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The number of programmes and courses offered by universities has been increasing over the past several years (Bennell, 2023). At the same time, these universities have been receiving applications from persons from an increasingly diverse background. This includes local and international students that come from different racial, ethnic, socioeconomic and geopolitical circumstances. Whatever their conditions, these students should have a general idea of what is expected of them in their professional roles upon graduation. This concept applies to all disciplines, and health and social care is no exception.
These professional standards include understanding the laws governing the profession regarding privacy and confidentiality, the rights of service users, accountability, ethical behaviour, professional development, etc. (General Social Care Council, 2023). It is therefore understandable why, across the health and social care spectrum of education, the promotion of professional behaviour is a primary concern (Hilton & Southgate, 2007).
As such, this research aims to discover the factors that contribute to the professional behaviour of students. Specifically, it looks at postgraduate PHSC students in a public university. The scope of this research is limited to the input/ responses and experiences of a single group of students.
[bookmark: _Toc153635755][bookmark: _Toc153865249]Rationale & Research Questions/Aims/Hypothesis
Being able to clearly understand and describe professional behaviour creates a basis for students, instructors, employers, employees, and policy-makers to codify, monitor and regulate behaviours in a fair, consistent, objective, and transparent manner (Mill, et al., 2023). It is therefore key to understand what students’ perception of professional behaviour is before they start their careers. Additionally, this study can help to identify and narrow the gaps between what universities an organizations expect to receive and what students are prepared to give (Ghobadi, et al., 2023).
With respect to the perspective of postgraduate students, this study’s objective are:
1. To investigate what constitutes professional behaviour
2. To discover how professional behaviour can be encouraged and unprofessional behaviour discouraged 
3. To examine where persons can acquire information related to professional behaviour 

[bookmark: _Toc153635756][bookmark: _Toc153865250]Research Methodology (Research methods)
A focus group discussion formed the basis for collecting data for this qualitative study. Students currently enrolled in the MSc Public Health and Social Care in Practice at the University of Wales, Trinity Saint David were participants for this study.  The aim was to obtain the views/ perception of that cohort. 
The focus group discussion occurred in Lecture Hall 3 on 1 December 2023 at 9:55am. The researcher greeted the participants and informed them of the aims of the study. Informed consent was sought and received from each participant prior to starting the discussion to ensure that they were aware of the discussion being recorded. Anonymity was created using pseudonyms for each participant throughout the recorded discussion, and confidentiality maintained by not including any identifying information in the research report or the audio recording (Dougherty, 2021).
The discussion lasted 47 minutes and 27 seconds, and included a brief introduction to the study, requesting and receiving permission to audio record the session, and the discussion of the questions on the Focus Group Topic Guide (Appendix 1).
The data obtained was transcribed verbatim into Microsoft Word. The responses to and discussion for each question were reviewed, and the common theme/s for each tabulated. Sample responses, particularly those that were closest to being a summary of all views expressed were also included under the heading of “Exemplifying Response”- See Table 1. The responses were assessed by comparing them to the literature to determine the extent to which the findings agree or disagree with other research.
The topic guide was comprised of open-ended questions, and allowed for each participant to contribute to or comment on the answer provided by another. Prior to being asked the questions, participants were asked by the researcher to introduce themselves, stating their assigned names (P2 to P8), and what they have studied in the past, allowing them to be acquainted with one another. Afterwards, the chair/ researcher read the first question for all participants, asking that only one person respond at a time. This ensured that all participants took part in the focus group. They were also encouraged to ask whatever follow-up or clarifying questions they may have regarding each other’s answer to a question.
The facilitator/ chair would occasionally comment after everyone had responded to a particular question, or ask clarifying questions. All of this was done while being mindful of the elapsed time, ensuring that the stated duration of 45 minutes to an hour was not exceeded.
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[bookmark: _Toc153635759][bookmark: _Toc153865252]Recruitment, Sampling & Study Participants
Recruitment of participants for the study was done by a combination of purposive and random sampling at the University of Wales, Trinity Saint David; PHSCiP students were the target population, but the individual participants were selected randomly. Purposive sampling is more efficient than other methods at gathering data for qualitative research (Vasileiou, et al., 2018).
Prior to recruiting or initiating contact with prospective participants, approval must be sought and received from the Research Ethics Committee of the University of Wales, Trinity Saint David (University of Wales Trinity Saint David, 2023). Subsequently, the participants were informed of the nature, time and date of the focus group.
Seven persons were identified and recruited to be included in the focus group. Fugard and Potts (2014) recommend a sample size of no less than 12 for qualitative studies such as this, in order to achieve data saturation. Others recommend 8-10 participants, along with a note taker and a facilitator (Office for Institutional Research and Assessment, 2023). The goal is to have a manageable sample size that is large enough to produce sufficient understanding of the topic. For qualitative research, the sample size tends to be small, and allow for a great deal of analysis that is oriented around the specific topic (Vasileiou, et al., 2018)
The sample size used was adequate as it roughly a third of the population under consideration; moreover data saturation generally occurred by the time the fifth participant has answered the question.
[bookmark: _Toc153635760][bookmark: _Toc153865253]Materials/Data Collection Method(s)
A focus group is a qualitative research technique in which planned group discussions are used to collect information on a particular topic, with participants being selected on the basis of common dissimilar or shared characteristics (Albanesi, 2014). For this study, the common characteristic was their enrollment in the same course of study. It is a relatively cheap data gathering method, and provides persons with a better opportunity to provide sincere responses. At the same time, participants are able to build on each other’s ideas, allowing researchers to ascertain the meaning behind a particular response (Leung & Savithiri, 2019).
The focus group discussion was carried out in Lecture Hall 3 of the Salisbury House of the campus that could comfortably accommodate all the participants. All the participants were familiar with the venue and had used it on several occasions previously. The purpose of the Focus Group Topic Guide was to prompt the participants in order to generate the data/ responses, and data collection conducted using the voice recorder application on a mobile phone to ensure that notes taken can be verified in the future (Rutakumwa, et al., 2019). 
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Content analysis and thematic analysis are two useful means of analyzing qualitative research data. It is viewed as the easiest approaches to analysis in qualitative research, and ideal for beginner researchers (Vaismoradi, et al., 2013), without producing low quality findings. For each question, content and thematic analyses were conducted, identifying the common ground among the responses given the participants. For example, for each question, the transcript of all responses were manually reviewed to identify what words were being used most frequently.
 
