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9:30-10:00 Croeso a Throsolwg y diwrnod

10:00-10:45 Llinyn Craidd 1.1 Dadleuon rhyngwladol ynghylch egwyddorion addysgeg

allweddol
10:45-11:00 Toriad
11:00-11:45 Llinyn Craidd 2.1 Theoriau dysgu sy'n llywio arferion addysgeg a safbwyntiau

cyfoes ar ddamcaniaeth dysgu

11:45 – 12:30 Llinyn Craidd 2.2 Ymarfer Addysgeg Gytun: dulliau ysgol gyfan i wella dysgu a 

dysgu.

12:30-13:15 Cinio

13:15-13:25 Llinyn Craidd 1.2 Trafodaeth ar safbwyntiau ymchwil Rhyngwladol ar ddysgu ac 

addysgeg
13:25-13:30 Cyflwyniad I'r Arbennigwr a chyhoeddiadau a ddosbarthwyd ymlaen llaw
13:30-14:45 Holi'r Arbennigwr – Yr Athro David Jardine

14.45-15.00 Llinyn Craidd 1.2 Trafodaeth ar safbwyntiau ymchwil Rhyngwladol ar ddysgu a 

addysgeg – Ymateb i 'Holi'r Arbenigwr' 
15.00-15.05 Sesiwn glo – myfyrio terfynol

Rhaglen y Dydd



Acrhwilio Addysgeg – Tim Dysgu 
Cenedlaethol

• Prysor Davies (Arweinydd modiwl) - Prifysgol Aberystwyth 

• Gwenan Lockley – Prifysgol Bangor

• Dylan Adams – Prifysgol Metropolitan Caerdydd

• Alex Southern – Prifysgol Abertawe

•  Sonny Singh – Prifysgol Cymru y Drindod Dewi Sant

• Bethan Mitchell – Prifydgol De Cymru

• Liz Sheen – Prifysgol Wrecsam



Asesiad Modiwl
• Cyflwyniad sy'n dangos myfyrio beirniadol ar weithredu ymyriad 

addysgu arloesol gyda thystiolaeth o effeithiolrwydd ac effaith 
(cyfwerth â 10 munud).

• Adlewyrchiad beirniadol strwythuredig sy'n gysylltiedig â chynnwys pob 
un o'r sleidiau 
(3000 o eiriau).

Bydd eich sefydliad cartref yn darparu arweiniad ar sut i gyflwyno'r aseiniad.

I rai nad sydd yn athrawon:

• Cyflwyniad sy'n dangos myfyrio beirniadol ar ddamcaniaeth, cynllun a/neu 
weithredu ymyriad addysgu arloesol gydag ystyriaeth o bosibiliadau 
effeithiolrwydd ac effaith (cyfwerth â 10munud).

•  AAdlewyrchiad beirniadol strwythuredig sy'n gysylltiedig â chynnwys pob un o'r sleidiau 
(3000 o eiriau)



Paratoi ar gyfer yr asesiad

• Cynllunio’r ymyrraeth 

• Cynnal yr ymyrraeth

• Dadansoddi’r canlyniadau

• Paratoi ar gyfer cyflwyno

Dyddiad Cyflwyno: 8fed Ionawr 2026



Cynllunio'r Ymyrraeth

• Adnabod eich ffocws
oDewis ffocws fydd yn eich galluogi i ddarganfod mwy am eich 

addysgeg yn eich ystafell ddosbarth yn hytrach nag i brofi 
hypothesis

• Chwilio am lenyddiaeth berthnasol i hysbysu y cynllun.
• Defnyddiwch y darlleniadau o'r modiwl fel man cychwyn.

• Ystyriwch pa dystiolaeth o effaith  y gallech ei ddefnyddio.
• Gall tystiolaeth for yn ansoddol yn ogystal a rhifol.



Cynnal yr Ymyrraeth

• Ystyriwch amserlen y modiwl
• Cynhadledd Genedlaethol 2: 15fed Tachwedd 2025

• Cyflwyno asesiad: 8fed Ionawr 2026

• Rhaid i'r ymyrraeth fod ar raddfa fach.

• Cynlluniwch y casglu data / dadansoddiad o effaith o flaen llaw.



