A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. (4000 words)

This assignment will present a series of learning opportunities such as assessment for learning and how this can be utilised in the classroom to ensure effective learning for all pupils. Assessment for learning strategies are used in schools across Wales and is argued to be one of the most effective learning tools in the classroom. Black and Wiliam (2005) proposes that the development of formative assessment in the classroom can raise the standards of achievement for all pupils. The three lessons will be intended for a class of year four pupils that are a mix of different abilities. The school currently has no students that speak Welsh at home. There are currently 6% of pupils having free schools which is considerably low compared to the national average. One child from the class has been diagnosed with autism which requires extra planning and thought of how they will respond. Assessment for learning will be incorporated into each of the lessons to aid every child’s learning, for example lollipop sticks are an effective assessment for learning strategy for my chosen group of students as it requires every student to engage with learning. The lower-ability pupils in this group of learners are more likely to prepare an answer to an open question with lollipop sticks. The theme running throughout each of the three lessons will be ‘Culture Cymreig’. Learning about Welsh culture is beneficial to primary students because it can give children a sense of identity and belonging. I believe that Wales and the Welsh culture is an integral part of education in Wales and Donaldson (2015, p.24) suggests that promoting the Welsh language and culture is “wholly dependent on transmitting the language to our young people”. The three Areas of Learning I have chosen to focus on in my three lesson plans are: Expressive Arts, Literacy, Language and Communication, and Health and Well-being. The children will use the overall theme to learn new skills across the three Areas of Learning. In Expressive Arts the children will use music to create art. In Literacy, Language and Communication the children will be recapping the Welsh alphabet. Lastly, in Health and Well-being, the children will be playing a game whereby they have to use their problem-solving skills as a team. In each of the Areas of Learning lessons, Assessment for Learning will be incorporated. Assessment for Learning, also known as formative assessment, is defined as a type of assessment which supports all children’s learning by sharing learning objectives, pupils reflecting on their learning and Donaldson (2015, p.68) suggests that “learning can be particularly powerful when learners are given feedback”. Assessment for Learning will become an essential part of the curriculum 2022. Donaldson’s Successful futures report (2015) supports the idea of Assessment for Learning as it is included in the twelve pedagogical principles of the new curriculum. The aim of the new curriculum is to set formative assessment consistently into most classroom practices. 