[bookmark: _Toc153635762][bookmark: _Toc153865255]Ethical Considerations
Participation in the study was done on a voluntary basis, with participants providing informed consent before starting. 
Each participant was assigned a pseudonym for the duration of the discussion. Prior to recording, participants were reminded not to use their actual names or that of others in the group to ensure that they remain anonymous. Participants were instructed to exclude any identifying information when introducing themselves, and the researcher ensured that no such information was recorded, and that no visual documentation, whether video or photographic, was conducted (Saunders, et al., 2015 ).
Speech to Text Converter mobile application was used to transcribe the audio. The transcripts were then reviewed by comparing them to the audio recording, making an honest effort to get it as accurate as possible. At the same time, the researcher has to be mindful of how a participant may be portrayed if the verbatim transcript is repetitive, as this may involve some level of unethical stigmatization of specific groups or persons (McMullin, 2023).
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[bookmark: _Toc153865256]Results
All participants were able to engage in the entirety of the focus group discussion. For the questions asked, the themes that emerged after hearing all responses were documented in Table 1. In defining professional behaviour, for example respectfulness, honesty, ethics and responsibility were common themes. At the same time, respondents pointed out that professional behaviour is not simply a matter of conduct, but also the attitude that workers have within the workplace.
Respectful, ethical and responsible conduct and attitude
Students defined professional behaviour as conduct and attitude that is ethical, respectful, responsible, and adheres to established workplace rule. They also highlight competence accountability, punctuality, and being appropriately attired as key exemplars of professional behaviour in practice. These characteristics are also at the core of professional behaviour both at university and in the workplace.
Other themes identified in the study are shown in Table 1, and covered in the Discussion.
 
[bookmark: _Ref153751332]Table 1. Responses to Focus Group Questions
	Objective
	Common Themes
	Exemplifying Response

	Defining professional behaviour
	Respectful, ethical and responsible conduct and attitude
Adherence to workplace rules
	“goes beyond simply adhering to company policies, and it reflects a commitment to ethical standards, reliability and adaptability”

	The look and feel of professional behaviour in practice
	Appropriate attire, accountability, punctuality, honesty, and respectfulness
	It is observable through actions and interactions…arriving punctually and dressing appropriately for the workplace, and adhering to established norms, active listening, contributing constructively and respecting diverse opinions.

