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	[bookmark: cysill]Develop your critical evaluation skills, this will help you sustain an argument.
	I have developed my critical evaluation skills to sustain arguments.
	Page 17.

	Elaborate in more detail on specific lines of enquiry to ensure you have explored all counterarguments in more detail.
	I have elaborated on specific lines of enquiry to ensure I have explored all counterarguments in more detail.
	Page 16.

	Avoid being overly descriptive.
	I have avoided being overly descriptive.
	Pages 14-20.












Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
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Part 1
Word count: 2001
	Professional Experience Template 1
	Bridging - Linked to ECAD5008

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During my teaching practice, I engaged in a bridging experience which focussed on Assessment for Learning (AfL). The aim of the 'Test' phase was to trial, reflect on and develop my use of AfL strategies in a range of contexts. I used a range of different AfL strategies which included questioning, co-constructing success criteria, no hands up, think-pair-share, thumbs-up-thumbs-down, and the use of whiteboards to check for pupils' understanding of the learning. Estyn (2018) states that AfL offers teachers a more accurate picture of pupils' capabilities. My use of AfL strategies were recognised during my lesson which was observed by my Network Leads and in my end of placement report which was written by the class teacher. 
 


	What have you learned?
	By using AfL strategies within classroom practice, it allowed me to monitor pupils' progress and assess pupils' understanding during activities. Also, I was easily able to identify and adapt to immediate misconceptions by addressing the class and revisiting key areas of learning to clarify understanding. I began a lesson by asking the pupils to answer the problem on the board using their mini whiteboards and only showing their answer to me when I instructed them to. This allowed pupils to work independently and show me their workings and informed me to adapt my lesson to ensure all pupils were supported to progress in their learning. As a result of this, the lesson was adapted for the children to answer different column addition problems using their mini whiteboards, and then I would randomly select pupils to inform me of each step I need to take to successfully answer the problem. To check the pupils’ understanding of column addition during the plenary of the lesson, I answered a question incorrectly on the board and asked the pupils if it was correct. The pupils used their mini whiteboard to tell me that I was incorrect and then explained where I had made mistakes and what I should have done to achieve the correct answer. The importance of knowledge of student misconceptions is highlighted in the Great Teaching Toolkit (Coe et al. 2020). I have developed my understanding and articulation of purposes and practices for assessment by using the information expressed by the pupils to decide if I need to recap information or move the lesson on. 
 


	What next?
	In my next placement, I will continue to use AfL strategies to assess pupils' learning and address misconceptions within the whole class. I believe that think-pair-share is useful as it helped learners by providing them with thinking time and allowing them to share their ideas with others. Although, I would adapt my practice by including AfL strategies for individuals as well as whole class. For example, I would use lollipop sticks to randomly select pupils. This was also suggested by my Network Leads as further action to improve my practice. To continue my professional learning, I intend to read Inside the Black Box (Wiliam and Black, 1998) to gain a better understanding of how to raise academic attainment through assessment.
 




	Professional Experience Template 2
	Christmas Truce

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	The children were learning about the Christmas Truce to write a letter as a soldier during that period. To introduce the children to the Christmas Truce, I began by presenting the Sainsburys 2014 Christmas advert which focused on it. After watching it, the pupils were encouraged to discuss what they noticed in the advert and think about how the soldiers felt during and after the Christmas Truce and what gifts might have been exchanged. The class were then split into two groups, one group was 'Britain’, and the other group was 'Germany.' They re-enacted the Christmas Truce by shaking hands with each other, singing carols, and exchanging gifts. During the plenary, pupils thought about and discussed how the Christmas Truce would be different if it happened in 2022. Estyn (2019) supports this approach as effective practice has shown that innovative learning strategies engaged learners by making the learning come alive.

	What have you learned?
	Introducing new learning with a visual stimulus supported the pupils to see what happened during the Christmas Truce. This was able to prompt discussion between the children. When questioning the pupils to check for understanding, they were confidently able to identify the details of what they had seen. During the re-enactment of the Christmas Truce, I noticed that all pupils were enthusiastic to participate including pupils who are normally hesitant. The children were able to explain each detail of the event such as shaking hands, singing carols, and exchanging gifts prior to performing. This imaginative approach to learning supported all learners needs and aided them to consolidate the learning as they were able to use this knowledge to write a letter as a soldier in 1914 in thorough detail. The pupils were also able to compare the differences if the Christmas Truce happened in 2022, they discussed what songs would be sung now and what gifts would be exchanged. Therefore, the learning was scaffolded to guide and structure the pupils’ thinking. The pupils had previously learnt the features of an informal letter in their guided reading lessons which supported the foundation of this lesson. The content required to write the letter was taught through a blend of teaching approaches that supported all learners including visual, auditory, and kinaesthetic to be successful. Effective practice shared by a school has highlighted the importance of a creative curriculum as practical activities can develop positive attitudes towards learning (Estyn, 2018).

