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Click, Create, Collaborate: The New Literacy of
Learning

i Manage
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i

(CareerTeam, 2025)

Digital Competence in a nutshell

Digital competence refers to the ability to use digital technologies confidently, creatively, and
responsibly to support learning and everyday life. It encompasses a wide range of skills,
including finding and evaluating information, creating digital content, communicating &
collaborating online, and understanding how to stay safe & ethical in digital spaces. It equips
individuals not just to use technology, but to use it effectively, purposefully, and responsibly
in an increasingly digital society.

Digital competence develops through interaction, collaboration, and guided learning, by
encouraging learners to use digital tools across subjects. This emphasis on responsibility
reflects social constructivist theory, which highlights learning as a socially mediated process
(Vygotsky, 1978).

The Digital Competence Framework (DCF): Structure and
Curriculum Fit

In recent years, digital competence has become an essential part of education, as a set of
capabilities that learners need to thrive in a complex digital world. This aligns with the
OECD’s Learning Framework, which argues that in the era of digital transformation “digital
literacy and data literacy are becoming increasingly essential” as part of the foundational
skills learners require to exercise agency and shape their futures (OECD, 2018, p. 4). The
DCF emphasises that students must “mobilise knowledge, skills, attitudes and values,



including digital literacies, to engage effectively with rapid economic, social and
technological change and to participate actively in modern society” (OECD, 2018).

The DCF is a structured model that sets out the knowledge, skills and dispositions learners
need to use digital technologies “confidently, creatively and critically” across the curriculum
(Welsh Government, 2020). It defines what effective digital competence looks like from the
early years to the end of compulsory education, providing practitioners with a clear,
progressive continuum across ages and abilities (Welsh Government, 2020). The Curriculum
for Wales is designed around four key purposes that aim to develop learners into ethical,
informed citizens and enterprising, creative contributors (Donaldson, 2015). The DCF is
intended to complement and strengthen learning across all Areas of Learning and
Experience (AoLEs) (Welsh Government, 2020).
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(Welsh Government, 2021)




In school & Beyond

Primary School

e Online Safety and Personal Information
o Pupils learn what personal information is and why it should be protected
through stories, cartoons, and role-play.

e Digital Identity Awareness
o Learners choose appropriate usernames and avatars, discussing how
choices represent them online

e Creative Digital Expression
o Create simple presentations, videos, or digital drawings to share learning.

e Early Data Skills
o Pupils collect class data (e.g. favourite fruit) and create pictograms or charts
using digital tools.

Secondary School

e Advanced Online Safety and Digital Footprint
o Learners explore privacy settings, data protection, and the permanence of
online posts.

e Critical Evaluation of Online Content
o Learners assess reliability, bias, and misinformation in news, social media,
and Al-generated content.

e Data Analysis and Coding
o Learners use spreadsheets, databases, and coding platforms to solve
problems and analyse real data.

Supporting Learners with Additional Learning Needs (ALN)

e Accessible Digital Tools
o Assistive technologies such as text-to-speech, speech-to-text, visual
supports, and simplified interfaces are used to remove barriers to learning.

e Personalised Online Safety Education
o Online safety and digital identity concepts are taught explicitly using
repetition, visuals, and real-life examples relevant to the learner.

e Supporting Communication and Expression
o Learners use multimedia (audio, video, symbols, images) to demonstrate
understanding rather than relying solely on written text supporting
independence and confidence.

e Developing Independence and Life Skills
o Digital skills are linked to real-life applications such as using email, accessing
online services, or organising tasks. This supports preparation for adulthood,
employment, and community participation.



Real World Relevance

At the earlier progression steps, learners are introduced to the idea that information shared
online can be seen by others and may have consequences. While simple, these experiences
reflect real digital practices and align with research showing that early digital safety
education is most effective when grounded in familiar, everyday contexts (Livingstone et al.,
2017). As learners progress, the DCF expects them to evaluate how online actions
contribute to a digital footprint and how this can shape reputation. Pupils may analyse case
studies of inappropriate posts, explore how employers use social media in recruitment, or
reflect on how images shared in group chats could be shared without consent.

Stengths or Limitations? You decide!

