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Issues within education create an everchanging landscape that teachers and schools must navigate and be aware of on a daily basis. McMahon et al. (2011) believe that it is vital that teachers, especially trainees, recognise the ‘contested nature’ of education and that areas of teaching practice and school procedure must be consistently reflected on to ensure the best outcomes for students. This criticality of their work and an understanding of its wider context is essential for staff at all of levels of the school hierarchy. 

This assignment will identify and explore the educational issues faced by a school in which I have recently taken part in professional teaching experience. It will discuss and evaluate the school’s improvement plan, in addition to the departmental improvement plan for science, to examine closely how the school is dealing with these issues and planning for future success. Furthermore, it will critically review the process of strategic planning and how it used to secure improvement within schools. Finally, the current progress achieved by the school within its target areas will be assessed and any potential improvements to school procedure for future implementation will be included. 

The school discussed within this assignment is based in the Neath Port Talbot local authority area. It is an English-medium, mixed comprehensive school for ages 11-16 with the vast majority of pupils speaking English as a first language. For further context, the percentage of pupils eligible for free school meals is higher than the national average. The catchment area is a varied one, with parts of it considered to be some of the most deprived areas in the whole of Wales. Another notable feature of the school is the considerable number of pupils found on the special education needs register. This is also higher than the national average for Wales. 

According to a recent Estyn report (Appendix A), the school provides all pupils with a caring and nurturing learning experience. Estyn also noted the good pupil outcomes achieved at the end of key stage 4, particularly in English and Mathematics. However, throughout the report, “Teaching and learning experiences” was identified as an area that needs improvement within the school. Specifically, recommendations were made to improve the overall quality of teaching within the school and ensure that pupils of all abilities are challenged. This issue of teaching quality will form the basis of this assignment and the school’s initiatives in this area will be discussed in detail. I have chosen this topic due to its high importance and relevance throughout the school’s Estyn report and improvement planning documents. 

Alongside its quality of teaching, the school has identified a range of other issues which have been noted in the departmental improvement plan (Appendix B). This plan is segmented clearly into 5 separate strategic aims. The aims for the science department are: 
· Enhance standards of attainment across the school for all pupils and groups of learners; 
· To further develop the support strategies for improving attendance, promoting pupil wellbeing and safeguarding; 
· To enhance the quality and range of learning and teaching experiences to ensure all pupils are literate, numerate and digitally competent; 
· Developing a culture of leadership, accountability and capacity building at all levels; leadership through effective professional development; 
· To continue to develop and enhance the school’s community focus and community use, its site and its resources.

In order to achieve each of these quite broad aims, the plan lists several specific activities that need to be carried out within the department, as well as the names of staff members responsible for each activity. The required resources and target dates for each activity are also listed and a section of the plan is dedicated to the expected positive impacts of each strategic aim. 

In partnership with this document, the school has also produced a whole school improvement plan (SIP) (Appendix C) for all members of staff. Both plans are similar in terms of their structure, however the SIP choses to focus on only 3 of the strategic aims previously mentioned, with one of these being the improvement of teaching and learning quality. The fact that this aim is common to both plans is significant, as it demonstrates the importance of quality teaching within all school departments. It also displays a direct relationship between the planning approaches taken at both whole school and departmental levels.

The role of strategic planning in securing improvement is something that has been widely discussed in educational literature. Collins (2012) is one of the advocates for strategic planning, insisting that it should be used in all schools. She views the process as something which offers direction and ensures that all staff, as well as students and the community, are aware of where the school intends to be in the future. Effective planning also has the additional benefit of freeing up senior staff members’ time. This is because their daily decisions can be more easily made by considering whether or not their actions will fit within the school’s vision and goals.

In addition to this, Tracy (2013) believes that any senior staff decisions must reflect school goals and send a message of consistency. She points out that any noticeable inconsistencies between actions and school beliefs may lead to a lack of trust from other staff and community members. This can be viewed as a potential weakness in the process of strategic planning. If leaders are unwilling to be committed to creating a school’s vision, it undermines the effectiveness and value of the entire plan. Returning to Collins (2012), “A plan is of no use at all if it is not followed!”. Therefore, strategic plans should be simple and focused on specific important issues to ensure they are implemented and followed correctly. The school discussed in this assignment seems to be aware of this need, demonstrated by the presence of clear strategic aims and manageable activities for all staff. Bubb and Earley (2010) state that this method acts like a ‘logical chain’, as the steps staff need to follow are built from purposeful and relevant needs of the school. This results in staff seeing value in their efforts and developments which improves their teaching and the overall wellbeing about their work. 

Another feature of effective strategic planning is the use of flexible plans that can adapt to external change. In other areas of industry, more long-term planning procedures may be used but the external environment around schools is one that is turbulent and uncertain, as Preedy (2007) discusses. Schools in recent years have become more autonomous in their operation, which has brought an increased accountability in areas such as student performance and spending decisions. A brand-new incoming curriculum, based on the work of Graham Donaldson (Welsh Government, 2015), is a further example of change for education within Wales. This change is set to completely revolutionise the way in which schools and teachers currently work, therefore it will require all schools to be effectively preparing for the changes in order to succeed. Preedy (2007) states that schools need to be proactive towards changing environments, mapping out the expected trends and forming strategies for development. If schools are properly prepared and staff are provided with suitable guidance, it will limit any negative effects of transition and allow productive student learning to continue. 

Other accounts on strategic planning seem to oppose this view, deemphasising the extent to which schools can respond to external change. Whittington (2002) argues that environmental changes are usually too fast and unpredictable for organisations to properly anticipate. From this perspective, any apparent success from strategic planning is merely the result of good fortune and not necessarily correct strategic choices. Furthermore, Levin (2001) states that influences from society and politics can impact on education in complex ways. From one government to the next, there may be unprecedented change that schools are expected to conform to in relatively short timeframes. Many books on strategic planning seem to believe it is essential and a logical process that can be carried out step-by-step to produce successful results. However, the sometimes irrational nature of change in education is something that should be considered when evaluating any strategic plan. Schools must be both resilient and adaptable when required, which strategic planning does not fully allow for, as the expectations placed upon them can change at any moment. 

A study carried out by Reeves and White (2008) looked in greater depth at the characteristics of successful strategic plans. They analysed hundreds of plans from different schools, assessing their quality in 20 different “dimensions” of planning, implementation and monitoring. They found that student achievement and improvement was greater in schools that scored highly in their strategic planning dimensions. Specifically, performance was significantly improved in schools with high expectations and an emphasis on teaching and leadership within their planning. Other schools, whose plans reflected the idea that student background or demographic was a main factor in achievement, showed less student improvements. This study shows compelling evidence in favour of strategic planning, portraying it as a tool for improvement and not merely as an end in itself. In summary, it is safe to say that successful strategic planning needs all members of staff to fully understand a shared school vision and fundamentally believe in its implementation.

Looking back to the Neath Port Talbot school discussed in this assignment, the issue of teacher quality is something that has been discussed and addressed within planning documentation. The quality of teaching present within any school or education system is something that should not be overlooked. As Dillon and Maguire (2011) state, teaching is a profession which requires expertise and commitment. They believe that by developing the skills, knowledge and attitudes of their pupils, teachers ultimately shape our futures and how well we manage in life. This opinion places a high value on quality teaching, viewing it as a way to potentially improve prospects for both individuals and the wider communities they live in. 

Darling-Hammond (2000) supports this view and states that investments in raising the quality of teachers can lead to improved student outcomes. It is worth noting that the studied factors influencing teacher quality in this article are ones which are quite easily measured and quantifiable. These factors range from the amount of teaching experience a teacher has, to their levels of knowledge, both general and subject specific. If a poor quality of teaching is left unaddressed across a school, it may lead to detrimental effects in student outcomes and can affect the school’s future prospects. This consequence highlights the significance of the issue within the improvement plans for both school and department. Bubb and Earley (2010) also recognise the importance of investing in continual staff development, stating that it results in improved resilience, job satisfaction and self-confidence for staff members. 