	What next?
	During my next placement, I will continue to use a range of blended learning experiences to support my learners as it involves a holistic approach to learning that can develop the confidence and enthusiasm of pupils. To further improve my approach to this, I will incorporate the development of digital competence skills by encouraging students to research online and present using software. To extend my knowledge on blended learning experiences, I will use Dewey's research (Mason, 2017) to support my planning as he argues that children learn best through a hands-on-approach and practitioners should act as a facilitator to develop the independence of pupils.






	Professional Experience Template 3
	A Soldier’s Life

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	Pupils learned about how soldiers lived during WWI. Therefore, the focus of the lesson was the Humanities Area of Learning and Experience (AoLE). However, their task involved identifying and selecting information to answer comprehensive questions which focuses on the Languages, Literacy and Communication AoLE as I wanted to support the development of their literacy skills as well as focus on the theme (WWI). As part of the lesson, the children read a text ‘A Soldier’s Life’ which created an authentic context for pupils to transfer their literacy skills. This is supported by the Welsh Government (2020) which states that the curriculum should provide a breadth of learning, drawing together a range of experiences, knowledge, and skills across a range of contexts, topics, and activities, making links across AoLEs.

	What have you learned?
	At the beginning of the lesson, I asked the children if any of them would like to read a paragraph of 'A Soldier's Life’ rather than reading the text for them. I noticed that the first pupil to voluntarily participate was a pupil who is often less confident to read than others. However, the pupil read the first paragraph clearly and with expression. This encouraged more children who also lack confidence in their reading to raise their hand to read a paragraph aloud. This taught me that all learners all can attain high standards when the learning is based around real-life experiences. In this case, the children were interested to learn about how soldiers lived during WWI. After reading the text, the pupils discussed the living conditions that WWI soldiers endured, and then had to complete a comprehensive task based on the text they had just read. During the lesson, I noticed that the pupils were self-assured to use the literacy skills they had already developed such as highlighting the relevant information and inference to answer the questions regarding the text 'A Soldier's Life.' The pupils were more engaged and enthusiastic as their comprehensive task linked to their topic. This is supported by Donaldson (2015) who argues that teaching needs to be directly related to pursing the curriculum purposes, exploiting opportunities to apply and make connections in learning in authentic contexts. As a result of this, I have a deeper understanding of the impact of planning lessons that promote cross-curricular theme learning opportunities across areas of learning and experience.

	What next?
	At my next placement, I will continue to exploit subject disciplines in areas of learning to engage pupils in their learning through authenticity and support them to transfer their skills and knowledge. I would alter my approach to this with my next placement class by encouraging the pupils to engage in a cross-curricular project. I will continue to improve my ability to create authentic contexts for learners by working with external agencies to organise educational visits and visitors to enhance the learning. To extend my knowledge, I will research findings from national thematic reviews such as Estyn (2018) which suggest that excellence in teaching combines highly effect pedagogical strategies with contextualisation within different subjects.






	Professional Experience Template 4
	Cross-curricular themes

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	The theme being covered was WWI and I was able to deliver a creative task by providing opportunities for pupils to produce artwork reminiscent of that period. The pupils created their own soldier silhouette art. Firstly, the children looked at and discussed examples of WWI soldier art to help them visualise what they would be creating. I also modelled each step of creating the WWI soldier art, thus the children had multiple WAGOLLS to refer to. These clear, structured success criteria ensured that pupils were able to be independent. Then, the pupils painted a grey background to represent the sky and traced soldiers on black card and cut them out. I planned this lesson as I believe it is important for children to develop cross-curricular skills within their learning as highlighted by the Welsh Government (2019). For example, the theme of my lesson focused on the humanities AoLE, but children engaged with art as well.