Dadansoddi canlyniadau

• Pa dystiolaeth sydd genych o effaith?

• Ydi'r dystiolaeth yn dangos newid yn yr ystafell ddosbarth?

• Pam allai'r newid fod wedi digwydd?

• Os yw'r effaith yn ymddangos yn gyfyngedig, dadansoddwch pam.  



Paratoi i gyflwyno

Cynhadledd Genedlaethol 2



Gweithgaredd: Rhannwch syniadau 
cychwwynnol am eich ymyrraeth

Fel grwp, defnyddiwch y strwythur yma I ddatblygu eich syniadau

• Mae pob unigolyn yn siarad yn ei dro i wneud datganiad byr ar y 
canlynol:

i. Amlinellu’r syniad

ii.Esbonio’r rhesymau

iii.Ystyried y canlyniadau posibl

• Pan fydd pawb wedi siarad, gall gweddill y grŵp ofyn cwestiynau.



Dadleuon 
rhyngwladol 
ynghylch 
egwyddorion 
addysgegol  
allweddol

Llinyn Craidd 1.1



Cyn y sesiwn
Mae'n bosib y byddwch wedi ymwneud a'r deunyddiau ar gyfer Llinyn Craidd 1.1 ar Pebblepad

• The Great Teaching Toolkit: Evidence Review Great Teaching Toolkit Evidence 
Review.pdf (hubspotusercontent-na1.net)

• Rosenshine’s Principles of Instruction Principles of Instruction: Research-Based 
Strategies That All Teachers Should Know, by Barak Rosenshine; American 
Educator Vol. 36, No. 1, Spring 2012, AFT (teachertoolkit.co.uk)

• Donaldson’s Pedagogical Principles successful-futures.pdf (gov.wales)

https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf


Yn y sesiwn hon

• Golwg feirniadol ar addysgeg a dadleuon rhyngwladol

• Myfyrdodau ar benderfyniadau addysgegol yn eich ymarfer

• Ymateb i ofynion yr 21ain ganrif – cyfleoedd a rhwystrau



Pedagogies provide frameworks for the multitude of decisions 
teachers have to make about how they teach… There is no single 
meaning of the term ‘pedagogy’ and it has different connotations 
across cultures…  
[In the OECD working paper], pedagogy refers to repeated patterns or 
sets of teaching and learning practices that shape the interaction 
between teachers and learners.  

OECD Pedagogy Paper.pdf

Peterson, et al.  (2018: 8)

Gweithgaredd 1 – Sut ydych chi’n 
gwneud penderfyniadau am eich 
addysgeg?

file:///C:/Users/aliru/OneDrive%20-%20University%20of%20Wales%20Trinity%20Saint%20David/National%20MA%202021-2022/2022%20Pedagogies/OECD%20Pedagogy%20Paper.pdf


WEF_Schools_of_the_Future_Report_2
019.pdf (weforum.org)

Arddulliau Addysgu Goddefol a Rhyngweithiol

https://www3.weforum.org/docs/WEF_Schools_of_the_Future_Report_2019.pdf
https://www3.weforum.org/docs/WEF_Schools_of_the_Future_Report_2019.pdf


Herio rôl yr athro

Our educators need to build the courage to lose control. To let go, to 
join in and embrace automation, robotics, and algorithms… Teachers 
need to lead the change in the classroom. To quote Professor Erica 
McWilliam, they need to move from being the “Sage on the Stage”; 
they even need to give up the being the “Guide on the Side” to 
become the “Meddler in the Middle” – a collaborative co-learner in 
the thick of the action. World Economic Forum, 2021

3 ways to disrupt education and help bridge the skills 
gap | World Economic Forum (weforum.org)

https://www.researchgate.net/publication/44028783_Teaching_for_creativity_From_sage_to_guide_to_meddler
https://www.weforum.org/agenda/2021/08/3-ways-disrupt-education-bridge-skills-gap
https://www.weforum.org/agenda/2021/08/3-ways-disrupt-education-bridge-skills-gap