High quality teaching has also been promoted by the Department for Education (2010), in the appropriately titled paper “The Importance of Teaching”. Although this document is written towards teachers within England, it is still effective in highlighting the impacts of teacher quality within other countries, including Wales. According to the paper, evidence shows that the quality of teachers and teaching in schools is the most important factor in determining how well children do. This theory stands not only in the UK, but also in several different education systems from around the world. For example, both Finland and South Korea are countries which hold the profession of teaching to a high status, recruiting teachers from the top 10% and 5% of graduates respectively. This selection process could possibly provide these countries with more knowledgeable teachers and thus a teaching cohort of greater overall quality. An increased quality of teaching may be a significant factor towards the success of these countries in educational metrics such as PISA (Programme for International Student Assessment) results (OECD, 2016). 

However, solely relying on this type of quantitative data to assess teacher quality may not offer schools a totally accurate picture. Although PISA tests require students to sit the same examinations in reading, mathematics and science, Alexander (2012) explains that it is impossible to use the results as an accurate comparison as every country has a differing social and economic context which impacts on their outcome. Despite this, it is important to note that PISA itself recognises the limitations found in its testing. They specify that their tests only cover some of the essential skills and knowledge required to fully participate in society (OECD, 2019). Sjøberg (2015) has also discussed this issue and criticises the use of PISA test scores as a global measure of quality. He points out that there is currently a large amount of government pressure towards schools aimed at improving results. This creates a battle within the classroom; as educators push for higher test scores, they may be neglecting their work which is aimed at motivating learners and making science relevant to them. It is qualitative aspects of teaching such as these which create a difficulty in truly assessing teacher quality. 

In light of this, a review by Coe et al. (2014) sought to identify and categorise some of the common characteristics found within great teaching. Understandably they recognise the difficulties faced by schools which are attempting to improve their quality of teaching. They note that many of the frameworks used within schools to recognise effective teaching are too broad and open to interpretation, which may add an unnecessary layer of confusion to any assessments of teaching quality. Therefore, the research offers up six suggested components of effective teaching, ranging from a good pedagogical content knowledge to a teacher’s beliefs and professional behaviour. By using a simple framework such as this, along with effective formative lesson observations, schools may be able to more easily capture high quality teaching and improve upon any teaching that is lacking.

Walker (2008) has carried out similar work in this area. By surveying students, he compiled a list of twelve characteristics possessed by an effective teacher. As before, many of these traits are qualitative and not measurable with hard data. If schools make the choice to evaluate their teachers based on student results, they will have much less difficulty in gathering a large amount of data. Going down this route however, requires high quality assessment of learning and a level of instructional sensitivity to truly gauge student progress across a range of desirable educational outcomes (Polikoff, 2014).

As previously mentioned, a recent Estyn report for this assignment’s specific school (Appendix A) recommended an improvement to the quality of teaching. During the inspection, it was found that whilst many teachers plan useful activities “they do not always plan carefully enough to meet the needs of the most and least able”. It is widely believed that such a differentiation of instruction can lead to improved academic performance (Kiley, 2011). If classwork is not suitably differentiated, lower level pupils may struggle and fall behind, likewise any more able pupils could become bored and disengaged in their work. Tomlinson and Strickland (2005) point out the ways in which teachers can attempt to differentiate for all abilities. This can involve adjusting the actual content being learned, the process by which it is learned, or the expected learning outcomes by which pupils display their knowledge. Effective differentiation has also been described simply as a teacher’s ability to respond to a learner’s needs, promoting individual success and student growth (Tomlinson and Allan, 2000). Despite this and based on the opinion of Estyn, many teachers within the school may find differentiation to be complex and hard to implement in their work. 

Further to this, Estyn notes that in some lessons, pupils are given work which is over-scaffolded and are not given the opportunity to develop skills associated with independent learning. This will be a large concern for staff members in the near future as preparations are made for the incoming changes to the Welsh curriculum. A major part of the Successful Futures document produced by Graham Donaldson is the presence of four purposes. One of which states that all young people should be developed into “ambitious, capable learners” (Welsh Government, 2015). Donaldson’s recommendations suggest that if pupils are provided with independent learning opportunities, their ability to explore new areas of learning and self-evaluate performance increases. With this in mind, it will be important for the school to promote independent learning and ensure pupils are ready to learn throughout their lives. This also might have a positive impact on the school’s performance in end of year assessments.

Expanding upon this, Key Stage 4 pupil data in science is one final piece of evidence that demonstrates a need to improve the quality of teaching within the school. By viewing data from the Welsh Government (Appendix D), it can be seen that the school performed consistently worse than the national average across the years 2014-2017. Benchmarking data also suggests that the school’s performance in science could be improved. Compared to other schools with similar levels of free school meal pupils, the school is found within the bottom 50% of performance levels. This data is useful as it lowers the effects of social deprivation on relative achievement, giving a more subjective view on the quality of teaching present in the school. However, as the data only goes up to 2017, we cannot judge how the school has performed more recently.

In response to this evidence, the school’s science department has put numerous strategies into place in hopes of improving their quality of teaching (Appendix B). One such measure is the development of new Key Stage 3 testing materials, encompassing elements of the National Literacy and Numeracy Framework (Learning Wales, 2014) as well PISA style questions aimed at assessing scientific literacy. According to the plan, these types of questions would be aimed towards the more able and talented pupils within classes. Improvement within this area may be worth the investment of staff time, as Holbrook and Rannikmae (2009) relate scientific literacy to an appreciation of the nature of science, as well as skills and values appropriate for responsible citizens. One area of concern associated with this process is the level of difficulty for any future assessments. If the tests become too difficult, or not difficult enough, they may lose their effectiveness in accurately assessing the abilities of the wide range of pupils in the school. Therefore, care must be taken to ensure that pupils are provided with a range of question types and content to assess across all Key Stage 3 levels. As of 2018, this entire process had begun but had not been completed yet. This is shown by the use of a colour coded evaluation scale within the departmental development plan; any green tasks have been completed, any amber ones have had notable progress and any measures which are red have had either little or no development.

In order to encourage reflective learning among pupils, the science department have also implemented a marking policy that guides reflection. Teachers are instructed to note ‘what went well’ and ‘even better if’ whilst marking any pupil work, denoted usually with ‘WWW’ and ‘EBI’. The rationale behind this is that it will make pupils more consciously aware of their strengths and any areas for potential development. Pupils are also provided with the opportunity to reflect on this feedback during ‘directed improvement and reflection time’ (DIRT). Black and William (2005) promote this form of formative feedback, believing that teachers should note the particular qualities of a pupil’s work and offer advice for improvement, all whilst avoiding comparisons to the work of other pupils. They also note that this feedback can result in particularly good results amongst the lower achievers of a class, which is a rather relevant issue for this specific school. In contrast to this view, Fisher and Frey (2012) state that written feedback puts too much responsibility on students, who have little understanding of what they need to do with their feedback. As a result of this, some students ignore any feedback given and others take note of it but fail to transfer any improvements to their future work. Estyn has noted the presence of helpful and specific feedback for pupil work within the school, but also talk about an inconsistency present between teachers’ expectations and pupils’ responses to written feedback. This may be an example of the previously mentioned pupil confusion that arises from feedback which is ineffective. 