	Core characteristics of professional Behaviour
	Teamwork, honesty, responsibility, clear and effective communication; 
Teamwork and respect are represented in work practice as well as university 
	“…persons should learn and be open to change, and be responsible for their own work”
“in university, teamwork and communication are represented more”

	Difference in professional behaviour between younger and older workers
	Older workers more professional than younger workers 
	“…professional behaviour should be similar for younger and older workers because the characteristics (of professional behaviour) is the same

	Would classify self as behaving professionally at university or workplace
	Required at university and workplace

Consequences greater in workplace
	“we always have to be professional, regardless of whether it is university or workplace because it is the work ethic from school that will be taken to the workplace” 

	Encouraging  Professional Behaviour
	Set goals, model behaviours;
Outline expectations, and benefits of professional behaviour.
	“by giving them examples of those who are professionally behaving, and also communicating with them effectively what they should be doing...and highlighting the benefits that they will get by being professional” 

	Defining unprofessional behaviour
	Not adhering to norms, standards, and expectations
Disrespect, insubordination, and change resistance. 
Common causes: external stressors, mismatch between personal values and organizational culture
	“…actions or conduct that deviates from established norms and expectations in a given context, particularly within a professional or academic setting”.
“behind the unprofessional behaviour is stress and burnout, and also personal issues , and cultural differences”

	Engagement in unprofessional behaviour
	Inhibits organizational and personal progress  
	“…bad for myself, for others, my community, and for wherever I work”

	Discouraging unprofessional behaviour in university
	Provide rules and address noncompliance early
Report noncompliance to superiors 
	“We can make the rules that they should follow, and there should be punishment for showing unprofessional behaviour in the university”


	Discouraging unprofessional behaviour in the workplace
	Explain expectations, provide training
Enforce rules, and encourage behavioural change. 
	

	How PHSCiP students can acquire professional behaviour 
	Formal education and training
	“We can implement…professional behaviour classes in our modules where we can learn more, and real world experience such as internships”

	Information needed for professional behaviour
	Ethical decision making, time management, and communication skills
	“…communication with patients, teamwork, ethical standards and maintaining patient confidentiality ” 

	Where to acquire professional behaviour information
	University’s career development centre, mentorship classes and conferences, online classes, employment booklets 
	“…by exploring online courses, attending seminars,  reading relevant literature, seeking advice from experts”

	Promoting professional behaviour through the university
	Career counseling service, workshops and seminars, networking events, internships, and mentorship programmes 
	“…implement mentorship programmes, host career development workshops, facilitate partnerships for real-world exposure, and integrate practical scenarios into course work. Creating a culture that values ethical conduct and effective communication also plays a crucial role in promoting professionalism among students 





