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Introduction
The purpose of this assignment is to discuss and analyse data that is focused on the progress and holistic development of one individual learner. This will involve analysing data that has been collected using the Mosaic Approach (Clark & Moss, 2011) and is, therefore, made up of evidence that relates specifically to the pupil’s knowledge, attitude and skills in different Areas of Learning, including Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills and Mathematical Development (Welsh Government [WG], 2015). The analysis of the data will be structured using the ASK model (Nottingham, 2013) in order to identify any ‘gaps’ in the child’s learning and development. The assignment will then proceed to suggest next steps for the learner and how these might be achieved. This will be all be done by assessing and reporting on the learner’s progress against the Foundation Phase Outcome statements (WG, 2015).
The data gathered is focused on a Year 1 child who is six years old and attends a large community primary school that is made up of approximately five hundred and thirty pupils between the ages three and eleven. Formed in 2005, the school has identified that around 17% of its pupils have additional learning needs, 9% are eligible for free school meals and less than 5% speak English as an additional language. The chosen pupil is one of thirty-one pupils in one of the two Year 1 classes in the school, with the class comprised of fifteen males and sixteen females. In line with the data protection and anonymity guidelines by the Data Protection Act (1998), the identities of the pupil and the primary school that they attend will remain undisclosed throughout the assignment, through the use of pseudonyms where relevant. 
The target pupil entered Year 1 as an Outcome 3 learner who, reportedly, made significant progress in their learning throughout their year in Reception. It was mentioned in their summative report that the pupil is a polite, well-mannered, friendly and popular pupil who is a fantastic role model for their fellow peers. The pupil could also pronounce many sounds and words correctly, use reading strategies with adult support, had mastered the correct pencil grip, use spaces between words in their writing, recite numbers up to twenty, could count confidently up to ten objects, and could repeat songs and rhymes with adult support.  



Data collection
Methods
Data was collected using the Mosaic Approach, which is a multi-method approach that is used to gain a deep understanding of children’s lives, recognising the different ‘voices’ of young children, and providing a framework for listening to children to explore their views and access their personal experiences (Clark & Moss, 2011). In this way, the approach was developed by making more explicit the perceptions about young children and appreciating the potential for them to express their views and experiences in ways that are not limited to the spoken word (Clark & Moss, 2011). Stated by Clark & Moss (2005: 5) is that children have the aptitude to communicate and to be listened to in other symbolic ways:
Young children as ‘experts in their own lives’
Young children as skilful communicators
Young children as right holders
Young children as meaning makers.
Adhering to the structure of the Mosaic Approach (Clark & Moss, 2011) and, therefore, engaging with the target pupil as much as possible, data was gathered by conducting observations of the target pupil in a wide range of contexts, conducting an informal interview, or conference, with the pupil to find out about how the pupil likes to learn best, conducting a learning walk to explore the locations that the pupil enjoys learning in, capturing photographs of learning aids and resources, across the whole school environment, that support the pupil most in their learning, and, finally, collecting evidence of the pupil’s work and formative records, including their reading and tracking records.
Considering this, the data was collected, primarily, using qualitative methods, as gathering data involved making in-depth inquiries into the feelings, opinions and behaviours of the target child within their learning environment (Bhattacharya, 2017; Sparkes & Smith, 2014). In support of this, Hatch (2002) suggests that using qualitative data collection methods is concerned with adopting a naturalistic approach to the relevant area of inquiry, in order to interpret and understand subject matter from the perspective of the sample being looked at. Contrary to quantitative methods, which focus on addressing hypotheses or are used to produce theories that attempt to explain human behaviours, those implementing qualitative methods act as the key instrument for gathering data and, therefore, aim to engage with the chosen sample as closely as possible (Sparkes & Smith, 2014).
To analyse the data, the ASK model (Nottingham, 2013) was used in order to associate the evidence gathered with the pupil’s attitude, skills and knowledge in different areas of the curriculum (see Figure 1). As Hatch et al. (2018) support, this helped to measure and interpret the views and opinions that the target child shared in relation to their learning activities and other school experiences. Using the model also aided in identifying ‘gaps’ in the pupil’s learning and progress, against the Foundation Phase Outcome statements (WG, 2015), by uncovering aspects of the pupil’s learning and current achievement requiring development. It was from here, then, that the data analysis could proceed to suggest next steps for learning and how these might be achieved, justifying pedagogical approaches, resources and activities.
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Figure 1. The ASK model (Nottingham, 2013)

Limitations
In light of these chosen data collection methods, it has been acknowledged, as suggested by Cowie et al. (2014), that there some challenges associated with using the Mosaic Approach to gather data on a young child, particularly in relation to the skills, understanding, time and space required to elicit quality responses and material from the chosen sample involved. Therefore, it was ensured that professionalism was maintained when talking to the target pupil to encourage that their feelings, opinions and experiences were valued, rather than ridiculed or ignored (Clark, 2004). In the same way, it was consistently ensured that the learner was made to feel safe, secure and comfortable in disclosing their thoughts by providing, attentively, encouraging responses to what they talked about and showing an interest in the ideas shared (Clark, 2004). 
Employing the Mosaic Approach required making sufficient time to listen to the learner across the variety of explored contexts and ensure that they were given the opportunity to share information at their own accord, without having to continually respond to direct questions and prompting. Devoting time to gathering data made it possible to explore the pupil’s behaviours in and out of the classroom and in different contexts, as mentioned. Finally, it was important to maintain respect for the pupil’s right to privacy when collecting data, by never placing demand on the child to provide the opportunity to be talked and listened to, and upholding that consulting with the pupil had to not be invasive of their personal space and time, but, rather, an empowering process.  

Ethical considerations
Before gathering data, it was essential to acknowledge the ethical considerations attached to working with young children. This consisted of issuing a letter to the class teacher that informed them of the purpose of the work being carried out and seeking permission for it to be undertaken (see Appendix A). Before permission was gained, it was required to consult with the target child and inform them of what the work involved, as well as confirm to both the class teacher and pupil that the data gathered would remain entirely confidential, that the school’s and pupil’s identities would remain anonymous and not be disclosed in the work produced, and that the target child had the right to withdraw from the work at any time and without any form of consequence. The response of the child, after consulting with them, was then recorded on the permission letter, and the letter was then signed by the class teacher to confirm that permission had been granted and that the work had taken place. 





