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“An investigation into the impact oral, written and peer feedback has on learners’ progress in Religious Education”
1.0 Introduction
This research paper will discuss and present research that was undertaken in order to assess and consequently answer the research statement ‘An investigation into the impact oral, written and peer feedback has on learners’ progress in Religious Education’. 
	The foundations that support the choice to undertake such research is generated from a claim by John Hattie (2011) who states that feedback is placed in the top ten of factors that influence pupils’ achievement. Alongside this, Hattie believes his work also supports Kluger and DeNisi’s recognition of the power that many different feedback methods hold, concluding with Hattie’s desire to identify the key facilitators of effective and impactful feedback.
	Hence, in order to understand the research data that shall be presented and thus provide an answer to this investigation, it is important to link the research to the context in which it was undertaken, thus the background of School X shall be discussed.
	School X is a mixed English medium comprehensive school of eleven to eighteen-year olds. The school was formed in consequence of an amalgamation of two schools in 2011 and therefore serves four Welsh valleys. There are approximately 1300 pupils on roll, with approximately 25.8% of pupils being eligible for free school meals (FSM) – which is above the national average of 17.4%. Alongside this, roughly 34% of pupils live in the 20% more deprived areas in Wales (Estyn, 2015).

2.0 Literature Review
In order to enhance the understanding of the research conducted, the data collected and its purpose, it is essential to firstly undertake a review of literature pertinent to the impact oral, written and peer feedback, on learners’ progress in Religious Education; which in turn support and inform the remaining areas of this study.
Thus, it is critical to develop an understanding and clearly define the term feedback, to therefore create links between different areas of feedback, previous literature, the current research, and consequentially the conclusions that arise as a result of this research. 
	The term feedback has been defined by The London Deanery as a vital area of education and training. It is suggested that feedback elicits the process of maximising potential in the many stages of learning, and ensures learners understand their strengths and also suggests areas in ways they may improve. Thus, this supplies actions to achieve the specific areas of improvement. In addition, feedback can be received in both formal and informal ways– for example: written assessments and day-to-day conversation (between teacher and student, or colleague to colleague) respectively (The London Deanery, 2012).
	This definition is supported by the Business Dictionary (2018) that supplies a more literal definition by suggesting that feedback is crucial in order to sustain working regulatory mechanisms in areas such as the education system and the economy. Additionally, feedback is material given to an entity (individual or a group) about preceding actions, so that this entity may adapt or improve present and post actions to therefore attain desired results. Therefore, these definitions provide clarity and focus for the following discussions within this research project.
An abundance of literature highlights the importance of feedback, not only in education, but within the majority of everyday living. However the discussions within the following sections of this study shall consider feedback within an education setting. Nevertheless, firstly a review of many research findings evaluating feedback as a global premise will be discussed and evaluated in order to enhance understanding of the term feedback. 
Feedback as global premise comes in a variety of forms, including customer feedback or reviews, workplace feedback (formal and informal), negative feedback, critical or constructive feedback, feedback from a senior figure (teacher or coach) and also intrinsic feedback – feedback that is derived from an internal state, as a reaction to something. As a result of this, feedback is highlighted as an essential process within the world and can aid not only improvement in individuals but also progression of the economy – including the businesses within it and also future product creation or consumption.
When the previous definitions of feedback are applied to businesses receiving feedback from their customers, they aim to improve in a number of ways as a result of the feedback. The Startquestion Blog (2016) highlights seven key motives for businesses to seek customer feedback. These include: customers giving their opinions can aid in improving products and services, feedback assists in gauging consumer satisfaction, collecting such data shows the consideration the business holds for the customers’ views, creation of the greatest customer experience, supporting customer retention, and that this feedback provides a consistent information source to aid others and finally benefits in making executive decisions.
Nevertheless, while these reasons of feedback apply to business aspects, when adapted and inserted into reasons for feedback in an education setting, it could be argued a mirror image is created. For example: through customer feedback, a business aims to improve products and services – thus, when a teacher gives feedback, the aim is to improve the pupils’ products. Alongside this, businesses use feedback to try and create the best consumer experience, hence, through feedback and plenaries teachers aim to guide students through the best learning experience they can have. Finally, another example is customer feedback helps inform other consumers and feedback received in an education setting can aid other teachers in highlighting student needs. 
Although feedback has been focused upon in a positive light thus far, it must be acknowledged that feedback in general may have disadvantages in contrast to the previously discussed advantages. For example, gathering feedback may result in being a waste of time and resources if the feedback returned suggests that the product of the work reasonably satisfactory.  Also, if the comments do not prove to be of any use, this would not inspire the undertaking of action to improve – therefore making the feedback meaningless (ChannelReply Blog, 2017). Additionally, the gathering of feedback can be time consuming within an employee’s busy working day – which in turn may negatively impact their work, (Sabrina Son, 2015); or in an education setting, may draw from valuable time of a lesson– for example peer assessments may subtract from the teaching and learning of content and skills needed for pupil progression. This in turn will add pressure onto teaching staff to provide this feedback, hindering other work commitments.
In response to the research statement posed, oral feedback is the first method of feedback highlighted and thus shall begin the focused discussion within this literature review. Yet, in order for a discussion to proceed, it is vital for oral feedback to firstly be defined and understood to therefore allow for a meaningful evaluation.
	The faculty of education from Cambridge University define oral feedback as a notion of great influence for the progression of pupils and is the most frequent and collaborative method of feedback. Alongside this, oral feedback can be direct (applying to one pupil or a group of pupils) and indirect (where other pupils hear the feedback within the class and in turn act upon this) (University of Cambridge, 2012). In support of this, the Department of Education and Communities for the State of New South Wales defines oral feedback as a method of feedback during an activity. Also acknowledged is the underestimation of oral feedback due to the informality of its nature, however the power and effectiveness this technique yields is great, as it can be produced at any time whilst in a learning setting and in a quick manner (State of New South Wales, Department of Education and Communities, 2015). 
Race (2001) in an article entitled ‘Using feedback to help students to learn’ discusses oral feedback in the form of ‘face-to-face’ feedback and separates the advantages and disadvantages of oral feedback into two sections: to a whole class and to individual students. To begin, Race argues that giving oral feedback to the whole class is advantageous as feedback can be given to a large number of students in a fairly short time. Yet, in consequence of this Race highlights that this method will provide less specific and particular feedback to students – it will be more general.  Alongside this, Race also suggests that a disadvantage of oral feedback may be the retention and the acting upon of this feedback – for example the way the students’ recall the oral feedback given to them may be inaccurate or misinformed when they aim to remember and return to improve their work. Race responds to such disadvantages with a benefit that proposes that the strength of feedback can be enhanced by aspects such as voice tone, facial expressions, mannerisms and emphasis (Race, 2001). 
