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	Be more critical of what you read and the sources to ensure integrity of your decision making. Ensure to use the literature to support your assertions.

	I have included benefits and disadvantages of each inclusive practise discussed.
	Within the practical reflections.

	Please revise the correct protocols for Harvard referencing to improve precision and accuracy of citing the work of other authors 

	I have ensured the punctuation is in the correct space when using in text citations. 
	Throughout this assignment. 




This journal will discuss the importance of certain inclusive practices within the classroom, by critically analysing the factors contributing to the level of their success. Inclusion in primary schools across Wales has been identified as an area of importance, by the Welsh Government within the Curriculum for Wales. The Welsh Government (2020) suggest that a school can support the inclusion of learners through inclusive practices focused primarily on how pupils engage with different social influences, how pupils process and respond to their experiences, and that pupils are aware that decisions can impact the quality pf their lives and their peers. Inclusive practice can look different within each classroom but the definition of inclusive practice suggests that it is a tailored approach to teaching and learning identifies student diversity and values the needs of each pupil by ensuring that there are elements of the classroom and teaching practice that are catered for the various needs of the pupils so they can all have equal opportunities throughout the learning journeys (The Alliance for Inclusive Education, 2025). For example, within the Curriculum for Wales inclusion can be identified as learner-centred with universal provision being provided for most needs (Welsh Government, 2020). Moreover, the use of inclusive practices within the curriculum demonstrates a correlation between the four purposes and inclusivity (Welsh Government, 2020). One could suggest that if teachers were to implement inclusive practices into their practice, then in turn, they will curate an inclusive space for their pupils to learn and thrive each day (UNESCO, 1944). Therefore, inclusive practice could be regarded as a fundamental aspect in ensuring equity is prevalent in classrooms throughout Wales.
In terms of legislation, Wales promotes the use of inclusive practices into the curriculum by establishing legislation such as the Social Services and Wellbeing Act (2014). The Act demonstrates the initiative taken by the Government to increase levels of accessibility for all who need it. For example, the main principals of the Act are that any person who has care and support needs are provided with the appropriate support from Government led agencies to help them prioritise their well-being, allow their voices to be heard, and prevent any escalation of needs (Welsh Government, 2014). In similarity to this, over 196 countries signed an agreement prioritising the recognition and protection of children rights entitled the UN Convention on the Rights of the Child (UNCRC). The convention can be used in alignment with promoting inclusive practice within classrooms across Wales as the fundamental aims of the convention are to recognise the rights of every child regardless of their race, religion or abilities (UNICEF, 2025). There are many ways the UNCRC can be addressed within Welsh schools such as each lesson could relate to an article, children can be encouraged to link what they have learnt to an article, school assemblies could be based on a different article each week, and schools can organise and participate in a themed week in which the learning focus is on the UNCRC. Therefore, legislations such as the Social Services and Wellbeing Act (2014) and the UNCRC (1992) can be fundamental in ensuring that the importance of tailoring teaching and learning to support each pupil’s individual needs is recognised as it demonstrates that Governing bodies are valuing diversity and pupil voice in aid of inclusivity. 
	For the remainder of this journal and the purpose of this assignment, in line with the  recommendations of BERA (2024), any experiences discussed that occurred within a school setting will be referred to entirely anonymously in respect of and for the protection of every pupil and member of staff. 
[image: ][image: ]	In support of implementing inclusive practice into the classroom it is important to recognise different strategies being used currently and whether they are truly effective. It is fundamental that strategies are reviewed and critically analysed as the strategies should only be used if they are providing pupils the opportunity to develop holistically. One way in which inclusive practice has been displayed in the classroom at School X is through the use of visual timetables. A visual timetable is a tool that is displayed in the classroom to outline the planned activities within the school day. A visual timetable can be used in many different styles either written on the whiteboard each day or as a printout exhibited  on one of the classroom walls. In School X there is a visual timetable on the wall at the front of the classroom for majority of the pupils to refer to throughout the day but in order to completely support those pupils who need extra support they are provided with their own timetable at the desk in order to more appropriately meet their needs. Both the classroom visual timetable and the individual desk timetables are beneficial for pupils as following a routine is important to help pupils feel in control of the day as they know when things start and/or end as well as preparing them for any schedule changes in the day (NHS Trust, 2019). In further support of the use of visual timetables, the Council for Disabled Children (2020) suggest that visual timetables are an incredibly beneficial inclusive practice to use in the classroom as they can be used by every pupil, not just targeted at those with additional learning needs (ALN). However, it can be argued that for pupils who struggle with high levels of anxiety by having a visual list of demands that they are expected to meet by the teacher throughout the day can often cause them to feel uncomfortable within the classroom (Beacon School, 2023). Therefore, it is important to consider that a strategy that works for one pupil may not work for another, even if there are case studies to suggest otherwise. Image Credit:  You Clever Monkey (2025) 
Image Credit:  You Clever Monkey (2025) 

[image: ]As well as visual timetables, another inclusive practice on show at School X was the appointment of a Family Engagement Officer. As stated earlier, there are government agencies that can support pupils in achieving their goals (Welsh Government, 2020). The Family Engagement Officer was a newly appointed role within School X as they had identified having reduced levels of pupil attendance. The school has started to identify any contributing factors, and the role of the Family Engagement Officer is to decide on and introduce the most effective strategies to address them. One inclusive practice strategy implemented by the Family Engagement Officer is a daily minibus pick-up, which has proved to have had a positive impact to date (Welsh Government, 2024). An inclusive practice strategy like a Family Engagement Officer could help schools develop a relationship with lower income families as working with them has shown to have a positive impact on overcoming educational disadvantages (Welsh Government, 2024). Whilst there has been a positive reaction amongst the community, it is important to consider that there could be some negative reactions to the new role. For example, there is a high percentage of pupil intake that belong to the Gypsy Traveller Community which could mean that their parents/guardians  may be unlikely to understand any written information provided by the Family Engagement Officer. As well as this, some families may be unlikely to engage with the role as they feel as though they have personal reasons for the child to not attend school. Despite this, there is evidence to suggest that when a school can establish a role that is built to invest time into family engagement and community it can have a positive impact on promoting diversity, equity and inclusion (Welsh Government, 2023).Image Credit: Welsh Government (2024) 

	Overall, there are numerous inclusive practice strategies that teachers can utilise within their practice, but it is important that the strategies continued to be reviewed to ensure that pupils are being supported in the most appropriate way for their physical, emotional, and cognitive development. Moreover, it would be most beneficial to take into future practice the importance of the rights of the learners when planning as it is the teacher’s responsibility to adapt their approach to meet individual needs and showcase their commitment to the achievement of each pupil (Welsh Government, 2020). As well as this, one of the most important concepts that can be introduced to my future teaching practice would be that whilst there may be numerous amounts of case studies and reports that suggest a strategy must be beneficial for a pupil with ALN, it is important to recognise that every pupil is an individual learner and although one thing may work for ten pupils, it is okay for it to not suit one. As stated earlier, it is the responsibility of the teacher to adapt their approach and to help the pupil find the most appropriate tools to help them achieve their goals. 
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