Analysis of learner
Personal and Social Development, Well-being and Cultural Diversity 
Attitudes
The target pupil appears to be a learner who enjoys innovative and stimulating learning activities, learning through exploration, enquiry and curiosity, and receiving feedback from others to act upon. During the learning walk, the pupil drew attention to a wall display that, as they stated, was designed to:
“...tell us that we should never give up in our work.”
The main thought that arose from the learner keenly discussing the content of the wall display (see Appendix B) was that they, in relation to all Areas of Learning (WG, 2015), seem to have become accustomed to employing a ‘growth mindset’ (Dweck, 2006) when doing learning activities that, at times, present them with challenge and enable them to evaluate their own learning (Inman et al., 1998). 
Skills
The target pupil also enjoyed discussing the playground during the learning walk, stating:
“This is where I play football with all my friends.”
It appears, by the pupil choosing to discuss this outdoor area, that they place importance on playing with their friends during the school’s timetabled periods of free, independent play. This indicates, as White (2006) supports, that the child is has developed an interest in social interaction and their ability to take part in cooperative play independently, Outcome 4 skills of this Area of Learning (WG, 2015).  
Knowledge 
In relation to a lesson that focused on the Outcome 4 skill ‘they support, comfort and help others when they are sad or upset’ (WG, 2015: 50), the pupil was able to show awareness of how the main character, in the story read to them, should have been treated by the other characters (see Appendix C), stating, in the response to the question, “How could the other animals have helped him at the first ‘Jungle Ball’?” 
“They should have been cheering for him” (see Appendix D). 
The main conception that arose from this was that the learner indicated that they are aware of others’ feelings and understand how to care for others when they are upset (WG, 2015), suggesting, as Inman et al. (1998) support, that the learner is able to make moral and desirable decisions. 

Language, Literacy and Communication Skills
Attitudes 
The learner has shown the ability to evaluate their own work and act upon feedback in relation to this Area of Learning by self-correcting their work and being able to identify improvements in their writing, as Appendix E shows. With a low level of support, the pupil demonstrates, here, that they comment on the improvements in their second draft of writing, stating: 
“My tall letters are much taller now.”
This indicates, in relation to their attitude towards their written work, that they have accessed an Outcome 5 skill, by re-reading and improving their writing, and from doing so, have identified improvements in their letter formation (WG, 2015).  
Skills  
As Appendix F shows, in their reading, the learner has demonstrated their ability to recall the main parts of stories that they have read by drawing on new information and use a sounding out strategy to decode and access unfamiliar words (WG, 2015). Currently at Stage 5 in their reading, the pupil is, in line with their age, showing the aptitudes of a six-year-old reader, by being able to communicate to an audience what the texts that they have engaged with, are about, and tracking print with growing speed, fluency and accuracy (WG, 2015). 
Knowledge
During the learning walk, the pupil drew attention to the outdoor role play area, just outside their classroom, and enjoyed recollecting the occasion when they acted out the story of the ‘Three Billy Goats Gruff’ as part of their enhanced provision, stating: 
“I remember being the small goat.” 
Following further discussion, the pupil then went on to say, enthusiastically:
“*Johnny* was the troll and shouted ‘I will gobble you up!’”
The main indication that arose from the pupil recollecting a role play activity that they enjoyed engaging with, was that they could act out specific roles from a story that the class read together, and use appropriate language to do so, which are both Outcome 5 oracy skills (WG, 2015). 

Mathematical Development
Attitudes
During a lesson that focused on the Outcome 4 skill ‘make sensible estimations of larger groups of objects’ (WG, 2015: 55), the pupil responded positively to working in the outdoor area and being encouraged to make estimations, independently, in different practical contexts (see Appendix G). Exhibiting an enthusiastic attitude to the group learning activity, the child identified, after another child in the group had predicted how many of their feet would fit along the length of the animal footprint drawn on the yard, that the children’s results may all differ, stating:
“The estimations might be different because people’s feet are different sizes” (see Appendix H). 
This response, not cued by any prior remarks or support, indicates that the pupil is able to, through self-regulation, show interest in and focus their attention on learning activities that require independent thinking, which, with reference to Vygotsky’s (1978) theory of social constructivism, suggests that the pupil responds well to learning activities that encourage them to learn through and interact with others. 
Skills
As part of the learning walk, the pupil, in their Year 1 classroom, photographed the ‘Mathematics Area’, in particular the resources that were on the shelving unit (see Appendix I). This indicated that the pupil may enjoy using concrete materials in their numeracy lessons to support them with the skills being focused on and developed. This belief was confirmed during the conference following the learning walk, where they recalled an occasion when resources were used to find halves in practical situations, an Outcome 4 skill, stating:
“We used lots of beads and sweets to make our playdough cupcakes.” (see Appendix J)
They went on to imply how much they enjoyed this activity and were able to relate back to the skill being developed, commenting:
“It was easy to decorate half of the cupcake.”
In relation to Haylock and Cockburn’s (2008) connective model of learning mathematics  (see Appendix K), it appears that providing this pupil with practical and visual resources during numeracy lessons better supports them to achieve and secure an understanding of Outcome 4 skills.
Knowledge
Relating to the one-to-one conference with the learner, they revealed, in response to the question, “What else helps you in your mathematics lessons?”:
 “I like playing on the board.” 
It seems, during lesson introductions, that the pupil enjoys to play on interactive numeracy games on the interactive whiteboard, when learners are typically required to revise certain mathematical concepts by recalling facts or solving problems related to a particular skill.  The pupil went on to recall how the game helped them to practise halving numbers to ten, stating: 
“Do you remember when I scored loads of points on the half numbers?”
This implies that, similar to previously, the pupil is able to develop and demonstrate their knowledge of mathematical facts and concepts through the use of an interactive game, and gains enjoyment from playing the game in front of others. 