Gweithgaredd 2 – Ystyried dull ‘sy’n seiliedig ar 
dystiolaeth’: Beth sy’n gweithio?
Gan gyfeirio at:
• The Great Teaching Toolkit: Evidence Review Great Teaching Toolkit Evidence Review.pdf 

(hubspotusercontent-na1.net)
• Rosenshine’s Principles of Instruction Principles of Instruction: Research-Based Strategies That All 

Teachers Should Know, by Barak Rosenshine; American Educator Vol. 36, No. 1, Spring 2012, AFT 
(teachertoolkit.co.uk)

• Donaldson’s Pedagogical Principles successful-futures.pdf (gov.wales)

1) A ydy’r rhain yn amddifadu athrawon o’u rhyddid addysgegol?
2) I ba raddau mae’r rhain yn rhan o’ch ymarfer?
3) Trafodwch yn feirniadol fanteision ac anfanteision rhai dulliau addysgegol yng 

nghyd-destun eich sefydliad.
4) Sut allai’r dulliau hyn baratoi dysgwyr i ffynnu yn yr 21ain ganrif?

https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf


The 21st Century Teacher

In the 21st century, society is transforming swiftly.  Thus, teachers need to 
acknowledge these changes by preparing students for the world in which they will 
live and work.  The skills of critical thinking, creativity, collaboration, 
communication, information literacy, media literacy, technology literacy and 
flexibility are important skills…

This signifies that teachers need to use all the necessary resources to make 
teaching and learning relevant and realistic

Naidoo, J (2021: 6)



Clusters of Pedagogical Approaches
OECD 
Paniagua and Istance (2018)
Teachers as Designers of Learning Environments: The Importance of 
Innovative Pedagogies | READ online (oecd-ilibrary.org)

https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page27
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page27
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page27
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page27


The 21st Century Teacher

In the 21st century, society is transforming swiftly.  Thus, teachers need to 
acknowledge these changes by preparing students for the world in which they will 
live and work.  The skills of critical thinking, creativity, collaboration, 
communication, information literacy, media literacy, technology literacy and 
flexibility are important skills…

This signifies that teachers need to use all the necessary resources to make 
teaching and learning relevant and realistic

Naidoo, J (2021: 6)



Here's why AI makes traditional education 
models obsolete | World Economic Forum 
(weforum.org)

AI tutors: Could ChatGPT one day help to train 
students? | World Economic Forum (weforum.org)

Ethical AI requires future-ready, inclusive education system 
| World Economic Forum (weforum.org)

ChatGPT and AI raise huge issues on trust and 
reliability. | World Economic Forum (weforum.org)

UNESCO calls for a ban on phones in schools. 
Here's why | World Economic Forum 
(weforum.org)

Generative AI has disrupted 
education. Here’s how it can be used 
for good – UNESCO | World Economic 
Forum (weforum.org)

https://www.weforum.org/agenda/2023/09/higher-education-model-for-ai/
https://www.weforum.org/agenda/2023/09/higher-education-model-for-ai/
https://www.weforum.org/agenda/2023/09/higher-education-model-for-ai/
https://www.weforum.org/agenda/2023/03/chatgpt-could-be-an-effective-and-affordable-tutor/
https://www.weforum.org/agenda/2023/03/chatgpt-could-be-an-effective-and-affordable-tutor/
https://www.weforum.org/agenda/2023/06/ethical-ai-future-ready-inclusive-education-system/
https://www.weforum.org/agenda/2023/06/ethical-ai-future-ready-inclusive-education-system/
https://www.weforum.org/agenda/2023/06/ethical-ai-future-ready-inclusive-education-system/
https://www.weforum.org/agenda/2023/06/ethical-ai-future-ready-inclusive-education-system/
https://www.weforum.org/agenda/2023/02/why-chatgpt-raises-issues-of-trust-ai-science/
https://www.weforum.org/agenda/2023/02/why-chatgpt-raises-issues-of-trust-ai-science/
https://www.weforum.org/agenda/2023/08/online-learning-digital-divide-mobile-phone-school-education/
https://www.weforum.org/agenda/2023/08/online-learning-digital-divide-mobile-phone-school-education/
https://www.weforum.org/agenda/2023/08/online-learning-digital-divide-mobile-phone-school-education/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/
https://www.weforum.org/agenda/2023/09/generative-ai-education-unesco/