	What have you learned?
	During the lesson, I noticed the children thoroughly enjoyed linking their humanities theme, WWI to an expressive arts lesson. The pupils had previously learned about how soldiers lived during WWI. Therefore, they were able to express their knowledge through application of their creative skills. This particularly supported pupils in my class who prefer creative tasks rather than written tasks as a lot of the theme lessons I taught focused on developing literacy skills. Therefore, the difference made the learning more engaging. I have developed my practice as I understand the importance of implementing cross-curricular themes within an Areas of Learning and Experience. I engaged with the principles of curriculum design (Welsh Government, 2019) by focusing on provision of learning experiences as pupils engaged with art as a stimulus for their learning. In addition to this, I shared resources with my class mentor as he suggested that the pupils traced over a picture of a soldier, whereas I created stencils of soldiers for the children to use. We agreed that the children could choose what they would like to use to create their soldier. I also noticed that many of the lower ability students used my stencils for their soldier. Therefore, all students were able to complete the task which boosted their self-esteem.

	What next?
	When I teach in future classes, I will continue to use cross-curricular themes to plan my lessons. It helped my learners in my class as they were able to experience WWI through different experiences. Thus, pupils were more enthusiastic as an innovative approach was used to plan the lesson. However, I would improve this approach by ensuring all my theme lessons are connected to various AoLEs to create more diverse and inclusive learning for all pupils. To extend my knowledge on cross-curricular themes, I will research effective practice by Estyn (2018) who support the use of enriched experiences to develop skills. This will support me to specifically focus on integrating the development of literacy, numeracy, and digital competence regularly in lessons as research has shown that these skills lay the foundation for learning.




 














Part 2
Word count: 3035
This assignment will critically reflect on my progress in planning, preparing, and teaching lessons that incorporate employing a broad repertoire of teaching approaches, and justify how this area can be developed to improve my practice. The Curriculum for Wales (CfW) suggests that practitioners should understand the research of which the pedagogical principles are based upon and consider which approaches should be employed to support pupils to fulfil the four purposes (Welsh Government, 2023). This is also supported by Donaldson (2015) who has highlighted this as a crucial aspect of good teaching and learning as he argues that practitioners should create stimulating environments for pupils to transfer knowledge and skills to create connections, and fully engage with the learning.

Throughout my professional teaching experience, I have implemented teacher-centred and learner-centred approaches to ensure that all pupils can access and benefit from the learning to progress and achieve high standards. My planning has been influenced by theorists such as Hattie (2023) who implies that direct teaching which involves clear success criteria, modelling, questioning and formative feedback can build the foundation for and scaffold learning. In addition to this, I have also utilised interactive methods within my teaching as suggested by Dewey (Williams, 2017) who argues that learning should be a process of active engagement which allows pupils to explore concepts firsthand. As a result of merging teaching approaches, learning can be solidified.

During a professional discussion with my mentor, I was set a target to cater for various pupil learning styles including visual, auditory, and kinaesthetic (VAK) when planning and resourcing lessons as a way forward for future teaching. This is supported by Gardener (Tabari and Tabari, 2015) who suggests that each individual processes information differently. Thus, teachers should present learning materials using various methods to enhance all pupils’ ability to understand.

My practice has been transformed by employing a broad repertoire of teaching approaches. Research by Chambers and Timlin (2019) has supported this as it has shown that effective learning can be achieved by practitioners who blend learning experiences which can include constructivist approaches, direct instruction, child-centred and enquiry-based learning. 

During the planning a of a lesson based on the Christmas truce, I made the informed decision to introduce the content to the pupils using a video to act as a visual and auditory stimulus as my intention was to entice the students. Mayer (2024) would agree with the use of a video to introduce a new concept as his theory implies that multimedia can support the simultaneous cognitive processing of information which can enhance the learning and create a deeper understanding. Thus, allowing learners to build various mental representations and connections between them. This is also supported by cognitive load theory as Sweller et al. (2018) argue that presentations should be structured to aid students to assimilate content into their schemas. Consequently, reducing cognitive overload and maximising the ability to retain the relevant information required. However, throughout the preparation of this lesson, the concept of questioning and interaction was also considered. Vygotsky (Newman and Latifi, 2021) would disagree with solely utilising the video as the introduction, and instead suggest that the video should be used to prompt a discussion rather than be used in isolation. Vygotsky (Eun, 2019) argues that social interactions support cognitive processing as the Zone of Proximal Development (ZPD) can scaffold learning. For example, although all pupils viewed the video, not all may be able to identify the details of the Christmas Truce when questioned. To overcome this, Vygotsky implies that a discussion with their peers acting as the More Knowledgeable Other (MKO) may support pupils who are having difficulty comprehending the new content (Smolucha and Smolucha, 2021). Vygotsky’s theory is supported by Al-Zahrani and Al-Bargi (2017) who suggest that teachers should question pupils after engaging with stimuli to elicit reflection and assess their knowledge and understanding. It is evident that meaningful learning can occur when practitioners integrate teaching approaches to facilitate learning. As a result of using a video to introduce new information to the learners, pupils discussed the content of, emotions and thoughts surrounding the video. When questioned to check for understanding, all pupils were able to answer confidently. 

