	
	
	



Introduction
In this workbook I will highlight moments in which I deepened my understanding of the key concepts widely regarded in Drama in education, as well as applying them to my practical tasks in devising a performance and workshop for young people. I will also document points in my process where I faced a problem or setback, and how I used my skill set and research to deal with the problem. 


Research

I began my research by looking into possibly the most recognisable method in TIE – The mantle of the expert approach, introduced by education practitioner Dorothy Heathcote. I aimed to investigate a wide range of resources including academic journals, books by Heathcote herself and accounts of others who worked with her. Having been introduced to it briefly in lesson, I decided to look further. My research on Heathcote can be found in Appendix A (Appendix A).
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Figure 1: Origins (Mantle of the Expert, 2018)
Though I am most familiar with the Mantle of the Expert approach, I wanted to look into other viewpoints of Drama Education. Other dominant methods in the field come from Augusto Boal (Theatre of the oppressed) and Bertolt Brecht. Though I researched both to the best of my ability, a disagreement within my assessment group prompted me to look back into the Brechtian method for a deeper understanding. 
Looking into the Theatre of the oppressed, ImaginAction (ImaginAction, no date) describes the theatre style as treating the audience as part of the performance, creating a dynamic (much like Heathcote) in which the audience are of a higher status than the actors. Forum theatre is a technique derived from theatre of the oppressed, where the audience are given the opportunity to come onto the stage and face the same problem as the protagonist, acting out different solutions to the problem. This is something I ended up incorporating as my main method in my workshop. I considered a downside to this method – The method was intended for victims of oppression, and though the children may be facing some form of oppression, my workshop will be discussing lighter themes.
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Figure 2: Design and Theatre of the Oppressed (Van Amstel, 2008)

Moving onto another theatre of the oppressed technique, image theatre is described by Beautiful Trouble (Beautiful Trouble, 2013) as a method in which participants are encouraged to create still/moving images that represent a feeling or emotion. It is also described as a “springboard” into critical group thinking, allowing participants a better understanding of the topic at hand. Finally, Beautiful trouble note that Image theatre is similar to Forum theatre in every way, except that it is done through still images instead of moving ones. Another source, Annette Markham (Markham, 2024) suggests that Image theatre can be used when talking is either counter-productive or ineffective, especially in educational environments where the teacher would rather show the concept rather than talk about it. This technique is something I would like to incorporate into my workshop, as still images are a technique that was a big help in my educational experience. 
I then went on to research Brechtian Theatre, or “epic theatre”. According to BBC Bitesize (BBC Bitesize, 2026) Brecht was affected deeply by his experiences with politics and so wanted to be able to use theatre not as a real experience, but a presentation of a real experience. He used several techniques to remind the audience that it is just theatre; it is only a tool to make the audience question their own lives with the message conveyed by the piece. One of these techniques was alienation, or the “v” effect. Brecht aimed to emotional isolate the audience, so that they didn’t get too attached to the characters. He often did this through narrators, placards, breaking the fourth wall, and speaking stage directions. I proposed the idea of using alienation techniques to my group, and we worked it into our final piece. The Brechtian technique is something that I am quite informed in, as it is something I was trained in when I began acting in secondary school. 
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Figure 3: Alienation Effect (Unknown Photographer, 1949)

Development of Assessment pieces 

An early influence on my final assessment piece was Morgan and Lowri’s workshops, which can be found in Appendix C (Appendix C)
Our first practical experience, the sound collector performance and workshop (Appendix D) was a step in our learning, as it told us what we could improve on. Some of the notes that Lowri gave us was that we were too reliant on a scripted workshop – by being flexible, we will be prepared for if a child says something unexpected. Looking back on my own delivery, I also noted that the workshop may not have worked as I hadn’t posed the task as a hypothetical, nor had I established the dynamic between us, the facilitators, and the students, the experts. The workshop wasn’t without its merits, however, as Lowri noted that the energy was kept at a good level throughout the workshop, and the way that I had described the task was also effective. 
Moving on, we began to work on a piece for the Lady of the Lake, a local fairytale to Carmarthenshire. In our first draft of the performance, some of the things that went well were that the dynamic between both Vivienne and James was effective and funny, and it served a good contrast to my role as the narrator/bard. Our concept was that I was to play musical transitions on the guitar, giving the piece a light-hearted atmosphere. This, however, was thrown off during our first performance back to the class, as all three of us had a habit of ad-libbing, and so it was hard to gauge where we were in the performance at times. To solve this, I suggested that we script anything that we are planning on saying, so that we can communicate effectively what we are going to be doing. A note I was given from Lowri was that it might be worth blocking where I would be standing, and to stay in place, as otherwise I may block any action happening behind me.
Whilst using the notes to improve the performance, my group faced a breakdown in communication, and there was a disagreement. However, out of this disagreement, we had come to a mutual agreement about incorporating some Brechtian techniques into the performance, particularly alienation techniques such as multi-roling, placards and stepping out of the characters.
After we had blocked our performance, I focused my attention on my workshop. I had been inspired by the work of Augusto Boal, and so I decided to create a workshop using a mix of Forum theatre, and image theatre. My plan was to have the participants create a moving image of someone littering in the Llyn y fan, before then freezing in place. After this, I would have them separate into two groups and create another moving image, this time, of a solution to someone littering in the lake, before encouraging the other group to integrate themselves into both moving images.
I tested my workshop out with the class, and it was widely successful, as the direction was clear, and I had established a clear learning objective – I would like the students to have a better understanding of the importance of caring for the environment, through creating a solution for it. Some notes that Lowri had for me was to establish a “hand up means to focus” rule, which would allow me to have a little more control over the room. Furthermore, I was advised to be more involved in the process of both groups during the separate task, and to have the other group sit down whilst showing back the moving images. I was also advised to be more confident in my delivery, as I may lose my audience otherwise.

