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ECAD6008	2105265
Target
	Target
	What I have done in this assignment…

	Ensure the flow of discussion through using shorter paragraphs and topic sentences.

	I have researched the use of topic sentences and incorporated them into my work to lead into shorter paragraphs. 




ECAD60008: Leading the learning
Word count: Part 1 – 2000 words equivalent
         Part 2 – 3058 words


Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport – PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 











Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As it was the first hockey session the class had participated in I thought it would be a great opportunity to use ‘What A Good One Looks Like’ to share the success criteria with the learners. 
After a warm-up and stretching, I began my visual demonstration of how to hold the hockey stick, invited learners to replicate after. After verbally explaining the first drill I then showed the learners exactly what I explained. I was then drawing their attention to each element I was doing from the success criteria in real time. With each new drill I repeated this process, with the addition of asking learners to demonstrate also.Despite the learners persistently asking to go straight into a game, I carried on with my plan of sharing the success criteria of the skill before allowing game play at the end of the session. 
Great Teaching Toolkit – Understanding the content – by using myself as the model, it demonstrated to the learners my knowledge of the discipline, encouraging them to approach me with any questions. Due to my in-depth knowledge I was able to answer all questions and assess the learners in real-time and provide instant feedback. 
Engaging in this experience has not only encouraged me to conduct research into assessment for learning, it has encouraged me to implement different approaches in future practice to develop my knowledge and confidence. 

	What have you learned?

	I am very pleased with how influential the strategy was on the class’ learning. Having the ability to not only hear what they were expected to do but to also have the visual demonstration with verbal explanation, really allowed the success criteria to stay with the learners during their participation. When questioning the learners before setting off on the lesson, there was a high level of active engagement responding – all of which were the correct answers. 
Using this strategy allowed me to assess the learners ability to replicate a broken down guide of what they were expected to achieve. Being able to step back and watch after this allowed me to use those who were exceeding as another way to demonstrate WAGOLL. 
I did notice a change in the attitude of certain learners who usually sit in the MAT group, however during this PE lesson sat in the LA group. 

	What next?

	I will continue my research into AfL and attempt to implement it into further teaching in my placement as this will support me in my professional development. I will also ensure that in following PE lessons I will explain to the learners that even though the lesson takes place outside the classroom, the same high standards still apply. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	After completing three planned lesson on multiplication in maths, I could see that of the three ability groups the learners were working in, each began to require more specific support to develop their learning in the final lesson. I therefore altered the planning to provide scope for this – The LA group were set a practical task using concrete resources to cement the progress they had made during the week (word problems based on the weeks theme – children in need), the Middle group were provided an extension challenge moving from multiplying 3 digits x 1 digit and 2 digits x 2 digits to 3 digits by 2 digits, with support from multiplication squares, the MAT group moved to a problem solving question where they were required to apply the skills they had successfully learnt throughout the week to a word problem. 
By having the different tasks, all learners were engaged in their challenge which was pitched to their progress so far. 


	What have you learned?

	By using a range of approaches, tailored to each group, to cement the weeks learning enabled all learners to be challenged in an achievable manner, whilst providing opportunity to apply their knowledge to a new situation. It did become difficult to manage the range of activities being undertaken in the classroom, however all learners were able to meet their intended learning outcomes through support given by myself (MAT and Middle group) and a TA (LA). If I were to attempt this form of blended learning again I would ensure that there would be at least the same level of support in the form of adults available to the learners.   


	What next?

	Along with ensure that there is sufficient support made available to the learners I will also attempt to add an aspect of authentic context to the challenge to provide experiences to the learner to see the skills used in real life. Due to the successfully using different approaches within the same lesson I will attempt to continue this practice however I feel that develop my confidence I will plan its use in a way that enables me to work with each group separately as I feel I was unable to support all learners fully.   





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	After the first in a series of division lessons, a conversation was help with the TA leading the LA group. They informed me that the learners struggled with the concept of division, despite using concrete resources for support. For the next lesson I gave sweets to the LA to use as a different form of concrete resource. Due to the all the learners in the LA maths group having English as an additional language, I felt this would be the best approach to get around the subject specific vocabulary as I was applying a real life content to the situation. 


	What have you learned?

