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Language and literacy in the digital age

Introduction    
Lucarevschi (2016) suggests that storytelling is an ancient way of person connections. Maureen, Meij and Jong (2022) suggests that storytelling enables children to relate stories to past learning, allowing them to make sense of situations, which Lisenbee and Ford (2017) agrees with. Stories benefit a child’s personal development, through becoming self-assured, teamwork and develop their personality (Hibbin, no date). Miller and Pennycuff (2008) understands that literacy is influenced by storytelling through children being exposed to verbal language, reading, and writing skills. Discussions are encouraged during stories, to expand their skills in literacy through engaging, thinking critically, and using the language that is being modelled by others (Agosto, 2016). 
However, literacy is being evolved digitally, using technology such as computers and iPad (Rahiem, 2021). The National Literacy Trust (2020) suggests that digital literacy develops language and communication in children and has proven to enhance a child’s determination and attention when using technology (Flewitt, Messer and Kucirkova, 2014). Digital books can read aloud and demonstrate language, underlining words as they are being read for children to follow and recognise (Neumann, Finger and Neumann, 2016). Welsh Government (2018) Digital Competence Framework supports schools to introduce learning digitally, to provide children with future digital skills. Although, Welsh Government (2018) suggests that schools should be able to provide digital devices, even though some schools struggle financially. 
Discussion point 1 – Props and puppets  
The storyteller uses props and puppets within both stories. Robinson (2015) understands that props/puppets being used during storytelling, enables a child to become engaged during a story. Robinson (2015) states that props allow children to remember the story mentally within their brain. Mujahidah, Afiif and Damayanti (2021) believes that using props/puppets enhances a child’s oral skills. Sirigatti (2014) agrees, adding that children draw their focus to puppets, meaning their oral development is taking advantage from the child being focused on the story. Stadler and Ward (2010) understands that using props to storytell can encourage children to use or play with the props to recite the story themself or with others, and comprehend the story in their own words, using their own language. Props can be used to guide a story, which allows an adult to scaffold the learning (Cavanuagh et al, 2017). For example, modelling new words and sounds and supporting them with a prop, which promotes communication and oracy (Cavanuagh et al, 2017). The Zone of Proximal Development (ZPD), developed by Vygotsky, enables children to learn with assistance with a more knowledgeable other to increase skills (Kuyk, 2011), which the storyteller introduced new words such as “arabesque” and “plies” during ‘Angelina Ballerina’, and demonstrated the moves for the children to follow, contributing to a child’s literacy skills. 
Luen (2021) understands that puppets or props can not only assists oral development but can also assist children’s reading skills. CECEAA (2015) believes that using props and puppets can create an exciting story, which can develop a child’s love and interest for reading. Although Levy (2009) states that children learn differently so props/puppets will not be encouraging for some children. However, interactive story reading will capture each child’s different style of learning (Johnson, 2014). Luen (2021) indicates that through using original representations for children to follow, will help create and reinforce reading skills. Johnson (2014) points out that reading is a process of sense-making, and to help children to make sense props and puppets may be used to give them a visual to understand. Children who are familiar with a book will be able to follow the adult when reading, which the adult can enhance by following with their finger, using puppets/props, for children to familiarise themselves with the story line, progressing to being able to follow words, in turn developing reading skills (Whitehead, 1999, p.61). Using props and puppets to support a child’s spatial awareness will benefit a child’s reading abilities as they become older, according to Liang et al (2016).
Even though, Undheim (2020) describes props/puppets as activities that are not digital, the storyteller still used them to support both the non-digital and digital story. National Literacy Trust (2020) suggests that digital technology to support children’s literacy should not substitute for adult interactions and using a range of traditional resources and digital resources, will help children to make connections with realistic objects (Bastin, 2023). For example, the storyteller, when reading ‘Angelina Ballerina’ used an actual ballet outfit for a child to make links to what was in the digital story and feel the objects in real life. The storyteller’s story, used classical music to teach children ballet moves, keeping the story interactive to capture the children’s enjoyment, which Rahiem (2021) points out that having the children’s full attention to directly speak to them, and introduce new words. Rahiem (2021) also believes that digital storytelling with props is important to influence supportive environments and betters communication skills. Digital puppets are now being encouraged, which involves imputing puppets on to the digital screen to assist digital storytelling (Moumoutzis et al, 2021). This would support a child’s digital literacy skills through the story being more interactive, and children will use these digital skills for the future (Catalano and Catalano, 2022).
Discussion point 2 – Rhyme 
Within both stories the storyteller supported the use of rhyme. Rhyme is described by Cambridge Dictionary (no date) as sounds at the end of a word that are similar. Harper (2011) identifies that rhyme, links to a child’s phonological awareness through being exposed to rhyme, allowing them to become aware of phonemes (the building of words). Gillon (2018, p. 2) defines phonological awareness as the recognition of words, and what sounds make up the formation of those words. Institute of Education (no date) furthers this, stating that it includes dividing words, syllables, sounds or recognising how different words may sound. The International Literacy Association (2019) states that developing a child’s phonological awareness can support the oral development of children, through using rhymes and the flow of words. Milankov et al (2021) implies that using phonologic requires children to control their oral sounds. The storyteller used the ‘The Gruffalo’, which has various rhymes throughout, and repeated structures. By making joyful word structures will help children to focus in on those structures, develop oral skills, and a curiosity into language (The International Literacy Association, 2019). Frobel developed rhymes, by understanding that a child’s oral and literacy skills would benefit from rhyme (Bruce, 2012, p. 95-96). Lemetyinen (2023) states that the theorists Skinner, believed that children mastered new words by copying what they hear, and that rhymes will help children orally by providing catchy phrases for them to pick up, through adult support. However, Chomsky believed that children were born with a Language Acquisition Device (LAD), suggesting children already had the ability to understand language (Al-Harbi, 2020). 