A further measure that has been employed by the department is the undertaking of Continuing Professional Development (CPD) by all members of staff. Specifically, arrangements have been made so that staff can attend training courses that aim to enhance knowledge and skills within their respective non-specialist areas of science. Having a good subject knowledge in all three areas of science is vital for teachers, as the timetabling and logistic in many schools requires teachers to teach outside their specialist areas. The department is also focusing on collaboration with another nearby school in order to develop pedagogy and innovation within the curriculum. As Cordingley et al. (2005) demonstrate, collaborative CPD has been linked to many substantial improvements in both learning and teaching. These include; greater teacher confidence, enhanced belief amongst teachers that can make a positive difference in pupils’ lives and improved knowledge and practice. The most obvious drawback of CPD is that it requires the use of staff time. This could cause disruption in the classroom if teachers end up missing lessons while attending professional courses. 

Looking at the SIP (Appendix C), one strategy that is being rolled out across the school is the use of pupil ambassadors across all areas of learning. The school believes that teaching and learning quality can be improved by allowing pupils to have an impact on the ways in which best teaching practice is established. Feedback from pupil ambassadors will gathered in half-termly meetings and schemes of learning across the school may potentially be altered as a result of this. Pupil voice can sometimes offer an interesting perspective on teaching and offer new means in which teachers can improve. A study by McIntyre et al. (2005) also notes that pupils can find motivation when they are treated as active responsible members of a whole school organisation and consulted about the ways in which they most effectively learn. They also found that many teachers respond positively to pupil feedback, finding it reassuring and constructively focused on learning. However, for effective progress to be made from pupil voice, there needs to be a trust and mutual respect between both pupil and teacher. Without this, it will be difficult to form any sort of constructive dialogue, resulting in a low level of collaboration. With this in mind, the specific pupils which are to become subject ambassadors will need to be carefully selected, so that the views of all pupils may be gathered in an accurate and sensible manner.

A further measure aimed at improving the quality of teaching and learning within the school is the development of behaviour management. As per the SIP, staff have recently been trained on the school’s five pillars of behaviour management, with training taking place during evening inset sessions. The implementation of this new strategy is an ongoing process, but the school hopes to use a unified approach to develop a consistent culture of behaviour management across all staff and all departments. Establishing proper practices for effective discipline is critical for schools that wish to provide safe learning environments and ensure academic success (Luiselli et al., 2005). This study explored the positive effects that whole-school intervention has on pupil behaviour. They found that, as a result of reduced behavioural problems, teachers were able to devote more lesson time to effective teaching and learning, therefore maximising pupil progress. It is noted in the study, however, that any observed reductions in behavioural issues may not be entirely attributed to the intervention scheme put in place. Other factors, such as changes within staff personnel and student population, may have unplanned impacts on the levels of behaviour within schools. Nevertheless, having a school wide structure in place will help teachers in making their daily decisions and ensure that they are all on the same page with regards to behaviour. 

[bookmark: _GoBack]After reading the SIP and observing the progress that the school has made in my brief time there, I have devised some recommended improvements and strategies that the school may choose to include in future strategic planning. One such strategy is the use of team teaching, which is the act of collaboration of multiple teachers working to teach one group of students. Team teaching ultimately has its roots in the premise that two heads are better than one. More than this, it is a process where teachers can work together to set goals for pupils, prepare lesson plans and share insights and experiences with one another. Buckley (1999) believes that team teaching can be also exciting for students, as teachers can model proper teamwork and even a level of academic freedom through courteous discourse during lessons. Jang (2006) has also studied the positive effects of team teaching within secondary schools. They observed that student performance increased in classes that received team teaching compared to those that had not. Questionnaires also demonstrated that a majority of pupils preferred a team teaching approach, noting that their teachers appeared more motivated and attentive to their process of teaching. Teachers also benefitted from team teaching, as their concepts of class management and teaching strategies were expanded upon. However, there are problems with implementing this approach, one of which is teachers finding the time necessary to meet and properly plan with their team members. If this approach is to be used within the school, then staff timetabling would need to be altered and thus support from administrative staff would be needed. Despite this, I think that team teaching could be an interesting area to explore for both pupils and teachers within the school.

The second recommendation I will make is for the school to review and update its policy on pupil feedback through marking. As previously discussed, Estyn was unsure regarding the effectiveness of teachers’ written feedback. I have also observed that the process is one which takes up a large proportion of teachers’ time. Elliott et al. (2016) have also shown that there is little evidence and research to justify the enormous effort teachers invest in marking and specifically written feedback. They believe that efficiency can be improved if schools increase their quality of marking while reducing the actual amount of work marked, adopting a mantra along the lines of ‘work smarter, not harder’. To achieve this, teachers may choose to offer feedback in different forms such as reteaching topics. Reteaching content allows gaps in knowledge and common misconceptions to be addressed in a collective and efficient manner. Shute (2008) suggests that reiteration of content and mnemonic techniques can support fact learning and provision of multiple examples or counterexamples can support conceptual knowledge. The key to this strategy is providing pupils with multiple fresh views of a topic, which may help those who struggled to understand said topic the first time it was taught. Feedback is most certainly an important feature of effective learning. Hattie (2012) states that when compared to all other schooling factors, feedback has twice the average effect on pupil achievement. However, there are many methods in which feedback can be implemented, so schools need to decide which strategies are best suited to their staff and students.

In summary, this assignment has provided a case study on the role of strategic planning in tackling the major issues that schools and teachers face within modern education. As external pressures for innovation and continual progress increase, so does the extent to which schools must plan for their successful futures. 
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Appendices:
Appendix A: Estyn Report 
Summary
The School provides a caring and nurturing learning experience for all pupils.  Most teachers are committed to ensuring that pupils fulfil their potential and support them well.  Many pupils behave well around the school and demonstrate positive attitudes to their learning.   
Over the past four years, leaders have worked effectively to secure good outcomes for pupils at the end of key stage 4, particularly in English and mathematics.  Throughout the school there is a strong emphasis on professional learning.   Leaders place a clear focus on improving the quality of teaching and learning, promoting wellbeing and ensuring positive teacher-pupil relationships.  However, arrangements to develop pupils’ skills in numeracy and information and communication technology (ICT) skills across the curriculum are underdeveloped.
[image: ]
Recommendations
R1 Raise standards for all groups of learners  
R2 Ensure that curriculum arrangements, including the grouping of pupils, allow for the progressive development of skills, in particular numeracy and ICT skills 
R3 Improve the quality of teaching, including ensuring a suitable level of challenge to pupils of all abilities  
R4 Strengthen arrangements for self-evaluation so that leaders at all levels make full use of a wide range of first-hand evidence

What happens next
The school will draw up an action plan to address the recommendations from the inspection.







Appendix B: Department Improvement Plan
	
STRATEGIC AIM 1: Enhance standards of attainment across the school for all pupils and groups of learners


	School Effectiveness Framework Priority: Curriculum and Teaching

	Expected Impact:
· Value-added data shows improvement in standards at all Key Stages and ensures that the school performs in the first and second quartiles of performance indicators
· High Level of performance in all Core Performance Indicators set against comparative data. 
· Clearly defined target groups of pupils are created based on robust data analysis.
· Pupils are set challenging targets and progress against these is tracked systematically.
· Pupils at risk of leaving without a recognised qualification are targeted and intervention put into place.
· Variation in attainment between groups of learners and between departments is reduced.
· Pupils of all abilities perform to their full potential and make appropriate progress when measured against baseline data and predictions
Staff roles and responsibilities are clear so that SIMS Assessment Manager is used effectively to track pupil performance.

Added post 2017 results - Year 10 data will be used for DIP due to new course and curriculum


	Lead role
HOS has overall responsibility for implementing this priority

	Activity
	Target date
	Lead person
	Resources
	Monitoring

	Use of Y10 Science A data to identify key marginal pupils for achieving Level2 in Science.  These pupils will be placed into an intervention set

Class will have one teacher for all sciences to ensure consistency across the three disciplines.

RP to have timetabled intervention classes for exam practise

	Sept 2017
	RP








RP/RA/SB
	Time: Department time


Cost: Additional support like maths and English has been offered? No cost added to the final total


Set 3 pupils will be an intervention class for Year 2 (2017-18) - this class will contain the pupils who are re-sitting some/all year 1 exams to help gain target grade.  Pupils will be given compulsory revision sessions during lunch time and item level data will be used to target revision sessions after school.