[bookmark: _Hlk161935674][bookmark: _Hlk162017754]In addition to this, to further enhance the learning, pupils carried out a re-enactment of the Christmas Truce based on their knowledge and understanding of the video. Thus, another creative approach to learning was added to the lesson which encouraged pupils to be expressive and enthusiastic. Research by Rosenshine (2012) has evidenced this decision as it has shown that the most effective teachers implement practical activities after the initial material has been mastered. Experiential learning is supported by Montessori who emphasises the importance of an interactive environment where self-directed exploration can occur (Mavrič, 2020). Montessori (2020) argues that education should avoid limitation of itself and rather seek for new techniques that can also aid holistic development. Hence, the requirement of employing a broad repertoire of teaching approaches is vital to ensure the transmission of knowledge is articulated and has purpose. Effective practice shared by a school (Estyn, 2019) has supported Montessori education as it has highlighted how bringing learning to life through innovative approaches can develop the confidence of pupils who are often unwilling to participate in academic or social activities. Piaget would also agree with Montessori as his theory emphasis how active exploration can influence cognitive development (Babakr, Mohamedamin, and Kakamad, 2019). Piaget implies that children can only progress through stages of development when opportunities are provided for them to construct their own schemas and create connections between their learning (Pakpahan and Saragih, 2022). Therefore, learning is dependent on play-based interactions rather than the transmission of information. On the other hand, Hirsch would disagree with Montessori and Piaget as he argues that direct instruction lays the foundation of academic achievement for all learners (Derry, 2017). Hirsch (2020) suggests that whole-class approaches implemented into a core curriculum would be more beneficial than the CfW which aims to support each school to develop their own curriculum (Welsh Government, 2020), as a common body of knowledge would be shared. Consequently, tackling social injustice as children from disadvantaged backgrounds would have access to essential content and skills and thus, provide equal opportunities. Research by Didau (2014) has supported this as he implies that the socio-economic status of a child can affect their academic attainment, and pupils who do not suffer from cultural deprivation are more likely to succeed in their studies than their disadvantaged peers. Therefore, direct teaching should be used to help close the attainment gap. However, it can be argued that without identifying and supporting the individual needs of learners, these pupils may not be able to effectively engage and progress with the learning (Welsh Government, 2020). As well as this, Hirsch would be supported by Zhang et al. (2022) who also argue that explicit teaching through direct instruction can support students as they are given more opportunities to respond and ask for further guidance, and thus support practitioners’ readiness to anticipate and address learner misconceptions. Controlled studies which involved various forms of direct instruction including providing answers, watching demonstrations, and listening to explanations have evidenced their claims as the learners who received this teaching demonstrated greater understanding of the content than those who learned through practical activities (Zhang, 2019). It is evident that a hands-on approach and direct instruction can both be beneficial for the consolidation of learning and can provide the most opportunities for effective learning to occur. To overcome the reliance of a single approach to teaching and learning, Bruner (Greenfield, 2016) suggests that teachers should implement discovery learning within their lessons through guided inquiry and scaffolding. His theory implies that pupils should be provided with opportunities to independently obtain knowledge themselves as they continue to build on prior knowledge (Ozdem-Yilmaz and Bilican, 2020). To enhance this learning, the role of the teacher is to act as a facilitator who models the success criteria and encourages pupil participation through open-ended questions (Smagorinsky, 2018). Consequently, leading to development of problem-solving skills and increased understanding. The employment of a broad repertoire of teaching approaches allowed the pupils to apply their knowledge and understanding in various contexts which helped to consolidate their learning. Thus, all learners confidently used their knowledge of the Christmas truce in the following lesson where they wrote an informal letter as a soldier in 1914.