Physical Development 
Attitudes 
From general observations, both in and out of the classroom, it is evident that the target pupil has a natural competitive ‘streak’ by choosing, what appears to be during morning and lunch breaks, to engage in some form of competitive game with their friends. This was something that was also indicated in their ‘All About Me’ activity which was sent home with all pupils in the class to complete back in April, upon arrival into this placement (see Appendix L). 
Skills
By observing the target learner during lesson time, it seems that they have achieved the Outcome 4 skills of running to kick a ball, moving in variety of ways and directions to receive a ball from their partner, and listening to and following commands (WG, 2015). Regarding their fine motor skills in the classroom, it appears, as Appendix L shows, that  they have good control over writing utensils and can form a picture of a person with a head, legs, a body, and facial features, which are again Outcome 4 skills (WG, 2015). With an aptitude to achieve these skills, along with a positive attitude towards engaging in physical activity, it could be suggested that, as Liddle & Yorke (2004) support, that the pupil’s proficient motor skills could be associated with their neurodevelopmental abilities. 
Knowledge 
Apparent from observing the target child following Physical Development lessons, they appear to recognise what happens to their body and how it changes when they engage in physical activity, which is an Outcome 4 skill (WG, 2015). For instance, when required to,  as part of the school’s statutory well-being policy, provide their ‘check out’ well-being  rating out of ten at the end of the school day, the pupil commented:
“I am still ten but I am still hot and tired.” 
This remark followed another child stating, in relation to their own rating and in response to the class teacher’s question, “Why are you only a four?” 
“I am so hot and tired…I think running around is hard.”
This implies that the target pupil, although they had been active for the whole afternoon by making up their own physical activities as the class teacher had asked them to do, they acknowledged that feeling ‘hot and tired’ were understandable feelings and that their perception of their overall well-being did not need to be impacted by the fact they were feeling this way. 

Creative Development 
Attitudes
During the learning walk, the target pupil drew attention to the outdoor ‘Creative Cwtch’ area, where they pointed out where the paints are stored as well as the aprons. Then, in their response to the question, “What do you enjoy doing out here?”, the pupil said:
“I like making things out of junk.”
The pupil sifted through all of the junk materials in a box to the side of the working table, before going on to say:
“I liked making a animal and showing it to *Jonny* and *Guy*.”
The main thought that arose from hearing these comments is that the pupil gains enjoyment from using their imagination and a variety of resources to make creative models and artefacts, and communicating their work to others, which are Outcome 4 skills. 
Skills
Combining their ability to construct imaginative models and artefacts, as well as demonstrate, particularly during Physical Development lessons, that they are able to create different shapes with their bodies and travel using different forms of movement, implies that the learner is currently achieving Outcome 4 skills in this area (see Appendix M). 
Knowledge   
During the learning walk, the pupil photographed a wall display relating to their previous class topic, ‘Scrumdiddlyumptious’. Then, when asked to explain what the content of the display was revolved around, the pupil said:
“We made our faces out of fruit.” 
The pupil was then questioned further to find out if they understood and could recall where the inspiration to produce work like this, came from. Answering the question, “Did you look at a face like this before you made yours?”, the pupil stated:
“Yes. Miss showed us it on the board.”
This indicates that the pupil understood that the inspiration for their work came from seeing similar work produced by the artist, Giuseppe Arcimboldo.   









Next steps 
Personal and Social Development, Well-being and Cultural Diversity
Considering the pupil’s current achievement, to move them on to reach the higher end of Outcome 4, it appears that the pupil could be provided with more learning opportunities that focus on another Outcome 4 skill focused on caring for the environment, such as plants and pets (WG, 2015: 50) (see Appendix N). During the learning walk, it was evident, from the locations covered in the most depth, that the pupil enjoys being outdoors and learning in the outdoor area, therefore it would seem that they could benefit from engaging in activities that focus on caring for the plants in the outdoor area and those that make them more aware of how the actions of human beings can impact upon the welfare of animals.
In this way, the pupil, perhaps as part of a class topic or by being encouraged to attend the school’s ‘Eco Club’, could be given the opportunity to grow a plant, such as a sunflower, by planting the seed, giving it the routine nutrients it needs to grow, and being able to observe its growth by keeping it out in sunlight, in the outdoor area. Then, to expand on this activity, it could be discussed with the pupil the importance of growing plants that are safe for animals and will not be detrimental to their safety and welfare. As the school is situated in amongst housing estates, it would prove relevant to explain to the pupil how likely it is that many animals, including pets, pass through the school grounds, and therefore, come into contact with whatever resources, equipment or plants, for instance, remain outside permanently.  
As an activity that meets both elements of the skill, Koch (2009) encourages that activities of this nature enable children to understand the importance of caring for living things, and that desirable human actions ensure that those living things are cared for as they deserve to be. 

Language, Literacy and Communication
Oracy, Reading and Writing 
Considering the pupil’s current achievement in their oracy, reading and writing skills, to support them to reach the higher end of Outcome 5 in these areas, it seems, as Appendix O shows, that the learner could be provided with opportunities that expose them to rhymes, songs, poems and nonsense verse, encourage them to choose their own reading materials, giving reasons for their choice, and enable them to write for various audiences (WG, 2015). During the learning walk, the learner expressed little interest in both the indoor or outdoor literacy areas that are always accessible to them as part of continuous provision. It would, therefore, appear that they could benefit from being more attracted to these areas within the learning environment and making use of them during independent learning opportunities to develop the skills mentioned. 
This could be achieved by, as an approach seen at a different school, structuring independent learning opportunities in a way that encourages all pupils to complete each of the planned, themed activities, rather than, as can often be observed, permitting them to visit the same areas each time they are enabled to carry out independent learning. At that school, this was done by integrating a rota or checklist-like strategy into the classroom, which involved the class teacher, following each independent learning opportunity, ticking off, next to each pupil’s name on the list, which activity they had undertaken, in the effort to discourage pupils from always working in the same areas. This system was then reinforced by using rewards, and so, pupils who had completed every enhanced provision activity by the end of the school week, received a prize, which in the target pupil’s case, could be in the form of increased ‘Golden Time’, as increasing or decreasing the pupils’ accessibility to a free play opportunity at the end of the school week, is the ploy used most to encourage desirable behaviours.  
Skinner’s (1938) behaviourist theory of operant conditioning suggests that the use of rewards can encourage desirable behaviours in children, however, considering this, pupils could still receive the option not to work towards the reward and permitted to choose whichever learning activities to take part in, as children’s right to the freedom of choice should remain respected (Percy-Smith & Thomas, 2010). Perhaps by employing a strategy of this kind, though, the pupil would become more attracted to listening to or reading different rhymes, songs, poems and nonsense verse, choose books and other materials based on their own interests, and use the various text types focused on during lessons, as stimuli to write for a range of audiences.  