Pascal, Bertram and Rouse (no date) propose that the development of spoken communication and language is obtained through rhymes, songs and environments that demonstrate a broad use of vocabulary are needed first, before focusing on written literacy. Read, Macauley and Furay (2014) considers the fact that rhyme contributes to reading within a child’s future, by using familiar phrases enhancing sensitivity to phonologic, which rhyme provides for children. Read (2014) agrees, by adding that rhyme heightens a child’s sensitivity to phonologic. National Literacy Trust (2023) approves this by stating that rhymes enable to build foundations to help children to read and write. While Evans et al (2016) states that rhymes can assist in developing a child’s positive point of view towards learning overall. Evans et al (2016) states that children can develop upon reading skills through being exposed to rhymes that use different range and pitch of phonetics. Welsh Government (2024) Curriculum for Wales supports the use of rhymes to introduce books for reading through encouraging it through the curriculum. ‘The Gruffalo’ is a well-known story, which enables children to join in with the storyteller.
While rhyme supports reading, it also supports writing skills. According to Kay (no date) rhyme, enables children to break down syllables in the words. For example, ‘Ang-el-in-a Ball-er-in-a’. By children advancing in the ability to break down syllables in words (which is supported through rhyme) will contribute towards spelling and writing skills (Kay, no date). Septiani and Syaodih (2021) agrees, but also adds that children will begin to acknowledge words that rhyme and pretend to write such as doodling on paper, to represent what they are hearing. This will help to know when they are ready to progress to writing. 
Discussion point 3 - Intonation  
The storyteller used intonation within both stories. Intonation is the change in an individual's voice when saying certain words, mirroring feelings, importance, and views (Twinkl, no date). Wells and Stackhouse (2016, p. vi) adds that it is used day-to-day for communication. Medlicott (2019) states careful consideration to character voices is essential, and that storytellers are often nervous when using intonation, as they worry that characters voices are not engaging children within a story, or the characters accents are too difficult to understand. However, the storyteller demonstrated a good use of different voices for different characters within both books, which became engaging for children, meaning they took in the different intonation used. Children will be influenced through the storyteller’s speaking patterns, helping them to interpret speaking patterns through their oral development (Wells and Stackhouse, 2016, p. vi). Although, Geikham (2023) believes that children should not only learn how to speak, but the appropriate way to speak, for example how to change the pitch of their voice. However, children respond through the tune of voice being used to copy adults and to indicate their feelings (Milovanov et al, 2008). Bruner developed upon Chomsky’s LAD, by believing children had a Language Acquisition Support System (LASS). Bruner believed that children are influenced by those around them and do not have an inbuilt LAD (Iyer, 2019). 
Rock (2023) believes that digital stories will support digital literacy through using real life intonation and sounds. However, Hoeijmakers (2022) has a different opinion, suggesting that a story read through a digital voice on a device, cannot express actual words or interpret the tone of a sentence, making it harder to demonstrate different intonations for a child to pick up on. According to Kolk (no date), children might find it easier to pay more attention to music, voice and mood of the digital story on a digital screen, by providing a range of different intonations to make up a story, which might not be possible through a voice of an individual. For example, the voice of an owl would be more realistic on a digital device. The storyteller used ballet music to support the environment with a realistic ballet class for the children. The music was also different from what most children hear in day-to-day life, providing a different flow to the music and enabled the children to dance to actual ballet music. This would not be possible for the storyteller to carry out without the use of digital technology.
Within reading, intonation is more associated with punctuation, which enables readers to know what tone to use (Godde, Bosse and Bailly, 2020). Intonation will support children in their own reading journey. According to Taylor (no date) the best way to assist children with reading through intonation, is for the adult to imitate it themselves to the children. Bandura’s theory suggested that children copy those around them, and the behaviours demonstrated, which establish the brain’s functions (Allen, 2015, p. 5). Demonstrating this, children will be able to start taking the lead when reading using intonation. Taylor (no date) suggests encouraging children to read with adults, so the child is joining in and following the lead of an adult. Castro (2022) agrees by stating that children reading aloud, will encourage the children to follow punctuation and demonstrate a good understanding of using intonation to their ability. 
Reflection 
Reflecting upon the storyteller’s storytelling skills, overall, they did a good job in delivering both stories, demonstrating planning beforehand through props, music, and voices of the characters. The storyteller showed confidence, allowing them to relax into the story and enabling the story to interest the children. Using props and puppets allowed the children to have an actual understanding of both stories. For example, using ‘The Gruffalo’ characters and representations of the different habitats the animals lived in, and for ‘Angelina Ballerina’, teaching children the ballet moves supported their understanding of what Angelina was doing. Next time, the storyteller could enable the children to be more involved within digital literacy, as the use of digital literacy was present, but children missed an opportunity to develop their skills. Also, playing with props to make a sensory and stimulating activities would have been even more engaging for the children.
Conclusion 
In conclusion, storytelling is more than just choosing what story to read. Careful consideration of choosing and reading a story will target certain areas of a child’s literacy skills. Exploring rhyme, intonation and props and puppets, showed that each one provided a different opportunity to support the literacy development of children, and how individuals read a story can impact the opportunities available, but also how they link together to form a literacy rich story. Digital stories are being encouraged through the support of the Digital Competence Framework for children to develop future skills and enhance literacy skills further. 
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