With Assessment for Learning, teachers are able to professionally assess the progress of learning of their pupils. Jones (2005) proposes that the successful use of Assessment for Learning in the classroom can affect learners’ progress continually and positively. All learners can benefit from formative assessment, for example, Frederiksen, J and White B (1997) found that all pupils will benefit from Assessment for Learning becoming a part of the classroom environment. They found average percentage scores of basic skills before and after Assessment for Learning took place. It showed that every pupil improved their basic skills however the group of pupils that improved most were the lower ability pupils. This suggests that Assessment for Learning is effective for all pupils but mostly aids the learning for lower ability children. Grigg (2015, p.397) would also agree that Assessment for Learning is seen as a way of “raising standards, especially for lower-attaining pupils”. Assessment for learning will play an important role in the new curriculum in 2022 as it will become statutory for teachers to use. Assessment for Learning is in the integrated in the new curriculum as it is a part of the new twelve pedagogical principles. Donaldson’s (2015, p.67) pedagogical principle number seven suggests that good teaching practice means utilising Assessment for Learning strategies in classrooms often. Assessment for Learning strategies also ties in with Vygotsky’s Zone of Proximal development. Formative assessment is a dynamic process where the teacher or classmates will help pupils to improve by knowing what to do next using their zone of proximal development. However, the types of strategies that are used will be dependent on the area of learning, the learner’s age, the learners current position, the learners’ misconceptions and the learners’ next step to take. Hansen (2012) proposes that misconceptions can be shaped in children by the things that we say as teachers. Teachers should be mindful not to teach additional misconceptions and perhaps certain Assessment for Learning strategies would help this. Misconceptions should not be taken negatively, but positively to support children’s cognitive development. 
In the three Areas of Learning that I have planned for, I have selected various approaches of Assessment for Learning strategies. I have planned for Expressive Arts and chosen ‘think pair share’ and ‘walking gallery’ as the Assessment for Learning strategies to focus on. ‘Think pair share’ gives children the ability to think individually, in pairs with a peer and then share their ideas with the whole class. I chose this Assessment for Learning approach as one child in the class that I have planned for is autistic and is more reluctant to participate if a question is asked directly to them. Think pair share is a common Assessment for Learning strategy used in classrooms. As it is used often, the student’s will be familiar on how it works. Azlina (2010) supports the idea of using ‘think pair share’ as an Assessment for Learning tool in the classroom as it provides children with thinking time which enhances the depth and quality of thinking. When children are talking with the whole class or with their peers, there is a chance that they are discovering questions and ideas they would never have thought of which could be valuable for them. For the teacher, think pair share, gives them an opportunity to change the focus of teaching if that is necessary. Think pair share also gives students the chance to enhance their oral communication skills as they have greater time to discuss their ideas with their peers and then feedback to the teacher. Thus, the responses from the students are more intellectually concise. A serious weakness with ‘think pair share’, however, is that how can a teacher be certain of what all their students are communicating with each other. They may respond to the question firstly but continue to talk about irrelevant topics. However, this could possibly be combated by walking around the room with a support member of staff to ensure that all pupils are on task. Another Assessment for Learning approach that I planned for in my Expressive Arts session was ‘walking gallery’. ‘Walking gallery’ is when students can gain feedback from their peers on how to improve their work and what they may have liked about that particular piece of work. After they have given their feedback to their classmates, the children will use their ‘gallery passports’ to acknowledge the feedback given by their peers. The children I have planned for will walk around the class with a few post-it notes and effectively give their peers positive and targeted feedback anonymously. I chose to do a walking gallery in this way because anonymity fosters honesty and removes the fear of judgement. The children are more likely to give authentic feedback as they cannot be judged. The gallery passport and post-it notes are formative assessment tools to encourage students to take their time, reflect on their learning and understand what their next action plan for learning is (McCafferty and Beaudry, 2017). McCafferty and Beaudry (2017, p.52) conducted research to gauge the effectiveness of using a ‘gallery walk’ as a means of an Assessment for Learning strategy. They conducted a series of closed and open questions to the participants and they found that some participants established that the size of the walking gallery was “overwhelming” and therefore they changed the way that they conducted a ‘walking gallery’ in the future and suggested that the goal should be to find a balance between information scarcity and overload.  