[bookmark: _Toc153635764][bookmark: _Toc153865257]Discussion
This explorative study set out to identify the factors influencing professional behaviour of postgraduate PHSC students in a public university. It sought to determine what students regarded as professional behaviour. Moreover, it aimed to gather information on how to encourage professional behaviour, while discouraging unprofessional behaviour. 
Respectful, ethical and responsible conduct and attitude| Adherence to rules
Participants view professional behaviour as not only conduct, but also attitude that is ethical, respectful and responsible, while adhering to the rules governing the workplace. As all of the respondents are adults and currently pursuing at least their second course of post-secondary level education, it should come as no surprise that they already have a firm grasp on what it means to behave professionally. In fact, the definition they gave is essentially in agreement with Rogers & Ballantyne (2010) who identify some basic domains for professional behaviour: responsibility, respect, honesty, self-awareness, and capacity for reflection.
Accountability, punctuality, honesty, and respectfulness 
Professional behaviour is characterized by competence, accountability, punctuality, being appropriately attired for the job, in addition to the elements of the definition given earlier. There is no single definition for professional behaviour, but it is viewed as multi-faceted, holistic concept that encompasses education, training, and behaviour towards service users, peers and other stakeholders (Meidani, et al., 2017). Van der Gaag (2023) argues that the context of the organization plays an important role in determining what attitudes and conduct are professional. For example, employees’ willingness to engage with service users or their colleagues is influenced by the work environment (Hafeez, et al., 2019). Context here is defined as the constraints and opportunities that affect how individuals behave (Johns, 2006).
Teamwork, honesty, responsibility, clear and effective communication
Participants did identify teamwork, strong communication skills and honesty as characteristics of professional behaviour that are represented well both at university and in the workplace. Khawar, et al.  (2022) found that there are essentially three clusters of characteristics for judging professional behaviour and ultimately excellence, particularly for physicians:  motivation, competence, and personality.
Variation of professional behaviour with age
Respondents are of the view that older workers are more professional than younger workers are, while recognizing that both should be at the same high level. Foster and  Bowie (2020) found that older general practitioners were more likely than their younger colleagues to engage in professional behaviour, particularly in the areas of taking responsibility for the consequences of their conduct and being able to identify suboptimal work. This is consistent with participants’ view that older persons tend to be more professional than their younger colleagues are.
Professional behaviour is required at university and workplace
Academic conduct on university campuses may be a sign of professional behaviour in the workplace, with academic integrity being an indicator of a person’s behaviour in the workplace (Ogilby, 2010). According to Lee (2022), dishonest conduct with respect to schoolwork will lead to dishonest conduct in the workplace. Providing timely feedback has been found to be one of the most effective interventions for correcting unprofessional behaviour (Johnson & May, 2015).
Unprofesional behaviour often leands to reduced levels of teamwork, increased complaints from service users, and greater liklihood of litigation and complaints (Tweedie, et al., 2018). It is therefore, important to ensure that persons behave professionally at all times. In order to do this, persons must first have means of accessing the relevant information.
Explain expectations, provide training| Enforce rules, encourage behavioural change.
In order to create and maintain professional behaviour, rules should first be established for the organization, whether it is a university or a workplace. These may be created with input from employees. Once created, all employees should be informed of what is expected of them. At the same time, persons can be reminded of the personal and career benefits of these behaviours. 
At the same time, some organizations or departments within organizations may have policy books outlining what constitutes professional behaviour. All prospective and current employees would be expected to be familiar with such literature, but occasional reminders can prove useful (Cheung, et al., 2012). 
Unprofessional behaviour: Not adhering to norms, standards, and expectations
Codes of conduct, laws and regulations play a significant role in encouraging professional behaviour while discouraging unprofessional conduct. Behaviours such as racism, theft and substance abuse, for example, are subject to criminal action. These policies should be developed and enforced in a manner that is fair, consistent, and transparent (Tweedie, et al., 2018). These rules:
1. Serve as a guide for the minimum expected standards
2. Sanction non-compliance or unprofessional behaviour (van der Gaag, 2023).  
This method has been effective, as outlined by Roland, et al. (2011) who stated that the behaviour of 9 out of 10 doctors in the USA and UK was modified by clinical guidelines. Further research should be conducted to identify whether or not this is the same for health and social care workers.
While age may explain disparities in level of engagement in professional behaviour, youth is not necessarily an indicator that unprofessional behaviour is inevitable. Unprofessional conduct may be due to several factors outside of the individual; stress and burnout are possible contributors to unprofessional behaviour, and Owens, et al. (2019) even pointed out that the pressures of being employed in the NHS had negative effects on the professional behaviour.
Formal education and training
PHSCiP students see formal arrangements such as training as the best way to receive this information. Experience-based arrangements such as  internships or mentoring programmes were also regarded as being especially effective. They allow students to experience the working environment firsthand, and see precisely what behaviours are expected of them. Outside of experiences, participants also viewed the university’s career development centre and books on professional behaviour as valuable sources of information.
With this in mind, universities should consider integrating practical scenarios that have professional behaviour at their core into coursework. Career counselling services and seminars are other avenues that participants indicated would be useful. Role modelling is also important in developing the necessary awareness of appropriate action in different contexts.
[bookmark: _Toc153865258]Limitations 
The fact that a single university was used places limits on how well the results apply to other institutions. The responses generated during this study may be specific to this university, as these students’ current location could have been what shaped their perception of professional behaviour.  This limitation is inherent to focus groups, as they are more difficult to generalize onto the wider population (Rahman, 2017).

