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	Professional Experience Template 1
	Mathematics and Numeracy AoLE Lessons – PTE3

	Pedagogy Standard
	Assessment for learning

	What did you do and why?
	At the beginning of each mathematics and numeracy session, I had a question on the board ready so when the learners came in from break, they were focused on solving a question straight away. These questions may have focused on Activating their Prior Knowledge (APK), or they might have focused on developing their numeracy skills. For example, using a target number, practicing times tables, and counting in decimals. 

Once I had introduced what we were learning during the session, the learners would practice a few questions on the whiteboards in pairs. This allowed them to support each other. I circulated the room to support learners and gain feedback as to who understood and who did not. I invited learners to the whiteboard to explain how they worked out the question. This allowed them to gain confidence whilst allowing the other learners to learn from their peers. 

Before setting the children with their work, I used thumbs up, middle, down to gain feedback. The learners would close their eyes whilst doing this to provide more accurate feedback. This allowed me to see who understood and who still needed some help. I then offered anyone to move to sit closer with me so I could provide a group with more support. 

Throughout my mathematics and numeracy sessions after completing a set number of questions I provided the learners with the answers to self-mark their work. This allowed them to immediately identify whether they were on the right track or whether they needed some support. It also helped learners to identify where they went wrong with a question. 

At the end of each session the learners would leave a traffic light and comment based on how confident they were with what we were learning. This allowed the learners to take greater ownership of their learning by reflecting and self-assessing their work, but it also provided myself with feedback on where they are in their learning and where they need to go next (Black & William, 1998). This also helped them when choosing their level of work, for example, if they were finding a particular aspect difficult, when revisiting they would choose the easier level to support their understanding and development. 

During some of my mathematics sessions, depending on what the children were learning, I used a revision card where they could write their own definition and/or instructions. For example, steps on how to simplify a fraction. This allowed me to see if they understood the lessons but will also support learners when they revisit the topic. 

	What have you learned?
	Regular Assessment for Learning (AFL) throughout these lessons was beneficial to gain feedback as to who understood the lesson. Offering learners to move to a table where I could support them as a smaller group worked well. This allowed them to all gain support whilst the children who were more confident with the topic could get on independently. This especially worked well as the ability in the class ranged from a pupil with a statement at a Reception level to MAT learners at a year 9 level. 

The self-marking worked extremely well as it allowed the learners to identify early on whether they were on track or whether they needed help. This is something that the class teacher has carried on throughout his lessons as he found it beneficial to the learners. 

The traffic light and comment worked well as this enabled both the learner and teacher to see where they are and what support they need moving forward. However, this is something that learners need support with over time to be able to self-assess effectively. 

	What next?
	Moving forward these are strategies that I will continue to use during lessons. I will spend time focusing on how to write an effective comment when self-assessing. I will develop my use of AfL through observing other teachers, gaining advice from peers, seeking Continuous Professional Development (CPD) opportunities, and regularly referring to books such as ‘How to be an Outstanding Primary School Teacher’ by David Dunn. 



	Professional Experience Template 2
	Ospreys Rugby Lessons – PTE3

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	Over a series of lessons, the children engaged with the Ospreys Tri Pi Program. I delivered the first session where we learnt about the Ospreys. We started the lesson by writing anything the learners knew about the Ospreys on post-it notes. We then watched a video created by the Ospreys which took us through the different rooms at the stadium. The learners were developing their listening skills as their task was to answer questions that were discussed in the video. This was challenging for some of the learners; however, most of the class thoroughly enjoyed as there is a big love of rugby in the class. At the end of the lesson, the learners wrote what they had learnt on a different coloured post-it note, which we discussed as a class. This provided both the learners and me with an idea of whether we were successful during the lesson. 

This lesson then progressed onto the learners developing questions that they could ask during an interview with rugby players, Justin Tipuric and Kayleigh Powell. The interview then took place over teams, which was a valuable experience for the learners, by developing their communication skills. The learners were thoroughly engaged in this session. 

As well as the rugby sessions I delivered, the learners had coaches from the Ospreys come and deliver PE sessions with them focusing on developing their rugby skills. These series of sessions were inspiring and motivating for the learners, especially those who had a keen interest in rugby. Donaldson (2015) suggests that good teaching and learning involves a blend of learning approaches for learners. 