However, the study fails to specify any information about the participants. Various variables such as: age, location, time of day and what subject was being taught all could have an effect on the opinion on the ‘walking gallery’. Black and Wiliam (1998) suggest that there is a need for Assessment for Learning to be implemented into classrooms as children have a chance to have an active involvement in their own learning and with a ‘walking gallery’ and a ‘gallery passport’ children are actively involved in their own learning. They have to understand what their next learning step has to be before they move on to the next. The ‘gallery passport’ is a way for the teacher to frequently monitor the children’s progress. Secondly, I have chosen to plan a session for Health and Well-being as my Area of Learning. Health and well-being is vital for primary children as it develops their physical, psychological, emotional and social aspects of their lives. Two Assessment for Learning strategies are focused on in the planned sessions, they are: ‘hands down’ and ‘design swap’. ‘Hands down’ can be used as an Assessment for Learning strategy in primary classrooms whereby children cannot put their hands up to answer any questions, only to ask questions. Using this strategy will make sure that every pupil in the classroom has to think of an answer in case they’re chosen to answer. Beck and Kosnik (2006) states that in school social constructivism suggests learning is whereby all students are fully engaged. Using ‘hands down’ as an Assessment for Learning strategy promotes a social constructivist approach to learning because some pupils may not know the correct answer and will look to their peers for guidance. This builds a strong sense of community that supports collaborative learning. As a teacher it is important to make your students feel comfortable in the classroom and by promoting a social constructivist approach to learning, children will be more likely to answer questions even if they believe they’re wrong. Black et al (in Marshall and Drummond, 2006, p.143) argues that using ‘hands down’ as an Assessment for Learning strategy in the classroom could give children a “limited opportunity to extend and deepen their grasp of central purpose of the lesson”. Black et al (in Marshall and Drummond, 2006) is suggesting that the ‘hands down’ strategy is not entirely effective because perhaps not every student is truly thinking about the purpose of the lesson. ‘Design swap’ can be another effective Assessment for Learning strategy to use in the classroom. This is when children are given a task of designing a procedure which they have to work out themselves. They will then evaluate their procedure in the light of experience. Lastly, I have chosen to plan a session for Language, Literacy and Communication which will help children to analyse their world around them. This session will enable the students to improve their ability to pronounce Welsh words and understand why they sound like that by grasping understanding of the Welsh alphabet. The children will have had previous understanding and knowledge of the Welsh alphabet. Two types of Assessment for Learning strategies will be used in the lessons, they are: ‘lollipop sticks’ and ‘small whiteboards’. ‘Lollipop sticks’ are a popular Assessment for Learning strategy used in primary schools that enable the teacher to choose what pupil will answer the question to gain feedback of the progress in the pupils’ learning. With ‘lollipop sticks’ teachers can formatively assess students that may not feel confident enough to answer a question themselves and the ‘lollipop sticks’ act as that push for the student to academically think about a question. The Welsh Assembly Government (2010, p.76) would recommend the use of ‘lollipop sticks’ and also recommend that no name should be removed from the lollipop stick pot once they’ve answered so every pupil has to “stay alert even if they have answered a question already”. Contrastingly, Dylan Wiliam televised a television documentary called ‘The classroom experiment’ whereby he implemented his Assessment for Learning strategies into secondary classroom settings. He found that the children that were benefitting from ‘lollipop sticks’ being used in their classrooms were the lower ability pupils. However, the more able and talented children seemed to dislike the method as they found it frustrating as they wanted to answer when they knew the questions. They also found it frustrating when lower ability pupils could not understand how to answer the question and felt like their learning was restricted. However, you could argue that because this experiment was conducted in a secondary school setting rather than a primary school setting; primary school children may act differently to the strategy. Wiliam (2009) would agree that ‘lollipop sticks’ would work well with younger children. The other strategy that was planned was ‘small whiteboards’ or ‘bwrddau gwyn bach’. ‘Bwrddau gywn bach’ is good for the teacher to assess the progress of the children’s learning because it enables them to immediately look at the children’s’ answers to the question. 