	By changing the concrete resource into a something more relatable to the learners, all the learners in the group completed their task successfully. By providing this authentic context the learners could relate more to the situation. I also saw a dramatic increase in their engagement levels as the sweets acted as a great hook into the lesson. Despite this being a success, I am aware of the technique not being practical for long term use. 


	What next?

	I will attempt to use real life authentic context more frequently in my planning, due to its ability to engage learners whilst also supporting their learning. From this experience, it has also encouraged me to think of the journey learners will take to move from concrete resources to abstract and how to assist in this adjustment.  





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	During observation week I observed and noted the use of time connectives being integrated into a literacy lesson when sequencing. My project for the following week was centred around Diwali, specifically the story of Rama and Sita. As I had a very limited awareness of the learners prior knowledge, I decided to use my observations and incorporate the use of time connectives. 
During the sequencing of the Rama and Sita story, I instructed the learners to use the time connectives after we had worked as a class to list as many as possible. By creating the list as a class and then using them within the story sequence,  I was able to consolidate the learners prior knowledge. By providing the learners with an opportunity for them to use the literacy skill and transfer it to their humanities studies, I was able to exploit my responsibility for cross-curricular themes. This was an intended outcome, along with being able to note if learners had a secure enough understanding to then be able to apply their knowledge to the situation – this was particularly interesting to note as the learners in the LA group, who unlike in the previous observed lesson, were able to contribute in the class discussion and use the time connectives accurately and appropriately. 


	What have you learned?

	From this experience I have learnt not only the importance of the inclusion of the Literacy and Numeracy Framework (LNF) and/or the Digital Competency Framework (DCF) within a lesson but the importance of using those skills that have been previously learnt and provide opportunity for them to be used across the different Areas and Learning and Experience (AoLE). I have learnt that it is important the learners understand that the skill exist outside the corresponding AoLE’s. 
As highlighted above an implication of using these cross-curricular skills is being able to have that prior knowledge of the learners. As a student-teacher this has can be difficult and may be presented as an issue again as a qualified teacher working with a new class, so considerations must be made. This could be potentially overcome by discussions with colleagues, looking through books, and observations (used in this instance). 


	What next?

	From this experience I will continue to take the opportunity to have a focus on LNF/DCF within all lessons, where appropriate, as I feel this is very beneficially to the learners along with developing my pedagogy, while working towards the Professional Teaching Standards. 





Part 2

Introduction 
Of the four areas reflected upon in Part 1, this critical discussion will focus on assessment. Not only is assessment for learning an area of personal interest but advances in the practice can also enable meaningful gains and advances in learning (Black and Wiliam, 1998). Assessment for learning, also sometimes referred to as formative assessment, is defined by Dean (2001, p 229) as the “assessment of work while it is in the process of being carried out” and forms a key part to the Curriculum for Wales 2022. With a shift from the summative, assessment of learning, to the formative, assessment for learning, in recent times (Schuwirth and Van Der Vleuten, 2011), the Welsh education reform aligns with this movement. 
Of the 12 Pedagogical Principles (Donaldson, 2015) that underpin the curriculum, the areas reflected upon each align with these principles – “good learning and teaching means employing assessment for learning principles” (Welsh Government, 2020, p50). As a teacher, I have a responsibility to research and develop my knowledge and understanding of assessment, along with the remaining 11, to ensure not only my pedagogy aligns with these principles but to make sure the attainment of the Professional Standards for Teaching and Leadership is strived towards. 
A critical discussion of the literature surrounding assessment for learning, has been carried out, with a particular focus on the elements of sharing criteria with learners and self-assessment. Upon reflection of my implementation of the assessment for learning elements, I have highlighted a series of next steps that I will use to influence my future planning and teaching, with support of the literature.