Furthermore, Brookhart (2008) believes that providing feedback orally produces benefits twofold. The first is that this method can be targeted explicitly to the student’s precise educational needs, in a private nature. Also, the targeting of particular needs allows for this feedback to constructed to yield maximum practicality. Nevertheless, Brookhart adds validity to the belief held by Race concerning the retention of oral feedback, by stating that for formal feedback, written feedback holds a prestige over oral feedback because of the lasting nature of written feedback, and so students can analyse and improve on their targets as needed. Therefore, Brookhart suggests the use of oral feedback must be considered carefully in regard to the time of day it is given, and examination of students’ enthusiasm to receive this feedback must be measured. For example Brookhart suggests if a pupil is heading out to lunch period, they shall have their mind on other notions and not their tasks or assessments, so oral feedback in this situation would not be meaningful. Certainly, oral feedback on an individual level should not be given whilst the class are being attended to by the teacher (Brookhart, 2008).  
Finally, an extra argument against the use of oral feedback is offered by Kyriacou (2009), where he discusses that a key dilemma that teachers may face in the classroom is giving beneficial oral feedback to those students with higher potential or whom are higher achieving, without those who are currently working at a lower level feeling like they are failures (Kyriacou, 2009, p.34). Thus, Kyriacou would agree with Brookhart’s ideology concerning the correct time or method of giving oral feedback. Whilst Kyriacou’s agreement here may not apply to the consciousness of what period is following, in order to give the feedback, it could be believed he would agree with the argument that thought must be given when this oral feedback is given.
The report shall now evaluate the method of written feedback from the teacher. Danielle MacDonald (2018) believes written feedback to be in harmony to the evaluative procedure, and alongside this, that written feedback is one of the main factors within the assessment development and is present to aid pupil progression. Following this, MacDonald recognises two major contributing aspects written feedback has on pupil progression.
	Firstly, MacDonald suggests that written feedback provides solid and material clarifications on how a certain level or grade was achieved – depending on the grading scheme within a school. Thus, this provides pupils opportunities to reflect, comprehend and therefore improve upon their current level of attainment – if time is dedicated to feeding forward. Secondly, MacDonald proposes that written feedback produces a bridge from where their level of attainment is at presently to where their attainment can be in the future. This metaphorical bridge is constructed from the written feedback as through engagement with this, students can progress from current attainment, to using the feedback to see where they can improve and how to therefore move along into future and higher attainment (MacDonald, 2018).
	Nevertheless, in order for the students to progress from their position currently to where they will be in the future, the feedback given must at all times be of an effective nature and the value of this feedback must be both recognised by the pupil and teacher. This is verified by Hattie and Yates where they break the power of feedback into three sections and if three are achieved, then feedback is a great powerful tool. Hattie and Yates believe that for feedback to be powerful, the students need to know how success is presented or achieved. They also argue that students need to acknowledge the feedback is a means for them to lessen the gap between their current and future attainment (a reflection of MacDonald’s argument). Finally, the third of the criteria for successful feedback is that the students need to know where the feedback is aimed at to deliver them the information in order to progress (Hattie and Yates, 2014, p.67).
	The final area of feedback that shall be discussed in relation to the title of this research project is peer feedback. Peer feedback can be defined as a means of giving feedback from one pupil to another through comments upon one another’s work, behaviour or performance (KU Leuven, 2018). In validation of this, the CADQ Guide from Nottingham Trent University (2013) suggests that peer feedback can be defined as the observation, noting upon and possibly the assessment of pupils’ productions or performance by other pupils.
In addition to this, peer feedback is said to aid pupils’ development of appreciation of what can be considered high-quality work in a certain subject (Sadler, 1989). Thus, within this research peer feedback would highlight what is recognised by one pupil as a need to include in order for their peer to achieve that high-quality of work.
	So why may peer feedback be of most benefit to the progression of pupils in Religious Education? Rusul Alrubail (2015) suggests that because of the equality amongst pupils, they commonly comprehend one another’s feedback better, than if the feedback was given by a teacher. One result of this is the vocabulary used by the pupil’s peers, which would be of more mutual understanding between them, in contrast to the vocabulary used by a member of the teaching staff, where the wording may not be as relatable or clear. 
	Nevertheless, the equality amongst social processes within school could hinder the use of peer feedback. For example: relationships amongst two peers, hostility or other contributing factors can have a great influence on this method of feedback and the use of it (KU Leuven, 2018). Moreover, it may be believed that giving the pupils the responsibility of assessing and providing feedback can be of disadvantage to their peers as pupils may not always rise to the task and therefore provide the feedback needed for the peer receiving the feedback to progress or improve (Sackstein, 2017, p.16). 
Though this may be the case within classroom settings, the act of giving peer feedback empowers students, which in consequence aids pupil consciousness that they themselves are progressing as learners (Sackstein, 2017, p.4). Also, these systematic occasions to provide and take feedback from their peers enable the learning experience of each pupil to be enhanced in a variety of ways (Sackstein, 2017, p.4). Some of these ways include: the responsibility given to pupils to assess their peer’s work and share knowledge and skills engages them in the greatest area of learning - the skill of teaching (Sackstein, 2017, p.11). Another way is the bond created between the giver and receiving of peer feedback which progresses students as learners which includes the result of the pupil becoming more perceptive adjudicators of their own learning (Sackstein, 2017, p.13).
	As a result of the discussion of each three methods of feedback, it can be considered essential to discuss the process that ensues. This process is entitled feed forward and can be defined as the act of feed forward turns and pays attention to a person’s – or in an education setting, the pupil’s future growth. Hence, this contrasts the purpose of feedback to rate and judge a pupil’s former performance or work (Jennifer Gonzalez, 2018).
	Following this, some suggested benefits of the process of feeding forward include that firstly, pupils feeding forward are motivated to reflect on their work and therefore improve and develop their work under guidance from the feedback given by teaching staff. Additionally, pupil concern can be eased regarding the process of assessments because feed forward processes are suggested to increase pupil claim over their work, as they can be proud of their production which has been amended under direction of clear and focused targets (Teaching Academy, 2015).
	In response of these benefits, the process of feeding forward yields potential problems which are suggested as: firstly, the effectiveness of this feed forward is diminished over time and the process must be completed at a point when effective action can be taken. Additionally, assessment periods which are fed forward upon usually occur at the end of topics or terms, thus the period of meaningfulness to improve their work is small.  Moreover, another problem which may occur is the passivity of learners and if a pupil is a passive receiver of feedback, they may not see the value of or commit to improving their work, thus rendering the feedback useless (Jisc, 2016). 