	What have you learned?
	This series of lesson enabled the learners to develop their health and well-being through a blend of experiences. The learners developed a variety of skills throughout these sessions, such as their listening and speaking, computer and physical skills. By engaging the learners with something they love, they were highly motivated to learn and looked forward to these sessions. If I taught this series of lessons again, if possible, I would arrange a trip to attend the stadium, as this would be a beneficial experience for the learners.

	What next?
	In the future, I will seek opportunities from the community to engage learners and offer a blend of learning experiences. I will ensure to develop relationships with learners and find out what they enjoy incorporating those things into their learning. By incorporating a range of approaches into lessons, it ensures they are engaging for learners. I will seek blended experience ideas from peers as well as ideas online to trial within my practice. I would also seek opportunities to incorporate outdoor learning into lessons, as this was difficult due to Covid-19 restrictions within the school. 

















	Professional Experience Template 3
	Victorian School Lesson – PTE3 – 12.01.22

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?
	During my PTE3, our class theme was the Victorians. I planned and taught a lesson about Victorian schools where the children used differentiated information and pictures to identify the similarities and differences between modern and Victorian schools. The learners then created a Venn diagram to present their information. 

I provided an authentic experience by starting the lesson in a Victorian style by chanting the Victorian school rules as a class. I made a Dunce hat for learners to see what the punishment would be like in the Victorian times. The children were also given the opportunity to practice the Victorian style handwriting as part of their missions. The CfW highlights the importance of creating meaningful and authentic teaching and learning (Welsh Government, 2020a). Comparing Victorian and modern schools enabled the learning to be meaningful for the learners. 

	What have you learned?
	This lesson provided the opportunity to incorporate an authentic experience for the learners. I have since reflected on the lesson and identified what went well and ways to improve my practice which will support my personal development. This authentic context made the lesson engaging for the learners, and by comparing Victorian schools to modern schools made the lesson relevant to their lives. Kolb (1984) suggests that authentic learning is motivating for learners. If I did this lesson again and had more time, I would improve the authentic experience by using chalkboards or pen and ink to develop their understanding of what it would be like in a Victorian school. I would also dress up as a Victorian teacher and ask the learners to dress up too. 

	What next?
	I will continue to incorporate authentic experiences within lessons where relevant to make lessons engaging for learners. I will seek ideas from peers and online to develop my use of authentic experiences and gain ideas from pupils. I will also take full advantage of any professional development opportunities and will use books to develop my knowledge and understanding of developing authentic contexts within lessons.



	Professional Experience Template 4
	Victorian Houses – PTE3 

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Throughout a series of lessons, the children were learning about Victorian houses. This topic linked to the Humanities AoLE. We began by looking at pictures of Victorian and modern houses and identifying the similarities and differences between them. We discussed this as a class and the learners displayed their information in a Carroll Diagram, linking to the Mathematics and Numeracy AoLE. The learners then gathered pictures and information from the internet to create a document with design ideas for their own room, linking to the Digital Competency Framework (DCF). Barnes (2018) suggests that cross-curricular learning is important within teaching and learning to provide a creative curriculum which supports learners to develop connections within their learning and their lives. 

This progressed onto creating a front on sketch of their room and finally working in groups to create their own Victorian room, linking to the Expressive Arts and Science and Technology AoLEs. The CfW emphasises the importance of the cross-curricular responsibilities (Numeracy, Digital Competency and Literacy), that teachers must include within their teaching and learning (Welsh Government, 2020a). This series of lessons provided a range of cross-curricular links, providing opportunities for learners to develop various skills throughout. 

	What have you learned?
	This series of lessons highlighted that many links can be made across the AoLEs and the cross-curricular responsibilities. Although the focus of these lessons was to be able to create a Victorian room as the product, it is important to notice and identify the different skills that were developed throughout the series of lessons. It is important that cross-curricular links are natural and not forced (Barnes, 2015b). Overall, these lessons went well, and the children were engaged throughout. However, I would improve these lessons by thinking more carefully about which cross-curricular skills are relevant for the learners when planning my lessons.