Mathematical Development
It is visible from the analysis and evidence of the target child’s work and current achievement in this area (see Appendix P), that a potential next step to help them achieve more Outcome 4 skills, could be to visit the skill focused on exploring temperature (WG, 2015) (see Appendix Q). Addressing this skill could involve, initially, conducting a lesson focused on practically exploring thermometers and observing the temperature meter fluctuate according to the temperature of the liquid or other substance it has been placed in, then a subsequent lesson,  in focused task form, could encourage the pupil to read, label and use describing words for different temperatures. For instance, in relation to the latter, the pupil could, using a worksheet perhaps, undertake a task focusing on reading the temperature shown on different thermometers, labelling the thermometers by writing down the temperature shown on each, and, extending the skill, constructing some sentences about those thermometers, to describe which thermometer is the coldest and hottest, and which are hotter or colder than others. Based on the analysis, where it was discovered that the pupil currently relies on the use of concrete materials in mathematics activities, it could prove beneficial for the learner to use a number line showing both positive and negative numbers as a supportive practical resource. 
Sequencing the lessons in this way, by providing the pupil with a whole class practical learning experience to initially introduce the concept of temperature, before then requiring the pupil to visit the skill in a focused task, is supported by Lansdell (1999), who highlights that introducing mathematical concepts to young children is best achieved by providing them with a meaningful and stimulating learning experience to first introduce the concept, and then conducting a supporting focused activity that allows for the assessment and monitoring of learning to take place. 

Physical Development
Similar to the literacy areas within their learning environment, the pupil, during the learning walk, bypassed the ‘Funky Fingers’ fine motor skills area that is in their classroom itself. Throughout general observations also, where the pupil is engaged in independent learning opportunities, the pupil has indicated this limited interest in completing activities requiring the use of their fine motor skills, such as using tongs to pick up objects, cutting accuracy worksheets, threading materials and using pegs. Therefore, it seems that, to move their learning on towards the highest end of Outcome 4 in this area, the pupil could benefit from having opportunities, such as during the ten-minute period prior to registration when they come into school in the morning, built into the school day, to require them to undertake an activity that develops their fine motor skills, or in particular, their ability to tie a single knot and cut out basic shapes (WG, 2015). This would ensure that these skills are not missed out and, instead, such missed out opportunities are taken up in order to address the development of these skills.  



Creative Development
Considering the pupil’s current achievement in this area, to move their learning forward, it could be suggested that the pupil could receive more opportunities to engage in listening to music and developing their ability to clap or tap in rhythm with others, which is another Outcome 4 skill (WG, 2015). During the conference with the pupil, they, in response to the question, “What would you like to learn more?”, stated:
“Music.”
Therefore, providing Creative Development lessons focusing on music or opportunities to recite simple songs, would meet the interests of the pupil and enable them to develop further Outcome 4 in this area (WG, 2015). In relation to becoming competent at clapping or tapping in rhythm with others, this could be achieved by, again, building into the school day regular opportunities for the pupil, and the rest of the class, to sing and clap to songs collaboratively. This could, be achieved in the form of reciting daily rhymes or songs about subjects such as the days of the week, the months of the year, or the weather. In this way, providing these opportunities could be easily and simply achievable, as they could be built into normal classroom routines, without the skills having to be addressed by delivering whole lessons. 











Conclusion




















References 
Bhattacharya, K. (2017) Fundamentals of Qualitative Research: A Practical Guide. New York: Routledge.  
Clark, A. (2004) ‘Listening as a way of life: Why and how we listen to young children’, National Children’s Bureau, pp. 1-8. 
Clark, A. & Moss, P. (2005) Spaces to Play: More listening to young children using the Mosaic approach. London: National Children’s Bureau. 
Clark, A. & Moss, P. (2011) Listening to Young Children: The Mosaic approach. 2nd edn. London: National Children’s Bureau.
Cowie, H., Huser, C. & Myers, C.A. (2014) ‘The use of participatory methods in researching the experiences of children and young people’, Croatian Journal of Education, 16, pp. 51-56. 
Dweck, C. (2006) Mindset: The New Psychology of Success. New York: Random House.
Great Britain (1998) Data Protection Act. London: Stationery Office.
Hatch, J.A. (2002) Doing Qualitative Research in Educational Settings. USA: State University of New York Press.
Hatch, T., Duarte, D. & De Gregorio, L.K. (2018) Hatching Results for Elementary School Counseling: Implementing Core Curriculum and Other Tier One Activities. Singapore: Corwin. 
Haylock, D. & Cockburn, A. (2008) Understanding mathematics for young children: A guide 
    for foundation stage and lower primary teachers. London: SAGE.
Inman, S., Buck, M. & Burke, H. (1998) Assessing Personal and Social Development: Measuring the Unmeasurable? London: Falmer Press. 
Koch, J. (2009) Science Stories: Science Methods for Elementary and Middle School Teachers. 4th edn. Canada: Wadsworth Cengage Learning. 
Lansdell, J.M. (1999) ‘Introducing Young Children to Mathematical Concepts: Problems with ‘new’ terminology’, Educational Studies, 25(3), pp. 327-333. 
Liddle, T.L. & Yorke, L. (2004) Why Motor Skills Matter: Improve Your Child’s Physical Development to Enhance Learning and Self-Esteem. New York: McGraw Hill Professional. 
Nottingham, J. (2013) Encouraging Learning: How you can help children learn. London: Routledge. 
Percy-Smith, B. & Thomas, N. (2010) A Handbook of Children and Young People’s Participation: Perspectives from Theory and Practice. Oxon: Routledge. 
Skinner, B.F. (1938) The Behavior of Organisms: An Experimental Analysis. Cambridge: Prentice-Hall. 
Sparkes, A.C. & Smith, B. (2014) Qualitative research methods in sport, exercise and health: from process to product. London: Routledge.
Vygotsky, L.S. (1978) Mind in Society: The Development of Higher Psychological Processes. Cambridge Massachusetts: Harvard University Press. 
Welsh Government (2015) Foundation Phase Framework [Online]. Available at: http://learning.gov.wales/docs/learningwales/publications/150803-fp-framework-en.pdf (Accessed: 28 May 2018).
White, C. (2006) The Social Play Record: A Toolkit for Assessing and Developing Social Play from Infancy to Adolescence. London: Jessica Kingsley Publishers. 
  