3.0 School Policy and Practice
In light of the reading discussed previously, and before proceeding onto the discussion of the methods that were used to carry out the research, the policies and practices that School X hold regarding feedback shall be discussed.
	The policies that School X uphold regarding feedback are firstly that teachers (in the department) mark focused pieces of work which equate to approximately three pieces of marking per every programme of learning. The first is that the class of students sit a key word test – which link with the topic they shall be studying, and these are then peer marked, before being verified by the class teacher. Following this, the next focused piece of marking is undertaken on an extended piece of writing, before the final marking process is completed on their Write On task which is a school wide process for end of topic assessment.
	The Write On task is subject to a triple impact marking system which in regard to School X entails that a 1st draft of their assessment piece is created before being marked with level descriptors, used to structure the feedback and explicitly highlight to the students, what must be included in order to achieve every level. The student then responds to this feedback by completing their feed forward and including what the teacher has outlined from the level descriptors before creating their 2nd draft, which is then marked by the class teacher – creating a triple impact marking system (by having 3 stages to their marking process). 
	In order for the pupils to have a clear idea of what to feed forward upon, the school policy in School X is to use What Went Well (WWW) and Even Better If (EBI). These are generated from the level descriptors supplied and in order to ensure that the student formulates a positive response. It is good practice for the teacher to pose their EBIs as questions in which the student can answer and consequentially include within their 2nd draft. 
	The final policy that School X follows is the use of green pen for teacher marking and purple pen for peer feedback. To begin, teachers within School X use green pen to mark as it adheres to research conducted which states that the uses of a neutral colour pens is favourable than the use of red pen as students feel that they are being marked more harshly when a red pen is used, and therefore weakens teacher-student bonds, which ultimately could impact on student learning. However, McGovern disagrees with such suggestions by stating he has found students to prefer the use of red pen, as it makes the comments more visible to them and the criticism (when constructive) is what teaches the pupils the relevant skills/content, for use in the future (Daily Mail, 2013). The reasoning for School X to adopt the use of purple pen can be summarised by the colour acting as a visible mechanism to showcase progress has been made and that students have acted upon their own or peers’ work (National Education Union, 2016).
However, though these policies have been implemented within the school and are followed, their inspection recognised that ‘the quality of teaching and assessment is not having enough impact on improving standards’ (Estyn, 2015, p.2) and thus the school were provided a recommendation to ‘improve the quality of teaching and effectiveness of assessment’ (Estyn, 2015, p.3). To reach this conclusion, Estyn believed School X’s verbal and written feedback to vary too much and that most comments were linked to the effort of the pupil toward their work rather than the improving of this work, or subject-specific advice. Yet, Estyn did recognise that School X were increasing the importance placed on peer assessment, although added the use of peer feedback here did not add much to the improvement of pupils’ work and was reducing the time of lessons where more constructive learning could have been undertaken (Estyn, 2015, p.7).
One limitation of this report of School X is that the inspection and consequently the report was constructed in 2015. Therefore, the policies and practices within School X discussed within this paper, may not be truly reflected by the 2015 report by Estyn. This is verified through a follow-up report constructed by Estyn (2017). Within this report, the recommendations are commented upon where it is recognised that School X have applied a number of methods to increase the quality of key aspects of teaching and assessment (Estyn, 2017, 3). Alongside this general statement, Estyn recognised that teachers within School X deliver constructive verbal feedback that aid in understanding of their work, provide written feedback that suggests helpful methods and guidance that pupils may improve their subject-specific and literacy skills, before commenting on the response from pupils regarding this feedback, by concluding that pupils enhance their work in consequence of this feedback (Estyn, 2017).

