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Part 1 – PDP, SMART Goals:
	SMART
	
	Short-Term Goal:
	Long-Term Goal:

	Specific
	· What do I want to accomplish?
· Why do I want to accomplish this?
· What are the requirements?
· What are the constraints?
	My short-term goal is to begin learning British Sign Language (BSL) for the benefit of non-verbal children within my setting and future children or adults who are non-verbal that I may encounter. This will entail using authorised BSL resources, specifically, books and websites in addition to going on a course to support my learning. Nevertheless, I will have to find an available course that fits around my work and study schedule.
	My long-term goal is to complete my university course as it will aid my future career ambitions and facilitate my professionalism for the children I work with and my coworkers. To complete this goal, I will complete my assignments on time, reach the pass marks and gain the knowledge and understanding needed. Nevertheless, I don't have a lot of study session time around my working schedule during the week.

	Measurable
	· How will I measure my progress?
· How will I know when the goal is accomplished?
	I will measure my progress by creating reachable monthly targets, for example, basic words, two-word sentences, a full sentence or several new words a month. The goal will be reached when I have begun effectively communicating to children's needs in BSL.
	I will measure my progress through checklists created for assignments and feedback with pass marks. This goal will be reached when I complete my degree and graduate. 

	Achievable
	· How can the goal be accomplished?
· What are the logical steps I should take?
	This goal is achievable as I can learn gradually around my work and study schedule, along with I can access the required material. Furthermore, logical steps include discovering daily words used around the children within my setting, learning those daily word signs, connect words together and create full sentences.
	This goal is achievable as I will give myself minimum an hour to study each day around work, stay on track with pass marks and complete assignments on time. Furthermore, logical steps include completing plans for assignments, setting up study schedules, asking for support when needed and completing my assignments on time.

	Relevant
	· Is this a worthwhile goal?
· Is this the right time?
· Do i have the necessary resources to accomplish the goal?
· Is this goal in line with my long term objectives?
	This goal is relevant as it will benefit all the children in my setting especially the non-verbal children and it's a great communication method to learn for other scenarios outside the setting to support accessibility for everyone. I have the necessary resources to accomplish this goal including access to authorised resources and courses to facilitate my learning, as well as putting my learning into real-life scenarios with the children in my setting. This goal fits in-line with my long-term goal as it supports my future career working around children.
	This goal is relevant as it will facilitate my professionalism for the children I work with and my coworkers along with it supports my further education and career on top of the experience and knowledge I have previously gained. I have the necessary resources to accomplish this goal including working within a children's setting, a laptop and access to relevant resources, support around me and the time needed. 

	Time-Bound
	· How long will it take to accomplish this goal?
· When is the completion of this goal due?
· When am I going to work on this goal?
	It will take me a month to complete this goal as I will begin learning as soon as possible during my spare time around my schedule, but I will continue my learning throughout my career. 

	It will take me 2 years to complete this goal, therefore in 2027 I will graduate and I will work on this goal during Monday lectures and study sessions throughout the week.