Critical discussion of Assessment for Learning
Assessment for learning (AfL) is described by Schuwirth and Van Der Vleuten (2011, p. 478) as “inextricably embedded” in the education practice, enabling it to be used to influence and steer learners as individuals due to its ability to be rich in information. Black et al. (2003) support this portrayal of AfL being used in all areas of teaching, while depicting AfL as a mostly informal practice, along with seeing the learners progress as the key priority. This is again echoed in the Curriculum for Wales guidance (2020) in which the learner is depicted at the centre of the ongoing process of assessment. AfL is a strong feature in the document due to the work of Donaldson’s 2015 review. Recommendations such as “align assessment with the purpose if learning: assess what matters; engage the students in their own assessment; be clear about the reasons for assessment,” (p 74) would be acted upon and therefore seen as a major influence in the 2022 Curriculum for Wales (2020). 
The ‘Successful Futures’ review of the, at the time, current Welsh curriculum highlighted the weakness of AfL, noting that teachers and other teaching professionals did not have a strong and sound understanding of AfL methods and approaches (Donaldson, 2015). Research surveys concluded to Black et al. (2003) that within the classroom, formative assessment did not display as a strong feature. Although, with the heavy focus on AfL at present in Welsh classrooms, this may be deemed as irrelevant information, however when conducting the 2015 review this supports the findings of Donaldson, deeming the issue deep rooted in Welsh education.  
AfL has been widely discussed and categorised into different elements and areas. Black and Wiliam (1998, cited by Black et al., 2003) triggered the drive for teachers to transform their practice when breaking down the concept of AfL into four elements: questioning, feedback, sharing criteria, and self-assessment. However, later work by Black et al. (2003) which included the pen of Wiliam, saw the elements being adapted in line with further research. Due to a change in understanding, sharing criteria was seen from a different perspective as it uses influenced several other areas rather than acting as a lone element. Consequently, sharing criteria with learnerss was incorporated into both the elements of feedback and self-assessment. The connection to self-assessment was potentially foreseen by Black and Wiliam (1998) however when determining a link with self-assessment and formative assessment as unavoidable. Sharing criteria with the learners not only allows the teacher to embed AfL within practice but it will therefore encourage the learners to assess their own learning during the process. 
When sharing criteria with learners there can be several issues that must be overcome by a teacher. A study from Boyle and Charles (2010, cited by Crichton and McDaid, 2016) revealed that even though teachers understood themselves to be including strategies of AfL in the practice, in reality, the strategies used actually obstructed deep learning, along with their understanding of AfL and its fundamental values being deemed as insufficient. This suggest that until the teacher has a comprehensive understanding of AfL, its implementation in classroom learning would be counterproductive as opposed to successful and meaningful. Secondly, Black and Wiliam (1998) highlight that without a clear and satisfactory picture learners will not have an understanding of the targets they expected to achieve during their learning and will be unable to assess their own performance. This again draws attention to the link between sharing criteria and self-assessment. This issue is illustrated further by Black et al., (2003) who state that unless the learner understands the learning goal and are able to use self-assessment, it would be very challenging for the learner to attain such goals. Together it is deeply implied that a clear success criteria that is shared sufficiently, is essential for learners to succeed. 
Examples of AfL strategies were complied in a document created by the Welsh Assembly Government. The 2010 guidance was created to support education professionals with the implementation process of AfL along with the development of learners thinking. The guidance falls in line with Black and Wiliam (1998), as it discusses the link between sharing criteria with learners effectively and its ability to provide the tools for learners to self-assess. Categorised by the aligning AfL elements and/or thinking skill, a strategy that include both sharing success criteria and self-assessment is an exemplar method. This involves not only verbally discussing the criteria in which the learners are being assessed but also providing actual models of the set goals, to enable learners to make judgements on their own ability and subsequently judgments on what they can to do to improve. Despite this strategy supporting the research discussed, it is however the only strategy in the guidance that is deemed to support both aspects of sharing criteria and self-assessment. This potentially suggests that strategies that support both aspects are not only hard to develop but potentially hard to implement in the classroom even though it research shows that effective self-assessment can only occur with a sound understanding of the success criteria. Orsmond, Merry, and Reiling, (2002) conclude within a study that using exemplars within the learning environment will enable a deeper understanding of the criteria in which learners are assessed upon, again supporting the effectiveness of exemplars in the classroom. Despite this, previous research in which influenced this study Orsmond et al. (2000, cited by Orsmond, Merry, and Reiling 2002) found that even through conversation and a collaborative effort in constructing success criteria, a self-assessment method was not identified in order for the learners to obtain a comprehensive understanding. 
It is crucial that the aspect of sharing criteria with learners must be addressed across all Areas of Learning and Experience in order to ensure learners are aware that success criteria and learning intentions exist throughout the curriculum rather same simply in literacy and numeracy lessons (Clarke, 2001). By drawing attention to its importance it may lead to learners respecting the element along with AfL as a whole in its importance in their learning journey. Explaining the need, importance, value and benefit that AfL has in the learning environment could counter the argument of Black and Wiliam (1998, p8) that “pupils look for the ways to obtain the best marks rather that at the need of their learning.” This knowledge and understanding could encourage learners on an intrinsic level to take on more responsibility for their own learning however in order for this move towards independence to occur it is crucial that leaners are aware of their success criteria (Welsh Assembly Government, 2010). Learners taking responsibility for the own learning should be strived for by all teachers due to its inclusion in Donaldson’s 12 Pedagogical Principles (2015), along with the 12 underpinning the 2022 Curriculum for Wales (Welsh Government, 2020). It is important that teachers not only fulfil their duty to encourage this responsibility but for the learners to be aware of their own role in this process (Welsh Assembly Government, 2010). 
Benefits of AfL exist not only in terms of progression in performance and as a tool for informing future teaching. Black et al. (2003) state that with the improvement of formative assessment in the learning environment not only will learners come to enjoy their learning and gain a greater appreciation and value of their learning, but a similar enjoyment of their work is seen in teachers due to the principle of AfL aligning with their professional values. This promotes the need of embedding AfL into all aspects of learning, along with encouraging teachers to use the strategy as one of the leads in their pedagogy. Not only are there psychological benefits but also financial and time benefits as Wiliam (2009) proposes through research that with formative assessment taking a greater focus in the classroom, it could be responsible for eight months of extra learning across the year. If implemented successfully and effectively, AfL could potentially be more cost effective and therefore a more realistic solution to increasing attainment than reducing class sizes or improving teacher content knowledge, which were involved in the comparison by Wiliam (2009). 
Hattie (2012) contradicts the claim stating that in order for learners to understand the content and criteria, they must be able to receive guidance and redirection by their teacher – without a high content knowledge this could become extremely problematic especially in the primary sector where the class teacher is responsible to teach all six Areas of Learning and Experience. In addition to this, the conclusions of Hattie’s (2012) ‘Visual Learning’ concept included the importance of teachers understanding the learning intentions and criteria in which they assess learners upon. Without a developed content knowledge a teacher may not be able to provide correct and sufficient exemplars in lessons such as Physical Education which models of skills are frequently used to share criteria with learners. In situations where the criteria is abstract and therefore unfamiliar to learners, such as a new skill in a sport, concrete examples through modelling is used to support the understanding of the criteria (Black et al., 2003). Opportunity could then arise after the teacher has observed, to further share the criteria through leaners themselves demonstrating as a variation to the AfL element, suggested again by Black et al., however linking in with teacher content knowledge, unless the teacher is confident the learner is demonstrating high levels of accuracy in modelling the success criteria this could interfere with their peers understanding.  