	What next?
	I will continue to incorporate cross-curricular links where possible into lessons and spend more time thinking about which skills are relevant to the lesson. I will seek ideas from peers and from online sources to incorporate and trial within my practice. I will also become more familiar with the Literacy and Numeracy Framework (LNF) and the Digital Competency Framework (DCF) to support my planning.
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The Welsh Government states that pedagogy is central to the Curriculum for Wales (CfW) (Welsh Government, 2020a). Pedagogy refers to the methods teachers use within the classroom to support the development of the four purposes (Appendix 1) and meet the needs of learners (Donaldson, 2015). Professor Graham Donaldson (2015) introduced 12 Pedagogical Principles (Appendix 2) that teachers should apply when planning their teaching and learning to ensure learners achieve the four curriculum purposes. This paper aims to critically reflect on my progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. The Pedagogical Principles that have been identified as an area to critically explore and develop are “good teaching and learning makes connections within and across Areas of Learning and Experience” (AoLE), “reinforces cross-curricular responsibilities including literacy, numeracy and digital competence” and “creates authentic contexts for learning” (Welsh Government, 2020a, p. 50). These pedagogical principles link to the Qualified Teaching Standards (QTS), “cross-curricular themes,” “exploiting subject disciplines in areas of learning’ and ‘real life authentic contexts” which are essential aspects of teaching and learning that must be developed (Welsh Government, 2020b, p. 28). 
Cross-curricular teaching refers to the topics or themes that are taught across the different subjects (Esteve-Faubel, et al., 2018). Cross-curricular learning occurs “when the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea” (Barnes, 2015a, p. 11). Some schools use a thematic approach to support the development of cross-curricular links. Throughout my third Professional Teaching Experience (PTE), we used the theme of ‘Victorious Victorians’ to support the cross-curricular links. I used EPIC (Everyone Planning in Class) to provide pupils with the opportunity to share their ideas, regarding what they wanted to learn about the Victorians (Estyn, 2018). This ensured that learners felt involved in their learning and developed their understanding of the four purposes. The CfW emphasises the importance of developing literacy, numeracy, and digital competence to develop lifelong skills that prepare children for their future (Welsh Government, 2020a; Estyn, 2019). These are the mandatory cross-curricular skills within the CfW which practitioners must implement within their teaching and learning; therefore, I wanted to ensure that I incorporated these skills whilst planning, preparing, and teaching lessons. 
Authentic learning involves tasks or experiences that have a real-life element, that would be beneficial for the learner’s future (Herrington, et al., 2014). Authentic learning provides opportunities for pupils to address real problems (Herrington, et al., 2014). The CfW reinforces the importance of making teaching and learning meaningful and authentic (Donaldson, 2015). Cross-curricular and authentic contexts are intricately linked, building connections between subjects provides a meaningful and authentic experience for learners (Lombardi & Oblinger, 2007). Dewey (1902) would support these approaches, as he believes that strong links between subjects are essential to relate discrete learning through children’s experiences (Simpson & Jackson, 2003). I wanted to improve my authentic teaching and learning, because this was a target identified during my second PTE. This is an element of the curriculum that I found easier to implement within the Foundation Phase, compared to Key Stage Two. As a result, I wanted to improve this target by incorporating more authentic experiences whilst planning lessons during my third PTE. 
During my first and second PTE, I lacked confidence making connections across AoLEs and incorporating cross-curricular links into lessons, due to limited knowledge, understanding and experience. I wanted to focus on developing these links during lessons throughout my third PTE, to improve my knowledge, understanding and practice. I also wanted to improve my authentic contexts within lessons to ensure they are relevant to the learners as this is something that has been difficult through a pandemic. Gardner (1991) suggests that authentic experiences are essential for learning to be relevant to children. I have gained confidence in developing these links through lectures, invaluable experience, observations, feedback, and advice from my class teacher during PTE3. For example, I taught a lesson where learners were comparing Victorian and modern schools. I started the lesson in a Victorian style by chanting the Victorian school rules, and demonstrating what the punishments looked like, this provided an authentic context for the learners (part 1 – template 3). This lesson contained a mathematical element by displaying their information in a Venn diagram. This lesson also included a literacy element through reading information about the Victorian schools to be able to make the comparisons (Appendix 3). Having developed confidence in employing cross-curricular links and real-life authentic contexts through PTE, I wanted to further develop my knowledge and understanding during this assignment through reflective practice and research, by using a variety of literature. I wish to explore the different perspectives that exist around cross-curricular teaching and learning and authentic contexts throughout this assignment.  