Part 2 – Reflection and Reflective Practice:
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Part 3 – Written Essay:
When working in early years, there are significant aspects that need to be followed to become a successful professional practitioner especially when it comes to meeting the individual and inclusive needs of each child. Some of these aspects include professional values, communication, multi-agency work, observations, planning and the United Nations Convention of the Rights of the Child (UNCRC). 
One aspect of becoming a successful professional practitioner is professional values. Professional values according to Chen (2023) are elements and aspects of daily lives that are chosen to follow to hold standards and principles throughout daily lives, learning and work. Similarly, Cheung, Cham and Koo (2026) define them as beliefs and principles that are central to practice in education that guide people along challenges through decision making and ethical behaviours in parallel to keeping professional standards. This is built on by Tripura (2025) as they write that teachers play a fundamental role to guide children to strong ethical foundations and build strong informed societies in the future through the medium of professional values as well as the values of the organisation, curriculum and approaches to disciplinary. Students understanding of values is shaped through the interactions, rules and the learning environment of classrooms (Tripura, 2025). Furthermore, Movahedazarhouligh (2024) suggests professional values should work around early childhood inclusion, including each individual child's right to a range of activities and contexts regardless of participation abilities. Inclusion is a societal value that influences how school systems and programs offer young children's opportunities of involvement. 
Another aspect of becoming a successful practitioner is communication. Communication according to Soid, Faith, Fauzi and Norman (2025) is a process that is fundamental to relational interactions that allow information, ideas and emotions to be reciprocated. Therefore, the standard of communication plays a big part in being able to build successful relationships. Moreover Callanan, Anderson, Haywood, Hudson and Speight (2017) say to lead to good practice that involves planning of curriculum, assessment and monitoring and effective parent relationships there is a significant importance of communication between staff. In addition to this Chen (2019) suggested cooperation between schools and families is crucial for each individual child's healthy growth, especially children with complex needs. According to Chen (2019) research shows that for inclusive education a good teacher-parent relationship is beneficiary for the children's learning process. Moreover, children's effective inclusive education that is targeted and consistent requires successful communication and cooperation and a joint effort from both teachers and parents. Correspondingly, communication plays a crucial role when it comes to advocating for children. This includes protecting children's rights. In inclusive settings, it's important for staff to promote equity, social justice and respect for every child's right through advocating to give individual children and their families a sense of belonging and inclusion in this world (Moffat, Laureta and Rana, 2016). Arguably Peyton (2017) writes reaching effective communication and collaboration between settings and parents can be a challenge and requires effective systems in place only then consistency and communication will have a positive impact. 
One more aspect of becoming a professional practitioner is multi-agency work. Multi-agency work according to Atkinson, Jones and Lamont (2007) is promoting children's and young peoples' outcomes in an integrated way involving a range of professionals working together. In the same way, Spandagou, Little, Evans and Bonati (2020) say to be able to support the development and facilitation of inclusive opportunities for children with identified needs it is critical for educators to collaborate with a range of people including the child themself, their family, other staff and associated professionals. As well as the process of collaborating plays a fundamental role in supporting children to be able to access and take part in educational experiences that are relevant and meaningful. A main part of multi-agency work when meeting individual needs is safeguarding children from harm. Ball, McElwee and McManus (2024) define safeguarding as "protecting people's health, well-being and human rights, and enabling them to live free from harm, abuse and neglect." Multi-agency and collaborative approaches are needed for safeguarding, and multi-agency is considered a pillar for safeguarding children successfully. In Article 19 of the UNCRC is states that "The state must do all it can to protect children from violence, abuse, neglect, bad treatment or exploitation by their parents or anyone else who looks after them." (Ball, McElwee and McManus, 2024).