Cyfeiriadau

Coe, R, Rauch, C, Kime, S and Singleton, D (2020). Great Teaching Toolkit Evidence Review.  Evidence Based Education.  Available from:  Great 
Teaching Toolkit Evidence Review.pdf (hubspotusercontent-na1.net)

Donaldson, G (2015).  Successful Futures. Independent Review of Curriculum and Assessment Arrangements in Wales.  Welsh Government.  
Available from:  successful-futures.pdf (gov.wales)

Naidoo, J (2021) Teaching and learning in the 21st century.  Boston: Brill Sense 
 
Paniagua, A and Istance, D (2018).  Teachers as designers of learning environments:  The importance of innovative pedagogies.  OECD 
Publishing:  Paris.  Available from:  Teachers as Designers of Learning Environments: The Importance of Innovative Pedagogies | READ online 
(oecd-ilibrary.org)

Peterson, A, Dumont, H, Lafuente, M, Law, N (2018).  Understanding innovative pedagogies: Key themes to analyse new approaches to 
teaching and learning.  OECD Publishing: Paris.  Available from: OECD Pedagogy Paper.pdf

Rosenshine, B (2012).  Principles of instruction.  Research-based strategies that all teachers should know.  American Educator.  36 (1), pp – 12-
39

World Economic Forum (2020).  Schools of the Future.  Defining new models of education for the Fourth Industrial Revolution. Available from:  
WEF_Schools_of_the_Future_Report_2019.pdf (weforum.org)

https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page4
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page4
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page4
https://read.oecd-ilibrary.org/education/teachers-as-designers-of-learning-environments_9789264085374-en#page4
file:///C:/Users/aliru/OneDrive%20-%20University%20of%20Wales%20Trinity%20Saint%20David/National%20MA%202021-2022/2022%20Pedagogies/OECD%20Pedagogy%20Paper.pdf
https://www3.weforum.org/docs/WEF_Schools_of_the_Future_Report_2019.pdf?ck_subscriber_id=104292827


Optional Readings and useful links… 

Hegazy, H, Ellerton, P, Campos-Remon, H, Zaphir, L, Mazzola, C & Brown, D (2023).  Working from theory: 
developing the bases of teachers’ critical thinking pedagogies through action research, Educational Action 
Research, 31:1, 78-93, DOI: 10.1080/09650792.2021.1877757

Riddle, S & Hickey, A (2023).  Reclaiming relationality in education policy: towards a more authentic 
relational pedagogy, Critical Studies in Education, 64:3, 267-282, DOI: 10.1080/17508487.2022.2132414

The future of learning in MENA | McKinsey

https://www.mckinsey.com/industries/education/our-insights/the-skills-revolution-and-the-future-of-learning-and-earning


Theorïau dysgu 
sy’n llywio 
arferion
addysgeg a 
safbwyntiau 
cyfoes ar theori 
dysgu

Llinyn Craidd 2.1



Nid yw dysgu ac addysgu byth yn niwtral 

“all education is political; 
teaching is never a neutral act” 
(Freire, 1968, p.19).



Mae theorïau dysgu yn seiliedig ar 
ragdybiaethau… er enghraifft…

Ynglŷn â sut mae’r ymennydd yn gweithio (gorsymleiddiwyd yn 
ormodol) 

Ynglŷn â natur gwybodaeth (mae gwybodaeth resymegol yn cael 
blaenoriaeth)

Ynglŷn â beth mae’n ei olygu i fod yn fod dynol (homo-economicus – 
unigolion ar wahân yn cystadlu am gyfalaf)



Theorïau addysgu/dysgu poblogaidd

Theori Llwyth Gwybyddol - Cognitive load theory – “there is little evidence of 
generally applicable subjective measurement techniques and measures for the 
three types of load and for overall cognitive load” (Orru and Longu, 2019, p.16).

Teach like a champion (Ymddygiadaeth - behaviourism – Skinner) – “To simply 
demand that education become strong, secure, predictable, and risk free and to 
see any deviation from this path as a problem that needs to be ‘solved’… misses the 
educational point.” (Biesta, 2015, p.2). 