1700111

17

Appendices 
Appendix A: Signed permission letter 
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Appendix B: Growth mindset wall display
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Appendix C: Personal and Social Development, Well-being and Cultural Diversity lesson tracking record  
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Appendix D: Voice recording of Personal and Social Development, Well-being and Cultural Diversity lesson
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Appendix E: Evidence of Language, Literacy and Communication work 
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Appendix F: Target pupil reading record 
[image: ]











Appendix G: Photographic evidence of Mathematical Development lesson on estimation 
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Appendix H: Mathematical Development lesson tracking record  
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Appendix I: Photograph of ‘Mathematics Area’ in classroom 
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Appendix J: Photograph of target pupil during Mathematical Development lesson on halving
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Appendix K: Haylock and Cockburn’s (2008) connections model
[image: Image result for haylock and cockburn connections model]
(Source: Haylock & Cockburn, 2008)


















Appendix L: Completed ‘All About Me’ activity
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Appendix M: Creative Development Outcome 4 statement with achieved skills highlighted in yellow 
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(Source: Welsh Government, 2015)

















Appendix N: Personal and Social Development, Well-being and Cultural Diversity Outcome 4 statement with achieved skills highlighted in yellow and next step highlighted in pink 
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(Source: Welsh Government, 2015)


















Appendix O: Language, Literacy and Communication Outcome 5 statements with achieved skills highlighted in yellow and next steps highlighted in pink
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(Source: Welsh Government, 2015)
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Appendix Q: Mathematical Development Outcome 4 statement with achieved skills highlighted in yellow and next step highlighted in pink
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(Source: Welsh Government, 2015)















Appendix R: Physical Development Outcome 4 statement with achieved skills highlighted in yellow and next step highlighted in pink
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(Source: Welsh Government, 2015)

















[bookmark: _GoBack]Appendix S: Creative Development Outcome 4 statement with achieved skills highlighted in yellow and next step highlighted in pink
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(Source: Welsh Government, 2015)



image3.jpeg
The ASK model

Skills

e

e

B

-
Attitudes
G ey A K Knowledge
S st ey
s aroes
et

2 Conceps
3 Ser-Reguiaon tives




image4.jpg
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in
school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and
Pupil Progress (M6X02151-C) (M7X02153-C)

Dear class/senior mentor,

For the university module ‘School Development and Pupil Progress’, trainees are required to
identify one ‘average’ attaining learner within the class in which they are based and, over
the PTE, explore what helps the pupil to learn language and mathematics. Such exploration
could involve:

e observation;

e asking the learner to identify places/things that help him/her learn language and
mathematics;

e discussing what helps the pupil learn language/mathematics and how they feel about
those areas with the pupil and/or teacher;

e collecting samples of work which might show something about the learner’s language
and mathematics learning.

Undertaking this work should support trainees in understanding how children learn and
how they can develop their teaching to ensure effective learning. Trainees are expected to
be independent in undertaking this work and they have been given strict ethical guidelines
to follow although we anticipate that undertaking the work above would be in line with
typical day-to-day classroom practice. The trainees have been asked not to reveal the
identity of the learner or the school within their assignment.

Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and
that exploration tasks have been undertaken by signing below.

STUDENT NAME (PLEASE PRINT): L:B UREN BELL

SCHOOL NAME (PLEASE PRINT): PRENDER_GAST UNITY
PRIMARY ScHoOL
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SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): ~

LINOZI GWILT .é cﬁz\)ﬁé 

Student to verbally ask the child: 'l have talked to (trainee’s name... Miss / Mrs/ Mr) about
my work, and | am happy for it to be used in their work. | know that my full name won't be
used (Record their response below).

Talked P“P*L throu?h, m% task. and tkz,y
howe alven thair permussion. Lor me to
use them as my torget Learner. (IG/OS/M’)

If you have any queries regarding this, please contact:
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance,

SDPP module team

Sarah Elsey Gail Parker
Dr. Helen Lewis Rachel Wallis
Linda Davies Nerys Defis
Jayne Morgan Nana Ryder

Heddwen Davies
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Subject/area of learning.
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Group: Green

Date: 18/05/18

Learning objective:
To listen to and talk about the story ‘Giraffes Can't Dance’.

Success critera
Know how to support, comfort and help others when they are sad or upset
with support. (04)

Know how to support, comfort and help others when they are sad or upset.
(0a)

Show an understanding of the feelings, views and beliefs of others. (05)

Names of learners

RAG rating

Observations

Next steps for learners

Riley Ballinger-Parkes

Riley was able to identify the main parts of the story and show an
understanding of what caused Gerald to feel sad in the story. Riley
acknowledged that Gerald was made fun of by the other animals and
this was why he felt this way. Riley was also able to relate Gerald's
feelings to real ife contexts.