Clear progression steps Relevance of learning

The clear progression steps within the DCF  One of the key strengths of the DCF is that
help teachers understand what pupils it explicitly connects learning in school with
should achieve at different ages, aligning the realities of life. Rather than being an
well with Piaget’s cognitive development abstract or purely technical skill, it mirrors
theory, which emphasises that learning challenges that learners will face throughout
should be matched to learners’ their lives, on social media, in higher
developmental stages (Piaget, 1952). This  education, and in employment. In an era
age-appropriate structuring of digital marked by rapid technological change, the
competence outcomes supports teachers to DCF prepares learners not just to use
scaffold learning in ways that are neither technology, but to understand its

too simple nor too complex for learners at implications, socially, ethically, and

each stage (Piaget, 1952). However, this economically. In summary, digital
stage-based alignment can be criticised for competence goes beyond the use of
implying a uniform trajectory, potentially technology; it equips children with the skills,
overlooking pupils who develop digital confidence, and responsibility needed to
competencies faster or slower than the learn, create, and thrive, ensuring learners
“typical” age band, or who acquire become critical and responsible digital

sophisticated digital skills informally outside citizens in an increasingly digital world.
school.

Flexibility in the classroom

As its statements can be applied across subjects rather than being confined to standalone
ICT lessons, supporting a cross-curricular approach to developing digital skills (Welsh
Government, 2020). Yet, this openness can also create inconsistency: without sufficient
guidance and professional learning, teachers may interpret progression statements
unevenly, leading to variable expectations and experiences for learners in different
classes or schools.
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Clicks and consequences: Understanding the
Digital World’s Impact on Children and Young
People through the lenses of Bronfenbrenner’s

Ecological Systems Theory

What is “the digital world”?

The digital world is simply anything to do with technology, the internet and social networking.

Look how much technology has taken over CYP lives!

Recommended VS Actual Screen Time
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World Health Organisation

(Antonia, 2025)

The effects of the Digital World on Children & Young people

Positive

Learning & cognitive development
e Enhanced learning opportunities and access to information
e Greater independence as learners and consumers of digital information
e access to education/jobs

Social & health benefits
e |Improved communication and connection with friends & family, maintaining
long-distance relationships, and finding supportive communities with shared interests
A space to explore identity & showcase talents
Access to mental health and fitness apps, promoting physical and mental wellbeing.



Digital literacy & future skills

Supports creativity, collaboration, and development of digital skills

The digital world provides instant, global access to great deal of information, which is
fundamental to developing research skills, critical thinking, and media literacy

Learn new skills! Fosters adaptability, problem-solving, and continuous learning, skills
critical for employment

Negative
Mental & physical health

Higher levels of screen time are associated with increased depressive symptoms,
anxiety, and lower quality of life.

Excessive screen time is linked to a higher risk of obesity and unhealthy diets.
Sleep disturbances due to spending too much time on digital devices

Exposure to harmful content & safety risks

Encounter inappropriate content that can be harmful

Exposure to cyberbullying, online sexual abuse, and hate content.

Exposure to harmful online content and pressure from social comparisons
Some children may lack a safe, private space at home to engage with online
services, and there are concerns about data security.

Social & cognitive development

Excessive screen time can lead to less engagement in real-world social interactions.
Decreased attention span

Impaired attention, cognitive inflexibility, and potential for poorer academic
performance

Bronfenbrenner in a digital context

Bronfenbrenner's ecological systems theory provides a comprehensive framework for
understanding the multifaceted influences on children's and young people's development.
Bronfenbrenner “emphasised a balance between nature and nurture, otherwise known as
heredity and environment” (Bates, 2019, p.194).
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Theory in practice: Digital literacy & safeguarding

Children and young people’s engagement with the digital world is shaped not only by their
individual choices but is shared across interconnected systems; from families and schools to
institutions, digital platforms, and government. Understanding who is responsible at each
level reinforces the importance of a coordinated, multi-agency approach to supporting CYP
to engage safely, critically, and confidently in the digital world.

Parents & families

Parents and carers are a CYP immediate environment where direct interactions take place
€.g. supervise screen use, apply parental controls, and engage in open conversations about
online experiences. These daily interactions have the most immediate influence on how
children understand and navigate the digital world. Organisations such as the NSPCC &
childline provide support through accessible guidance and direct support that enables CYP
to recognise online harm and seek help when digital experiences become unsafe (Childline,
2020; NSPCC, 2023)

Schools & support services

Digital literacy and safeguarding doesn’t end with parents & families but are shared
responsibilities with school. Schools are required through the curriculum for Wales to
“provide learners with high-level digital skills” including creating digitally competent &
resilient learners (Welsh Government, 2020). However communication between schools and
parents is key e.g. through workshops, newsletters, or digital platforms that reinforce
consistent messages about online safety. When concerns arise, schools may work alongside
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safeguarding leads or external agencies to support the child. This collaboration ensures that
digital literacy and safeguarding are not addressed in isolation but reinforced across all
areas of CYP lives.