Furthermore, an aspect of becoming a professional practitioner is using observations. Observations are a professional skill used in everyday practice to be able to observe children effectively. Observations support practitioners to understand a child's development, learning and progress entirely. As a result of observations, we can reflect on practice and change to meet the needs of individual children by providing opportunities, support and teaching that is relevant (Chilvers, 2026). According to Louis (2022) observations look at children as individuals and how they are holistically progressing and any concerns can be identified. As well as observations provide practitioners with information on necessary details needed to make informed decisions to change appropriate actions and the learning environment to provide opportunities and experiences that will support individual children further. However, decisions should not be made from a stand-alone observation and can be taken place across indoor and outdoor learning environments (Louis, 2022). Furthermore, Bradbury (2014) suggests observations are a reliable way of building a picture of an individual child's knowledge, understanding, emotions, interests, and capabilities when they are partaking in daily activities. This information can then be used to create individualised plans to learning and create a collaborative approach with parents.
Additionally, an aspect of becoming a professional practitioner is planning. According to Woods (2017) planning is when practitioners decide what learning takes place as well as when and how it will take place in practice considering the possible routes, interests and activities that may take place without forcing possibilities. Woods (2017) also suggested planning is led by what practitioners know and understand of each child so it can be differentiated to meet the needs of individual children to facilitate the learning of all. Moreover Movahedazarhouligh (2024) writes when planning for inclusive activities and environments, individualised accommodations may be needed to facilitate learning through activities promoting participation and holding high expectations. This is supported by planning inclusive experiences for children's individual needs providing a sense of belonging and fostering friendships and relationships that are positive as well as facilitating development and learning for each child to reach their full potential. Callanan, Anderson, Haywood, Hudson and Speight (2017) suggests when it comes to curriculum planning, good practice consists of approaches that are adapted to individual needs and are flexible to follow interests that may not already be included due to creating more focused, purposeful and engageable activities that will facilitate learning effectively as well as approaches that are differentiated for age and stage of development. Curriculum planning is also strengthened by evaluation and observations that are on a regular basis. 
Lastly, an aspect of becoming a professional practitioner is using the United Nations Convention on the Rights of the Child (UNCRC). The UNCRC is a convention covering all aspects of a child's life, ensuring children have rights to civil, political, economic, social and cultural aspects as well as explains adults and governments must work together to ensure these rights are enjoyed by all children. In article 2 of the UNCRC it writes 'Every child has rights, without discrimination of any kind against the child, parent, or legal guardian' (UNICEF, 1992). According to Bourke (2023) children's basic rights are protected by legislations, however children with disabilities or support needs are not always given these rights. Therefore, fundamental effective inclusion in education includes providing children with rights under the UNCRC. In addition, Eurochild (2024) explains some articles of the UNCRC that involve children's rights to education without discrimination. Article 28 says all children's rights to education, article 29 writes children's abilities, respect for human rights and cultural identity should be developed, and article 23 states it should be ensured that children with disabilities receive special care, education, and training to support achievement in social integration and development. Moreover, Dell (2012) writes the UNCRC recognises all children have basic needs and it's their right to have these needs met to develop and reach their full potential. Within rights respecting settings, adults can make sure diversity and equal opportunities are addressed.
In conclusion, to become a professional practitioner these aspects must be followed to be able to meet the individual and inclusive needs of every child. Overall, by providing effective activities, experiences and working environments that facilitate all children's learning and development to reach their full potential, following individual interests, knowledge, understanding, emotions and capabilities.