4.0 Methodology & Ethics
Through the reading conducted and analysis of School X’s policies and practice in regard to feedback, this aided the conception of methods and provided verification in carrying out these methods in order to collect data required to answer the research question.
	Collection of data shall be carried out through three forms of methods. These methods are pre and post testing (within an education setting), observation notes from the class teacher of whom the class belongs and through the use of pupil evaluation in regard to feedback. Therefore, this shall gauge the impact of each type of feedback – oral, written and peer.
The methods chosen of data collection result in a mixed method approach of qualitative and quantitative. The qualitative research is of consequence of the observation notes supplied by the class teacher – see appendix 9.1 and specific sections of appendix 9.2. Hence, the quantitative data is extracted from the pre and post testing and also the pupil evaluation sheets – see appendix 9.2.
	Many researchers have identified advantages and disadvantages of these both types of data collection. To begin, the essay shall discuss those of qualitative nature, which is defined as the approach that allows for collection of descriptions, behaviours and meanings that can be considered difficult to measure empirically. Researchers may adopt this type of method because data that is collected is not of a metric system and therefore the finer and deeper details can be observed. Additionally, the data shall be richer and more in depth than that of a quantitative nature (Vittana.org, 2017).
Nevertheless, in response to this qualitative data is suggested to be valid, however the question of the data being reliable is raised. Research can be considered reliable if the results can be easily reproduced, and in contrast research can be considered valid when the method measures exactly what is it claiming to measure. The reason for the qualitative data possibly not being reliable is that many human interventions are being observed, and what one researcher may collect, another will collect with differing outcomes (Bogdan & Knopp Biklen, 1998).
In regard to quantitative research, this is generally defined as the collection of numerical data that can be analysed and measured in order to explore causations and correlations between variables. Therefore, this is a more objective and scientific technique when compared to qualitative – which is more subjective (Keegan, 2009).
Some main advantages of using a quantitative approach can be considered to be that under examination, the independent and dependent variables are evidently and explicitly exposed (Matveev, 2002). Also, the samples collected are commonly of a large nature and therefore can be considered as representative of the population of study (Martin & Bridgmon, 2012).
However, a limitation of this method of data collection is that the conclusions, due to the closed question type and construction of the method of data collecting would be restricted (Matveev, 2002).
As previously discussed there shall be three methods of data collection. Therefore, the data can be subject of the method of triangulation. Triangulation is defined in lexical terminology as a system that establishes the span between any two co-ordinates or areas, by use of apex of a triangle or triangles in succession (Dictionary.com, 2018). Therefore, when applied to the premise of data, the notion is to use two or more methods of research to validate and fortify the data extracted, to develop the readings that allude (Polit & Hungler, 1995).
Thus, some beneficial aspects of triangulating data are that the conclusions that arise from analysis of data are of a more verified nature therefore increasing confidence in such conclusions. The triangulation of data also possesses the chance of yielding unique findings as a result of the input methods (Thurmond, 2001).
However, there are also some negative points attached to the use of triangulation of data. For example, the growth in time needed to further analyse singular entities of data, if the triangulation method is not of full understanding this can cause distorted findings (Thurmond, 2001), and additionally the consideration of greater data input to therefore produce superior or deeper findings may in fact weaken the success of triangulation (Sohier, 1988).
For application to my study, the triangulation input shall be a mix of qualitative and quantitative data from all three of my research methods.
Firstly, pre and post testing within an education setting is generally considered to be a practical method in measuring the impact a particular intervention has had on pupil progress or achievement (Robert Newton, 1999). Hence, this definition can be applied to the research conducted for this paper, with the feedback given acting as the intervention to provide an impact on pupils’ progression.
	One advantage of this method is suggested that the ‘value-added’ is easily gauged and can be analysed explicitly (Chaffey.edu, 2014) which is validated by the Education Endowment Foundation (2013) who also add that pre-testing can improve interventions as clear targets shall be showcased, in order to refine said interventions – ultimately improving pupil attainment.
	In contrast to this, some disadvantages that have been highlighted to this method of study are firstly in concern of the lengthy nature of this method – as a test must be completed, then an intervention alongside more teaching before another test is completed and then fed back upon. As a result of this, an intervention may not have the necessary impact period because of time constraints in schools, to therefore reflect truly in the post test (Education Endowment Foundation, 2013). In addition to this, it may be considered problematic to judge whether improvement from the pre to the post tests is due to the interventions or in consequence of pupil educational maturing (Chaffey.edu, 2014).
The second method of data collection is observation notes from the class teacher assessing the impact each type of feedback had on pupils throughout a series of lessons. Suggestions of the reasoning behind using this method of research are that it offers context that can be applied to the statistical nature of the other research methods undertaken. Also, this provides an observation outside of the research setting which may propose further detail or information that participants may not have commented upon (The University of Sheffield, 2018). These may also be seen as positives to this data collection method.
Nevertheless, the use of observation notes as a data collection method also collates disadvantages with some suggested as the observations are collected by a human who is wired to be influenced by a great number of variables such as: gender, opinion and academic approach, hence a probable sense of bias (DeWalt & DeWalt, 2002). Thus, it must be recognised through use of this method, the conclusions shall be subjective. Alongside this, the contributor of observation notes might be wary of what is being assessed or evaluated and in consequence supply notes that appease the researcher or study (The University of Sheffield, 2018).
Thirdly, pupil evaluation is the final method of research undertaken within this project and an evaluation from pupils is defined as an assessment by pupils of either their school, classroom involvement and all areas of their learning journey (Harvey, 2004). So, in the scenario of this research, pupils shall be assessing their use of feedback within the school setting.
Some positives of using such a method includes the reduction of bias, as in the case of this study, the participants justified their evaluations (Hernandez, 2010). To add to this, this method inspires reflections on the participants roles in providing and receiving feedback – which is the subject of the evaluation form (University of Sydney, 2018).
On the other hand, this method possesses some limitations. Firstly, participants may feel challenged whilst completing such an evaluation, thus causing skewed results. Following this, this form of evaluation can be viewed as a risk of being apparent as a test or in order to present overstated results, meaning results or opinions given by participants could be unreliable or to satisfy the teacher (University of Sydney, 2018).       
	Lastly, before moving onto the evaluation of the data that has been collated, it is essential for a discussion of the ethical procedure that was undertaken to ensure the research was conducted morally and lawfully. – see appendix 9.7. In summary of the ethics form however, it is concerned with five key areas.
Firstly, no harm was caused to the participants (the students) since there were no direct experiments and the research topic of is an ethical nature. Secondly, informed consent to use the data was given by the participants through the use of consent forms - see appendix 9.3 - to guarantee participant satisfaction with the proposed research that would be undertaken. Thirdly, no names shall be recorded or used within the following discussion, which enables anonymity of the participants, and all research will remain confidential and used solely for the purpose of this research project. Fourthly, deception was avoided as the methods chosen used practices that are frequently used in schools – observation notes and pupil evaluation and therefore was used for the correct purpose. Finally, all participants have the right to withdraw from the research at any point and this was communicated to the teachers and students involved and was explicitly stated on the consent forms. Hence, all of the above safeguards the students as their privacy and autonomy are respected.