Institutions, Employers & digital platforms

In practice, this includes school safeguarding policies, staff training on online harm, and
organisational procedures for reporting concerns. Social media companies and online
platforms also play a role through moderation policies, age restrictions, and reporting
mechanisms, which shape the digital spaces children access. Although children are not
directly involved in these systems, decisions made here significantly impact their online
safety and digital opportunities.

Government & society

The macrosystem reflects broader societal values, cultural norms, and legal frameworks.
Regulatory bodies oversee compliance, while cultural attitudes towards technology influence
how seriously online risks are taken. These policies provide the legal and ethical foundation
that guides practice at all other levels of the ecological system. For example, The Online
Safety Act 2023 protects both children and adults as it “puts a range of new duties on social
media companies and search services, making them more responsible for their users’ safety
on their platforms” (Department for Science, Innovation & Technology, 2025)

Responsibility to adapt over time

Digital experiences and associated risks are continually evolving, meaning safeguarding
responsibility must remain flexible and responsive. The rapid growth of social media, artificial
intelligence, and increased screen use following the COVID-19 pandemic has required
ongoing updates to safeguarding policies and digital literacy education. Within this changing
context, Ofcom operates at the macrosystem level by regulating online services and
enforcing compliance with child safety duties under the Online Safety Act, stating that it is
responsible for “making sure online services protect children from harmful content” (Ofcom,
2023). Consequently, professionals must regularly review training and practice to ensure
children and young people are equipped to navigate an increasingly complex and evolving
digital world.

Now more than ever it is vital that we support CYP where possible
to ensure a safe and secure future!
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Connected or Disconnected? Lessons from Life
in Digital Classrooms

(Fischer, 2020)

About me!

Work

I currently work in a Welsh mainstream primary school as a Teaching Assistant, supporting
pupils in their daily learning and regularly covering classrooms. This role provides first-hand
experience of how children engage with learning in a classroom setting, including their
varying levels of access and confidence with digital tools.

Student

I am also a university student studying through a blended learning model that combines
online study and face-to-face lectures. Experiencing digital learning first-hand allows me to
understand its strengths and challenges from a learner’s perspective.

Drawing on these experiences, this blog explores the benefits of digital approaches to
teaching and learning, the barriers that can limit digital inclusion & the ways these
challenges may be addressed to ensure all learners can participate fully.
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Benefits of digital teaching and learning

Drawing on my experience as a Teaching Assistant in a primary school and as a university
student, digital teaching and learning offers many benefits for both learners and educators
when implemented effectively such as...

Engagement

One significant benefit of digital learning is increased learner engagement. Interactive tools
such as quizzes, gamified platforms, and reward systems can motivate learners and
encourage active participation, particularly for younger pupils and those with additional
learning needs. This reflects constructivist learning theory, which emphasises that learners
actively construct knowledge through interaction and experience (Piaget, 1972).

Enhanced Skills development & Future ready

The Curriculum for Wales aims to develop “ambitious, capable learners” who are ready to
learn throughout their lives (Welsh Government, 2022). Regular use of digital platforms
helps learners develop digital competence, independence, communication, and collaboration
skills, aligning with the Digital Competence Framework, which embeds digital skills across all
Areas of Learning and Experience (Welsh Government, 2020).

Flexibility and accessibility

Blended and asynchronous learning models allow learners to access materials at their own

pace and fit learning around other commitments. My experience of blended university study
demonstrates how digital learning can promote autonomy and widen participation. Vygotsky
(1978) further highlights the importance of social interaction in learning, describing learning

as taking place within the “zone of proximal development”.

Personalisation & inclusivity

Adaptive platforms and faster digital feedback enable teaching to be tailored to individual
needs. This aligns with Universal Design for Learning, which promotes “flexibility in the ways
information is presented, in the ways students respond or demonstrate knowledge, and in
the ways students are engaged” (CAST, 2018).

Resource access & Deeper insights

Digital learning provides instant access to a wide range of up-to-date resources and enables
real-time monitoring of learner progress. This allows educators to identify gaps in
understanding and offer targeted support. Digital tools can also be adapted to support
learners with special educational needs, supporting the SEND Code of Practice aim of
removing barriers so that children can “achieve the best possible educational outcomes”
(DfE, 2015).
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Digital inclusion

In the digital inclusion action plan, digital inclusion means “ensuring that everyone has the
access, skills, support and confidence to participate in and benefit from our modern digital
society.” (Department for Science, Innovation & Technology et al., 2025).