Perfformeiddrwydd - Performativity – “Are we doing this because it is important, 
because we believe in it, because it is worthwhile? Or is it being done ultimately 
because it will be measured or compared? It will make us look good!”

(Ball, 2003, p.220)



Beth yw addysgeg?

Mae Alexander (2000) yn dadlau “pedagogy contains both teaching as 
defined there and its contingent discourses about the character of 
culture, the purposes of education, the nature of childhood and 
learning and the structure of knowledge” (p.551). 

Adnabyddiaeth pwysig Alexander’s (2013, p. 4) am ddeuoliaeth “the 
act of teaching together with the ideas, values and beliefs by which the 
act is informed, sustained and justified”.



Gweithgaredd 
Gwylio golygfa'r blaidd o Fantastic Mr Fox

• https://www.youtube.com/watch?v=ELqdLvz60zA

• Sut mae'r olygfa yn berthnasol i addysgu a dysgu?

• Sut mae'r olygfa yn berthnasol i addysg?

• Sut mae'n berthnasol i'r 4 diben?

https://www.youtube.com/watch?v=ELqdLvz60zA
https://www.youtube.com/watch?v=ELqdLvz60zA


Addysgeg wedi ei gadwyno I'r diwylliant cryfaf 
(neoliberalism)

• “Just as ecology has been suggesting, it is too easy to find 
ourselves in schools helplessly feeding the voracious activity 
beast, finding ourselves sometimes taken in by the exhilarating 
rush of it all, and finding ourselves unwittingly equating the 
ends of education with being able, in deft post-modern fashion, 
to manipulate surfaces to one's own ends and to live 
consumptively” (Jardine, 1996, p.52). 



Ffyrdd gwahanol o fod a gwybod
Other ways of being and knowing

Mae Fantastic Mr Fox yn defnyddio dulliau cyfathrebu 
rhesymegol, ond maent yn methu. Dim ond pan fydd yn gweld 
realiti mewn ffordd wahanol ac yn ymgysylltu â dulliau eraill o 

wybod neu greu ystyr y mae’n cysylltu â’r blaidd.

Pedagogies for the



Cyfeirnodau
Alexander, R. (2000). Culture and pedagogy. Oxford, UK.

Alexander, R. (2013). Essays on pedagogy. Routledge.

Beauchamp, G., Adams, D., & Smith, K. (2022). Pedagogies for the Future: A Critical 
Reimagining of Education. London: Routledge.

Biesta, G. J. (2015). Beautiful risk of education. Routledge.

Ball, S. J. (2003). The teacher's soul and the terrors of performativity. Journal of education 
policy, 18(2), 215-228.

Jardine, David W. (1996). "Under the Tough Old Stars". Canadian Journal of Environmental 
Education (CJEE) 1, no. 1, 47-55.

Orru, G., & Longo, L. (2019). The evolution of cognitive load theory and the measurement of 
its intrinsic, extraneous and germane loads: a review. In Human Mental Workload: Models 
and Applications: Second International Symposium, H-WORKLOAD 2018, Amsterdam, The 
Netherlands, September 20-21, 2018, Revised Selected Papers 2 (pp. 23-48). Springer 
International Publishing.



Ymarfer 
addysgeg a 
gytunir:
Dulliau ysgol 
gyfan ar gyfer 
gwella addysgu 
a dysgu

Llinyn Craidd 2.2



Cyn y sesiwn

Byddwch wedi cael cyfle i ddarllen erthyglau ar gyfer Llinyn Craidd 2.2

• Chwe nodwedd allweddol - Six key features (Desimone et al., 2002)

• Dysgu Porffesiynol Effeithiol -Effective Professional Learning (Guskey, 2003)

• Dysgu Proffesiynol - Professional Learning (Timperley, 2008)



Cynnwys

• Cyflwyniad

• Adlewyrchu ar eich darllen:

• Chwe nodwedd allweddol - Six key features (Desimone et al., 
2002)

• Dysgu Porffesiynol Effeithiol -Effective Professional Learning 
(Guskey, 2003)

• Dysgu Proffesiynol - Professional Learning (Timperley, 2008)