Many recommendations have been crafted in order to support the teacher in their practice. A ‘Great Teaching Toolkit’, developed by Coe et al. (2020), was produced with this purpose. From research, four priorities are presented to teachers in order to improve their effectiveness in the toolkit (p15); 
“Great teachers:
1. Understand the content that are teaching and how it is learnt.
2. Create a supportive environment for learning.
3. Manage the classroom to maximise the opportunity to learn.
4. Present content, activities and interactions that activate their students’ thinking.”
Each of the four are broken down into dimensions and their individual elements in order to provide further guidance to the practitioner and therefore could potentially be used when addressing the improvement of AfL in the classroom.  
Element 1.1 demonstrates the need for teachers to foresee potential questions that may arise from the learners that encourage high-order thinking, and the answers to support the process, linking to the Revised Bloom’s Taxonomy of the cognitive process (Anderson, 2001, cited by Radmehr and Drake, 2019). This supports Hattie (2012) and the need for teachers to have a comprehensive content knowledge, in order to sufficiently share the learning criteria with the class. 
Element 4.1 highlights the need to explain “new ideas clearly, with concise, appropriate, engaging explanations” (Coe et al., p31), in order to aid learners in their understanding through modelling and demonstration, supporting the effectiveness of the exemplar strategy including in the Welsh Assembly Governments guidance (2010).  
Element 2.4 focuses on the need for teachers to establish an environment of high expectation, where learners feel safe to work towards goals, especially if they are ambitious. Again linking to the exemplar strategy, its use can set the same high expectations to all learners as all are observing the same explicit model. 
Finally, element 3.1 concentrates on the importance of providing instructions that are clear so learners can understand the task set. These instructions will enable more time for learners to spent as active participants in the lesson, therefore self-assessing their performance against the criteria that has been shared in a effective manner.  