I have chosen to plan for three Areas of Learning and they are: Expressive Arts, Language, Literacy and Communication and finally, Health and Well-being. Firstly, the children will be introduced to the theme of ‘Culture Cymreig’. It is essential for young children to learn about their Welsh culture. Donaldson (2015) proposes that there is evidence that being bilingual may have wider cognitive benefits. However, you could argue that because Donaldson (2015) did not specify any details about the research such as who conducted the research, there may be limitations to this. Welsh may be placed in the new curriculum however; the children may not be wholly excited about their culture. By conducting themed lessons on their Welsh culture, they will have a reason to get excited about it. Donaldson (2015, p.24) suggests that promoting the Welsh language and culture is “wholly dependent on transmitting the language to our young people”. 
Firstly, my planned Expressive Arts session will focus on Welsh artists and musicians (see appendix one). The children will use their knowledge of a chosen Welsh artist and musician to create their own piece of art that is influenced by them. There will be a choice of three musicians and three artists and they will choose one of each. For the children who find it difficult to finish working in a certain time frame, they will either use an iPad or computer (dependent on what is free) to access J2E on hwb and draw their piece. This way, all work will be complete, and the learning objectives will be met. The learning objectives ensure that the children can understand and reflect moods and emotions through Expressive Arts in their own work and in the work of others. They will also be able to use a range of techniques and materials to achieve different outcomes. These learning objectives will be met by ensuring that the children are given a choice of various Welsh musicians and artists and they will be given a choice of various types of materials to work with when creating their piece. The children’s learning will be assessed formatively by using various Assessment for Learning strategies. It is vital to note that formative assessment raises the standards of learning as proposed by Black and Wiliam (2005). In the Expressive Arts session planned, there are two strategies focused on and they are: ‘think pair share’ and ‘walking gallery’. ‘Think pair share’ allows children to gain more thinking time first by themselves, then with a partner, then with their peers. One child in the class that I have planned for is autistic and would benefit from ‘think pair share’ as they are reluctant to participate if a question is directly answered to them and they are confident using this method as they have used it previously. This also creates an authentic context for learning. The children will all have a personalised learning experience to ensure that they are all succeeding. Both ‘think pair share’ and ‘walking gallery’ are formative ways to assess pupils that promotes thinking by encouraging pupils to express and then reflect on their ideas (Atkinson and Black, 2016). ‘Think pair share’ also allows the teacher to plan using twelve pedagogical principles and relates to principle number twelve (Donaldson 2015, p.70) which is encouraging collaboration between peers. Collaboration allows students to gain feedback from their peers and gain motivation. Another pedagogical principle that is planned for is number ten: encouraging children to take responsibility for their own learning. The children will be choosing two Welsh figures: a Welsh artist and a Welsh musician. They will then use these choices to create their own piece of work meaning, every piece of work will be unique. 
[bookmark: _GoBack]In my planned session under the Area of Learning of Language, Literacy and Communication, the children will focus on the Welsh language (see appendix two). Language, Literacy and Communication enables children to make sense of the world around them and gain knowledge and skills in Welsh and English. Firstly, in this session the children will focus on the Welsh Alphabet or ‘Yr Wyddor’ using the song ‘Yr Wyddor gyda Cyw” which they have learnt before. The children will be recapping the Welsh alphabet to ensure their pronunciation of certain Welsh words is correct. Using the alphabet to ensure the children are pronouncing Welsh words correctly will help with their understanding of various Welsh words. Recapping previous knowledge helps the children relate their new learning to what they already know. This can relate to Piaget’s theory of Schemas. Piaget believed that schemas have to be regularly updated in order to adapt to new learning. Atkinson and Black (2016, p.201) propose that a learner must start from where they are rather than to “present strange new ideas” and cause any misconceptions. By applying previous knowledge and understanding on a subject, the teacher will become mindful not to teach any additional misconceptions. Donaldson (2015, p.67) promotes a strong emphasis on previous learning when setting tasks and selecting resources to teach a wide range of students that have different aspirations. It is important to note that not all children have the same goals or interests, so learning will have to be personalised. If children can learn from what they have previously understood, they will be more likely to be enthusiastic about learning something new because they can relate it to something they have already understood previously.  