References:
Atkinson, M., Jones, M. and Lamont, E. (2007) Multi-agency working and its implications for practice: A review of the literature. Available at: https://www.nfer.ac.uk/media/qy5hccud/mad01.pdf. Accessed on: 22 October 2026.
Ball, E.J., McElwee, J.D. and McManus, M.A. (2024) Multi-agency safeguarding: From everyone's responsibility to a collective responsibility. Available at: https://www.researchgate.net/publication/381414966_Multi-agency_safeguarding_From_everyone's_responsibility_to_a_collective_responsibility. Accessed on: 21 October 2026.
Bourke, R. (2023) Children's rights and their evidence as a force for inclusion in uncertain times. Available at: https://www.researchgate.net/publication/375318736_Children's_rights_and_their_evidence_as_a_force_for_inclusion_in_uncertain_times. Accessed on: 23 October 2026.
Bradbury, A. (2014) Early childhood assessment: observation, teacher 'knowledge' and the production of attainment data in early years settings. Available at: https://www-tandfonline-com.uwtsd.idm.oclc.org/doi/full/10.1080/03050068.2014.921371#d1e762. Accessed on: 22 October 2026.
Callanan, M., Anderson, M., Haywood, S., Hudson, R. and Speight, S. (2017) Study of Early Education and Development: Good Practice in Early Education. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/586242/SEED__Good_Practice_in_Early_Education_-_RR553.pdf. Accessed on: 21 October 2026.
Chen, C. (2023) Summary of Research on Professional Values. Available at: https://francis-press.com/uploads/papers/dQ8HScpA6ta7U8jj1LEXo4U6BHIUDsRcMijRZV39.pdf. Accessed on: 21 October 2026.
Chen, Y. (2019) Exploring the Role of Communication in Inclusive Education for Children with Learning Disabilities. Available at: https://www.researchgate.net/publication/336728510_Exploring_the_Role_of_Communication_in_Inclusive_Education_for_Children_with_Learning_Disabilities. Accessed on: 22 October 2026.
Cheung, K., Cham, C. and Koo, A. (2026) Assessing professional values in nursing education: adaption and validation of the Hong Kong nurse's professional values scale. Available at: Assessing_professional_values_.pdf. Accessed on: 21 October 2026.
Chilvers, D. (2026) Explaining the Observation, Assessment and Planning Wheel. Available at: https://birthto5matters.org.uk/wp-content/uploads/2026/08/Explaining-the-Observation-Assessment-and-Planning-wheel.pdf. Accessed on: 22 October 2026.
Dell, C. (2012) Children's Rights in the Early Years Setting. Available at: https://d20uo2axdbh83k.cloudfront.net/20141102/46889cc4f4e8ffb7aa641d07789bf752/ChildrensRightsintheEarlyYearsSetting.pdf. Accessed on: 23 October 2026.
Eurochild (2024) Inclusive Education for all children. Available at: https://eurochild.org/uploads/2025/04/Eurochild-2024-Flagship-Sub-report-on-Inclusive-Education.pdf. Accessed on: 23 October 2026.
Louis, S. (2022) Observing young children. Available at: https://files.froebel.org.uk/production/documents/FT_Observing-young-children_Pamphlet_INTERACTIVE_REV-2.pdf. Accessed on: 22 October 2026.
Moffat, T.K., Laureta, B. and Rana, L. (2016) Creating inclusive environments and catering for individual needs. Available at: https://files.eric.ed.gov/fulltext/EJ1240305.pdf. Accessed on: 21 October 2026.
Movahedazarhouligh, S. (2024) A Review of Quality Inclusive Practices in Early Childhood Education: What Works and How to Move Forward. Available at: https://www.researchgate.net/publication/381479310_A_Review_of_Quality_Inclusive_Practices_in_Early_Childhood_Education_What_Works_and_How_to_Move_Forward. Accessed on: 21 October 2026.
Peyton, L. (2017) Consistency, communication and collaboration in early years services. Available at: https://www-tandfonline-com.uwtsd.idm.oclc.org/doi/epdf/10.1080/13575279.2017.1308103?needAccess=true. Accessed on: 22 October 2026.
Soid, Faith, M., Fauzi, N. and Norman, E. (2025) Effective Communication in Building Healthy and Productive Relationships. Available at: https://www.researchgate.net/publication/387724975_Effective_Communication_in_Building_Healthy_and_Productive_Relationships. Accessed on: 21 October 2026.
Spandagou, I., Little, C., Evans, D. and Bonati, M.L. (2020) Inclusive Education in Schools and Early Childhood Settings. Available at: https://link-springer-com.uwtsd.idm.oclc.org/book/10.1007/978-981-15-2541-4. Accessed on: 22 October 2026.
Tripura, M.K. (2025) Values in Education: A Conceptual Study. Available at: https://www.ijfmr.com/papers/2025/1/38017.pdf. Accessed on: 21 October 2026.
UNICEF (1992) How we protect children's rights with the UN Convention on the Rights of the Child. Available at: https://www.unicef.org.uk/what-we-do/un-convention-child-rights/. Accessed on: 23 October 2026.
Woods, A. (2017) Child-initiated play and learning: planning for possibilities in the early years. Available at: https://www.taylorfrancis.com/reader/read-online/b06519d2-fd1a-47e0-9a83-96f9c48ccdee/book/epub?context=ubx. Accessed on: 22 October 2026.
	