Evaluation

Looking back on the module, there are things that I believe I did well. I believe that I researched effectively, using several different types of resources that were relevant to the subject. I also know that I was effective in applying what I had learned in my research into relevant methods of theatre in education into my practical development. One thing that has stayed consistent in our practical development of our work was that we were able to keep the energy at an appropriate level through the performance and workshops. I believe a highlight of this module was that I was able to work very well within my group, and even when there were disagreements, we were able to use them constructively. I could’ve improved on researching each method evenly, as I tended to prioritise the research on Heathcote. I believe that my group, whilst effective in our energy, tended to let the energy get out of control at times. This was pointed out by our lecturer, and we were able to rectify this. In the final performance, the performance itself was effective, and the use of placards helped to keep the attention of the audience. Furthermore, one of the participants noted afterwards that the use of music was effective as it gave the performance a sweeter atmosphere. The workshops were not as successful as the performance, as there were times when I didn’t explain the task clear enough. This, and the fact that the room got a bit out of control at times, were the main downfalls of the workshop. However, once the task was understood by the participants, the creative outcome was exactly what I had hoped it to be. A big merit of the workshop was that I was able to keep the energy in the room at an appropriate level, and it was clear that the children were having fun. If I were doing the performance and workshop again, I would clarify how I would be explaining the tasks so that it is clearer for the participants. I would also provide a teacher's pack, much like Morgan’s performance and workshop, as the theme of my workshop (preserving the environment) provides a good opportunity for the subject matter to be brought back to the classroom.
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Appendix A - Mantle of the expert - 

The linear approach to learning is often used in classrooms to promote an organised and structured way of working, and there is a clear direction for students. However, when there is little flexibility in the classroom for the student, there is often a lack of motivation to learn. When a non-linear, or “process based” way of learning is used, there is an incentive for the student to learn, as they are given more freedom to use their imagination. A TED talk by Sir Ken Robinson (TED, 2007) suggests that schools are killing imagination and creativity by teaching children to fear failure, which is an essential aspect of creativity. I aim to promote creativity in my workshop by promoting a low stake, hypothetical environment.

This approach follows as the learners are placed in groups, and are put in the position of experts, to which the practitioner will step into a role, for example, a curator of an art museum, to ask for the services of the experts, such as historians and detectives. Placing the power in the hands of the learners allows for them to feel like they have responsibility in the outcome of the task. As quoted from a blog by Mantle of the Expert (Mantle of the Expert, 2013), “Everyone is ‘grown up’ carrying the responsibilities of adults and facing up to the results of their decisions.”

[image: ]The three pedagogic structures of Mantle of the Expert (Aitken, 2013)

As they complete the task, the teacher will provide tensions. As described by Viv Aitken, an educator who has 30 years in the field, these are changes in circumstances add complexity to the commission, keep it interesting and promote new tasks for learning (Aitken, p.37,  2013). Tensions can be found anywhere in drama, speaking from my own experience as a playwright, it serves as the main tool for keeping the viewer’s attention. Aitken also goes on to mention that the Mantel of the Expert method is based around “curriculum integration”, using the process and roleplaying to facilitate the achievement of learning goals. The element of Inquiry allows the students to pursue their own interests in the bounds set by the practitioner. The learning goals are portrayed as essential tasks that the “experts” must achieve in order to help the organisation, and so there is more motivation for the child to engage in the task.
Aitken also clarifies the key components of the Mantle of the Expert process (table 1 and 2) – The fictional world (There is awareness of both worlds), the “enterprise/company” (Provides a shared objective for each learner), framing (providing a range of different viewpoints into a problem), the commission (the task they are given), the client (the person they are doing the task for), curriculum tasks framed as professional tasks, conscious repositioning of students (changing the power dynamic in the classroom), drama for learning (placing themselves in the shoes of others, role playing), tension, and reflection. 
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Table 1: Key concepts in the Mantle of the Expert (Aitken, 2013)
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Table 2: Key concepts in the Mantle of the Expert (Aitken, 2013)