When planning, I was mindful to reinforce a cross-curricular session. In this Language, Literacy and Communication session, the children will be completing a task focused on the pronunciation of Welsh words. In the introduction, the children recap the song ‘Yr Wyddor gyda Cyw” by singing it. They will then have to create a more complex version themselves using an app called ‘Geiriaduron’ to pick their favourite words using each letter of the Welsh alphabet. They will then film themselves in a vlog or a video using each of those words in their groups. As the children will be using iPads and two different apps, they will be showing example of using the draft Digital Competency Framework (The Welsh Government, 2019). For example, the children will be able to “select appropriate software to complete given tasks in order to use image, sound and video”. Whilst building their knowledge on the Welsh alphabet sounds, the children will be building their skills on digital competency, especially as they have never used ‘Geiriaduron’ previously. Two types of Assessment for Learning strategies will be used in the lessons, they are: ‘lollipop sticks’ and ‘small whiteboards’. ‘Lollipop sticks’ are an Assessment for Learning tool that is used frequently in primary school classrooms. They are used when a teacher does not want to call a specific name out so instead they will draw out a name from a random lollipop stick which will have a child’s name written on it. This way enables teachers to formatively assess their pupils randomly and possibly assess pupils who may not have been confident enough to put their hand up but because they are asked they will answer. You could argue that some children may feel frustrated with this strategy because they want to answer the question as they know it as proposed by Dylan Wiliam in his televised documentary titled ‘The Classroom Experiment’. But on the other hand, children who may not usually have the chance of answering questions will have the chance with this strategy; ‘lollipop sticks’ gives every pupil an even chance. In the twelve pedagogical principles proposed in Donaldson’s Successful Futures (2015, p.70) children should encouraged to collaborate with each other. Hattie (in Donaldson, 2015, p.70) conducted research on cooperative learning and found that the effects are positive, and he highlights that peers motivate each other. In this session the children will learn to become ethical, informed citizens who are ready to be citizens of Wales. The children will become excited about the Welsh language and culture because they will personalise the Welsh language for themselves. They will be knowledgeable about their culture, community and society.
Lastly, my planned Health and Well-being session will focus on how, as a nation, the Welsh love rugby. Learning about Welsh culture is beneficial to primary students because it can give children a sense of identity and belonging. Health and Well-being is vital for primary children as it develops their physical, psychological, emotional and social aspects of their lives. During this Health and Well-being planned session (see appendix three) the children will warm up their bodies with a game called ‘dice frenzy’ which is led by the teacher, then they will get themselves into groups whereby they will work out how to best beat their opposing teams in a game where the aim is to get as many players to the other side using Rugby techniques (see appendix three). Using rugby, the children will learn and focus on a plethora of skills. For example, when the children are bringing out the equipment they have to use it correctly, it will be made sure that they are polite and considerate when moving mats and cones. This could link into being ethical, informed citizens as they are being mindful about other pupils in the school using the equipment neatly and they can reflect on how they would like to find the equipment. Donaldson (2015, p.30) suggests that children who are ethical, informed citizens are children who “understand and consider the impact of their actions when making choices”.  The children’s choice will be to use equipment carefully and will put the equipment back carefully and neatly for the future pupils who may use it. Teamwork will be a vital part to this session as the children will be placed in teams and will have to use everyone’s ideas to create a procedure to get as many points as they can. Building teamwork can be linked to the scaffolding theory as they will be looking to their peers for guidance. Beck and Kosnik (2006) states that in school social constructivism suggests learning is whereby all students are full engaged. This builds a strong sense of community that supports collaborative learning. Collaborative learning ties into Donaldson’s (2015) proposal of the twelve pedagogical principles being number twelve. As previously mentioned, collaborative learning effects the children positively by making them motivated. It is obvious that during this session the children will learn about their bodies and how exercise affects them. By doing so, the children are becoming healthy, confident individuals of society. According to Donaldson (2015, p.30) children who are becoming healthy and confident are children who take part in physical activity, face and overcome challenge and form positive relationships. The children are forming positive relationships at the end of the matches against their opposing team by making sure they shake the hand of every opposing team player. This will ensure there will be no arguments or bitter words exchanged. If the children learn that taking part is what truly matters then they will be developing into a healthy, confident individual. 4050

