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SJIE6003 – Case Study;
Does the school environment cause anxiety in a child with low academic ability?
This case study focuses on a Welsh Medium School in West Wales. This school is an integration school. Everyone is included into the school but may be excluded within the school. “Integration is a process of placing persons with disabilities in existing mainstream educational institutions, as long as the former can adjust to the standardised requirements of such institutions.” (Think Inclusive, Villegas,T.  2017)
For example this school has a ‘Hafan’. This is a place for pupils to go out of lessons if they have anxiety or need some chill time or for their interventions. We also have a particular room where there are three pupils who work there majority of the day. Two of these pupils have Downs Syndrome and another has Asberges. They attend some lessons but are excluded from some of the lessons due to their ability.  Although the focus of this school is to ensure everybody is included they also have an isolation room, resulting in pupils not being included in the school curriculum. This is more of a punishment room if a pupil has misbehaved badly. After discussing with teachers and a parent there were mixed reactions. Some would argue that these pupils should be suspended for a short period and sent home. However, many of the pupils who misbehave in these situations due so in order to be sent home as they do not want to attend school therefore putting them into the isolation room is more of a punishment for them than sending them home for a period of time. Placing students with disabilities within mainstream classes without accompanying structural changes to, for example, organisation, curriculum and teaching and learning strategies, does not constitute inclusion. Furthermore, integration does not automatically guarantee the transition from segregation to inclusion.
The pupil that this case study will be focusing on is a twelve year old girl in her second year of Secondary school. For the purpose of this case study, the child has been anonymised, and shall be referred to as child A. She is a twelve year old girl from a background of poverty and partial neglect. Her home life is a very hectic one of that as there are seven children and two parents in a three bed terraced council house. Her two older siblings have also attended this school. When child A is out of lessons in the intervention group she is more open to discussions and likes to be bossy and talk a lot more. As a result to her ways she does not have many friends. She tends to socialise with her sister and her friends which are a year older than her. When child A is having a good day she will be out break time and lunchtime socialising. However, the majority of the time she will be in the ‘Hafan’ playing on the I-pad or computer with her big coat on and her hair over her face and will very rarely lift her head to communicate. When having a conversation with child A she will not make any eye contact and it has to be a conversation on her terms. If asking child A a question she will answer very quietly or she will then shut down and be mute for the remainder of the lesson. During lessons it will be very rare to get anything out of her. If she does not understand the work, again she will shut down and pull her hair in front of her face and will refuse to communicate and explain what it is that she finds difficult, this then results in her becoming anxious and storming out of the lesson. There have been times where she has walked out of the school also. When out of lessons and in the intervention groups she communicates well and works well with her group members. The ALNCo believes that child A is on the spectrum therefore she has the specialist help needed. 
During her years in primary school there seemed to be no interventions completed in order to build her level of literacy. She was unable to write a full sentence that made sense and unable to read anything above the reading age of 4. This made it difficult in her first few weeks of school as it knocked her self-esteem and she was often mute in the lessons. For the first school term there was very little support in her lessons as she does not have a statement or an IDP. The teachers notified the Additional Learning Needs Co-Ordinator and she was moved to a class where there was a Learning Support Assistant in every lesson. During the second term she sat various reading and spelling tests in order to see what intervention was best for her. During this term working with an LSA it proved difficult at the beginning adjusting to having the support. She was unable to see the difference between receiving support and being told what to do. Her way of dealing with this was to pull her hair in front of her face and not respond to anything the LSA would say. This was a testing term. By the end of the school year she had gained a good relationship with her LSA and not only is she no longer mute, they have regular flowing conversations and her reading age has increased from 4 years old to 7 years old. We have since found out that she would regularly climb under the school gates in her Primary school and return home.
[bookmark: _GoBack]During the time at the beginning trying to communicate and work with child A different methods were used. The writer had discussion with other members of staff on how they would deal with the situations and methods they have found useful for them. Some suggested having a discussion with the pupil in a quiet place and completing a ‘what makes me happy or sad sheet’. These methods were not successful due to child A not wanting to discuss it. In the end the method that worked best was one of the writers own ideas. The writer created time out cards and traffic light cards. The idea of traffic light cards is to show when a pupil understands or does not understand the work needed to be done. By using the traffic light system it is discreet. They place the card next to their work on the desk and when the teacher is walking around the class he/she can see who to go to. Their peers do not need to know that they have asked for help by doing this. 
The cards are red, yellow and green. RED shows that they do not understand any of the work that they need to do and needs more support. YELLOW shows they have partial understanding but may not understand some tasks that need to be carried out. GREEN shows that they have full understanding and that they can carry on with their work successfully. This allows the teacher to fully focus on those individuals who need extra support. 
The second method is timeout cards. There are 3 different colours. The orange is to say they have left the class to go to the toilet, the yellow card is to say that they need a 5 minute break before carrying on and the purple card is to show that they are upset and have gone to see another member of staff, it could be the welfare officer or a general member of staff or for a walk. These cards allow the management of the classroom to flow throughout the lesson without as many disruptions as possible. It prevents child A from calling the teacher numerous times to ask to leave and drawing attention to herself. It also prevents child A from having to explain in front of their friends and class what is wrong and why they are upset or have to leave. Some issues are personal and they may not want others knowing what is wrong. Through experience it avoids more anxiety and upset being caused. If he/she wants to discuss with the teacher they can wait at the end after everybody has left and talk in private. This also works with the yellow cards. If they have left for five minutes there is no need for them to explain until the end of the lesson and the teacher will have more time to sit with them and listen than they would in the middle of the class. There is a negative side to these cards when the orange cards are used. It is important that the teacher monitors how many times and individual uses them throughout one lesson. Some children may use them as an excuse to leave the class and go for a walk during lessons, some may use them more than once during a lesson to avoid doing their work as they may not understand the work but do not wish to use the traffic light cards and show that they do not understand. Also some children may use their orange card the same time as their friend would, resulting in them going for a ‘chat’ during their lesson. It was explained to Child A that she could only use the cards once in each lesson; especially the orange one and the LSA working with her would monitor this.