[bookmark: _Toc153865259]Recommendations 
To address the limitation outlined with the order in which participants are prompted to answer, this can be rectified by rotation; for each new question, a different person answers first 
Further research is needed to validate the results obtained from this study. For example, the sample size could be increased by conducting several focus groups at the same university, and doing the same at other institutions. Future studies should consider the fact that professional behaviour depends on context, and treat it as a multi-faceted phenomenon as opposed to a static, distinct act.
[bookmark: _Toc153635765][bookmark: _Toc153865260]Conclusion
This study has identified the factors that influence professional behaviour of postgraduate PHSC students. It found that students see professional behaviour not merely conduct, but also attitude that is ethical, respectful and responsible, while adhering to the rules governing the organization. Professional and unprofessional behaviour can be encouraged and discouraged, respectively, through codes of conduct, laws and regulations.
For students who wish to gather information on how to behave professionally, there several sources exist, and this information can aid in narrowing the gap between the skills and attitudes they now possess, and those that an employer requires.
Professional behaviour is not a single act, but a collection of behaviours and attitudes that can help students effectively navigate not only academic life, but also their way to a successful and sustainable career.


References
Albanesi, C., 2014. Focus Groups. In: A. Michalos, ed. Encyclopedia of Quality of Life and Well-Being Research. Dordrecht: Springer.
Bennell, P., 2023. Limits to growth? Key enrolment trends for UK transnational higher education, 2002–2021. High Educ, Volume 86, p. 81–97.
Cheung, A. et al., 2012. Overview of systematic reviews of the effectiveness of reminders in improving healthcare professional behavior. Systematic Reviews, Volume 36.
Dougherty, M., 2021. The use of confidentiality and anonymity protections as a cover for fraudulent fieldwork data. Research Ethics, 17(4).
Foster, T. L. & Bowie, P., 2020. Professional values and behaviours of younger and older general practitioners in Scotland: a cross- sectional survey. BMJ Leader, Volume 4, pp. 57-63.
Fugard, A. J. & Potts, H. W., 2014. Supporting thinking on sample sizes for thematic analyses: a quantitative tool. International Journal of Social Research Methodology, 18(6), pp. 669-684.
General Social Care Council, 2023. Codes of Practice for Social Care Workers. [Online] 
Available at: https://www.scie.org.uk/workforce/files/CodesofPracticeforSocialCareWorkers.pdf?res=true
[Accessed 5 December 2023].
Ghobadi, A., Sayadi, L. & Varaei, S., 2023. The nurses’ perception of the factors influencing professional misconduct: A qualitative study. Nursing Ethics, 0(0).
Hafeez, I. et al., 2019. IMPACT OF WORKPLACE ENVIRONMENT ON EMPLOYEE PERFORMANCE: MEDIATING ROLE OF EMPLOYEE HEALTH. Business, Management and Economics Engineering, 17(2), pp. 173-193. doi: 10.3846/bme.2019.10379..
Hilton, S. R. & Southgate, L. e., 2007. Professionalism in medical education. Teaching and Teacher Education, 23(3), pp. 265-279.
Johns, G., 2006. The Essential Impact of Context on Organizational Behavior. The Academy of Management Review, 31(2), pp. 386-408.
Johnson, M. J. & May, C. R., 2015. Promoting professional behaviour change in healthcare: what interventions work, and why? A theory-led overview of systematic reviews. BMJ Open, 5(9), p. e008592.
Khawar, A. et al., 2022. What are the characteristics of excellent physicians and residents in the clinical workplace? A systematic review. BMJ Open, 12(9), p. e065333.
Lee, C., 2022. Why academic integrity is important to teaching and learning. [Online] 
Available at: https://www.turnitin.com/blog/why-academic-integrity-is-important-to-teaching-and-learning
[Accessed 13 December 2023].
Leung, F.-H. & Savithiri, R., 2019. Spotlight on focus groups. Canadian Family Physician, 55(2), pp. 218-219.
McMullin, C., 2023. Transcription and Qualitative Methods: Implications for Third Sector Research. VOLUNTAS: International Journal of Voluntary and Nonprofit Organizations, Volume 34, p. 140–153.
Meidani, Z. et al., 2017. Effect of reinforced audit and feedback intervention on physician behaviour: a multifaceted strategy for targeting medical record documentation. Journal of the Royal College of Physicians of Edinburgh, 47(3), pp. 237-242.
Mill, D. et al., 2023. Behaviours that contribute to pharmacist professionalism: a scoping review. BMJ Open, 13(e070265).
Office for Institutional Research and Assessment, 2023. Helpful Hints for Conducting a Focus Group. [Online] 
Available at: https://www.ccsu.edu/sites/default/files/document/FocusGroupsHints.pdf
[Accessed 14 December 2023].
Ogilby, S. M., 2010. The Ethics of Academic Behavior: Will It Affect Professional Behavior?. Journal of Education for Business, 71(2), pp. 92-96.
Owens, J., Singh, G. & Cribb, A., 2019. Austerity and Professionalism: Being a Good Healthcare Professional in Bad Conditions. Health Care Analysis, Volume 27, pp. 157-170.
Rahman, S., 2017. The Advantages and Disadvantages of Using Qualitative and Quantitative Approaches and Methods in Language “Testing and Assessment” Research: A Literature Review. Journal of Education and Learning, 6(1).
Rogers, W. & Ballantyne, A., 2010. Towards a practical definition of professional behaviour. Journal of Medical Ethics, 36(4), pp. 250-254.
Roland, M. et al., 2011. Professional values and reported behaviours of doctors in the USA and UK: quantitative survey. BMJ Quality & Safety, 20(6), pp. 515-521.
Rutakumwa, R. et al., 2019. Conducting in-depth interviews with and without voice recorders: a comparative analysis. Qualitative Research, 20(5), pp. 565-581.
Saunders, B., Kitzinger, J. & Kitzinger, C., 2015 . Anonymising interview data: challenges and compromise in practice. Qualitative Research, 15(5), p. 616–632.
Tweedie, J., Cooper, J. & Banerjee, J., 2018. 74 Leadership strategies for addressing unprofessional behaviour in healthcare FREE. BMJ Leader, 2(S1).
University of Wales Trinity Saint David, 2023. Research Ethics. [Online] 
Available at: https://www.uwtsd.ac.uk/research/research-ethics/
[Accessed 18 December 2023].
Vaismoradi, M., Turunen, H. & Bondas, T., 2013. Content analysis and thematic analysis: Implications for conducting a qualitative descriptive study. Nursing & Health Sciences, 15(3), pp. 398-405.
van der Gaag, A., 2023. Professionalism in healthcare professionals. [Online] 
Available at: https://www.hcpc-uk.org/globalassets/resources/reports/professionalism-in-healthcare-professionals.pdf
[Accessed 12 December 2023].
Vasileiou, K., Barnett, J., Thorpe, S. & Young, T., 2018. Characterising and justifying sample size sufficiency in interview-based studies: systematic analysis of qualitative health research over a 15-year period. BMC Medical Research Methodology, 18(148).