Data shows that foundation pupils performed the worse.  More past paper questions to be introduced to the SOW.  This will be printed and stuck in books to give the exam structure practise. Pupil voice feedback stated pupils felt unprepared for exam.


	HOS through:
· Department monitoring
· Department meetings


	Use of assessment database to be improved for KS3. Database for KS3 to include key marginal pupils highlighted for achieving Level 5+. This to be shared regularly with staff.




	November 2017
February 2018
April 2018
June 2018
	               RP
	Time: Department time
Cost: N/A

RP to work with PS/RH to analyse data from reports
	Line Manager through:
· Department monitoring
· Department meetings
· Monitor half term data snapshots


	Science intervention club to be run during registration on a monthly basis for pupils off target for predicted levels for KS3 to ensure we stay in quartile 1/2 and reduce the gap for poverty/attainment




	April 2018
	             EM
	Target booklets have been made by RP with 4 experiments that will allow/help pupils to achieve/access higher levels they wouldn’t in class

Cost – resources for experiments £150 (consumable list with MP)
	HOS through
· Data monitoring of the intervention group and levels

	Tasks for MAT pupils to be defined including STEM. Extra questions in tests for MAT pupils to complete e.g. PISA style questions.


	April 2018
	EM/DGE
	Time: Department time


STEM days and National science day 

Cover x 2 £120

	Line Manager through:
· Department monitoring
· Department meetings


	Differentiated SOW and tasks for ALN and KS4 lower set pupils to be developed and its use evidenced.
	December 2017
	KS4 - Science Team (all given different modules and topics)

KS3 - RP

	Time: Dept Meetings
Cost: N/A

Department resource building day x 2
Day 1 cost £255 – ERW fund used

Day 2 cost £255 

	Line Manager through:
· Department monitoring
· Department meetings
· Check system for up-to-date SOW by set deadlines


	Develop updated Assessment calendar. 

Assessment week to be included every half term and this data collected and analysed for underachievement.

KS3 – levelled investigation every half term and assessed topic test

KS3 – Assessed homework, past paper test and extended written task (6 mark question www/ebi) every half term


	Oct 2018
	HOS
	Time: Development time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings


	Focussed Book monitoring on MAT/ALN/FSM Pupils


	Term basis

Sept 2017
Dec 2017
April 2018
June 2018


	RP
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings
· SLT support/feedback (bi-annual)


	Pupil Voice activities to be increased in Science and include focussed questions on areas identified for improvement from department review April 2017 e.g. behaviour, noise levels and practical work

(Year 7 and 8 complete with Year 9 by April 31st )


	Dec 2018
	SB
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings


	Assessment tracker to be in place in KS4 pupil books, these to include assessment results and linked in with the new assessment calendar.  Tracker to include target grade and current topic grade for parents to see

(issues with pupils removing or not completing them)
	July 2018
	RA
	Time: Department time

Photocopying – each pupil requires 3 sheets (triple need 6) therefore 900 sheets required

£30

	Line Manager through:
· Department monitoring
· Department meetings


	Topic review sheets at KS4 to be used in all disciplines and reviewed by pupils once topic is completed.  Either RAG rated or smiley face (as provided by ERW)
	January 2018
	RA
	Time: Department time
Cost: N/A
	HOS through:
· Department monitoring
· Department meetings
· Book scrutiny (internal)


	Closing the gap e.g. FSM/Non-FSM, boys/girls

Seating plans set up to benchmark.  Teachers are to use class data to create seating plans for theory and create groups for practical work. E.g. boy/girl mix for practical/TPS


	March 2018
	Department 


RP
	Time: PPA and independent planning

Pupils to design revision sessions for each other - girls to design sessions for boys to show how they revise

	HOS through:
· Lesson observations

	Item level data for new WJEC to be undertaken and findings shared with staff. Staff to use this to inform planning for topics/questions which pupils underachieved in compared to the national average.

This was disrupted due to staff illness in the winter term
	October 2017
	RP/SB physics

EM/DGE Biology

RA/DL Chemistry


	Time: Department time
Cost: N/A

May require time in departmental meeting/inset day to feedback to team to ensure these topics are taught differently for tis academic year
	Line Manager through:
· Department monitoring
· Department meetings


	Collapse timetable for CORE/triple/additional lessons / revision at critical times
(Additional time given to Maths and English support via small group extraction – science is a core subject)

Need to chase SLT down for these days due to promise made in results meeting with Line manager and head

	       April/May 2018
	RP
	Time: Lesson time – cohort may need to come off time table

ERW and other school HOD have all acknowledged that year 11 will be a tight schedule due to earlier exams and time lost for resits and core subject revision

Cost: Cover for the day x 2

Approx £500

	RP to monitor the progress of the curriculum and whether deadlines have been met.  Decision will be made by Feb half term regarding progress

	Recognition for those that achieve in science – KS3 and KS4 pupil of the term.  Pupil to be given certificate and prize in assembly and then photo placed into the school leaflet/governors report


Post cards have been purchased along with trophies

	  December 2017
	DGE
	Time: Registration period

Cost: £60 for book vouchers/McDonalds vouchers/science pack

(3 terms and 2 pupils per term)
	HOS to send term emails and tweet out the winners

	Working with ERW on a school to school science support network.  New physics advisor supporting scheme of work and practical work.

KS3 network built with Cefn Hengoed regarding a more mature approach to KS3 learning to reflect the KS$ SOW

KS4 network built to support Bishop Gore - to help them build resources and follow the shared scheme of learning based on our good practise of plug and play lesson (differentiated)


	     May 2018
	RP/(RA)
	Time: RP PPA 

Cost: Cover request for day visits to both schools

RA to support with KS3

£120
	
Line Manager through:
· ERW meeting
· HOD school term meetings
· Department meetings


	Maths, English and Science department to collaborate and track the progress of learners (mainly c/d borderline) to maximise the number of level 2 passes (c grades)

Maths and English have been working together and given intervention in form time – science have not been given this opportunity again and the HOD has his own form to attend to in the mornings in comparison to English and Maths
	   December 2017
	RP/SR/PS
	Time: PPA/departmental/inset

RP to shadow PS and maths department to see how the intervention pupils perform in maths and what strategies work for maths to benchmark science to the same category/result
	Line managers of core subjects:
· Email
· Meeting


	Item level data of Year 10 new science exams shows that pupils underperform in the six mark extended written questions compared to Wales data.  SOW will be altered to contain x2 six mark questions that will be teacher assessed and peer marked.  Class teacher to monitor individual progress
	          March 2018
	All department
	Mini trackers to be included at the back of books to monitor extended written answers
	RP to monitor progress and look at trackers during book scrutiny 

	Total resources required:
	Total Cost: £1235 (approx.)

	Monitoring and Evaluation
Line Managers will monitor the progress of this priority through reports to relevant committees. The SLT and members of the Governing Body will evaluate the overall effectiveness and impact of this priority.



	
STRATEGIC AIM 2: To further develop the support strategies for improving attendance, promoting pupil wellbeing and safeguarding


	SCHOOL EFFECTIVENESS FRAMEWORK PRIORITY: Improvement and Accountability / Working with Others

	Expected Impact:
· Measurable, positive impact on pupils’ self-esteem, confidence and attitudes to school, self and learning
· Enhancement of the school’s rewards and discipline system
· Improvement in pupils’ attendance and punctuality, with particular reference to groups of learners.
· Effective systems for inclusion and alternative curriculum
· Reduction in the number of temporary fixed term exclusions
· Enhanced communication with parents / carers
Pupil/ Parent voice activities drive school self- evaluation and lead school improvement.