5.0 Evaluation
The first results that shall be discussed are from the pre and post-tests carried out. As previously discussed, this assessed improvement of pupil attainment from a base level (pre-test) compared to their current attainment (post-test) – with an intervention of peer feedback to guide their improvement in contrast to the written (teacher) feedback provided for their pre-test. Figures 1 and 2 in appendix 9.4 show that out of 29 pupils in participation, 18 (62%) did indeed increase their level of attainment in their post-test compared to their pre-test, where 11 (38%) did not show improvement through either decreasing their level of attainment or staying the same. 
Thus, these findings of a great increase of attainment, as a suggested result of a peer feedback intervention is supported by the reading discussed previously. The first validation from previous reading is the suggestion from Alrubail (2015) which was discussed that pupils give and receive peer feedback in their language, and not the language of the teacher, hence the vocabulary used may be more simple and comprehendible for the pupil receiving to understand and therefore engage with, in order to improve attainment. In addition to this, the second link arises from the suggestion that through the giving of peer feedback, this ensures the pupils are not passive in the feedback process and thus engage with targets to improve, success criteria of the assessment task and other pupils’ work. This active nature sub-conscientiously progresses the pupils as learners and in turn may improve attainment (Reynolds, 2013).
	However, in comparison to the reading conducted to support this research there are suggestions as to why this increase of attainment may be in consequence of other external factors or why the percentage of increase is not higher. External factors may have influenced the data outcomes such as student educational maturity which would naturally occur as they traverse through the school experience, as the pre-tests and post-tests occurred approximately a term apart from one another, resulting in a general progression of pupils and therefore attainment. Another external factor may be the lessons in which the testing occurred, which reflects Brookhart’s suggestions as the pre-test happened the lesson before lunch, whereas the post-test occurred first lesson of the day. As a result, students focus may have been on what they shall be having for lunch or what they may be doing with their peers during their break time in the pre-test, however first lesson in the morning when completing their post-tests, their focus may have been more targeted (Brookhart, 2008). The final reason why improvement percentage may not have been greater than 62% is enhanced by Sackstein (2017, p.16) who suggested that pupils may not rise to the occasion or supply their peers with valuable and constructive feedback to therefore allow their peer to progress and level of achievement to improve.
Yet, in contrast to these findings that suggest 62% of pupils have improvement due to the peer feedback intervention, when the pupils undertook an evaluation form, 72% of students stated they thought receiving written (teacher) feedback was the most helpful, in comparison with 21% who stated they found peer feedback to be the most helpful. The other 7% of pupils found oral or spoken feedback to be most beneficial to them – see Figure 1.1 and 1.2 in appendix 9.5. Some explanations as to why this was the percentages formulated are present on the evaluation forms also, as the pupils were asked Why do you think is type of feedback is most helpful? Students responded with ‘Because teachers usually know what they are doing better than your peers’ and also ‘because the teacher gives me a level with clear targets to work on.’ These comments from pupils can be considered to echo suggestions presented by MacDonald where it is stated that written feedback offers pupils solid and material explanations on how a level was gained, which would be based upon the criteria set by the department/school. Alongside this, pupils will have clear set targets on how to improve in the future (MacDonald, 2018).
	An additional reason as to why 72% of pupils may have considered written (teacher) feedback to be the most useful could be influenced and reflected upon from another question within the pupil evaluation form. The pupils were questioned Do you find it difficult to peer mark and think of WWWs and EBIs? From this, 28% stated that they do find it difficult and 10% stated they sometimes do - see Figure 2.1 and 2.2 in appendix 9.5. Although this leaves 62% not finding it difficult, 38% have found it difficult to provide targets for their peers on one or more occasions. Thus, this could reflect that a number of the 72% who found written feedback to be the most beneficial may have chosen this option because of it being difficult to construct targets for their peers. Moreover, 28% of pupils may find it difficult to peer mark and 10% finding it difficult on occasions, as a result of the value they place on their feedback. So, for example: pupils could consider their targets to be weak or not of a benefit to their peer to improve, consequently rendering the task difficult – therefore recognising the value of feedback and what is the objective of it. Validation of this claim is from Hattie and Yates within the literature review where they state for feedback to be meaningful, the pupils and also the teacher must be made aware and concerned with the value of feedback to the receiver (Hattie and Yates, 2014).
	The final question asked within the pupil evaluation form was Do you find feed forward and the time dedicated to it helpful in bettering your work? In response to this, 100% of pupils did believe this time to be helpful in aiding their improvement and subsequently attainment – see Figure 3.1 and 3.2 in appendix 9.5. Explanations for the students deducing that this time is beneficial yielded such statements as: ‘Because you can correct the things you have done wrong’ and also ‘You can improve your work to make it better + you know how to improve for next time (sic)’. These explanations supplied by the pupils are supported by the claims of feedforward being a positive notion by the Teaching Academy where they discuss this process allows for pupils to become inspired to spend time refining and evolving their production, to make it a piece of higher attaining work (Teaching Academy, 2015).
	Following this, the final piece of research analysed were the observation notes from the class teacher about the impact each area of feedback had upon the pupils. Statements that alerted the researcher were those that detailed: - in reference to oral feedback – ‘Some students acted upon this feedback at the time of receiving it. However, although many took it on board – would they act upon it in the future or remember the feedback for future activities?’ This comment is reflective of the disadvantage posed by Race who remarked upon the retention and acting upon of this oral feedback. For Race, the issue arises when students return to act upon the oral feedback, and if their memory of this feedback is inaccurate, their improvements will also be inaccurate (Race, 2001).
	Another observation that stood out concerns written feedback and stated: ‘Is time consuming if completed after or during a lesson – e.g. when having to go around each pupil and write a comment and to look at what to comment upon.’ Alongside this, ‘Feed forward time is a must otherwise students would not act upon their feedback.’ These comments relate to the reading of the Teaching Academy (2015) who consider feed forward time to be of great benefit, as it allows pupils to be honoured as a result of the work they have produced.
The final thought regards peer feedback and suggests ‘Pupils comments were mostly useful – However some were not so useful so will not help pupils when feed[ing] forward.’  This comment once again reflects those of Hattie and Yates in regard to the value of feedback needed, however also the reading which suggested that pupils may not always step up to the challenge and therefore provide valuable feedback to allow progression (Sackstein, 2017, p.16).


6.0 Conclusions
In consequence of evaluation of the findings from carrying out the research to allow a deeper understanding of the impact oral, written and peer feedback has on pupils’ progression in Religious Education, the discussion can conclude with the following notions. 
To begin, only 7% of pupils recognised oral feedback to be the most helpful and through research, practice and links through literature it could be acknowledged oral feedback ranks lowest of the three in regard to impact of pupils’ progression in Religious Education. The reasons for this can be supported by suggestions from Race and Brookhart where it is stated the impact of oral feedback is potentially diminished by pupil retention of this feedback in use in their futures, or inaccurate recalling of this feedback leading to misconceptions. (Race, 2001 & Brookhart, 2008) Brookhart also discusses the impact this area of feedback would have on pupils, dependant on the time of day it is given, and discusses the analogy of giving this feedback before recess (Brookhart, 2008), which must be considered.
Yet, it must also be recognised that oral feedback does have some impact as it creates a rapport between student and teacher and also provides the benefits of pupils being able to read facial expressions, body language and tone of voice (Race, 2001).
Data collection through the use of peer feedback as an intervention in the pre and post-tests has shown that 62% of pupils did show improvement whereas 38% of pupils stayed static in their attainment or level/sub-level decreased. Alongside this, 21% of pupils believed peer feedback to be the most beneficial with 62% of pupils not finding it difficult to construct and give targets to their peers to improve their work upon. Thus, the research indicates peer feedback to be ranked second on impact for pupil progression. The reason for this is that pupils giving feedback engages them with the most effective method of learning: the skill of teaching (Sackstein, 2017, p.11) and also the giving of peer feedback empowers pupils and makes them proud of the work they have produced (Teaching Academy, 2015).
Although pupils greatly improved due to the intervention in pre and post testing (62%), this method of feedback is not considered to be ranked first by the researcher as a result of too many differing variables such as: pupils may not supply meaningful or valuable comments to their peers – hindering pupil receiving’s progression (Sackstein, 2017, p.16), time needs to be dedicated to train pupils in the process and system of peer feedback and pupils social interests (KU LEUVEN, 2018). 
Therefore, this leaves written (teacher) feedback to be believed as the feedback that proves most impactful to learners. The reasoning for this is 72% of pupils believed written feedback to be the most helpful in enabling them to improve and suggestions aid in supporting this decision from the research. Such suggestions are that written feedback provides a clear metaphorical bridge for pupils to cross from current attainment to future and improved attainment (MacDonald, 2018). This is evidently recognised by pupils also sub consciously as reflected by the numbers from the pupil evaluation (72%). 
Within the teacher observation notes, written feedback was stated to be ‘clear and sets targets’ which is reflected by an opinion from one pupil evaluation form which believes written feedback allows a pupil to ‘have a detailed opinion where you can improve’. This is also validated further by the claim of written feedback providing solid and material guidelines on how a pupil accomplished a level and also a recognition of the value of feedback by both teacher and pupil (MacDonald, 2018). 
From the conclusions deduced from the findings presented and summed up, recommendations and subsequently enhanced future practices can be constructed.
Firstly, peer feedback must be accompanied with a clear success criteria for pupils to follow and in turn create valuable and constructive targets for their peer to use and not have their progression damaged.
Secondly, feed forward time must be allocated for all pieces of major feedback to allow pupils to recognise their path to improvement and to allow for engagement with said feedback – resulting in feedback not being ignored or reduced to being a waste of time.
Thirdly, when giving oral feedback ensure pupils act upon this relatively soon after it is given to eliminate inaccurate recollections of said feedback and misconceptions that may arise in consequence of this. A method that could achieve this recommendation is when giving oral feedback to pupils, pose a question that pupils would answer in their books/work immediately, that would have an impact on their work.