Many teachers also do not like the cards as they feel they are losing control of their class as many pupils are in and out during the lessons which can then be disruptive to their peers and results in them being behind in their work. However, it is important that they also have a discussion with the pupil why they are leaving so often before assuming and not allowing them to leave as they may have a medical condition.
After some time, child A and the LSA developed a good relationship between one another and the level of communication increased. It was then decided that child A would partake in the Fresh Start; Read, Write, Inc intervention with another two members of her class who were at the same level of ability. By running this intervention it allowed child A to be removed from Geography, History, Religious Education and French lessons. However, the higher department and head teacher did not agree to begin with as the school policy states that pupils must attend a minimum of 6 hours of each subject fortnightly. However, the head of year, the ALNCo and the head of departments and the head teacher had a meeting to discuss this option and child A’s progress of work so far. It was evident to see that Child A is unlikely to gain GCSE’s and continue in these subjects therefore it was decided to remove her from these and concentrate on the core subjects and her attendance.
After a short discussion was held with child A she revealed that she was happy with this decision and would continue to communicate using her cards if needed or have a short discussion with her LSA if she was not happy and would no longer walk out of lessons or the school if something bothered her. 
At the beginning of the Fresh Start module her reading age was four years old and her spelling age was seven years old. By the end of the academic year her reading age and spelling age had both increased. Her reading age was now seven years eleven months and her spelling age was eight years five months. Not only had they increased her confidence started to shine during these intervention sessions. It allowed her to communicate with her peers in this group without drawing attention to herself as they were all on the same level of work and understood their work. Her anger and anxiety issues decreased as she became a lot happier within her time at school. She was no longer daunted by the thought of some lessons and knew that if needed she could have time out before continuing with her work. 
It is important that the writer observed the pupil each session to see if she was progressing or not, also to see if she understood what she had to do and if she was coping with the work. The writer observed in many ways. One of these was to listen to her read and ask her questions on what she had read, by looking at her work and correcting it if needed and the main one is to observe as the lesson develops and support when and if she needed it. It was also important that the school referred back to their policies before making any decisions also. After reading the schools equality, inclusion, additional learning needs and the child protection policy it was evident that each policy stated that within this school, everybody is treated equally and has the right to education. 
Read Write Inc, was developed by Ruth Miskin. It provides a structured and systematic approach to teaching literacy. It is used by “more than a quarter of the UK's primary schools and is designed to create fluent readers, confident speakers and willing writers.” Oxford University Press; Read Write Inc. No page number. 
Each Read Write Inc programme meets the higher expectations of the National Curriculum and uses effective assessment to accelerate every child's progress and prepare them for the National Curriculum Tests. The programme ensures consistent practice across your school and allows a new approach to teaching literacy for the lower ability pupils. Read Write Inc focuses on the stages of development. They need to have a good knowledge of their sounds and phonics before building words then building sentences which then leads onto flowing sentences. 
During the 1960s and 1970s developmental theories continue to change based on L. S. Vygotsky’s social development theory. (1962 Vygotsky, L. S.  1978 Vygotsky, L. S. Mind in society: The development of higher psychological processes.) The main concept of the theory is that how individuals interact with others and their culture affects their mental abilities. Vygotsky’s work was mainly unknown to the West until it was published in 1962. He distinguishes between ‘natural’ and ‘cultural’ development. Cultural development permits individuals to learn systems of cultural behaviour, including means of reasoning. The forms of knowledge that are generated within the culture contribute to the children’s learning. They are also transmitted from those who are more refined to those who are less refined in a culture, such as adults transmit knowledge to older children who then transmit it to younger children.
The ‘zone of proximal development (ZPD)’ is a fundamental concept in Vygotsky’s theory. It is the region outside of the children’s achievement abilities where children need assistance. This type of assistance is considered to be, providing ‘scaffolding’ or helping children to progress forward. Since this type of learning is beyond the children’s developmental levels, it expands their development. Therefore, Vygotsky’s theory improves the children’s development instead of following it. 
After many weeks of observing child A it was clear to see that she was on the Autistic spectrum and needed support. Child A does not have an IDP to follow therefore it was paramount that the school conducted their own research and observations on the pupil in order to know what was best for that pupil. After running the Fresh Start module with Child A her level of anxiety has decreased and she seems a lot happier within her school life and her school work. 
It was evident to see that the time out cards and the traffic light cards worked well in her lessons and allowed her to communicate with her teacher without drawing attention to herself in the middle of the class. The writer also found that child A enjoyed going to the ‘Hafan’ for time out and this room worked well on occasion. If the room was busy and there was a lot of noise she would tend to sit on the bench outside this room until the inclusion officer came to see her and did not like walking in if the room was busy as it would draw attention to herself. Therefore, does the school environment cause anxiety in a child with low academic ability? The writer believes that it does. The hustle and bustle of many classrooms and corridors can prove too much for some pupils. Also the level of work and the differentiation of work can also be a cause to this ever growing problem of anxiety in schools.
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