	Lead role HOS has overall responsibility for implementing this priority

	Action
	Target date
	Lead person
	Resources
	Monitoring

	Formalise procedure for dealing with and monitoring poor behaviour in the department, this to include development of Science department monitoring forms.
	November 2017
	RP
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings

	Develop the role of the Science ambassadors within the department.
	December 2017
	DL
	Time: Department time
Cost: N/A
	HOS through:
· Department monitoring
· Department meetings

	Link the assessment database and underachievement with attendance data.
	October 2017 - May 2018
	RP/PS
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings

	Increase use of text service with home for various key dates, exams, assessment dates and the like.
	Sept 2017 - May 2018
	RP
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings

	Further evaluation and continued development of Discipline For Learning systems and procedures to ensure a systematic approach to celebrating and promoting good behaviour, success, attendance and punctuality

	October 2017
	RP
	Behaviour ladders for every science classroom whiteboard to support with low level behaviour that was raised as an issue in the science review.

Cost: x7 ladder stickers £100
	Line Manager through:
· Department monitoring
· Department meetings

	Embed the use and evaluate the impact of parent voice to drive the school’s self- evaluation processes and identify areas for improvement to rebuild relationships and parents’ faith in science

March 2018 – need to create a parent questionnaire regarding science due to current circumstances
	March 2018
	RP/DL/SB
	Letters home for key dates

Text messages

Parents open night for revision aid (linked with SA1 and dynamic learning programme)
	Parent voice feedback analysed by RP 

Line Manager to feedback through:
· Department monitoring
· Department meetings

	Pupil request due to recent weather - fans in RA and RP rooms due to the greenhouse effect of the room - room temperature was 34°C and we had to move pupils from the class
	
Sept 2018
	
RP/MP
	
£120 for two wall mounted fans
	

	Total resources required: 
	Cost:  £ 220

	Monitoring and Evaluation
Line Managers will monitor the progress of this priority through reports to relevant committees. The SLT and members of the Governing Body will evaluate the overall effectiveness and impact of this priority.







	
STRATEGIC AIM 3: To enhance the quality and range of learning and teaching experiences to ensure all pupils are literate, numerate and digitally competent


	SCHOOL EFFECTIVNESS FRAMWORK PRIORITY: Curriculum and Teaching / Improvement and Accountability / Networks of Professional Practice

	Expected Impact:
· Learning opportunities and pathways are further enhanced through collaboration and partnership working.
· The school’s literacy, numeracy and digital competency strategy ensures pupils develop the skills required to progress in their learning.
· Improved delivery and outcomes of the Welsh Baccalaureate at Key Stage 4.
· The school positively promotes and encourages the use of Welsh and bilingualism.
· Improved pedagogy maximising pupil learning potential. 
· Staff develops a reflective approach towards their pedagogy through opportunities to share good practice. 
· Pupils become reflective learners and are more consciously aware of their strengths and areas for development.
· The school consistently promotes Learning through Assessment for Learning approaches.

	Lead role
HOS has overall responsibility for implementing this priority

	Activity
	Target date
	Lead person 
	Resources
	Monitoring

	
	
	
	
	

	Staff to attend courses to develop non specialist element of Science particularly Physics.

Further develop School to School Collaboration focusing on the development of Pedagogy and curriculum innovation in line with Successful Futures.

	May 2018
	RP and SB
	Time: 2 x cover
Cost: Course 2 x course @ £299.00
Cover 2 x £120.00

Course cost: £838.00

Currently working with Institute of Physics

	SLT and HOS through:
· Lesson observations
· Action points

	Extend the use of Cwriculwm Cymraeg and bilingualism consistently within Science by introduction of linked tasks within the KS3 scheme of work along with common science equipment in welsh.
	November 2017
	DL
	Time: PPA
	SLT and HOS through:
· Lesson observations
· Action points
· Book monitoring

	Increase the use of practical activities in lessons in Physics and Biology and Chemistry, practical equipment to be effectively used to allow for the new KS4 course to be taught effectively. (amendments by WJEC have required further equipment and resourcing) 

	Sept 2017-June 2018
	All
	Ripple Tank 1 @ £193.94
Transformer set 1 @ £269.99
	Line Manager through:
· Department monitoring
· Department meetings 
· Lesson observations
· Action points

	Review challenge of LNF tasks and implement more effective tasks where applicable including PISA style tasks)
	Sept 2017
	RA
	Time: Department time
Cost: N/A
WJEC may run course for RA to follow after last year’s numeracy course
	Line Manager through:
· Department monitoring
· Department meetings

	New KS3 assessments/test to include and LNF element, skills, content and PISA style questions (linked with MAT)

Review literacy and numeracy tasks used to enhance the learning experiences of groups of learners, MAT, ALN etc.  Review the challenge of the numeracy tasks used throughout Key Stage 3.  

March 2018 – RP needs to transfer the strands across to the new SOW
	April 2018
	DGE/RA
	Time: Department time

Cost: equipment needed for numeracy task:

Trundle wheel: pack of 10 £94.92 (x2) 
Quadrants – pack of 5 (48.47) x3


	Line Manager through:
· Department monitoring
· Department meetings

	Develop triads between departments but also between other schools as to develop links and observe excellent practise.
	September 2017 – May 2018
	RP
	Time: time for staff to visit schools 2 x cover
Cost: £240.00 
	Line Manager through:
· Department monitoring
· Department meetings

	Digital competency rep to be appointed when required.

DC rep will be responsible for adding the DCF strands to the SOW and creating the corresponding resources – 
HOD to assume this secondary role whilst the process is occurring
	September 2017 – July 2018
	                RP
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings

	Development of the Science HWB (via WAG).  This will be a whole Neath port Talbot science network rather than a specific internal network.  Department to be give usernames and are to joining ERW science
	September 2017 – May 2018
	RP
	Time : Meeting Time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings

	Introduce Hodder scheme of work WJEC GCSE Science Dynamic Learning Package for home learning.  Individual usernames given for pupils.  A parents evening will be set to show parents how to access and aid with KS4 homework and revision
	September/October 2017

            May 2018
	RP parents evening



DL monitor/train dept
	Time: Department time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings 
· Lesson observations
· Action points

	Develop the use of IRIS as a means of developing the quality of Pedagogy through focused and reflective Practise.

	November 2017
	RP
	Time: Department

Cost: N/A 

RP to show previous lessons to department
	Line Manager through:

· Department meetings to share god practise


	Pupils become reflective learners and are more consciously aware of their strengths and areas for development.


	Oct 2018
	All
	Time: department

Marking policy to include a DIRT activity every half term for pupils to reflect on theory and practical work 
	Line Manager through:
· Book scrutinise
· Lesson observations 


	Computer room to be fixed in the science block.  Update IT infrastructure so that all IT rooms are fit for purpose.

Changing to laptops instead – 30 ordered Feb/Mar 2018
	Oct 2018
	RP/AH/SLT
	Approximately £1000 (not included in total)

	Line Manager through:
· SLT meeting


	Science, Technology and Maths to align sections of KS3 schemes of work to improve the quality of STEM provision across the school.
	              June 2018
	RP/DGE/PS
	Time: department

DGE allocated extra time in SA1/2
	Line Manager through:
· Department meetings
· Donaldson/triad meetings

	Science Club to encourage triple science numbers – aimed for KS3 classes either after school or lunch and will link with Twitter and science club in Cefn Hengoed to share ideas and experiments
	November 2017
	RP/JJ (cefn hengoed)
	 Equipment cost:  £300
	Line Manager through:
· NPTCC / ERW meetings


	
ESDGC - green flag and/or fair trade
	    June 2018
	EM/RP/RS
	Time: department

Funding available to cover costs of cake sales and teaching cover
	Line Manager through:
· meetings

	Total resources required: 
	Total Cost £2200

Additional bid for £800-1000 to sort science computer hardware in RP room as the computers need fixing and updating

	Monitoring and Evaluation
Line Managers will monitor the progress of this priority through reports to relevant committees. The SLT and members of the Governing Body will evaluate the overall effectiveness and impact of this priority.