7.0 Limitations and future development
Although this research contributes to the understanding of the impact of different areas of feedback has on learner progression in Religious Education, it should be acknowledged that there are limitations to this research which should be addressed in future investigations. 
Firstly, the time allocated to complete this research in a greater depth was not sufficient due to the pressures of teaching a class in general and the covering of content. However, teaching a subject such as Religious Education increases the pressure on time needed as classes may only have Religious Education once a week, therefore leading to an inevitable lengthy process – of possibly over three or four weeks. In the future, if this limitation was addressed and more time was allocated to complete the research, this would allow for more valid and accurate data because of more tests being allowed to take place, therefore generating a clearer path of progression for learners (pre and post testing). Alongside this, with a greater time allocated, the observation notes could have been expanded upon and have been focused upon over a larger number of lessons. This would allow for more conclusive and impactful notes that would contribute further to this research. 
Secondly, the limitation of bias or subjective nature shall be discussed. Bias may arise from two aspects of this research – from the teacher observing and the participants in the act of being observed. On behalf of the teacher observing, the notes they produced may have been subject to bias because ultimately, they are created and recorded by someone who would hold prior judgements and knowledge of the students and also hold opinions on their experiences or uses of written, oral and peer feedback. In order to combat this limitation, in future the researcher would request observation notes to be taken from more than one observer, to enable cross examination to occur to further validate the data received and subsequently presented. On the other hand, bias may appear from the participants as they were made aware of the observation taking place. This form of bias is entitled the Hawthorne Effect which can be defined as ‘the consequent awareness of being studied, and possible impact on behavior’ (McCambridge et al, 2014). In consequence of this, the validity of such research would be decreased because of the authenticity of the observations and setting are at a detriment.  In order to reduce this limitation, the observer should identify any radical and unusual changes in behaviour for the participants and comment upon these in the notes to therefore acknowledge this limitation whilst drawing conclusions from the notes.
Thirdly, a limitation could be attributed to the giving or receiving of peer feedback. This limitation is the value of peer feedback given, so for example one piece of peer feedback stated that they ‘couldn’t understand 1 or 2 sentenses (sic)’ – see Appendix 9.6. As can be seen, this is not constructive feedback to enable the receiver to progress further and attain higher and hence, sessions dedicated to giving peer feedback could be considered of little value and a waste of time. In future, to contest this limitation the researcher would suggest providing the students with a success criteria to guide their feedback and would be encouraged to use this or provide a bank of key feedback terms for lower ability participants to access.
Fourthly, the next limitation concerns the pupil evaluation forms and the responses to these. Participants may have responded to the questions in a quick fashion unthoughtfully and/or uncooperatively therefore resulting in skewed or inaccurate answers. Alongside this, the evaluation forms were completed at the end of one lesson where participants may have lost attention or focus and thus again provided less reflective answers of their actual thoughts. Future development of this research would counter this limitation by firstly completing the evaluation at the start of a lesson where the participants are more focused. The increase of focus from participants may also aid in combatting the unthoughtful and/or uncooperative nature of some participants and their answers given.
The final limitation that shall be discussed concerns the pre and post testing method of data collection and the external factors that may have contributed to the increase or decrease of participant attainment. One external factor that may have influenced the results is the time of assessment lessons. The pre-test lesson was completed lesson four – which is the lesson before lunch and the post-test lesson was completed within the first lesson of the day. Hence, this possible limitation is supported by Brookhart’s example discussed within the literature review which briefly stated that the time of day may impact pupil’s enthusiasm and/or willingness to receive feedback or completion of work. In consequence this placement of tests may influence pupil attainment. So, in future the completion of tests would take place within the same time period, so either the lesson before lunch, or the first lesson of the day to therefore provide a fair and consistent testing process - increasing the reliability of the research.
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1. Circle which feedback you think is the most helpful to you. (Circle)
	
Spoken Feedback

	
Teacher (Written) Feedback
	
Peer Feedback



2. Why do you think this type of feedback is most helpful?

…………………………………………………………………………………………………………………………………………………………….

…………………………………………………………………………………………………………………………………………………………….

3. Do you find feed forward and the time dedicated to it helpful in bettering your work? (Circle)
	
Yes

	
No



4. Why is this your opinion?
…………………………………………………………………………………………………………………………………………………………….

…………………………………………………………………………………………………………………………………………………………….

5. Do you find it difficult to peer mark and think of WWWs and EBIs? (Circle)
	
Yes

	
No



6. How do you feel when reading peer comments on your book? (Are they helpful?)
…………………………………………………………………………………………………………………………………………………………….

…………………………………………………………………………………………………………………………………………………………….
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Participant Identification Number: 1705400

CONSENT FORM
PROJECT TITLE: An investigation into the impact oral, written and peer feedback has on learners’ progress in Religious Education

Name of Researcher:	Matthew Jones 

In our normal lessons, you will be receiving feedback from myself and your peers, and over two lessons this shall be focused. By using different methods of feedback, I shall be checking the impact each method has on your progression in Religious Education. This will be included in normal RE lessons, and will not take time away from your normal learning. 	         	
Please tick the boxes if you agree.

1.	I confirm that I have read and understand the information sheet dated for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.


2.	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.


3.  I understand that any information given by me may be used in future reports, articles or presentations by the research team.


4.  I understand that my name will not appear in any reports, articles or presentations.


5.	I agree to take part in the above study.


________________________	________________	_____________________________
Name of Participant	Date	Signature

_________________________	________________	_____________________________
Researcher	Date		Signature


You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.

When completed, please return in the envelope provided (if applicable).  One copy will be given to the participant and the original to be kept in the file of the research team at:
Coleg Cymunedol Y Dderwn

NAME & ADDRESS OF RESEARCHER:
SWWCTE
Faculty of Education and Communities
University of Wales Trinity Saint David
Townhill Campus
Townhill road
Swansea
SA2 0UT


Participant Identification Number: 1705400

PARTICIPANT INFORMATION SHEET
PROJECT TITLE: An investigation into the impact oral, written and peer feedback has on learners’ progress in Religious Education


Dear Participant: 

My name is Matthew Jones and I am studying in the South West Wales Centre for Teacher Education, Faculty of Education and Communities.

I would like to invite you to participate in my research project. This project will take place over two lessons and aims to assess the impact oral, written and peer feedback has on learners’ progress in Religious Education.  

