’ communication and social skills, alongside developing their cognitive skills on the subject.
Contrary to this there is an argument that peer assessment isn’t a reliable source for Assessment for Learning as pupils don’t have the same knowledge and experience as teachers. As challenged by Keith J Topping (2018) he questioned whether the use of poor feedback by pupils alongside miscommunication could discourage pupils and make it difficult for pupils to progress. He also argued by taking feedback from peers it will place a strain on the friendship with each other.

Conclusion
Assessment for Learning is an indicative part of planning and underpins all lessons taught. When planning I have learnt it is important to always include at least one assessment element in my lessons, this allows me to adjust lessons accordingly and measure understanding of my pupils. Assessment for Learning consistently supports students’ progression. As indicated earlier, lessons should always have a transparent goal, sharing the learning intention and success criteria. I will then design my lessons around pupils showing their ability and understanding of the lesson using various Assessment for Learning strategies. By Assessing the pupils learning regularly it allows me to build an understanding of where each pupil was and how I could progress them to the next step, revisiting parts if needed.
By carrying out this assignment it has made me reflect on each element and how they would work for different classes. My current year 5 class were quite disruptive and boisterous, so I had to be careful what techniques I used. Some techniques were too complex for my class as they were a low performing group while others would take the opportunity to misbehave. With that in mind I couldn’t get a true reflection of what some pupils had learnt or what they understood while using certain methods.
On reflection if I was to revisit the lessons again, I would use a more visual and interactive aid with the class as I feel that this would capture the classes attention and encourage more interaction such as the certainty line for example. This will get the class moving and encourage group participation which I felt some of my Assessment for Learning techniques although served a purpose lacked.
To conclude Assessment for Learning promotes motivation, pupil independence and student engagement. It is an effective tool used to measure performance and encourage pupil progression. I feel how the elements of Assessment for Learning are used however depends on several factors such as class size, ability, alongside knowing what motivates and demotivates your class. Assessment for Learning is a crucial part of every lesson and allows teachers to adapt their lessons proactively and support students to achieve their full potential, based on what they have been taught. As Dylan Wiliam (2009) suggests’ Assessment is the bridge between teaching and learning. Assessment is the only way you can find out whether what you’ve been taught has been learnt.’
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