Consalidate learning by revisiting an activity (or activities) of this
nature in order to develop a deeper understanding of how to support,
comfort and help others when they are sad and upset. That activity
should aim to encourage these children to think more independently
and about the views and beliefs of others.

Logan Blockwell

Logan identified why Gerald felt upset in the story. Logan
acknowledged that Gerald was made fun of by the other animals and
this was why he felt this way. Logan was able to relate Gerald's
feelings to real Iife contexts and show an understanding of how to
treat others.

Consolidate learning by revisiting an activity (or activities) of this
nature in order to develop a deeper understanding of how to support,
comfort and help others when they are sad and upset. That activity
should aim to encourage these children to think more independently
and about the views and beliefs of others.

Noah Daiton (TC)

Callum Davies

Callum was able to 1dentify the main parts of the story and show 2
basic understanding of what caused Gerald to feel sad in the story.
Callum acknowledged that Gerald was made fun of by the other
animals and this was why he felt this way. Callum was also able to
relate Gerald's feelings to real Iife contexts,

Consalidate learning by revisiting an activiy (or activities) of this
nature in order to develop a deeper understanding of how to support,
comfort and help others when they are sad and upset. That activity
should aim to encourage these children to think more independently
and about the views and beliefs of others.
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Foundation Phase Outcome 4

Children use materials/resources and tools to make creative images and artefacts that
demonstrate increasing skil, experimenting practically and imaginatively to record their ideas
and feelings from observation, experience and imagination. They begin to make connections
between their own work and the work of others, and use basic communication skills to convey
their understanding. They sing with clear diction, performing loudly or quietly as directed. They
clap or tap a steady beat in time with others. Having explored a variety of sound sources, they
choose suitable sounds in response to a given stimulus. They recognise and respond to sounds
and music,in terms of elements such as dynamics, pace, duration and timbre. They express their
ideas through movements that vary in shape, thythm, form of travel using different body parts,
moments of stilness and held balances. They show increasing awareness of the space away from
others in which to move safely and with increasing control

Foundation Phase Outcome 5

Children use a range of materials and tools to make images and artefacts, and explore practically
and imaginatively visual, tactile and sensory qualities, making changes to their work where

they think these are necessary. They record images and ideas from observation, experience,
memory and imagination using a range of resources that they have collected and organised
They recognise similarities and differences between their own practical work and that of others;
they use communication skils o describe what they feel or think about them. They sing songs
comprising a limited range of notes, keeping broadly in tune. They play a simple pattern on a
percussion instrument in time o a steady beat. They choose and organise sounds in response to
2 given stimulus and create short melodic patterns, showing some control of musical elements.
They make broad distinctions within musical elements and use simple terms to describe how
they are used for expressive purposes. They begin to link and repeat simple movement phrases
and improve their skills so that actions have a clearer shape. The ideas, moods and feelings they
use in their dance activities communicate clearly to  partner or group.

H O Type here to search

Foundation Phase Outcome 6

Children use a range of materials/resources, tools and techniques to achieve different
outcomes, and experiment with visual, tactile and sensory qualites, making suitable changes
o the work where they identify the need for modification. They select and record their

ideas and feelings through drawing and other methods from observation, experience and
imagination, choosing from a range of resources that they have collected and organised as a
basis for their work. They sing songs in tune and control their breathing in order to enhance
their performance. They play an instrumental part using a limited range of notes. They work
with others to create compositions that have a simple musical shape, revising their ideas
where necessary. They make distinctions within musical elements and discuss how effectively
these elements are used. Their movements begin to show coordination, fluency and control
through improved tension. They respond to varied stimuli, including a partner, and plan simple
movement patterns. They repeat patterned movements to be found in traditional dances with

some accuracy.
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Foundation Phase Outcome Silver

Children engage with a range of one-to-one games initated by older children and/or adults and
explore activities for a short time. They usually respond to regulation from a familiar adult. They
give different responses to caregivers and unfamiliar adults and are beginning to express a range
of preferences. They show an understanding of objects used in care routines.

Foundation Phase Outcome Gold

Children play near other children or adults sometimes showing an interest in what they are
doing. They respond appropriately to consistent boundaries. They are starting to engage with a
range of familar activities, express a range of preferences simply and respond appropriately to
social greetings from familiar people. They are starting to help with familiar care routines.

Foundation Phase Outcome 1

Children are dependent on familiar adults emotionaly. They have started to express in simple
terms how they feel and respond to social greetings. They may have a tantrum when frustrated
but are learning that some behaviour is unacceptable. They have begun to role play on their
own or in parallel with other children, often near a familiar adult. They may need assistance with
everyday self-help (personal) skill but are usually keen to help. They show knowledge of familiar
care routines.

Foundation Phase Outcome 2

Children like to help adults and peers but not when it conflicts with their interests.
They demonstrate affection for other children and may play with them. When supported by an
adult, they are willing to share toys and materials and will take turns. They have become aware
of their own feelings and emotions and are beginning to identify with those of others. They
are trying to be independent but sometimes need assistance. They are beginning to develop an
awareness of personal safety in particular dangerous hazards.

‘Curriculum for Wales: Foundation Phase Framework

‘concern. Ihey demonstrate some control over their emotions and will often adopt the standards
of behaviour of adults that are close to them. They are able to cater for most personal needs
independently.

Foundation Phase Outcome 4

They increasingly show self-control

and are able to wait for their needs to be met.
They are becoming increasingly aware of the similarities and differences between

themselves and their peers, and recognise culural differences and diversity TG GOy GaAGH
T the envitonmentauchias pIntANGIHES. They arc aware of healthy eating habits and can
distinguish between foods that are healthy and those that are not.

Foundation Phase Outcome 5

Children associate, cooperate and communicate appropriately with peers and farilar adults
and seek help when necessary. They recognise and can express their feelings appropriately.