	
STRATEGIC AIM 4: Developing a culture of leadership, accountability and capacity building at all levels leadership through effective professional development


	SCHOOL EFFECTIVENESS FRAMEWORK PRIORITY:  Leadership / Intervention and Support

	Expected Impact:
· Leadership capacity of all staff enhanced in line with new teaching and leadership standards. 
· Leaders at all levels are proactive, take responsibility for improving pupil outcomes and have the knowledge and skills to lead and manage change and drive school improvement
· Systems and procedures for Governance are improved.
· Governors are well informed about the school, local and national context and offer appropriate support and challenge.
· Performance Management targets reflect school priorities and identify key training needs for all staff.
· A range of CPD opportunities are available which enhance the knowledge and skills of staff 
· Staff are involved actively in school to school support and collaboration, resulting in enhanced practice and pedagogy.


	Lead role
HOS has overall responsibility for implementing this priority

	Activity
	Target date
	Lead person 
	Resources
	Monitoring

	Opportunities to be afforded to staff to develop initiatives, take them forward review and feedback to department. (can be linked with STEM/MAT in strategic aim 1)
	May 2018
	HOS
	Dependent on staff initiatives but will range from excursion outside school to factors in school at least 2 cover days @ £120.00
	Line Manager through:
· Department monitoring
· Department meetings
· Performance Management

	Clear roles of responsibility for science curriculum to be developed for science staff (to be evidence in updated handbook)
	October 2018
	HOS
	Time:
Development time for HOS
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings
· Performance Management

	Greater accountability at subject level to be made. This to be done in meeting time with specific teachers for specific disciplines.
	September 2016 – May 2017
	HOS
	Time : Meeting Time
Cost: N/A
	Line Manager through:
· Department monitoring
· Department meetings
Performance Management

	
Peer review to observe good practise such as lesson planning and behaviour management

	December 2017

April 2018
	              All
	Time: Department
Cost: £120 for days cover so staff can each take one lesson observation around the school.
	Line Manager through:
· Book scrutinise (of other departments)
· Lesson observations 


	Continue to strengthen links with other organisations and schools to establish effective school to school support aimed at sharing best practice at leadership level, departmental / classroom level and pupil level.
	April 20118
	RP (maybe all)
	Time: PPA/Department
Cost: £240 for two days cover
	Line Manager


	Build relationships with parents and inform them how the pupils perform after each topic test
	October 2017
	All department
	Books to contain trackers that record pupils end of topic tests and parents to sign.  Parental phone calls to be made home for pupils performing well/improving as well as the pupils not achieving target grades - all sets
	RP to observe via tracker spreadsheet

Teacher responsibility to contact home and communicate with RP

	Total resources required: 
	Cost: £700

	Monitoring and Evaluation
Line Managers will monitor the progress of this priority through reports to relevant committees. The SLT and members of the Governing Body will evaluate the overall effectiveness and impact of this priority.







		
STRATEGIC AIM 5:  To continue to develop and enhance the school’s community focus and community use, its site and its resources


	SCHOOL EFFECTIVENESS FRAMEWORK PRIORITY: Working with Others

	Expected Impact:
· Community links strengthened and pupils empowered to participate and plan events 
· School events promote links with community and enhance synergy between the school and local community
· The use of the school as an out of hours resource for members of the school and local community
· Opportunities for community learning are further enhanced
· Learning is seen as the core purpose of the school by pupils, staff and members of the local community
· Collaboration and strategic partnerships are enhanced
· A safe  environment fit for teaching and learning activities

	Lead role 
HOS has overall responsibility for implementing this priority

	Activity
	Target date
	Lead person
	Resources
	Monitoring

	Develop pupil knowledge and use of Science website (
	November 2016
	HOS
	Time: Lesson Time
	Line manager and HOS through:
· Pupil interviews
· Pupil voice

	Science entry for each newsletter to be developed

DGE to take photographs for the spring/summer edition
	March 2018
	DGE
RP being doing this with RL
	Time: PPA
	Line manager and HOS through:
· Action points
· Departmental reviews

	Scientist of the month competition to be developed (winners to be included in the newsletter)

	September 2016 – May 2017
	DGE
	Time: PPA
	Line manager and HOS through:
· Action points
· Departmental reviews

	Science Trip for pupils to be developed and linked with potential Triple award pupils from year 9.  Trip to UWE Bristol to visit the forensic science labs and workshops
	March 2017
	HOS
	Time: 2 x cover
Cost:  £240.00
	· 

	Embed a planned and scheduled maintenance programme in order for relevant repairs and refurbishment procedures to be carried out at the correct period and intervals.

Link with Strategic Aim 3 (enhance teaching and learning)
	
Sept 2017
	
RP/RN/AR
	Science labs need the gas taps and sink repaired and replaced.  

Not enough stools in labs and classrooms for pupils which disrupts learning

External funding made available to cover this?
	· School Health and safety advisor/rep (RN) to liaise with NPTCC to fund and fix 

	Total resources required:
	Time: Day to take pupils out.
Total Cost: £240

Additional cost of the maintenance not included

	Monitoring and Evaluation
Line Managers will monitor the progress of this priority through reports to relevant committees. The SLT and members of the Governing Body will evaluate the overall effectiveness and impact of this priority.

	Grand Total Science department Development Plan: £4595 (not including additional prices for ICT equipment and lab maintance)
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Strategic Aim 1:  Enhance standards of attainment across the school for all pupils and all groups of learners.


	Target
	Impact
	Strategies
	Lead Person
	Timescale
	Resources

	1.1 Further refinement of the school’s use of tracking data to identify accurately the performance of all pupils.
	Intervention plans are in place for all underperforming pupils and/or groups of pupils and resultantly at least 90% of underachieving pupils improve their tracking grades by the autumn term data collection
Increase the prediction accuracy in KS4
	· Review data to be collected this academic year
· AHT [PS] to highlight underperforming pupils and/or groups of learners in the first data collection.
· AOLE Leaders to address any identified issues relating to underperformance.
· Remedial actions / interventions put in place by relevant staff e.g. ALNCo, Year Leaders etc.
· RSL to analyse progress data termly/half termly
· Fine grading predictions to be collected monthly in Year 11.
	AHT [PS]
AHT [PS]


AOLE Leaders



AHT [PS]
	October 18 half term



Termly / half Termly


Termly
	Staff time
Staff time
Teaching and Learning Resources




Staff time

	1.2 Address issues arising from the end of year data analysis of pupil tracking data at key stage 3 and 4 and key stage 4 outcomes
	Intervention plans in place for all underperforming pupils and/or groups of pupils and consequently at least 90% of underachieving pupils are making at least expected progress in line with their target grade by Dec 18 and 95% by March 18.
	· Annual subject/area reviews to identify specific curriculum or assessment issues and specific actions are put in to place (reviewed in subsequent  line management meetings)
· AHT [Pupil Progress] to highlight underperforming pupils and/or groups of pupils as result of tracking data and end of year data analysis
· AOLE Leaders to address identified issues as part of self-evaluation, data tracking and improvement planning process
· AHT to analyse progress via tracking of AOLE assessment data
· Underperforming AOLEs/Subjects are provided with relevant support, including access to school to school and consortia support and targets for improvement are identified
· AOLEs to review assessment policies and amend accordingly 
· Year Leaders in Yr7 – Y10 to lead mentoring programme for identified underachieving pupils
· Increase involvement of parents in supporting underachieving pupils

	AOLE Leads
Teachers ic


AHT [PS]


AOLE Leads


AHT [PS]