[bookmark: _Ref153468377][bookmark: _Toc153635767]

[bookmark: _Toc153865262]Appendix 1: [Focus Group Topic Guide]


Greet the study participants and introduce the study that it is aimed to explore and understand the factors that influence professional behaviour among postgraduate students in a public university. Please ensure you obtain informed consent from the study participants to interview them and to record the interview before starting the interview.
Make sure there is a chair selected to guide the focus group.
(a) Introduction and Welcome : Chair (in real life often the researcher)
Outline the meeting will be recorded (individually) anonymity will be followed with the analysis and publication of the data. Ask for consent of participants. Inform participants about the time scheduled for the focus group (between 45-60 minutes).
(b) Instructions regarding the focus group:
At the beginning you will introduce yourself. You will each tell your name and describe which programme you are studying, the amount of time you have been studying. You can also tell what you enjoy the most of your studies.
(c) Questioning: Chair reads each question separately out loud and clearly, if needed repeat it. Allow participants the time to respond to each question. Also allow participants to respond to each other and/or ask each other questions. Make sure all participants take part in the focus group discussion. Ensure to manage time and balanced contributions. Guide participants back to the listed question.
(d) Open the focus group by asking the first question.
· How would you define professional behaviour?
· What does professional behaviour look and feels like in practice?
· When you think about professional behaviour, which core characteristics you think about? Which ones are represented at university? Which ones are represented in working practice?
· Do you think professional behaviour is displayed similarly or differently between younger and older workers and why (not)?
· Would you classify yourself as behaving professionally at the university or the workplace?
· How would you encourage classmates/peers to engage in professional behaviour?
· How do you define unprofessional behaviour and what can be reasons for this behaviour?
· Do you engage in unprofessional behaviour and why yes or no?
· How can you discourage unprofessional behaviour in the university?
· How can you discourage unprofessional behaviour in the workplace?
· How can PHSCiP students acquire professional behaviour?
· What kind of information do you need to learn more about professional behaviour?
· Where would you look for information about acquiring professional behaviour?
· What can your university do to promote professional behaviour?
(e) Chair: Close the focus group by thanking the participants for their contributions and inform them what time the research findings will be ready and published. Answer all other queries participants might have.
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