“To ensure digital inclusion in Welsh schools, efforts focus on equitable access, skill
development, and inclusive design. Collaboration between government, educators, and
communities is key to closing the digital divide.” (Welsh Government, 2022)

Barriers to digital inclusion

These barriers affect learners, families, and school staff, and their impact must be
recognised and addressed to ensure equitable access to education and can limit
participation and widen existing inequalities.

Lack of access to devices or internet (at home & school)

1.6 million people in the UK currently are living offline and around a quarter of the UK
population have the lowest level of digital capability, meaning they are likely to struggle to
use online services (Department for Science, Innovation & Technology et al., 2025). Without
appropriate technology and connectivity, learners cannot fully engage with blended or online
resources, which reinforces existing inequalities.

Low digital literacy /lack of training (staff & parents)

Without confidence in navigating platforms, apps, and online environments, users can feel
overwhelmed. Vygotsky’s theory of scaffolding emphasises the importance of structured
support, learners benefit when adults initially model and guide digital tasks, gradually
enabling independent use (Bates, 2019, p.48). In Wales, programmes like Digital
Communities Wales provide training not only to individuals but also to organisations and
front-line staff to build digital skills and confidence, acknowledging that sustained support is
vital for meaningful inclusion (Welsh Government, 2025).

Accessibility challenges

Accessibility challenges including language, age-related needs, and additional learning
needs also present barriers. Inclusive design and Universal Design for Learning principles
support the creation of digital environments that can be accessed by users with diverse
needs, ensuring equitable opportunities to learn (CAST, 2018).

Economic issues

Economic barriers such as the cost of devices, broadband, and software further exacerbate
exclusion, reinforcing attainment gaps as better-resourced peers can practise more often. In
schools, budget pressures and ageing infrastructure mean there are not always enough
up-to-date devices or robust Wi-Fi, constraining teachers’ capacity to integrate digital
activities routinely across the curriculum rather than as occasional add-ons. While Welsh
Government investment through school programmes such as Hwb and free access to tools
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like Microsoft 365 helps reduce costs for learners, addressing economic inequality remains
essential to ensure that learners can continue digital engagement outside the classroom

(Welsh Government, 2025).

What does digital inclusion look like?
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Ofcom (2023) highlights ongoing inequalities in access to digital devices and connectivity,
reinforcing the importance of inclusive digital inclusion.

Digital Communities Wales and the Digital Inclusion Wales grant aim to address these
barriers by providing digital skills training and resources to support people with basic digital
confidence, reflecting policy efforts to embed inclusion across sectors (Welsh Government,

2025).

Children have the right to non-discrimination, access to information, freedom of

expression, and education (Children's Commissioner for Wales, 2019) without

equitable access to technology and digital literacy, children and young people
are excluded from learning, participation, and protection in an increasingly

digital world!
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Transforming Teaching Through Hwb

Ever heard or used the software Hwb? If you’ve ever been to a school, worked in a school or
have children in a school in Wales since 2012, then you probably have (Welsh Government,
n.d). If not, don’t worry, you will definitely know what it is and how it supports primary
students after reading this blog!

Access Hwb here: https://hwb.gov.wales/

Why is digital learning important?

Digital learning is vital for primary children, helping them build essential skills for education
and life. In Wales, digital competence is valued as highly as literacy and numeracy (Welsh
Government, 2022). Children are building foundational skills, and digital learning helps
enhance literacy, numeracy, creativity, and problem-solving through engaging and interactive
experiences. Early exposure to safe and guided use of online tools also helps children begin
to understand essential aspects of citizenship in a connected world, including online safety,
privacy, and responsible communication. Embedding digital learning in everyday teaching,
ensures that learners become confident, creative, and critical users of technology from an
early age.