• Datblygiadau Diweddar

• Casgliad



Cyflwyniad

• Mae datblygu’r cwricwlwm yn mynnu newid sylweddol 

• Mae newidiadau mewn ymarfer yn dibynnu ar newidiadau mewn 
credoau

• Nid yw modelau rhaeadru yn effeithiol

• Mae newid a yrrir o’r tu allan yn dibynnu ar “ymdeimlad o bwrpas a 
brwdfrydedd” athrawon

• Dylai dysgu proffesiynol symud o drosglwyddo cynnwys i ddatblygu 
dealltwriaeth athrawon o’u hymarfer eu hunain



Effects of Professional Development on Teachers' Instruction: 
Results from a Three-year Longitudinal Study – Desimone 2002

• Astudiaeth dros 3 blynedd a thua 1024 o athrawon

• Chwe nodwedd allweddol o Ddysgu Proffeisynol – 3 strwythurol, 3 Creiddiol 
• Strwythurol

• Math o ddiwygio – e.e. grŵp astudio, mewnbwn gan holl staff ac ati

• Hyd – cyfanswm yr oriau cyswllt

• Cymryd rhan ar y cyd – o’r un ysgol neu’r un grŵp blwyddyn

• Creiddiol 

• Dysgu gweithredol – cyfleoedd i athrawon ymgysylltu’n weithredol ag archwiliad ystyrlon o addysgu a dysgu 

• Cydlyniad – drwy gynnwys profiadau sy’n gyson ag amcanion yr athrawon ac wedi’u halinio â safonau a 
phrofion cenedlaethol

• Ffocws ar gynnwys – lle mae’r gweithgaredd yn canolbwyntio ar wella ac ddyfnhau gwybodaeth gynnwys yr 
athrawon ym meysydd mathemateg a gwyddoniaeth



Math o ddiwygio

“the form or organization of the activity; that is, 

whether the activity is organized as a reform type, 

such as a study group, teacher network, mentoring 

relationship, committee or task force, internship, 

individual research project, or teacher research 

center, in contrast to a traditional work- shop, course, 

or conference”



Hyd / Cymryd rhan ar y cyd

“the duration of the activity, including the total 
number of contact hours that participants spend in 
the activity, as well as the span of time over which 
the activity takes place”

“the degree to which the activity emphasizes the 
collective participation of groups of teachers from 
the same school, department, or grade level, as 
opposed to the participation of individual teachers 
from many schools.”



Dysgu gweithredol

“active learning ….. opportunities for teachers to 

become actively engaged in the meaningful analysis 

of teaching and learning; for example, by reviewing 

student work or obtaining feedback on their 

teaching”



Cydlyniad /  Ffocws ar gynnwys

“the degree to which the activity promotes 
coherence in teachers' professional development, by 
incorporating experiences that are consistent with 
teachers' goals, aligned with state standards and 
assessments, and encourage continuing professional 
communication among teachers”

“the activity has a content focus … the degree to 
which the activity is focused on improving and 
deepening teachers' content knowledge”



Gweithgaredd 8: Desimone et al., 2002

• Mewn grwpiau o dri, trafodwch y prif bwyntiau sy’n codi o’r erthygl; tynnwch 
sylw at ganfyddiadau anarferol, pethau sy'n synnu, ac unrhyw faterion sy’n 
berthnasol i’ch dysgu proffesiynol eich hun (DP).

• Y chwe elfen sy’n cael eu hystyried yw:
• Math o ddiwygio
• Hyd
• Cymryd rhan ar y cyd
• Dysgu gweithredol
• Cydlyniad
• Ffocws ar gynnwys

• Yn eich grŵp, myfyriwch ar brofiad diweddar o ddatblygu’r cwricwlwm, gan 
ddefnyddio’r chwe elfen allweddol hyn i fframio’ch dadansoddiad (gweler y 
sleidiau nesaf am atgoffa o’r diffiniadau)



Gweithgaredd 9.1: Timperley (2008)

Teachers need knowledge and skills in assessment to 

maintain a student focus: the ability to identify 

exactly what students know and can do is a 

prerequisite for teaching that is responsive to each 

student’s needs. But teachers cannot develop their 

assessment knowledge in isolation from their 

knowledge of pedagogical content, which is also vital 

as they focus their teaching on meeting the student 

needs they identify.