They respect others and value their achievernents. They have a clear understanding of right and
wiong and are more aware of other people’s feelings, views and beliefs. They have grasped

the concept of fai play and have an understanding of rules and why they are there. They have
a greater understanding of the consequences of their actions and take responsibiliy for
decisions that they make. In the main, they are able to control their emotions and cope with
disappointment. They understand that to keep their bodies healthy they will need to eat and
drink appropriately

H O Type here to search
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Foundation Phase Outcome 4

Oracy - Children join in, repeat or memorise thymes, songs and poems, use allteration and
thyme to create their own. They blend and segment sounds in words. They lsten to other
speakers or stimuli with growing attention, usually responding appropriately to complex
information and instructions and ask detailed questions to clarify understanding. They speak
clearly and audibly, conveying meaning to a range of listeners. They use an increasing range
of appropriate vocabulary in play or structured activities, making themselves clear by choosing
words deliberately and organising what they say. They talk to and respond to others during
shared activities and extend ideas or accounts on famillar topics by including some detail. They
express opinions and explain processes, showing awareness of the needs of listeners. They act
out real or make believe roles using appropriate language.

Reading — Children talk about simple text features and use them to identify content and link
visual features to written text. They retell events from narratives in the right order. They recall
information in texts, using personal experiences to support their understanding. They recognise
familiar words and use strategies to decode others, tracking print with their eyes and read
punctuation expressively.

Writing  Children form upper- and lower-case letters which are usually clearly shaped and
correctly orientated. They use spelling strategies to spell longer consonant-vowel-consonant
and high-frequency words conventionally and are developing their phonemic awareness. They
begin to use connectives and some ordering words when writing and use capitl letters and full
stops with some degree of consistency. They independently use written language for different
purposes, following a form modelled by an adult, and can sequence content correctly. They
talkabout what they are going to write and use a simple plan to support and organise wiiting
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Foundation Phase Outcome 5

Oracy - Children recall an expanding repertoire of thymes, songs, poems and nonsense verse
ey use thythim and thyme to ereate theit own They blend and segment polysyllabic
‘words. They lsten to other speakers or stimuli with concentration, ask more detailed questions
1o clarify their understanding, respond to key points and relate their understanding to their
own experience. They use a growing range of appropriate vocabulary, organise what they say,
use more complex sentences and include relevant detais to make themselves clear, in play,
structured activities and formal situations and to a wider range of audiences, with increasing
confidence and fluency choosing words deliberately, using variety to add interest. They
contribute to discussions and share activiies and information to complete a task. They show an
awareness of the needs of isteners, express opinions and talk in detail about a wide range of
subjects. They act out speciic real or imaginative roles, using appropriate language:

Reading - Chidien choose reading materials independently giving reasons for their choice and
{ise fexts a a source of information by using text features. They explain relevant details from
texts and, recall and retell narratives and information drawing upon personal experiences, prior
knowledge and new information to support understanding. They use a range of strategies
‘when reading suitable unfamiliar texts to establish meaning, tracking print more quickly with
growing accuracy, fluency and emphasis.

Writing - Children form upper- and lower-case letters accurately, with consistent size and
orientation. They use their knowledge of syllables to spell high-frequency and polysyilabic words
including some simple suffixes. They use connectives, ordering words, expressive punctuation
and simple grammar accurately when writing] They Use wiitten language for different
udiences, bulding on a form modelled by an adult, and can sequence and structure content
correctly and extend their writing. They use talk to plan and re-read and improve their writing to
ensure it makes sense.
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Foundation Phase Outcome 2

Children recite up to 10 forwards and backwards using songs and rhymes and they recognise,
compare and order numbers up to 5. They use one-to-one correspondence to count up to five
objects and make marks to represent numbers in their play and to record collections. They can
understand and use the concept of ‘one more” and ‘one less' in their play and are beginning
to make a sensible estimates of up to five objects. They compare, sort and order two objects
by direct observation and use words that describe temperature during everyday activities. They
anticipate events related to elements of the day and begin to use simple time-related words.
They recognise and name simple 2D shapes, and use 2D and 3D shapes and show an awareness
of money in their play. They copy a range of simple patterns visually and aurally and sort and
match objects and pictures by recognising similarites. They follow two-step nstructions for
simple movements.

Foundation Phase Outcome 3

Children recite up to 20 and in simple sequences and count up to 10 objects reliably. They

read, write and compare and order numbers to 10 and understand that zero means none. They
understand very simple adition and sublraction and mentally recall ‘one more’ and ‘one less’
within 10, They use 1p, 2p, 5p and 10p coins to ‘pay’ for items. They make a sensible estimate
up to 10 and understand that this can be checked by counting. They use direct comparisons and
simple terminology in terms of measure and temperature and understand that measurements
must start at the same point. They use the concept of time in terms of daily events and
demonstrate a sense of how long things take. They recognise simple 2D and 3D shapes, describe
them in simple language and use them in their play. They recognise and repeat patterns of up to
three visually and aurally. They sort and dlassify objects using one criterion and record collections
using marks, numbers or pictures. They move in given directions.
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Foundation Phase Outcome 4

Children recite numbers in simple sequences to 100, including different starting points and
compare and order numbers to 20. They count up to 20 objects, sometimes using small groups
They read and write numbers to 20. They understand and describe how to partition numbers
below 20 into tens and units. They recall halves and doubles up to 10 and recognise and
understand odd and even numbers up to 20. They can perform simple addition and subtraction
using their preferred strategy and mentally recall ‘one more’ and ‘one less' of a number within
20, They make sensible estimates of larger groups of objects, and use estimation and checking
with calculations and measurements. They ‘pay’ for items up to 20p and find totals and give
change from 10p. They use non-standard units when measuring and i desériptive words
when desciibing temperature. They use the concept of time in daily and weekly activties and
use standard units of time to read! hours on a clock. They find halves in practical situations and
recognise and name common regular 2D and 3D shapes and describe and experiment with
how they fit together in their play. They copy, describe and extend patterns including shape and
number. They can sort or match more than one criterion. They collect information by voting or
sorting and represent the total in pictures, objects or lsts and tables. They make whole and half
turns,