HT [AR]
Line Manager
AOLE Lead

AOLE

Year Leaders

Year Leaders
	Sept 18



Sept 18


Sept 18 ongoing


Termly/half termly

July 19



December 18

Oct 18 ongoing

Oct 18 ongoing

	Time



Tracking data

	1.3 All pupils in Year 11 are allocated a mentor to oversee and monitor individual pupil progress 
	All pupils feel well supported and are able to demonstrate appropriate levels of progress in line with their target grades.  
	· AHT identifies groups of learners according to progress and individual need
· Pupils are allocated an individual mentor and each mentor receives information regarding individual progress, effort, tracking data etc.
· Mentors meet parents on a Raising Standards evening and discuss support, current progress and strategies for further development and support
· Mentors meet pupils on a fortnightly basis and put in to place appropriate support mechanisms
· PiXL Endurance used to improve resilience of pupils in KS4
	AHT [PS]




Mentors




AHT [PS]
	Oct 18




Oct 18


Fortnightly
	

	1.4. Review the suitability of the curriculum and qualifications, with particular focus of MAT and lower ability key stage 3 and qualifications offered at key stage 4.
	An accessible and challenging curriculum is in place for all pupils with suitable qualifications offered for all pupils at key stage 4
	· Audit views of pupils and parents on the existing curriculum arrangements and courses offered
· Audit the suitability and level of challenge offered to pupils via pupil voice and Area/Subject reviews
· Review outcomes at key stage 4 in light of new performance measures – impact on outcomes
· AOLE Leads and Teachers In Charge to review suitability of current schemes of work at key stage 3, with particular reference to lower ability and MAT pupils
· AOLEs to produce subject audit of findings and recommendations for improvement via AOLE Improvement Plans
· AOLEs to investigate alternative provision at key stage 4
· Pupil Support Centre to engage collaboratively with AOLEs to ensure full support and appropriate access is provided for alternative provision
· Revised curriculum model and curriculum offers in place for 2019-120


	AHT [RH]

AHT [RH / PS]


AOLE Leads








TRN
GT


AHT [RH]
	Dec 18

Jan 19

Nov 18

Nov 18



Dec 18


Dec 18

Jan 19




Feb 19
	Time/resources





Staff time






Staff time

	1.5 Review the performance and strategies in place for boys, with particular reference to middle and lower ability as well as those pupils eligible for free school meals.
	The performance of boys and those pupils eligible for free school meals are enhanced, with increased value-added outcomes.
Attitude and motivation of pupils is enhanced.
Less pupils become disaffected and all pupils leave school with at least their expected leave of outcomes.

	· AHT [PS] to analyse performance of boys and eFsm pupils in all curriculum areas and identify areas of strength both within school and within other schools
· Initiate whole-school focus on raising aspirations and motivation amongst boys, linking with external agencies as required e.g. University open day experiences, motivational speakers etc.
· Share best practice within school and between schools to ensure best possible learning experience of boys and eFsm pupils 
	AHT [PS]



AHT [PS]
AHT [PH]
Lead Practitioner [KH]
	Dec 18



Jan 19
	Staff time



Time as required




Time as required

	1.6 Join PIXL to examine ways in which innovative school improvement strategies can be trailed and embedded across the curriculum
	Strategies are shared across the school which link with improving pedagogy, pupil experience and outcomes
	· AHT [PS] oversees the implementation of PIXL and is identified as the Raising Standards Leader [RSL]
· School links with its PIXL Associate Leader to implement a programme of PIXL approaches
· Staff are involved fully in the PIXL initiative and are involved fully in its implementation via meetings, discussions and conferences
	AHT [PS]



Teaching Staff
	Oct 2018
	£3,000pa



£500 pa

	1.7 To increase the use of IEPs in raising attainment and attendance of learners with additional learning needs
	Increase in attainment of those learners with additional learning needs to both KS3 and KS4
	· To introduce a staff feedback system for staff to be able to feedback on progress that learners are making towards their IEP targets
· To monitor the successfulness of IEP target completion, and report as part of the SE process
· To monitor the effectiveness of each intervention with the use of IEP targets successfully being met, and applying changes to the intervention as and when required.
· Attendance to be a key feature in IEP review meetings – SIMs attendance printouts to be used to discuss attendance and liaise with Year Leaders when concerns arise.
	ALNCo [SB]/AALNCo [GT]

	Ongoing
	





	
Strategic Aim 2:   To enhance the quality and range of learning and teaching experiences to ensure all pupils are literate, numerate and digitally competent.


	Target
	Impact
	Strategies
	Lead Person
	Timescale
	Resources

	2.1 Establish a Teaching and Learning Action Focus Group who trial and disseminate best practice across the school
	Pedagogy is a core priority and is a focus for improvement across the school.
Effective pedagogy is shared and celebrated across the school.
Pupils’ learning experiences are enhanced and outcomes improve across the school.
A common Teaching and Learning Policy is established which clearly identifies the high standards and expectations of ‘The School Way’.
	· All AOLEs are represented in the Teaching and Learning Action Focus Group [TALAFG] and meetings are calendared at regular intervals.
· Members of the TALAFG are given opportunities to share practise within and between schools via school to school work.
· IRIS is utilised to capture and share practise.
· INSET is prioritise for the dissemination and sharing of the TALAFG findings.
	AHT [RH]
Lead Practitioner [KH]
	Nov 18


March 19


Nov 18 on-going

Nov 18 on-going
	Meeting time


CPD Time and resources

IRIS

Inset time and resources

	2.2 Embed the establishment of Subject / AOLE Pupil Ambassadors across all areas
	Pupils have an impact on how best practice is established through voicing their own experiences and opinions.
A greater consistency of high quality is established and regularly reviewed within AOLEs and subjects.
Schemes of Work are adapted and reviewed regularly as a result of Pupil Ambassador feedback.
	· Pupils volunteer / nominated to be AOLE/Subject Ambassadors.
· Half-termly meetings are established with Ambassadors with a common agenda established focused on improving and sharing pedagogy.
· Impact of Ambassadors roles are minuted in meetings and shared with all school colleagues.
	AOLE Leads
	Nov 18
	Meeting time

	2.3 Develop the school’s approach to the progressive development of pupils’ Numeracy and Digital Competence skills
	Numeracy and Digital skills are embedded within all areas of the curriculum and progressively enhance pupil’s development and use of these skills.
Numeracy and Digital skills are developed in appropriate and meaningful ways across the curriculum.

	· Audit current provision of Numeracy and Digital Competence.
· Establish Lead Practitioners in each AOLE to develop Numeracy and Digital Competence.
· Provide relevant training for Lead Practitioners within each AOLE to establish a common vision and understanding of how to progress.
· Develop an agreed action plan in each AOLE to ensure progress is established in the development of Numeracy and Digital Competence.
· Review progress made on a termly basis.
· AOLE projects to contain appropriate elements from LNF and DCF
	Numeracy coordinator [JM]
Digital Competence coordinator [MI]
AOLE Lead Practitioners








Coordinators/AOLE
	Dec 18

Jan 19

Feb 19


Feb 19


July 19


Oct 18 ongoing
	Meeting time



CPD delivery

	2.4 Develop class teachers’ differentiation techniques in order to improve teaching and learning for those learners with additional learning needs
	There will be an improvement in the teaching and learning of those with additional learning needs, in order to raise the achievement of this group of learners at both KS3 and KS4
	· Staff training to be offered in differentiation at lunchtimes to look at a range of different strategies that can be implemented within the class room
· Differentiation handbook to be produced for teaching staff, with common strategies that can be introduced into all area of learning across the school
· AOLs to upload examples of good practice of differentiation to common area to be used across the school
· ALN review to take place (including book scrutinies, examples of good practice of differentiation, learning walks and pupil voice) to look at the effectiveness of ALN teaching and learning across the school
	Lead Practitioner [KH] / ALNCo [SB] 
Lead Practitioner [KH] / ALNCo [SB]

AOL

SLT and ALN leads
	July 19



Jan 19




Ongoing

March 19
	Planning time



Planning time
Printing Costs


	2.5Review lesson challenge for MAT pupils and address issues so more lessons are delivered at an appropriate level.
	Lessons are more challenging for MAT pupils. Staff use a wider range of strategies to challenge MAT pupils.
	· RS to conduct pupil voice activities with MAT pupils. 
· RS to identify targets and develop action plan. Work with RH/KAH to provide guidance and training on lesson challenge via TandL sessions/INSET.
· Encourage a small group of staff to research MAT TandL as a PM target, including visiting primaries to identify how well teaching caters for MAT based on primary experience.
	AHT [RS]

AHT/LP [RS/RS/KH]



AHT/LP [RS/RH/KAH]
	Dec


Jan 19


July 19
	Staff time
Printing

Staff time


PM
Staff time

	2.6 RS to investigate whether NACE membership and accreditation is suitable to help drive MAT TandL following review.
	Framework to identify targets for improvement and measure success and impact. Resources to support staff in delivering more challenging lessons for MAT pupils.
	· RS to attend NACE conference. 
· RS liaise with RH/KAH about requirements and potential impact.