Gweitharedd 9.2: Timperley (2008)

Darllenwch y dyfyniad: 

Integration of knowledge and skills

Teachers need knowledge and skills in assessment to 
maintain a student focus: the ability to identify exactly 
what students know and can do is a prerequisite for 
teaching that is responsive to each student’s needs. But 
teachers cannot develop their assessment knowledge in 
isolation from their knowledge of pedagogical content, 
which is also vital as they focus their teaching on meeting 
the student needs they identify.



Gweithgaredd 9.3: Timperley (2008)

• Yn dilyn y dyfyniad ar y sleid flaenorol, trafodwch, yn eich grwpiau, 
sut y gall (neu na all) athrawon asesu’r Pedwar Pwrpas, a pha 
wybodaeth gynnwys addysgegol sydd ei hangen arnynt i’w haddysgu.

• I ba raddau y cafodd eich trafodaeth ei llywio gan arfer gorau 
cydnabyddedig ac ymchwil?



Gweithgaredd 10: Guskey (2003)

Trafodwch y cwestiynau canlynol yn eich grwpiau:

• Sut mae Guskey yn feirniadol o ddatblygiad proffesiynol 
sy’n honni ei fod wedi’i gefnogi gan dystiolaeth?

• Mae’n nodi bod cyd-destun yn ffactor; sut fyddai eich 
cyd-destun chi’n dylanwadu ar ddatblygiad cwricwlwm 
effeithiol yn eich ysgol?



Datblygiadau diweddar

• Pwysigrwydd datblygiad proffesiynol athrawon sy’n canolbwyntio ar 

gynnydd a lles disgyblion ochr yn ochr (Timperley et al., 2020) 

• Cyfraniadau ac arddull arweinyddiaeth effeithiol

• Rhagoriaeth i bawb – y disgyblion, yr athrawon a’r ysgol

• Bod yn ymatebol i anghenion cymuned yr ysgol wrth nodi man cychwyn

• Cynnwys pawb (gweler y sleid nesaf)



http://www.curee.co.uk/node/5201

http://www.curee.co.uk/node/5201


Casgliad
Nodi a rhannu:

• Y prif bwyntiau ynglŷn â Dysgu Proffesiynol a Datblygu’r Cwricwlwm

• Materion allweddol i chi a’ch ysgol

• Blaenoriaethau i chi a’ch ysgol

• Arferion Dysgu Proffesiynol presennol yr hoffech eu newid

• Arferion Dysgu Proffesiynol newydd yr hoffech eu mabwysiad



Deunyddiau diweddar

http://www.curee.co.uk/node/5201
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Adlewyrchiad

Mae yna lawer o safbwyntiau ar pedagogeg, sy’n newid yn ôl y cyd-destun. Gellir deall 

safbwynt damcaniaethol David Jardine fel un safbwynt beirniadol ar addysgeg.

Wrth wrando ar ei gyflwyniad, ystyriwch y cwestiynau canlynol:

• Beth yw’r prif beth rydych chi’n ei gymryd o’r cyflwyniad?

• Sut fyddech chi’n disgrifio neu’n diffinio safbwynt David?

• Sut mae ei safbwynt ar addysgeg yn berthnasol i’ch profiad eich hun?

• Beth fyddwch chi’n ei wneud/darllen/myfyrio arno mewn ymateb?



David W. Jardine

Athro Emeritws ym Mhrifysgol Calgary, Canada. Roedd llawer o’i waith 

yn y brifysgol yn cynnwys cydweithio ag athrawon mewn ysgolion.

Mae’n awdur 15 o lyfrau a dros 125 o erthyglau mewn cyfnodolion â 

barnwrol, yn ogystal â dwsinau o benodau mewn llyfrau ar bynciau’n 

ymwneud â’r cwricwlwm, pedagogeg a dulliau ymchwil dehongliol.

Ar hyn o bryd, mae ei waith yn canolbwyntio ar dderbyn addysg 

blynyddoedd cynnar gan ei ddau ŵyr.
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