	
	



image.png
Reflective Practice - [Feflective Practice:

The impartance of eflective pracice witin he Garly YEars. iy o rvesporia s svsts Mmoo oo s To st
Sy o 5o ndarstaning o i Fosen ant avars o your s hl

Refloctio

Fetccta 2ccorcin o Machos: i 023 i s by Doy “tr v [ S, Los 2073 sy ot it b s siomlrces ot Pppcaie
pertent an coatu cons derston o sny et o uspse fom ofknowledge nhe| [ 2,850 L, ST, S e ke sll s velaton,tiing]

[ v, Zrine (2035 sars Sch dfined tftecton 25 1 ation ond ‘ot
ot rftocting dtine ard afer an wvert. Sy, Hargroawen ond P 2073

enccly a~ soin o 1 uppon i i uncerstend . o plaing st he
furur to mprove an eohance expeicnces. Thoreors, n-actan refoction means beine|

s oo ety stopin 310 Ik 800t et you rs in an o |55, 30 &doeer ndsrsaning o onlo o reics o wty aconsond s
T 200 your aciams 304 ‘sings Blong i hcse of the paape you /o[ (1% 190 1101 1 sk o ot e and e imovoenent oy, ko,
2apansible for and your calleagues. Reflection (3 used iy but can 8lso be SOMEUNG | | o from theorists Dewesy and Schon's work. 16 defined ass “Assessing and evaluating

[rovc 1o ovluate onts. Reotion Hips gaing it on how ( postisos| [
imorcwo pracics Carol Thompsor. 2021 Arsualy Thempson (2021) etos thocrist

e of orkong, oher indviusly o o 3 " Refecte oracice shoud oo o
Jcontinious oo of inng and anabaine wen 8 fesult of QUESuOMInG, ScepnS
[devsioping i imorevng

b o a sl impacs to oo e stucs o and defnton of retcton bt

oy o i e e ey 1 et 2o el et s o [Tigorss
Early Years Importance: i Kol Rohasions oot o o Doty o w0t ok dfionof "
eactus pr sy yors 3 otecion o | foriton a cor consieraton of ny b o suppess 0 of keolsae
Stacice (860 o angaging 2o for e c i o uscessty v 1o, | (I h o it suopor 47 h o oncluions o whch o (v s
kg Chien i aeelapment il be Taciatec when there 1 sustained | (K. 1210y Thaerrs, awy defined eHocton o wha . s puroose an 5 i

il b e s cngagements with e wertd xcun om 3§ | e Gemacracy. Dany s areeed 1 ho 50ughs are Sondscted a7 o your|
ollows (o e own st ans porepoctos (Caft a7 Paigo-Smih, 20111 s 1o cto h acaton. (ATTh, Pl e, Gl aml K, 2023, O
Wogari says s lsaring W thia s aro tirkng 974 msrasta e | i ater hanc, Sehon (1963 sy ofsction mokvr sracitoners comin 1 barers o
ovaloped provdod by adis a7 chcon’s successtol sngagarant. Litaron ot o1 | [1sing coseriations it practce ea.iing n snswars o overcors thosa barars. Kol
ovelaped on s sdgesting s isten g 1o ch e an e o ren stening | |[1524) asda oot U usn the el sam ncycls. T el prsctionar aczord
o onch ot g o, Toginer ths s ok omphsiss hat | [ Kol (1584 13 prrsan w1 o i1 1xpeces I o 404 ity 10 10
o 8 social crvianment iiar's knawleds a7 uncerstancing ore fochtatsd. | [dfrentsceniron it e are. Therefore Kl - o the <l o ticos
ractions for chien's cevelapmant s wicey ocogse 25 1mpoan:f St 1| (a5 st S’ (1983 work s s pernces i bl 1 5. sl 105
lon's etracson &nd chiren's arscions withcach othar ar sueossst o | i stuatons o, o, T, Gl and Ker 20231 T o conepts s o
icon il facats h hlstc deveiopmont ety Sharcd hink g con iso | oy are Kol sxpeneit et ey (<ol 064, Giobe relacte ey (Ciche, | anc
e fecoged 5 snored recion 1 o arather mpoan: element (0 afectva | [Schans i tyaes of ot pract o -2 an on-actcn retacton. 1668 conceots

il oaring oy 07 ofsctie sl raatec by Dave Kol suppartng understandin fearing and ot practic. I ads o ho o hat poosla oo and rssts
now Knowlodo o Sxparsnces an pracsco slong wih Cotomining what now knowlsdEo s parsnen:  the end how 9 920194 o ol racie. B 2dding theso s and
riolcics to sxporiances 8 sctions lans, ¢ 2stos now WOKING Haclces ac 1EUng &o/onmarts and o ren's olstc deveooment. Howoer, 3 disaduantage s dospar