Through your participation in the research project, I hope to ascertain ways in pupils’ progress can be improved through feedback.
All work / evidence collected will be kept strictly confidential to the researchers involved and at NO time will individual work be released to the general public. All data will be handled, in a confidential and anonymous format. Your participation in this study is completely voluntary so you can withdraw from having me use your work at any time. 

The research shall simply study your progress in response to the feedback you receive, whether it be spoken, written (teacher’s comments) or peer. 

After careful and precise analysis of the data obtained from this study, I will be happy to provide you with a copy of the findings at your request. The results of this research will enhance my understanding of the impact feedback has on learners’ progress, and the importance therein. The results of the research will be fed back to the University of Wales Trinity Saint David Swansea and your school. 

We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 

Yours Sincerely



University of Wales Trinity Saint David Swansea
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[bookmark: _Hlk514013312]APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	Matthew Christopher Jones

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Faculty of Education and Communities (SWWCTE)

	Campus:
	Townhill Campus, Swansea

	E-mail address:
	1705400@student.uwtsd.ac.uk

	Contact Telephone Number:
	07930427392

	For students:

	Student Number:
	1705400
	Undergraduate
	☐
	Programme of Study:
	PGCE Secondary Religious Education
	Taught Postgraduate
	☒
	Director of Studies/Supervisor:
	Rachel Bendall
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other: PGCE Proposal Form – Rachel Bendall
	☒	19/02/18


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	BERA (2011)
	☒
	Data Protection Act
	☒

	University Guides and Practice
	☒




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	An investigation into the impact oral, written and peer feedback has on learners’ progress in Religious Education

	Proposed start date:
	09/03/2018
	Proposed end date:
	14/05/2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The purpose of this study is to research the use of feedback within a class and the impact this has on the pupils. More specifically, which area of feedback can be considered to have the greatest beneficial impact, whether it be: written, oral or peer feedback. From this, it shall be deduced from what feedback aids the pupils’ in their attainment, engagement and is seen to be the most valuable for both the teacher giving the feedback and pupil receiving said feedback. 
The reason for this research activity to be undertaken comes from suggestions by John Hattie who states:

‘This places feedback in the top 10 influences on achievement, although there was 
considerable variability. This reinforces Kluger and deNisi’s conclusion that some types of feedback are 
more powerful than others. It also points to the need to identify the factors that make feedback effective 
or ineffective.’

John Hattie in Sutton, R., Hornsey, M.J., & Douglas, K.M. (Eds., 2011), Feedback: The communication of praise, criticism, and advice.  Peter Lang Publishing: New York.

Alongside this, feedback can be considered a topic of great debate within an education setting because of the questions suggested above possibly but also with teachers questioning whether the time they dedicate to providing feedback in marking books and so on is of value or not – and if not, this time could be dedicated to improving or completing other areas of their teaching role.
Finally, Estyn (school inspectors) have focused heavily on feedback in recent times, with strategies such as: different colour pens for feedbacks and greater accelerated learning through pupil involvement – showcasing the importance of feedback in education today.


	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	1 - Pre and Post Testing – within an education setting, pre and post testing or evidence can showcase a great number of things and provide teachers with a great wealth of knowledge when looked upon. Pre-testing/evidence is the baseline for the pupils, so for example a pre-test/activity is designed for the pupils to complete before any teaching on the topic has commenced, and a post-test/activity then once completed showcases the learning or progression a pupil has made regarding a particular topic or field within an education setting. Hence, a pre test being a baseline for the student, with the post-test showing progression. 

2 – Request class teacher who shall be observing my lesson to participate in the research and comment and observe the oral feedback given within a lesson. This is an outside perspective on the study, which can prove a valuable asset but also a valid way of providing data or evidence to verify the oral feedback given within a lesson and the pupil’s engagement with it.
However, before the use of this method, my mentor shall give consent for the use of her data/observations within my study. One problem with this method may be that observations and the thoughts on which feedback was impactful and most beneficial are personal opinion of the mentor who shall be observing, however the counter for this shall be discussed later. 

3 – Over the course of a number of lessons – possibly 3, provide feedback in written, oral and peer form separately in each lesson and through the use of a plenary or pupil evaluation, use this as a gauge for the value and benefit of each form of feedback and to check progress and attainment in pupil’s learning over that lesson to correspond with the feedback given.

Therefore, this data shall be collected in a qualitative form.
With the use of three methods of data collection, this will allow for triangulation of data – this can be considered important as ‘comparing and combining different sources of evidence in order to reach a better understanding of the research topic’ (Cohen, Manion and Morrison, 2000, cited in Robert-Holmes, 2006) will provide great benefit in producing a final report and the analysis of my data.

Robert-Holmes, G (2006) Doing Your Early Years Research Project London: Paul Chapman Publishing




	Location of research activity
Identify all locations where research activity will take place.

	Coleg Cymunedol Y Dderwen



	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	N/A






SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument? – Pupil Evaluations
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

Pre and Post Testing – Pre test being the baseline for the pupils work and the post test, once my study has been concluded showcasing the progression pupils have made.


	☒
	☐



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):
Discussion with subject mentor within my school, in order to collect their observation data.

	☒
	☐



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	Within this study, I shall be including participants from one class in KS3, so pupils from Year 8 with approximately 30 participants. The reason for recruiting these students, is because they are part of my timetabled classes and teach these regularly.





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	Answered no to the question regarding questionnaires, as this shall not be a method of data collection that shall be used within this study.






	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	This study may present a risk to participants in ways such as: the confidentiality of data, which shall be countered through the use of a password protected laptop and USB memory stick to store and transfer the raw data, whilst it is in use.
Another risk is the anonymity of participants, which shall be addressed by no mention of participants within the report which shall analyse and draw from the data, the data shall not be used and seen by anyone else other than the principle researcher and no personal data shall be collected or used, as this is not required to complete my study, simply the impact feedback has on pupils is. This can be considered a risk also however, as anonymity can not be promised to participants from myself, as if they wish their data to be withdrawn or not included within my study, I can therefore withdraw the relevant data, meaning confidentially can be promised, but anonymity will be present for audiences of the final report and presentation of the analysed data.   


	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A


	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	A risk to the investigator (myself) during this study may be the withdrawal of all participants from the study – as they shall be made aware of this before the study begins. If this even were to occur, the study would continue, however the research would be conducted with another class chosen.
Another risk could be the missing of some data, and this may occur because of the nature of a school many things occur, such as eistedfodd days, Personal and Social education days, pupils attending different interventions or fire drills.
The final risk to the investigator is personal opinion, as the data being collected comes from personal opinion in two ways, from mentor observations and self reflection and this may cause a conflict in opinion when analysing the data, however, it shall also balance any bias that may have occurred or verify an opinion – if both the same.