Furthermore, it has been argued that play-based learning can be essential for holistic development as play can support children to become self-aware and build the foundation for lifelong learning and high levels of well-being (Welsh Government, 2019). This is supported by Article 31 of the United Nations Convention on the Rights of the Child (UNCRC) which states that every child has the right to play and participate in a variety of cultural and artistic activities (UNICEF, 2019). Research by Estyn (2018) has also highlighted the importance of a curriculum where teachers can adopt creative approaches to nurture learners’ ambition and positive attitudes towards learning. Similarly, the Te Whāriki approach highlights the importance of a learning environment where play is perceived as meaningful and spontaneity is appreciated (Ministry of Education, 2017). The Te Whāriki approach is also supported by Emilia who implies that children should be provided with opportunities to create their own play to develop and enhance relationships and creative thinking (Senent, Kelley, and Abo-Zena, 2021). Thus, encouraging the natural curiosity of pupils. Lewis (2016) argues that the change from sedentary practice to more active learning is more effective for children. However, Hattie (2012) disagrees with implementation of play-based pedagogy due to a lack of validity when assessing pupils’ learning. This is supported by Pyle et al. (2020) who imply that standardised testing requires students to achieve specific targeted skills which do not correspond with play-based learning approaches. Therefore, play-based learning may not be as effective as didactic teaching for practitioners monitoring pupils’ progress. As well as this, Ashari and Hushairi (2018) argue that a lack of play material can also be an issue. Hence, some teachers may have difficulties gathering the resources required to implement play-based learning which involves exploration and manipulation (Beuilby, 2023). Nolan and Paatsch (2018) suggest that practitioners should negotiate their allowances in the school budget to purchase additional resources. In addition to this, research by Taylor et al. (2015) has shown that teachers do not often perceive play as a balance between continuous, enhanced, and focused provision, and therefore, employ didactic methods to avoid a decline in literacy and numeracy standards. Thus, play within an educational setting can be misunderstood. This is further supported by data collected from semi-structured interviews which claims that teachers have insufficient knowledge of play-based learning and do not have the practical skills to apply it within their practice (Khalil et al. 2022). Although, Clayback et al. (2023) report that teachers have expressed their desires of the knowledge base to successfully implement play-based learning. Consequently, reducing the amount of stress caused by the implementation of a new strategy. To overcome this, Siraj and Kingston (2014) suggest that practitioners should be trained to plan and structure pupils’ learning experiences and environment by focusing on experiential learning rather than play. Subsequently, enhancing independence as a sense of ownership of the learning process is formed.

Moreover, whilst employing a broad repertoire of teaching approaches has helped to transform my practice by supporting the engagement and enthusiasm of the whole class, various learning styles should also be considered during the planning, preparation, and teaching of my lessons to support the development of individual pupils. The VAK learning model suggests that pupils have a preference to how they absorb and retain information (Kusumawarti, Subiyantoro, and Rukayah, 2020). Siregar (2018) implies that practitioners should utilise the VAK learning model as it can accelerate learning as explanations and experiences are engaging and suited to pupils’ preferences. Thus, allowing teachers to tailor their delivery of lessons to directly meet the needs of learners. Personalised learning is supported by the Welsh Government (2020) which suggests that effective pedagogy is dependent on a detailed understanding of child development. Practitioners should explore and reflect on which teaching approaches are most effective in supporting the learning within a specific context and inquire regarding the impact this has on pupils. Effective practice shared by a school (Estyn, 2020) has shown that a personalised curriculum can be implemented through the involvement of students as partners in learning. The school reported that this can have a positive impact on learners’ self-esteem as a sense of responsibility is created which can encourage pupils to take risks and exceed their expected levels. Hence, the personalisation of the learning can support pupils’ well-being as their views concerning their learning are valued and taken into consideration which can encourage them to achieve high standards. Despite this, research from the Education Endowment Foundation (2021) has reported that practitioners should be aware that pupils’ preferences to learning are flexible, and they are unlikely to have a single learning style. Consequently, the restriction of learning connected to their style may hinder their progress. This is also supported by research conducted by Siraj-Blatchford et al. (2011) who argue that pupils who are perceived as clever are reinforced by practitioners to develop their self-efficacy and become active agents of their academic achievement. Whereas children who experience learning difficulties are more likely to develop a negative self-image and lose motivation towards learning as a sense of weakness is reinforced. Thus, implying that labelling pupils can cause the belief that their failures are because of their learning styles. To accommodate learning styles without forcing a singular preference upon individual pupils, I will implement pupil voice, reflective approaches, and differentiation. This is supported by Sternberg and Krauss (2014) who suggest that various learning styles are effective in different phases of the learning process. Therefore, teachers should encourage students to diversify their learning styles to maximise the opportunity to learn. 
[bookmark: _Hlk162369332]
I have employed a broad repertoire of teaching approaches throughout my practice by incorporating teacher-centred and child-centred strategies within the delivery of my lessons. Multimedia and experiential learning have had a positive impact on the pupils’ learning as they have helped to stimulate discussions and improved retention of information (Bradberry and De Maio, 2019). Hence, supporting the increasement of pupil motivation and engagement. The use of direction instruction has also supported pupils to respond to questioning and formative feedback to improve their knowledge and understanding (Mason and Otero, 2021). Mixed teaching approaches are supported by Coe et al. (2020) who suggest that teaching is too complex to exclusively adopt one method that can be applied universally. Instead, teachers should have a deep understanding of their context, reflect on their practice, act upon it, and inquire suitable teaching approaches for their learners which can enhance professional development.

