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Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?




















This essay will focus on the teaching of the Welsh language within the English medium sector of education. There will be references to the Basque model including any changes that would need to be implemented to the teaching of Welsh in the English medium sector if the Basque model were to be adopted in Wales.  The purpose of the Basque article is to highlight the approach and opportunities that citizens have to become multilingual and learn Basque while engaging with the opportunities that are available to teachers. If the Basque model were to be adopted in Wales it would also be split into three categories including the A-model; instruction would be given in English with three hours of Welsh taught a week which is very similar to an English medium school in Wales, B-model; receiving instruction in Welsh as a subject and 30% to 40% of the curriculum would be taught in Welsh and the D-model; instruction through the medium of Welsh with English as a compulsory subject (Hopwood at el, 2018). In Wales, there has been no significant increase in good standards of Welsh second language and the standards in Welsh are poorer than in any other area of the curriculum (Estyn, 2004). However, Baker (1995) found that there is definitely a positive approach towards bilingualism in Wales when he carried out his research with 11-14 year olds. 

The Basque model involves pupils who leave school at 16 do not sit any examinations and instead receive certificates for the courses they have ‘passed’, this includes the learning of language. This approach is supported by many linguistics who claim that speech is the primary form of language and that any writing is then dependent on speech (Cook, 2008). However, despite evidence supporting this way of education it would not be suitable in Wales, as pupils who leave school at 16 leave with GCSE qualifications or BTEC equivalent. There is huge pressure on schools across Wales for better test results and inspection records that often children are being taught what is needed for the test not what is needed for real life situations. Estyn (2007), supports this as they discovered that the time allocated to teaching Welsh second language was less than what was recommended by examination boards. This could be due to pressures of achieving high marks in national test in other ‘core’ subjects such as Mathematics and English. If this approach was to be adopted in Wales then there would need to be an effective and reliable method to measure pupils’ achievements of Welsh to help schools reach expectations and ensure the teaching they are providing is working and meaningful for the pupils.  The Basque model states that model A schools are becoming less popular with more parents wanting their children to attend B and D model schools as language transfer is more successful (Hopwood et al, 2018). The Welsh government has set a goal to have over a million Welsh speakers by 2050 (WAG,2017a), for this be successful Wales would need to adopt B model schools and then transition into predominantly D model schools. The opportunity for this to happen would rely heavily on education. Teachers and teaching assistants would need to develop their own confidence alongside their knowledge and understanding of the Welsh language. Children would need to have more frequent opportunities to hear and practice Welsh outside of the classroom in real life situations. Estyn (2007), found that there were very limited opportunities for children to hear or practice Welsh outside of their Welsh lessons, as a result this will have a negative impact on the children’s attitudes and knowledge of Welsh. 

The success of the Basque model developed when the Basque Government established a range of courses for practicing teachers which varied from full time to part time for up to three years and teachers can attend refresher course for three to four weeks (Hopwood et al, 2018). There is a similar opportunity for teachers in Wales who can attend a sabbatical scheme to help improve their Welsh language skills and develop understanding of teaching through the medium of Welsh or bilingually (WAG, 2017b). The Welsh government currently fund the sabbatical scheme for teachers and teaching assistants. However, this is dependent on the school being able to release a member of staff for three months to attend this course. Despite this scheme being used to develop teachers’ knowledge and understanding of the Welsh language, it would be very difficult to give the same opportunity to all teachers in each school. As a result, this could then leave a large gap between teachers’ knowledge and confidence in teaching and speaking Welsh. This could then also limit the opportunity for a continuum of learning of the Welsh language for pupils throughout their time in education and how they could use Welsh in their futures. There is also the question of how sustainable this scheme is for Wales; can the government continue to fund this scheme for all our teachers and teaching assistants while also providing a refresher course? There is argument that maybe a more economically effective approach would be to apply more training in the Welsh language to trainee teachers who will be shaping the next generation. 


Content and language integrated learning (CLIL) is increasingly supported in the Basque country to bring third language fluency to pupils (Hopwood et al, 2018).This approach to learning language could be adopted in Wales to help improve standards in Welsh and help to meet the Governments goal of over one million Welsh speakers by 2050. CLIL is relevant to the teaching profession as it not only promotes linguistic competence but also stimulates cognitive flexibility (Coyle, Hood and Marsh, 2010).  This method would help to create B model schools in Wales which is supported by Coyle, Hood and Marsh (2010) who argue that children adapt well to learning languages if it is integrated into other areas of learning and carried out in a natural language rich environment. CLIL can provide learners with natural situations for language development and build motivation towards learning new language. This will help our learners be prepared for jobs of the future and give them the transferable skills to help them succeed. This approach to learning language could be incorporated with the Donaldson (2015) Successful Futures new curriculum. This curriculum aims to commit strongly to the Welsh language and bilingualism. It has four purposes one being ambitious capable learners who can communicate effectively in English and Welsh (Donaldson, 2015). Therefore, embedding CLIL into our schools could enhance the success of our new curriculum. 


All Basque citizens have the opportunity to sit language examinations in Basque which are run by the local authority (Hopwood et al, 2018). These examinations are taken on voluntary basis and are heavily subsidised by the authority who receive funding to prepare individuals for these examinations and to administrate them. This approach would be beneficial in Wales as it would also help adults who are not in education improve their Welsh, as a result will allow children more real-life experiences to both hear and practice their own Welsh that they have learnt at school. This will help to also respond to Estyn (2013) report that children do not continue to develop their Welsh skills in key Stage 2 and 3. 

Alongside CLIL there are many other approaches and methods that can help children learn language. CLIL would need to be embedded throughout the school so the children are on a continuum of learning.  Total Physical Response (TPR) could be used in our schools which is built around the coordination of speech and action. Learners have the role of the listener and performer while the teacher takes an active and direct role (Richards and Rodgers, 2012). This method however would only be most effective when dealing with the beginning stages of learning.  Another method that could be implemented within schools would be the communicative method. This involves communication between people which allows children to develop their oral skills and focus on language patterns in groups or pairs (Littlewood,1981).


In conclusion if the Basque model were to be adopted in Wales a range of changes would need to be made in order to improve the teaching of the Welsh language in the English medium sector. It is evident that the Welsh Government are pushing and aiming for Welsh to be a priority in our society. For this to be successful it is heavily reliant on education. Teachers and teaching assistants need to gain confidence and improve their own knowledge and understanding of Welsh in order to teach bilingually. The Welsh Government are helping to make this happen by offering a sabbatical scheme for teachers and teaching assistants.  However, this still does not ensure that all teachers are at a high level of Welsh and are bilingual which as a result could limit the opportunity of allowing children to have a continuum of learning. Successful Futures will help to promote the Welsh language as it states that there will be large focus on the Welsh language and aims for pupils to be able to communicate effectively in both English and Welsh. In order for the Welsh Government to reach a million Welsh speakers by 2050, there will need to be B and D model schools then eventually get rid of A model schools. This will allow children to hear and practice Welsh more frequently. This will also allow CLIL to be embedded throughout schools to develop children’s language. To engage children fully in learning language it is important that different methods and approaches are used throughout education and they are submerged into a language rich environment. 
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