It is clear to see that Assessment for learning is as a positive strategy to assess the progress of the children in your class. Different Assessment for Learning strategies work for different students. Assessment for Learning benefits all children in the classroom which is supported in research. For example, Frederiksen, J and White B’s (1997) research promoted the use of formative assessment as it improved all children’s basic skills but especially lower ability children. However, there were some limitations noted that suggested not all Assessment for Learning strategies are effective for all pupils. Dylan Wiliam’s televised documentary presented restrictions with the ‘lollipop sticks’ strategy. These restrictions include, the more able and talented children in the class getting frustrated because they are unable to answer a question they know the answer to. Although, it was argued that this research does not relate to primary children as it was conducted in a secondary school setting. Overall, research tends to be more positive than negative about Assessment for Learning in the classroom. This is because it can help all children not just certain types however it is best to personalise the learning to create an authentic learning experience. 
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Beth Jones
	Class:
	Year 4

	AoLE or Subject
	
	Date:
	

	Lesson Focus:
	Expressive Arts – Music and Art (Culture Cymraeg) (1)

	Meaningful links to Curriculum 
	Responding and reflecting both as artist and audience is a fundamental part of learning about and through the Expressive Arts. 

	Meaningful links to:
Cross Curricular Responsibilities
	DCF - create and edit multimedia components
LLC - I can recognise and discuss several aspects of my own culture and beliefs and my own sense of Welsh identity, and recognise that other people’s cultures, beliefs and sense of Welsh identity may be different.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

I can reflect on how moods, emotions and ideas are communicated through Expressive Arts, both in my own work and in the creative works of others.

I can use a range of techniques, materials and resources, tools and technologies to achieve different outcomes.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Pupils will be able to use various forms of media to create their own artistic piece to show they’re proud to be Welsh. 


	· Answering open and closed quesions in verbal and written form to demonstrate knowledge and understanding of how emotions and ideas are communicated through expressive arts.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	1

	s

	

Opening phase  (with links to  prior learning)
	Pictures of 3 Welsh singers (Tom Jones, Trystan Llŷr Griffiths and Shirley Bassey) and 3 Welsh artists (Ceri Richards, Ken Elias and Rob Piercy) will be stuck onto seperate A3 plain pieces of paper. These A3 sheets will be placed on each of the 6 tables.  What questions have they got about their person? Do they already know them? What materials do they use?

The artists work and musicians songs will be revealed to the class after the children have done a ‘think, pair, share’. The children 
	Depending on the table the children are sat on, they will either have an artist or musician. The children will be asked to work as a group on their tables to brainstorm in a purple pen. 

The children will choose 1 Welsh artist and 1 Welsh musician. 

The children will then do a ‘think, pair, share’.
	A3 sheets of Welsh artists/musicians. 

	

Teaching & Core Learning
	What materials did your artist use? Why do you think they used them?

Halfway through the lesson, the children who have chosen the same artists/musicians will look at each others work and gain some ideas. What do they like about their work? What do they think could be improved? Why have they used those materials?
	Based on the children’s choices, they will all listen to their chosen song (Tom Jones, Trystan Llŷr Griffiths or Shirley Bassey). 

Using the song they will create a drawing using various materials that they think their artist used. The children will have to use the style of their Welsh artist to create their own piece that will be influenced by their song. 


For the children who find it difficult to finish working in a certain time frame, they will use either and iPad or computer to acsess J2E on hwb and draw their piece on there. 
	iPad/computer 
Hwb

Pencils
Paper
Coloured pencils
Chalk
Paint
Paintbrushes
Stickers
Card
Clay
Clay modelling tools
Felt pens

	

Plenary
	
	For the end of the lesson, the chidren do a walking gallery whereby they view their classmates work. They will walk around the class with a few post-it notes that they will place on their peers work with comments about what they liked about it and what they could improve. This will be anonymous. 
They will return to their piece of work and reflect on what their peers have commented. Self-evaluation. 
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Lesson Plan Phase 1Appendix two:


Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Beth Jones
	Class:
	Year 4 

	AoLE or Subject
	Language, Literacy and Communication
	Date:
	

	Lesson Focus:
	Welsh Alphabet / Y Wyddor and Welsh Sounds (Culture Cymreig)

	Meaningful links to Curriculum 
	Learning about identity and culture through languages prepares us to be citizens of Wales and the world.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF – 
· select appropriate software to complete given tasks in order to use text, image, sound, animation and video
· collate and group given data using simple words, e.g. sort pictures/words

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
I can communicate in different languages including Welsh, English and, where applicable, home/community languages.
I can recognise that people have different accents and different words for things.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Pupils will be able to recall the Welsh alphabet sounds.
· Pupils will be able to understand that people have different accents and different words for things. 
	· The childen will recap the Cyw alphabet song whereby they cant look at the video nor the words. 
· The children will be picked by lollipop sticks and have to say a sentence in Welsh which describes their favourite word they have found today. Using the sentence pattern “fy hoff gair ydy...”




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Different Welsh alphabet sounds will be read out and using their ‘bwrddau gwyn bach’, the children will answer the Welsh letter.  
	Children will answer questions using their ‘bwrdd gwyn bach’. 

