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Compare and evaluate a range of counselling theories used within Healthcare and review the current ethical codes and boundaries that apply to professional counselling
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It is apparent that there are many forms of counselling theories, each developed by a number of theorists within the world of psychology and counselling.  Each theory provides substantial research supporting what determines an individual’s behaviour, and how counsellors and psychologists have the ability to use a variety of skills to change a person’s thought process and improve their behaviour (Salkind, 2004).  The aim of this paper is to compare and contrast the three main counselling theories, which are; Person-centred, Cognitive Behavioural Therapy (CBT) and Psychodynamic.  These three theories will be referred to throughout this assignment and then will be applied to the role of a school counsellor.  An overview of the work of The British Association for Counselling and Psychotherapy (BACP) will be provided, with an insight into confidentiality within Counselling as outlined in the BACP Ethical Framework (2018).

Clark (2004) identifies the three main counselling theories as Person-centred, Cognitive Behavioral Therapy (CBT) and Psychodynamic, each providing a remarkable insight into the world of counselling.  The three theories play a crucial role in understanding the reason behind an individual’s behavior, providing counsellors with the different skills and therapies necessary to change an individual’s thought processes, with the result in a change of behavior. When comparing the theories, it is evident that each theory has a different view on how and why an individual may reach the point where they need to seek counselling, this includes, how the mind processes information and the nature or nurture debate (Egbo, 2013). Originated by theorist Carl Rogers, the Person-centred approach focuses on the conscious mind, being only concerned with the here and now, in comparison, CBT shows many similarities to the Person-centred approach as not only do both focus on the conscious mind and the here and now, but both theories focus on the current problems and issues the client may have (Calley and Hawley, 2008).  In contrast to this, Psychodynamic theorists merely focus on the unconscious mind and look to early childhood in order to explore any unresolved conflicts, suggesting that it is unconscious thoughts that drive an individual’s behavior (Fonagy, 2015). In order for Counsellors to ensure that the client is being fully supported, it is imperative to have an understanding of where psychological distress has stemmed from and how the behavior of the individual has been learned.  Karademas (2009) defines psychological distress as a number of feelings and or emotions that are impacting upon an individual’s level of functioning and behaviour, this may be triggered by a minor or significant event, and how an individual deals with this may differ from person to person, consequently, psychological distress may have a substantial impact upon an individual’s behaviour.  McWilliams (2011) proposed that Psychodynamic theorists believe that psychological distress comes from something significant that had happened as a child, this may include childhood trauma and possible experiences the child had encountered, the individuals earlier experiences remain in the unconscious thoughts and then significantly affect the individuals current behaviours and thought processes.  On the other hand, focusing on the conscious mind, CBT believe that there are three components that may interpret where psychological distress comes from and how this impacts a person’s behaviour, this being: how we think (cognition), how we feel (emotion) and how we act (behaviour) all of which interact with one another (Meyer and Scott, 2008). CBT theorists emphasise that thoughts are the main determinants of an individual’s behaviour, therefore suggesting that should a person have unrealistic and or negative thoughts, this would result in the individual experiencing psychological distress, in addition to this, CBT theorists affirm that an individual’s behaviour is a learned response from a number of factors, such as: culture, family, teachers, peers and social influences (Wang and Chiew, 2008). Similarly to CBT, Person-centred theorists are concerned with the conscious mind, DeRobertis (2012) report shows a clear difference, Person-centred theorists remark that self-actualizing tendencies motivate individuals to explore who they are as a person, and provide them with the foundation to do what is right, individuals can become out of touch with their self-actualizing tendency due to introjecting the evaluation of others, suggesting that a person may take the values of someone else and treat them as if they were their own.  Baldwin (1987) opposed the argument that in addition to self-actualizing tendencies, an individual develops a personality as a result of a varying number of positive and negative experiences, this, in turn, will have a compelling impact upon a person’s behaviour.
Menon (2015) remarks, it is evident that all three of the mentioned counselling theories share a number of particular skills, all of which play an essential role in counselling, the most important skill used is good communication skills, it is paramount that with all therapies the Counsellor has the ability to listen effectively to the client whilst fully understanding the meaning behind what is being said.  Theorist Carl Rogers (1951) maintained that in order for therapists to create an environment to which the client can become their true self, it is imperative they have three significant attributes, thus: congruence, unconditional positive regard and empathy.  Wickman and Campbell’s (2003) report states that Person-centred therapy uses a number of skills and interventions during therapy sessions, this includes: paraphrasing, reflection and summarising.  Additionally, Person-centred therapists take a non-directive approach to counselling.  In contrast, CBT takes a direct approach through the use of Socratic questing in order to challenge the thoughts, beliefs and behaviour of the client.  According to the NHS (2020), CBT therapy is the most commonly used form of counselling within the United Kingdom (UK), the counsellor works closely with the client and teaches the client how to challenge negative thoughts.  CBT counsellors also work to ensure that the client’s core beliefs are a true picture of themselves, as this can often be a negative belief formed at an earlier age (Davidson and Schmidt, 2014).