Further information on the method is provided by Heathcote herself in the book “Drama for learning” (Heathcote and Bolton, 1995) offers more insight into how to set up the environment for a “mantle of the expert” workshop, by providing four guidelines for the practitioner to follow. First, presentation – Dorothy offers having an image alongside your explanation of the task, helping the learners to imagine the circumstance of the exercise. Next, fiction – Heathcote suggests that some children may be confused by the offer of real work (ie working in a real museum) and so the word “if” should be introduced to remind the students that the exercise is hypothetical. However, she goes on to say that the level of fiction can be changed based on the engagement by the class, saying that for a less engaged class, a “beat-the-boss" (challenging the students to do better than a previous party) approach would suit better. Next, a dynamic of action, which talks about the status change between the student and the practitioner, placing the power in the hands of the student. And finally, the application of a past history + implied future. This suggests that the student should work the task as if they have a previous history in the given scenario, like an actor would approach a role. All four of these guidelines give a better framework as to how to run a workshop with the mantle of the expert approach. 

I also wanted to ensure I had an accurate depiction of the method, and so I researched other accounts of it. This took me to two YouTube videos – the first by Mantleoftheexpert7543 (Mantleoftheexpert7543, 2020). Much of the information provided by the first was accurate to the other research I had collected, but also added that when, as a teacher, if you need to provide information, teach a skill, or provide opportunity for discussion, you are able to step out of the fictional world to do it. They go on to say that the “duality of places” inside and outside of the imaginary world, that provides the necessary environment for meaningful learning.
The second YouTube video was by MAT UK (MAT UK, 2022) which explained, like my other sources, that the method might encourage the children to think as archaeologists or scientists, completing a task for a client. The method is described in a way to be an active, meaningful and engaging way to teach communication and teamworking skills. 
Though I don’t intend to focus much of my research and knowledge onto YouTube videos (as they can sometimes be unreliable), I was interested on getting several different types of sources to gain a new perspective.













Appendix B – Boal research
In Boal’s book “Theatre of the oppressed” (Boal, 2001, p139 and 167) Boal describes the method much in the same way as the previous source, though goes into more depth. The umbrella term “theatre of the oppressed” is the overall method, and specifically “forum theatre” is the technique that is used often to incite change and learning. The audience would present a social or political problem and would come up with solutions. Members of the audience are invited to act out a solution to the problem, and the moment the audience member declares their solution ineffective, another member of the audience would take their place. Often when the solution is ineffective, the skit is taken in a different direction, and new issues or problems arise, and the “spect-actors” must take initiative and come up with a solution to the new problem. This is repeated, until either the audience are out of solutions, or there are no new problems that arise. Allowing the audience their own participation and thinking on their feet, allows them to take something valuable from the experience, and so they are inspired to make a change. Boal also speaks of a “Joker”, which is his term for the facilitator. Our role as the “joker” is to provoke critical thinking, and remain neutral, allowing the “spect-actors” to come up with a solution to the problem. A YouTube video explaining Boal’s background and methods by OrganicActing (OrganicActing, 2021) also adds another detail to the method – the solutions provided by the Spect-Actors must be non-violent, as the method is promoting a peaceful way to solve the problem.




Appendix C – Morgan and Lowri’s workshops -
Before the creation of our assessment work, Lowri introduced our class to a workshop designed for young people so that we could understand how to conduct it. This was useful to me as I was unaccustomed to theatre in education by this point. Also at this stage, our class took a trip to a local primary school, where we spectated a theatre in education piece by Morgan, about looking after the environment. This gave me some ideas as to what I could incorporate into our piece, most notably the use of music +guitar. I asked Morgan how the music helped in capturing the attention of the audience, to which he commented that it played a big part as it can get boring when you are just speaking at the audience.




Appendix D – The sound collector workshop - 
Our first assignment was to create a short physical theatre performance of “The sound collector”, a poem that we would be reading as we performed. On top of this, as a group of three we also created a workshop based on the poem. The performance went well, as the audience appeared interested in the poem itself and the movement we had created. However, our workshop did not go as well as the performance. This is because there were members of the workshop who were uninterested in taking part, and so a lot of the activity we had prepared seemed to bore some of the children. It was at this point that I decided to do more research into popular methods of theatre in education, as I was still unsure on how to conduct a “Mantle of the expert” style workshop. I also looked into both Brechtian and Boal methods.
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