Next Steps and Conclusion
Within teaching, reflection plays a fundamental role in finding and addressing areas of improvement. Pollard (2019) states that reflection on knowledge, understanding and performance is a practice that should not only be carried out by student teachers, however, teachers of all stages in their career. Due to the “dynamic and responsive process” of teaching, it therefore is a profession in which “development and learning are continuous” (Pollard, 2019, p 76). Black et al. (2002) look specifically at the reflection process in relation to formative assessment, recommending to firstly look at your practice at current before attempting to make any changes to your practice. Due to the high risk of wholesale change, it is suggested to identify one AfL element and develop a strategy that could, in the primary instance, be applied to one Area of Learning and Experience at a time in order to build confidence and strengthen understanding of AfL.  

Next Steps
When reflecting upon my use of AfL, specifically in the element of sharing criteria with learners in a Physical Education lesson, three areas were noted as aspects for improvement in my future teaching. 
The first action derived from my analysis is to ensure I have a high content knowledge of a subject/topic, especially when I am required to model an exemplar myself. Due to my extensive content knowledge of the hockey skill being taught, I was able to successfully model in an appropriate manner with clear language that enabled the learners to begin their understanding of the skills success criteria, which supports Coe et al. (2020) model. Despite Wiliam (2009) suggesting this is not the more effective way to ensure improved attainment, due to its success I will strive to further develop my content knowledge, especially in areas I feel are my weakest to enable me to provide exemplar to my class. This will also develop my confidence in responding to/asking those higher order questions, again taken on advice proposed in the Great Teaching Toolkit, (Coe et al., 2020). 
As the learners’ prior knowledge of the sport was extremely minimal, it was crucial that I as the teacher created a learning environment in which learners felt safe to make mistakes, linking to element 2.4 of the Great Teaching Toolkit (Coe at al., 2020). As I predicted there to be a high level of mistakes, including that of the higher ability group, I attempted to create such environment that learners could feel confident in the prospect of progress in order for their physical literacy to develop (Whitehead, 2010). However, I do believe that due to the limited time spent working with the class, due to being a student teacher in placement, the safe environment was hindered by the relationships and understanding I had of the learners as individuals. This was especially prevalent in the dramatic alteration in ability level; those who typically produced work of a high quality in other disciplines demonstrated a lower standard of work within the PE lesson. Due to this I had an extremely limited knowledge of their ability to self-assess and their attitude towards learning when the rate of failure was dramatically increased. This affected my ability to support their self-assessment process as the learners’ attitude has altered along with their intrinsically motivated responsibility towards learning weakening. The learners therefore reverted to the attitude presented previously by Black and Wiliam (1998) of looking for quick results opposed to focusing on the importance of their learning. As a student teacher or a teacher working with a new class, these potentially significant student-teacher relations can be non-existent, consequently impairing their ability to use AfL strategies in their teaching. Prioritising my relationships with learners will therefore be another aspect I will take forward to assist my formative assessment practice.
The final action I will take forward will be investing time in ensuring learners value AfL and understand its purpose. As referred to in the above action, when seeing the difference in the attitude of learners from a classroom-based lessons (maths and literacy) to a PE lesson in the hall, it has become apparent that many learners did not show the same level of responsibility to their learning. As explained by Clarke (2001) previously, it became apparent that the learners were not aware the same high standards and learning intentions existed in this environment too.  Despite being made aware of the criteria in which they were to be assessed through the exemplar model I provided, and therefore having the ability to self-assess, as suggested by Black and Wiliam (1998), the learners were without the intrinsic motivation to take responsibility for their learning through AfL (self-assessment) and ultimately unable to enjoy or value the learning experience (Black et al, 2003). 

I have found the use of AfL in my planning, preparation and teaching very effective and I will use these aspects of improvement to further develop my practice. Whilst advancing my knowledge of AfL, by committing to becoming a reflective practitioner, it will not only aid my performance and attainment of the Professional Standards for Teaching and Leadership (Welsh Government, 2019) but will also “produce significant, and often substantial learning gains” to the learners (Black and Wiliam, 1998, p3). 
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