The British Association for Counselling and Psychotherapy (BACP), is a charity run, accreditation body that many counsellors within the UK are registered with (Crocket, 2014).  The BACP state “We are BACP and we exist for one simple reason - counselling changes lives” (BACP, 2020).  Counsellors and Psychotherapists are set a number of standards and ethics by the BACP, to which they must adhere to.  When a member makes the decision to join the BACP, they are committing to work in accordance with the BACP Ethical Framework (2018).  Lowndes and Hanley (2010) recommend that members of the BACP ensure they fully understand the framework, in order to be able to incorporate the standards set out, into practice.  In line with the BACP Ethical Framework (2018), Bond and Mitchels (2014) highlight the importance of confidentiality within counselling, adding, that in order for the client to fully engage with the counsellor, they must feel a certain level of protection surrounding the confidentiality of the discussion.  The BACP’s (2019) report on managing confidentiality states, clients should be made fully aware of the meaning of confidentiality within counselling. Although protecting the client’s personal data and information is imperative within the profession, the counsellor must ensure that in advance of working together, the client is aware that should the counsellor feel that the client may cause harm to themselves or someone else, the counsellor is legally obligated to disclose this information to the most suitable person.  As sustained in the BACP Ethical Framework (2018), Davies (2018) states, counsellors are classified as data controllers, with access to large amounts of personal data counsellors must adhere to the General Data Protection Regulation (GDPR) (2018), the new regulations include: the right to be informed, the right of access, and the right to object. Furthermore, when considering the clients right to be informed, the BACP set out specific guidelines to ensure that clients were made fully aware with whom their information would be shared with.  In addition, McConville (2017) urged counsellors to obtain consent from the client and confirm that the client has an extensive understanding of the circle of confidentiality, thus, sharing personal information with relevant professionals, such as: healthcare professionals and counselling organizations.
Although Person-centred, Cognitive Behavioural Therapy (CBT) and Psychodynamic are imperative within counselling, each also play a vital role in a number of different sectors within healthcare, they provide a remarkable sets of skills and knowledge that can be used to aid not only the service users and clients, but also supports different workers within their role (Skvortsov and Romashchuk, 2015).  Karademas (2009) remarks, that as each theory has a different perspective on humans and their behaviour, this may be used to the advantage of a school counsellor, as it is vital, they are able to adapt to different individual’ needs. Psychodynamic theorist, Sigmund Freud (1894) categorised an individual’s mind into three categories – ID, Ego and Superego, stating that all three play a vital role in the formation of an individual’s personality.  The Ego develops defence mechanisms in order to stop unwanted thoughts entering the conscious mind.  Rutan, Stone and Shay (2014) discuss the importance of counsellors taking care of their own physical and mental well-being, adding, that as school counsellors listen to pupils distressing issues, this may cause Ego defence mechanisms, which may prevent the school counsellor from being open and empathetic, this in turn may cause the counselling to become less effective.  Likewise, Davidson and Schmidt (2014) state that, school counsellors receive extensive training in order to process traumatic information and how to deal with those emotions, but agreed with Freud’s (1894) argument that no amount of training and support would be able to stop an individual’s defence mechanisms.  Freud’s daughter, Anna Freud (1974), furthered the work of her father, stating that school counsellors may be impacted by the common defence mechanism – displacement, for instance; the school counsellor feels upset following a distressing counselling session with a client, the counsellor proceeds to drive home and places them upset and often angry feelings onto another driver, in this instance the counsellor has taken their feelings and placed them elsewhere.  In contrast, Greenberg (1986) presents the argument that counsellors are highly skilled individuals, who are provided with extensive training on how to manage thoughts and feelings, adding that ego defence mechanisms would not present itself in professions such as school counselling’ should the training be completed to a high standard. 
Humanistic theorist, Carl Rogers (1951), advocates the view that the Person-centred skills - genuineness, acceptance and empathy, when used in practice, provide a genuine environment’ vital to enable the client to grow.  Adopting the Person-centred skill empathy will allow the school counsellor to build rapport with the client, which in time will help the client be more open when discussing sensitive topics (Clark, 2004).  Wickman & Campbell (2003) and Menon (2015) encourage counselling training facilities to promote the use of congruence when in practice, not only does the use of congruence allow the school counsellor to get a better understanding of the way the client is feeling, but the counsellor remaining congruent – open and honest, will in turn, promote the client to reciprocate this.  In spite of this, Baldwin (1987) states that counsellors should remain apprehensive when using congruence within the school counselling setting, as the overuse may have the adverse effect, limiting the client’s responses.    
The most commonly used counselling theory implemented within education settings is CBT. Weist et al. (2014) promotes the use of CBT within schools, stating that since school counsellors have began working in secondary schools, the results have been seen to be promising.  Ruffolo and Fischer (2009) disagrees, claiming that a disadvantage of CBT within school’s is a possible lack of structure to the students requiring the sessions.  Pupils may become reliant on the school counsellor, and in the instance of school holidays; the pupil may feel as though they have been abandoned by the counsellor, however, this could be said for all counselling theories.  Friedberg and Brelsford (2011) disagree with Ruffolo and Fischer (2009), stating that CBT provides a lot of structure within its sessions, and in order to encourage and further aid the client, CBT counsellors provide homework assignments, this helps the client practice coping strategies and rehearse their new skills, without the presence of the counsellor. 
To conclude, the research carried out provides a remarkable insight into the three outlined theories, providing substantial information on how they may be implemented into counselling and the healthcare sector.  Although all theorists have individual views on how an individual’s behavior is determined, it is evident that they have all played a vital role within the counselling profession.  The BACP are an imperative organization, providing counsellors with guidance and regulations on a number of topics.  School counsellors widely use CBT counselling in practice, providing the adequate tools and skills necessary, in order to be able to change the behavior and thought processes of the students.  In addition to this, it is apparent that school counsellors must adapt a number of techniques from all three theories, in order to provide the service user with a comfortable and safe environment. 
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