. P! only 50 N T ' s, (et of oo, 2020, S, Gol e Now (0221 st e ok, st ofoct rscics . oo o1
<t etsction, mantal - mor R, ACade 1 A AN 1390 AEISE8, 531l A pof el GeveIapt, W 2 ol 5 mpotan o kne smosns,
g w81 el haath a1 o £ forcrn, of Gevelapmant s, Th 8 514G GOGep  -gctcn anclor-acton et Sraat by Son. noath s ttons
Garning 13 e UBon U.ng st 37 U BCUCS SUPPOTLNG UFE IBGACE W Th PO Enges o BT (2 MPac 1a211ng N or 136 baar earing f tudents (UCD.
eicring nc Losnivs, 2075,





image2.png
References:

+ Amrosh, F., Peel, R., Tiemo, T., Gilani, A. and Kenji I. (2025) A Review of Theories related to the Psychological Reflection and Growth of Education Practitioners in Higher
Education. Available at:
Accessed an: 17 October 2026.

+ Brock, A. (ed) (2015) The carly years reflective practice handbaok. London: Routledge. Available at:
Accessed on: 15 October 2026.

* Craft, A and Paige-Smith, A. (2011) Developing refloctive practice in the early years. 2d od. Maidenhead: Open University Press. Available at
Accessed on: 15 October 2026.

* Dewey, J.(1910) How we think. Boston: D. C. Heath. Accessed on: 17 Octaber 2026.

* Galli, F. and New, K.1. (2022) Gibb's cycle review. Emotions as a part of the cycle. Available at:

Accessed an: 18 October 2026.

+ Gordijn, F., Eernstman, N., Helder, J. and Brouwer, H. (2021) Reflection Mathods. Available at:
Accessed on: 18 October 2026.

* Greenwood, A. (2023) Librarians as Teachers: A Reftection on Practice, Identity and the TPACK Framework to Enhance Professional Practice. Available at:
Accessed an: 05 October 2026.

* Hargreaves, J. and Pags, L. (2013) Reflectivo practice. 15t ed. Polity Press. Available at:
Accessed on: 05 October 2026.

* Hayes, C., Hudson, R., Daly, J. and Duncan, M. (2025) Devoloping as a reflective early yoars profossional: a thematic approach. 3rd ed. London: Routledge. Available at:
Accessed on: 13 October 2026.

* Lewis, A\V. (2013) Reflective Practice: What is it and How do | do it? Available at:
13 October 2026,

* Machost, H. and Stains, M. (2023) Refiective Practices in Education: A Primer for Practitioners. Available at:
13 October 2026,

+ Thompson, C. (2021) Reflective practice for professional dovelopment: a guide for teachers. 1t ed. Taylor and Francis. Available at:
Accessed an: 13 October 2026.

* UCD Teaching and Learning (2025) Reflective Practico Models. Available at: Accessed on: 18 October
2026.

« University of Cumbria (2020) Gibb's Reflective Cycle. Available at: ed on: 18 October

2026.

* Welsh Government (2026) An Introduction to Reflective Practica in the Early Years - Curriculum for Wales. Available at:
Accessed on: 12 October 2026.

+ Zibéniens, G., Butivilas, T., Bybys, R, Golomer, . and Tameliane, R (2026) ‘Betwoen Action and Awarenass: Exploring Raflective Pathways n Preschool Educarion’,
Education Sciences, 16(2), . 206. Available at: ‘Accessad on: 07 Qctober 2026