	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	One risk to the university whilst this study is carried out is the relationship between the partnership and the school and in order to eradicate or lessen this risk I shall: anonymise the school and keep the confidentiality of the organisation throughout my project, and if needed when making reference to the school in my report, the term School X shall be used. Alongside this, whilst undertaking my study within the school, I shall conduct myself in a professional manner at all times.


	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	One outcome may be the missing of data as previously mentioned. The cause of this may be eistedfodd days, Personal and Social education days, pupils attending different interventions or fire drills. If this were to occur then, aid and the same level of teaching shall be given to the participant who missed the needed knowledge in order to understand the research activity or post-test, so they are not at a disadvantage to the other participants.

Another outcome may be the withdrawal of all participants, as this study shall be conducted with all pupils being made aware of their confidentiality and anonymity when the data is discussed and presented, however, if they do not wish to participate or do not want their data to be collected, they shall have the opportunity for their data to not be collected/used. If this was the case for the whole class that I intend to conduct the study on, then another class shall be chosen, and the process shall begin again with them and the same opportunities shall be presented to them. 

As two methods of research that shall be conducted are those of personal opinion (observations by the subject mentor and self-evaluation), bias may occur, however as two pieces are collected, these opinions can be balanced out through the disagreement in opinion and further discussion of such within the report, or if one thought/opinion is presented, it can be verified by the other opinion therefore clearing the bias.

Another outcome of this study could be the emotions of the pupils when receiving their feedback, whether it be of written, oral or peer nature. To eliminate any harm occurring, the feedback given shall not be of focus on their grades, or actual learning but instead on their attainment, the positives in their learning or work and of a constructive nature that shall of only be of benefit of the pupil progressing – rather than say a graded piece of work.






	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	
All feedback shall be disclosed and discussed immediately with the participants once the research has been undertaken, and the participants shall be aware of the research, the intention of it, the purpose and the reasoning why. As this is a feedback research topic, feedback on their work inside the class shall be given (when appropriate) just as this would occur in any regular classroom setting.

Feedback will be provided in three different ways over three lessons as this is one of the methods of research that shall be conducted – in written, oral and peer form. Feedback will be given on pupils’ work, contributions and after the post testing/task.

Feedback shall be given throughout the lesson as a whole in a variety of ways, at the end of every lesson from pupil reflections/plenaries and finally at the end of the study after their post testing – with the results being compared to their baseline results deduced from the pre-test.

The general improvement as a class shall be given to the pupils after the post test, so the pupils may see their progress – in order to eliminate the feeling of singling out or the risk of upsetting of pupils. However, if the particular pupil requests to see their individual progress over the topic, then this shall also be given.

 

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	The participants will have a clear and explicit explanation given to them and therefore understanding of why the research is being conducted, what shall happen to their data and the importance of their data. There shall be no mis-leadings at all, and if any questions are asked, they shall be answered with wholly truthful answers.

Participants will have the opportunity to withdraw their data from the study if they so wish, and this shall be an explicit opportunity for the participants to do so, with them having the full knowledge od there being no penalty and no consequence of them doing so.

Alongside this, participants will have a clear understanding on how their data shall be used and reported, that when the data is reported their data provided shall be anonymous and no names shall be used, class names or school name with general terms such as ‘School X’ and ‘class sample’ being used. Additionally, their data shall be destroyed six months after the finish date of the assignment.

Once the participants have all this knowledge and understanding, and an extra knowledge their desired, a letter of consent shall be given out which outlines the study and the purpose of the study, which will then be required to be signed to ensure the participants consent to therefore conduct and participate in the research. However, if so wished, the participants will still have the opportunity to withdraw from the study and to withdraw their data at any time. 

As children under the age of 18 shall be participants within this study, it is assumed parental consent shall be needed. However, the school shall have an agreement with parents and also the university, that allows the child to consent to such research, with the assumption therefore they also receive parental consent. Nevertheless, the school may request additional letters be sent home to the parents of the participants to receive the parental consent in writing and this shall be done, and a letter shall be drafted, in the case this is required. Furthermore, a parent may request such a letter for themselves to give consent, and see the outline of the study, the purpose of it and how the data shall be used. 

Finally, the partner school where the research shall be conducted have a memorandum of understanding with the partnership (SWWCTE) that is signed, so they understand as part of the completion of the researcher’s university course, research is required to be conducted within their school, however, the use, what shall occur and inclusion of the school (including confidentiality/anonymity) shall be made clear also. Therefore, any misconceptions shall not occur and also the risk to the university shall be reduced. 


	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Anonymity can not be offered at one hundred percent, throughout the whole study and the reason for this is because the participants will have the opportunity to withdraw their data from the study, the principle researcher shall need a method of identifying the data, so if the option to withdraw is taken up, the correct data can be withdrawn.
However, anonymity can be offered when the data is in an analysed form and presented within the final report, as no names or anything personal shall be written about, or included in name. Alongside this, not even the class name shall be used, with general terms such as: ‘the class’ or ‘sample class’ shall be used and also the school shall not be named with ‘School X’ being used throughout.





SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	



(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	




(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	
Only person who can access the raw data findings will be myself – the principle researcher.



	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The principle researcher.


	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	All data shall be stored on a password protected laptop and USB memory stick.
All pupil physical work/data is and will be stored in a locked filing cabinet.
All data shall be archived in accordance with the Data Protection Act.
However, the same rules of anonymity and storing/use of data shall be applied, if needed.





SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	M.Jones
	Date: 19/02/2018
	



For students:
	Director of Studies/Supervisor:
	

	Signature:
	


	Date:
	




For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.






Figure 1 - A graph to show the number of pupils who improved from their pre and post tests.

Total Yes	Total No	18	11	


Figure 2 - A Pie chart to show the number of pupils who improved from their pre and post tests.


Total Yes	Total No	18	11	

Figure 1.2 A Pie chart to show pupils' opinions on which feedback is most helpful to them


Spoken Feedback	Teacher (Written) Feedback	Peer Feedback	Which Feedback do you think is most helpful?	2	21	6	

Figure 1.1 A graph to show pupils' opinions on which feedback is most helpful to them.


Spoken Feedback	Teacher (Written) Feedback	Peer Feedback	Which Feedback do you think is most helpful?	2	21	6	


Figure 2.2 a pie chart to show pupil opinion on whether they find peer feedback to be difficult to give


Yes	No	Sometimes	Do you find it difficult to peer feedback?	8	18	3	

Figure 2.1 A graph to show pupil opinion on whether they find peer feedback difficult to give

Yes	No	Sometimes	Do you find it difficult to peer feedback?	8	18	3	


Figure 3.2 a pie chart to show pupil opinion on whether they find feed forward time useful.


Yes	No	Do you find feed forward time useful?	29	0	

Figure 3.1 A graph to show pupil opinion on whether they find feed forward time useful.


Yes	No	Do you find feed forward time useful?	29	0	
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