What is hwb?
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Hwb is a key “bilingual digital platform provided by the Welsh Government to all maintained
schools to support teaching and learning through the Curriculum for Wales” (Welsh
Government, 2022). By offering a seamless, single login experience, Hwb provides access
to a comprehensive suite of educational resources and services through English and Welsh
(Welsh Government, 2022). Its ability to meet diverse learner needs by giving secure access
to high quality tools, while also opening space to integrate artificial intelligence for
personalisation, creativity and efficiency.
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How can it be used?
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(Welsh Government, 2014)

Teachers

Students

Supporting in planning, assessing &
delivering lessons

Access learning activities and resources set
by their teacher

Share resources, assignments, and
feedback with pupils

Create and share work

Integrate digital tools across subjects to
support the Digital Competence Framework

Collaborate with peers through shared
documents, presentations, or simple
discussion tasks

Support differentiation and inclusion using
accessibility tools

Learn about online safety through built-in
guidance and age-appropriate content

Communicate & share resources with
parents

Develop digital skills (typing, researching
safely, understanding and presenting
information)

Access professional learning, guidance,
and curriculum resources

Support independent and self-paced
learning through interactive apps




Digital Competence of Primary Learners

Learners in Wales focus on building foundational skills e.g. safe device use, basic
navigation, & simple content creation before advancing to KS2 e.g. logging into Hwb, saving
files and personalising, and spotting online dangers. Teachers are guided through the Digital
Competence Framework (DCF) which outlines the progressive expectations.

Digital Competence Framework

Foundation Phase

and producers.
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Nursery

Reception

Year 1

Year 2

Citizenship - Thrsugh these elements learners will engage with what it means to be a conseientious digital eitizen whe eontributes positively te the digital world arsund them and whe critically evaluates their plaee within
this digital werld. They will be prepared fer and ready to encounter the pesitive and negative aspects of being a digital citizen and will develop strategies and teols to aid them as they become independent eonsumers

Element

With

With

learners are able to:

learners are able to:

With

With

learners are able to:

learners are able to:

« distinguish between someone they know
and someone they have never met, eg. this
links to personal and social education
(PSENwell-being and would form part of
“Stranger Danger” education

+ recognise that actions have consequences
and ientify simple rules to keep them
safe (offline and ondne), e.g. dassroom
rufesfcharters should Incarporate digital and
non-digital ries

+ recognise that data can be shared onfine,
£.. wilh aduit suppar, find images of
themselves and atfers far instance on the

schoo! wehsiteischool social media page, etc.

= understand that some websites ask for
information that is private and personal,
£.9. identify private and personal information
and discuiss how to handle requests for
private information - not disclosing full
name, address, date of birth, schoal

» undesstand that information put anline
leaves a digital footprint or vail, e.g. explain
the meaning of digital footprint or trail and
encourage them to think criticaly about the
information they leave anline

» identify the steps that can be taken to
keep personal data and hardware secure,
£.g. undersfand usernames and passwords,
why we have them and how they are kept
safe

« use digital devices and media with care,
£.g. name a variety of digital devices and
handle appropriately

« talk about everyday use of devices and
digital media, e.g. identify a range of media
and digital devices from famillar experiences,
and make simple obsenations about their
uses

« use digital desices within a cantralled
emvironment, time and context, & g use for
a given time limit and specified outcome

+ begin ta identify and explain the advantages
and disadvantages of digital media and
devices an their lives, &.g. on their physical
and mental well-being

Citizenship

« add their name 1o digital work by using
initial letter, .. fype the first initial of their
name on a keyboard

» identify some work that belangs to others,
eg. find a photographipicture created by
famillar peerfadhult

+ add their name to digital work, &.g. ype
thelr first name on a keyboard

# find the name of the author on digital work

+ add their name and the date to work they
have created, e.g. type first name and
sumanme and add a date to pleces of work

* add their name and the date 1o work they
have created and give reasons why this i
important, e.g. ype their first name and
sumame, add a date to pieces of wark and
oaally provide ressans far doing so

Online behaviour and cyberbullying

« identify emotians of athers on a range of
digital saftware, e.g. talk about feeings
and begin to recognise emotions; consider
haw actions and wards can affect athers;
realse that behaviour has consequences
identify when they are angry, warmed or
frightened and know wha ta ask far help

» give reasons for likesidislkes of on-screen
activites.

To see more of the DCF follow this link:
https://hwb.gov.wales/api/storage/a7d4a155-f704-4115-852a-4e9da264f99d/dcf-foundation-p

hase-211117.pdf

« explain how people can cannect with others

» simply explain that digital technology can
be used 1o ale and connec with

anline, e.g. ideniify fomms of
(including dlgital)

+ usa appropriate words and feelings,
£.0. aiscuss words and feelings that could
upser people - fink 1o offine personal and
social education (PSE) and wel-being wavk.