The children will recap the Welsh alphabet with the song ‘Yr Wyddor gyda Cyw’ with lyrics infront of them.
	Bwrddau gwyn bach

	

Teaching & Core Learning
	Going around the groups and asking what suitable app did they choose to create their video. How will it benefit them? 
The children will be split be mixed around on different tables (different to usual seating plan) and then will work as tables to create their videos.
	Using iPads, the children will choose a suitable app to create a vlog/video of the Welsh alphabet. They will look up words beginning with the letters on Ap Geiriaduron. 
The videos will only be at most 1 minute. 
	iPads
Ap Geiriaduron

	

Plenary
	



	As a class, we will watch each groups videos on the white board. 
Using sentence pattern on the board, the children will have to say a sentence in Welsh. ‘Fy hoff gair ydy...’. They will have to choose their favourite Welsh word they have learned during the session. 



	White board
Sentence pattern
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Lesson Plan Phase 1Appendix three:


Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Beth Jones 
	Class:
	Year 4 

	AoLE or Subject
	Humanities
	Date:
	

	Lesson Focus:
	PE – Rugby (3)

	Meaningful links to Curriculum 
	Developing physical health and well-being has lifelong benfits. 

	Meaningful links to:
Cross Curricular Responsibilities
	DCF- 
collaborate with a partner on a piece of digital work.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
I can use and improve basic movement skills in familiar and new situations.
I can reflect on my own and others’ performance, describing strengths and areas for improvement.
I have developed my ability to respond creatively to instructions, moving safely in and out of a variety of spaces when working on my own and with others.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Pupils will be able to work as groups and as a whole class to demonstrate movement and reflection. 
	The children will answer questions using teh AFL strategy ‘hands down’. They will all have to think of an answer incase they’re chosen.
Design swap – The children, in their groups,  will have to come up with a successful proedure which will allow them to win as many points as they can. 


B


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	To warm up the children’s bodies the children will play Dice Frenzy where the teacher will hold up certain number of fingers to suggest what the children will do. The children will have already played this so they know what to expect. 

1 finger = move in and out of each other in the marked area.

2 fingers = change the direction you’re moving.

3 fingers = find a partner and do 3 jumps in unison. 

4 fingers = follow a leader and copy their jumps or be a leader and choose your jumps.

5 fingers = quickly get into groups of 4 or 5 and perform a balance. 

Questioning (hands down/nominees answer) - Why do we warm up our bodies? What is the importance in warming up our bodies? 
	The children will help to sort the equipment out by using it carefully and consideratley. 

To warm up the children’s bodies the children will play Dice Frenzy.

Children will ask the questions. 
	Cones

	

Teaching & Core Learning
	The children will be put into three groups of 5 and these will be their teams for the rest of the lesson.
A game influenced by rugby will be introduced to the children. The groups will be separated into 3 attackers and 2 defenders.  

Children use DESIGN SWAP to design a successful process to get as many pupils as they can across. Gives chance to evaluate their peer’s plans in the light of their exprience. 

Group responses – the children will engage in peer discussion when teacher comes around to each group to check their progess and ideas. Using group responses children can alter ideas.
	Cones will be placed onto the floor to map out the three zones for the three groups. The children will place these cones down. 

The children will decide their roles between themselves in their groups (attackers and defenders). 

The two defenders will stand on one end of the zone and their aim is to stop the attackers from getting through to the other side. If any of the attackers gets touched by the defenders, they are out and do not get a point. One point will be awarded to each team for every child who gets through without being touched. 

In their groups, the children will practise their techniques before they go head-to-head against the other teams. Two teams will play whilst the other team will watch. 
The team watching will record the game using the Hudl Technique app. The app will allow children to reflect later on. 

	Cones
Hudl Technique app
iPads


	

Plenary
	Who is the driver of the group? (who led the group)
Who was the brake? (who stopped the group from rushing into things)
	The children will reflect on their preformance using their recordings from the Hudl Technique app. 

Every team will say thank you to their opposing teams to make sure that there is no bitterness and they understand that it’s what taking part that counts. Everyone must feel as though they did a good job. 
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