Foundation Phase Outcome 5

Children recite in simple sequences beyond 100, including different starting points and compa
and order two-digit numbers. They count larger sets of objects reliably using grouping. They
read and write numbers to 100 and understand and explain the position of the digit determines
the value up to 100. They parlition two-digit numbers and know the value of each digit. They
recall doubles up to 20 and recognise and understand odd and even numbers up to 100, They
can perform more difficult additions and subtractions using their preferred strategy and mentally
ecall ‘10 more’ or ‘20 more’ within 100. They ‘pay’ for tems up to £1 and find totals and

give change from multiples of 10p. They begin to understand the link between muliplication
and division, and use 2, 5 and 10 multiplication tables to solve problems. They use a variety

of estimation and checking strategies that are appropriate to calculations and measurements,
They use standard units to measure and show an awareness of different scales of units and

compare daly temperatures using a thermometer. They use standard units of time to read hours
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Foundation Phase Outcome Silver

Children walk competently without help. They can grasp a crayon or penciln their fist and
scribble with a random motion. They use both hands together to explore and pull objects simply.

Foundation Phase Outcome Gold

Children run in a straight line and can bend or squat to pick up an object and stand up again
without falling. They grasp a crayon or penciln their fist when mark making and scribble
independently, with some control. They use both hands to pull apart, put together, manipulate
and explore materias including pulling, stretching and squeezing.

Foundation Phase Outcome 1

Children are developing increasing control over large body movements. They can negotiate
large obstacles. They are able to jump and land safely and can send and receive an object.
They perform more than one action and move in different ways. They recognise and use
different pieces of equipment when playing with others. They are able to manipulate and
explore materials by puling, stretching and squeezing. They can build a six-block tower.

Foundation Phase Outcome 2

Children show improved balance and coordination. They play alone, with a partner or in a
small group. They listen to instructions and can start and stop upon command. They follow
simple rules of a game. They play with different pieces of equipment and use low apparatus
when practising their travelling, jumping and landing. They are able to climb over obstacles and
pedal appropriate size tricycls, bicycles and cars. They can stand on one foot for a moment.
They are beginning to ‘snip’ with a scissors. They can buid a tower of nine or ten bricks and are
beginning to hold a large crayon/pencil with fingers and thumb.
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‘what they do. They are able to jump down from low objects and can send and receive an object
a short distance. They are quite competent in manoeuvring bikes and cars and running around
obstacles. They can cut paper into two pieces using scissors and can string beads on a lace.

They are able to manipulate and lock together appropriate resources. They grasp a pencilicrayon

maturely and have good control and can draw a person showing head, legs and body.

Foundation Phase Outcome 4

Children are able to stand and run on tiptoes. They can jump backwards and hop forwards.

on one f
They use the

basic actions of travel, jump and land, balance and stilness in their play and gymnastic activities.

Theylsten and respond reacil to nstructions. They show increasing awareness of the space.

They are able to tie a single.
They are able to construct models using kits

Foundation Phase Outcome 5

Children are becoming stronger and more agile. They are able to jump off apparatus with
confidence and can ride a two-wheeled bike. They are able to bounce a bal with one hand
and can catch using two hands. They explore different activities and move with increasing
confidence and physical control. They practise to improve their kills and begin to link actions,
such as jumping and landing, or catching and throwing. They work safely with others when
using equipment and apparatus and take some responsibilty for taking it out and putting it
away. They talk about what they and others have done and make simple suggestions about
how to improve performance. They recognise and describe the physical changes to their bodies
while doing different types of activty. They are able to cut out pictures and difficult shapes.
They use a writing hold that is similar to that of an adult.
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Foundation Phase Outcome 4

Children use materials/resources and tools to make creative images and artefacts that
demonstrate increasing skil, experimenting practically and imaginatively to record their ideas
and feelings from observation, experience and imagination. They begin to make connections
between their own work and the work of others, and use basic communication skills to convey
their understanding. They sing with clear diction, performing loudly or quietly as directed. /eyl
elap i tap a steady eat i imewith Oeis! Having explored a variety of sound sources, they
choose suitable sounds in response to a given stimulus. They recognise and respond to sounds
and music,in terms of elements such as dynamics, pace, duration and timbre. They express their
ideas through movements that vary in shape, thythm, form of travel using different body parts,
moments of stilness and held balances. They show increasing awareness of the space away from
others in which to move safely and with increasing control

Foundation Phase Outcome 5

Children use a range of materials and tools to make images and artefacts, and explore practically
and imaginatively visual, tactle and sensory qualities, making changes to their work where

they think these are necessary. They record images and ideas from observation, experience,
memory and imagination using a range of resources that they have collected and organised
They recognise similarities and differences between their own practical work and that of others;
they use communication skils o describe what they feel or think about them. They sing songs
comprising a limited range of notes, keeping broadly in tune. They play a simple pattern on a
percussion instrument in time o a steady beat. They choose and organise sounds in response to
2 given stimulus and create short melodic patterns, showing some control of musical elements.
They make broad distinctions within musical elements and use simple terms to describe how

they are used for expressive purposes. The begin to link and repeat simple movement phrases
and imncpua thae skill sa that aetions haa 2 claaree h.
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Foundation Phase Outcome 6

Children use a range of materials/resources, tools and techniques to achieve diferent
outcomes, and experiment with visual, tactile and sensory qualites, making suitable changes
o the work where they identify the need for modification. They select and record their

ideas and feelings through drawing and other methods from observation, experience and
imagination, choosing from a range of resources that they have collected and organised as a
basis for their work. They sing songs in tune and control their breathing in order to enhance
their performance. They play an instrumental part using a limited range of notes. They work
with others to create compositions that have a simple musical shape, revising their ideas
where necessary. They make distinctions within musical elements and discuss how effectively
these elements are used. Their movements begin to show coordination, fluency and control
through improved tension. They respond to varied stimuli, including a partner, and plan simple
movement patterns. They repeat patterned movements to be found in traditional dances with
some accuracy.
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