How Hwb Meets Their Needs

Supports Engagement and Motivation

e Offer visual, auditory & hands-on learning opportunities.

others locally and globally, e.g. fext, image,
photographs, video, nevsletters, e-mail,
web sanaces

* begin to identify similarities and differences
between online and offline communication,
£.g folow same rules when communicating
face-to-face and online

» Use appropriate words and feslings,

£.g. discuss werds and 3ets.

» use digital technology to communicate and
connect with athers locally and globally,
e.g. text, image, pholographs, wdea,
newsletters, e-mai, web services

* interact appropriately with others,
eg. follow the same rules when
communicating face-fo-face and onfing.

(Welsh Government, 2021)

e The colourful, interactive environment captures the interest of young learners.

e Minecraft, J2E, videos, and collaborative platforms allow children to explore ideas in
different ways, supporting a range of learning styles and subjects.

Encourages Independent and Collaborative Learning

e Hwb empowers pupils to develop essential life skills.

e Students can engage in group activities, promoting teamwork, allowing them to share
ideas and learn from peers.



https://hwb.gov.wales/api/storage/a7d4a155-f704-4115-852a-4e9da264f99d/dcf-foundation-phase-211117.pdf
https://hwb.gov.wales/api/storage/a7d4a155-f704-4115-852a-4e9da264f99d/dcf-foundation-phase-211117.pdf
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The collaborative aspect helps children understand the importance of communication
and respect for diverse opinions.

Individual tasks encourage them to take responsibility for their own learning and
decision-making.

Supports bilingual and diverse needs

Hwb promotes inclusion and accessibility for all students!
Hwb's visual tools enhance confidence and independence.

Accessibility ensures that children who may struggle can access high-quality
materials that contribute to their understanding.

By embracing different learning preferences, every student feels valued and included
in the classroom, fostering a sense of belonging and community among peers.

Supports mixed ability environments by providing age appropriate digital tools that
enable differentiation and inclusive practice, particularly for pupils with Additional
Learning Needs (ALN).

Develop essential life skills

Helps children develop essential life skills e.g. communication, collaboration, and
digital safety awareness.

By using Hwb, students can practice problem-solving and critical-thinking skills in a
safe and supportive environment.

By using Hwb, students can practice problem-solving and critical-thinking skills in a
safe and supportive environment

Learning how to use technology responsibly from an early age supports online
wellbeing and builds confidence.

Lays strong foundations for future learning by preparing children to use technology
purposefully, safely, and effectively both in and beyond the classroom.

Ease of Use

Breaks down digital barriers through single sign-on access and consistent availability
both at home and in school

User-friendly interface, young learners can easily navigate the platform, access
resources and complete tasks independently.

Balance between independence and collaboration helps students grow confidence
and capability.
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Supports Differentiation and Personalised Learning

e Teachers can monitor progress and adapt lessons to better fit their students'
interests, which further enhances motivation and promotes a love for learning from a
young age.

e Supports teacher planning through the integration of Microsoft 365 tools, including
Copilot.

e Allows teachers to focus more on delivering engaging learning experiences while
ensuring planning remains inclusive and purposeful.

e When used professionally and ethically, Al within Hwb can enhance teacher
efficiency without replacing pedagogical judgement.

Limitations and Challenges

Technical and Access Issues

e Many learners lack reliable internet connections or access to devices at home.

e Schools often face challenges in maintaining and updating their technology, leading
to outdated tools that don’t serve the needs of students well.

e Without reliable access and functioning technology, the potential benefits of digital
learning can be lost, and some may fall behind.

Developmental Challenges for Younger Learners

e Young children may struggle with using digital tools effectively, as they are still
developing their cognitive and motor skills.

e Their attention spans can be short, making it hard for them to engage with long
online sessions or complex applications.

e Younger students may not yet have the critical thinking skills needed to evaluate
online information.

E-Safety and Online Behaviour

e Younger learners often do not fully understand the risks associated with being online.
e They may share personal information without realizing the potential dangers.

e Schools have a responsibility to teach students about safe online behavior and how
to navigate digital spaces responsibly.
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Technological advancement

e As technology continues to evolve, educators must stay updated on the latest trends
and risks arising.

e This ongoing education is crucial to ensure young learners enjoy the benefits of
technology while staying safe and secure online.

Al technologies, such as copilot, require careful consideration in a primary setting. However,
at this stage, use of Al tools is not essential for primary learners, particularly those in
foundation phase, where the focus remains on developing foundational skills, digital
competence and critical thinking.

As the national platform, Hwb is a true game-changer for young
explorers!
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