Following critical reflection, the consideration and support of individual learning styles is evidently required to further develop my practice. One aim that I have set to achieve this goal is to include pupil voice within the planning process. Pupil voice is supported by Freire who suggests that pupils and practitioners should engage in mutual discussions to express their perspectives and co-construct knowledge (Maini, 2022). Rogers would also agree with Freire as he emphasises the importance of the individual needs of pupils and argues that teachers should respond empathetically to pupil voice (Arnold, 2014). The use of pupil voice will allow me to gain a deeper understanding of which of my implemented strategies are benefiting the learners and accommodating their learning styles and which are causing no benefit to them. Subsequently, allowing meaningful adaptions to occur which may result in higher academic outcomes.

In addition to this, another aim that has been set to achieve this goal is the implementation of reflective approaches within my practice through the employment of Brookfield’s model of reflection (Béres and Fook, 2019). Brookfield (2017) suggests that teachers should critically reflect upon their practice based upon the viewpoints of and feedback from themselves, learners, colleagues, and theoretical literature. This will also support my use of pupil voice as I will gain and respond to perspectives of pupils. Therefore, I will be able to adapt my planning to incorporate suggestions to improve the effectiveness of learning. Brookfield is also supported by Barnes (2018) who implies that staff should engage with peers to discuss teaching approaches. As a result of this, a shared vision will be created between all key stakeholders involved in the learning process which will also be more inclusive.

The final aim that will be set to achieve this goal is to differentiate learning to ensure all pupils can access it. Differentiation provides the opportunity for all learners to be successful as their learning styles are accommodated for which can close the gaps in learning (Demir, 2021). Thus, improving metacognitive skills which can encourage pupils to respond to various teaching approaches. Moreover, Malacapay (2019) argues that differentiating the learning can also encourage pupils to challenge themselves and take responsibility for their learning. This is supported by Bloom’s Taxonomy (Chandio, Pandhiani, and Iqbal, 2016) which enables pupils to progress through different levels of complexity which can allow them to master content and develop their higher order thinking skills. Consequently, differentiated learning can support children to become ambitious, capable learners who set themselves high standards and seek and enjoy challenge as set as an aim of the CfW (Welsh Government, 2020).

As a result of achieving these steps, my practice will be improved as the diverse needs of learners will be met without confining solely to one learning style. Thus, increasing the depth of my understanding of my selection, use and justification of imaginative teaching approaches for the benefit of each learner (Welsh Government, 2019). This emphasises the significance of engaging in critical reflection on personal practice as it can enhance awareness of strengths and areas for development within their approaches to teaching and learning (Saric and Steh, 2017). Therefore, allowing practitioners to implement change to refine the learning process. The role of the reflective practitioner is highlighted by Maisey and Campbell-Barr (2021) who suggest that reflective teachers should acknowledge their personal, social, and emotional responsibility for modelling and establishing collaborative relationships to pupils who are continuously observing them. Consequently, enhancing holistic development. 
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