	AHT [RS]

AHT/LP [RS/RS/KH]




	June 19

July 19



	Staff time

Staff time




	2.7 To review and revise the tasks and learning opportunities offered to pupils attending the Support Centre
	A programme of learning will be available for each pupil who attends the Support Centre with a plan of all suitable interventions provided to Centre staff.
	· Centre staff to review current learning activities and provision to plan and develop a programme of learning that will be tailored to meet individual pupil needs.
· Revised referral procedures will be used to plan programmes of learning and suitable interventions for individual and groups of pupils.
· A range of alternative qualifications to be investigated and  developed in order to reduce the chances of NEET or pupils who fail to attain a Level 2 qualification.
	

Centre staff/
Inclusion Manager [TRN]/DHT[WJ]/AALNCO [GT]/ AHT [RH]
	Feb 19




Dec18


Feb19
	

Planning time

Alternative qualification entry costs

	2.8 Embed a consistent, culture of behaviour management across all staff, departments and whole school
	Reduction in instances of low level disruption, leading to measurable changes in behaviour, relationships and learning outcomes
	· Staff inset through twilight, adds and inset days to be continued to be utilised to embed the 5 key pillars of the Pivotal approach, ensuring that Pivotal culture and structure is thoroughly embedded across all staff. The 5 pillars being:-
· Consistent, calm adult behaviour
· First attention to best conduct
· Relentless routines
· Scripting difficult interventions
· Restorative follow up
	WJ
	Ongoing 
	Meeting time

	2.9 Review and update methods of rewarding pupils and celebrating success, in line with PIXL Character and Edge programmes
	Increased number of pupils receive recognition. Majority of pupils in KS3 achieve graduation criteria at variety of levels and are recognised. Increased motivation and prominence of success.
	· WJ to link with PIXL Character and Edge programmes and view the initiative. Review and implement in school.
· RS to introduce “Top 20” achievement certificates for the 20 highest achieving pupils in each year at each data collection point.
· WJ/RS to organise Celebration Week in July with an afternoon assembly for each year to reward successes. 
	DH [WJ]


AHT [RS]


DH/AHT [WJ/RS]
	Dec-July


Nov +


July 18
	Staff time
Printing

Tracking data
Printing

Printing
Staff time

	2.10 Introduce the Rights Respecting school initiative through the whole school, fully embedding the UNCRC
	Further develop pupil’s acceptance of difference and diversity and ensuring that all pupils are respected, able to thrive thus leading to happy, healthy, responsible and active citizens
	· Sign up to the Rights Respecting School Award programme
· WJ to link with cluster schools to promote cluster approach and thus continuity
· PSE days used to introduce award to key stage 3
· Embed UNCRC in all school documentation and literature
· Achieve bronze award
	WJ
	Sept 2018

January 2019

December 2018


September 2019
	PSE days

Meeting times

Award costs met by LA










	
Strategic Aim 3:   Developing a culture of Professional Learning to build capacity for improvement at all levels


	Target
	Impact
	Strategies
	Lead Person
	Timescale
	Resources

	3.1 To grow and nurture leadership capacity within the newly devised management structure
	Effective leadership is in place at all levels which creates a culture of excellence in all aspects of school life.  Staff are motivated and strive for continual improvement.
	· All TLR / Leadership members have a Performance Management line manager whose responsibility is to ensure professional development in line with individual, local and national priorities
· Identify individual training needs in autumn term and input appropriate CPD opportunities
· Offer opportunities to shadow middle/senior leadership colleagues across the school
	AHT [RS]



AHT [RS]

AHT [RS]
	Oct 18



Oct 18

Dec 18
	Meeting time



CPD training costs

	3.2 Support newly appointed staff to enable them to become highly effective members of school community
	Quality of lessons taught by new members of teaching staff is highly effective.
New Teaching Assistants are able to support pupils effectively.  
Staff feel supported and are able to effectively conduct roles and improve continually.
	· Staff induction policy and procedures are reviewed and amended accordingly
· All new staff [teaching/non-teaching] are allocated a mentor who will oversee their induction
· NQTs will received their statutory induction programme
· Access to training courses as required and as identified in Performance Management review
	AHT [RS]

AHT [RS]

AHT [RS]
	Dec 18

Nov 18

Sept 18 onwards
	Meeting Time



Meeting Time


CPD training costs

	3.3 Support those staff taking on new roles and responsibilities
	Staff are effectively meeting the requirements of new roles and responsibilities
	· All staff undertaking new roles meet with AHT [RS} to discuss training needs and a coordinated programme of support is put in to place
· New post  holders are  given the opportunity to meet and share / observe best practice of colleagues within school and between schools
· Provision of external support from exam boards, regional consortia etc. to help embed understanding and demands of new roles
	AHT [RS]


New Post Holders
	Nov 18


Nov 18 onwards
	Meeting time


Meeting time


CPD training




	3.4 Further develop the role of middle leaders in monitoring standards of delivery, including quality of teaching, assessment, accessibility of curriculum and accountability
	Consistency in delivery of high standards in all aspects of delivery and operation of standard operating procedures
All staff have full understanding of accountability at all levels

	· Middle leaders share practice with the aim of improving delivery and consistency of practice
· Middle Leaders conduct at least termly review audits of standards of provision through book scrutiny, learning walks, lesson observations and pupil voice activities
· Half termly line management meetings to discuss and analyse performance and progress
· School to school development via Middle Leader focus groups and PIXL working
· Upskill Middle Leaders in the use of data to effectively track performance
	Middle Leaders




Line Managers


AHT [PS]
	Dec 18


Termly


Half Termly



Sep 18 ongoing
	Meeting time


Meeting time




CPD training

	3.5 To increase involvement in pupil interventions at all levels of responsibility
	A consistent approach to interventions with those with potential and identified additional learning needs
	· Production of ALN and intervention brochure, outlining the interventions that are offered at the school; to be used by Year Leaders when writing ALN Concern Forms
· Each AOL to have an ALN lead, to look at class teacher interventions, offer any possible suggestions on further interventions, and act as the link between area of learning and Year Leader
	ALNCo [SB]/Inclusion Manager [TRN]

ALN Link
	Dec 18




Dec 18
	Planning time
Printing Costs



CPD Training

	3.6 To improve the standard of information on each pupil being provided from referrers to help plan suitable interventions. 
	A more robust referral system for pupils to access the Support Centre
	· Production of a revised referral form to outline specific ALN/Behaviour/attainment concerns regarding individuals in each year group
· Each Year Leader to be advised on the correct procedure and the required strategies and evidence to support each referral.
	Inclusion manager [TRN]/AHT [WJ]/AALNCO [GT]
	Dec 18
	Planning time

CPD Training with YL
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