It is recognised that “children’s learning does not fit into subject categories” (Central Advisory Council for Education, 1967, p. 203); therefore, highlighting the importance of incorporating cross-curricular links when planning teaching and learning. French (2007)        would agree that learning does not occur through discrete components, she believes learners make connections across their learning, and develop through new experiences. Barnes (2015a) believes that cross-curricular learning strengthens the brain connections which leads to improved problem-solving skills. Rose (2009) suggests that discrete subjects are important, although meaningful cross-curricular links can strengthen the learning. Numerous teachers consider maths as an isolated subject; however, there are strong links between maths and science (Hendry, 2013). For example, during my PTE the learners used tables and graphs to represent data within a science experiment about insulators and conductors of electricity. Nevertheless, it is important to recognise that subjects also have their own discrete body of knowledge and skills (Welsh Government, 2020a). 
Cross-curricular teaching and learning enables large areas of the curriculum to be addressed during one lesson or experience, allowing learners to develop skills in multiple areas in a short period of time (Johnston, 2011). For example, during a session that focussed on Victorian buildings within the local area (humanities), the learners used Adobe Creative Cloud Express for Education (Adobe, 2022) to create a presentation in pairs (digital competency) which they used to present to the class (literacy); therefore, covering multiple areas of the curriculum. The pupils responded well to this lesson and enjoyed researching about their local area which made the learning relevant to their lives. However, it is important to recognise that links should not be forced between too many subjects (Barnes, 2015b); therefore, discrete lessons are required when objectives do not naturally link (Farmery, 2015). For example, a mathematics lesson focusing on simplifying fractions would be more suited to a discrete lesson to ensure learners gain a robust understanding. 
Developing pupil’s skills across the curriculum has been identified as effective practice by Estyn, the education and training inspectorate for Wales (2018a; 2018b; 2018c); therefore, suggesting that teachers should develop links within and across the AoLEs when planning their teaching and learning. However, teachers must have good subject knowledge to successfully teach subjects; therefore, subject specialist teaching may be more beneficial in raising standards (Cohen, et al., 2010). Alexander (2010) recommends implementing a balance of subject-specific skills and cross-curricular themes (Barnes, 2018). Throughout my placement, I planned and taught a range of subject-specific lessons for example, mathematics as well as lessons including cross-curricular links. Another example (part 1 – template 4) demonstrating cross-curricular links within my teaching and learning was a series of lessons that I planned and taught about Victorian houses (Humanities). As a class we discussed the similarities and differences between Victorian and modern homes and displayed the information in a Carroll diagram (Mathematics and Numeracy). The learners then gathered information and pictures to create a document, including design ideas that they could use to create a Victorian room (DCF and Design Technology). The learners progressed onto creating a front-on sketch of their design (Expressive Arts and Design Technology). They used this sketch in the next lesson to create their own Victorian room considering the varied materials they would need (Science and Technology). Overall, this series of lessons went well, and the learners thoroughly enjoyed. 
Developing links between subjects can make learning more integrated and relevant for pupils (Cooper & Rowley, 2009). Johnston (2011) would agree that a cross-curricular approach makes learning relevant as it enables pupils to identify links between different subjects. Johnston (2011) also suggests that cross-curricular learning is motivating for learners. “A key argument for developing an integrated curriculum is that children do not necessarily think in terms of subject areas, and that knowledge cannot be so neatly compartmentalised” (Harnett & Whitehouse, 2013, p. 49). During a lesson that focused on a Copperopolis comprehension, a pupil asked me whether it was a history or literacy lesson; therefore, suggesting that they had identified the cross-curricular links within the lesson. The CfW supports this integrated approach to learning, the six AoLEs “bring together familiar disciplines and encourage strong and meaningful links across them” (Welsh Government, 2020a, p. 6). The CfW encourages teachers to plan their teaching within and across AoLEs, to allow learners to develop connections and link their experiences, knowledge, and skills. 
A cross-curricular approach develops transferable skills and enables a smoother rhythm of learning (Cohen, et al., 2010). Transferable skills are highly valued by employers (Welsh Government, 2020a), implying that a cross-curricular approach prepares learners for a successful future. Cross-curricular teaching enables learners to make meaningful links from the knowledge acquired in one context to real life contexts (Kukovec, 2014). Barnes (2015b) would agree that cross-curricular learning encourages authentic experiences, this links to the pedagogical principle suggested by Donaldson (2015) and mentioned previously. This approach to teaching and learning can provide an engaging experience for both the learner and teacher (Barnes, 2015b). Teachers can plan learning in a creative way to develop learner’s knowledge, skills and understanding (Barnes, 2018). 
Authentic learning is student focused and learners are empowered through authentic choices (Rule, 2006). This would support the CfW as learners are placed at the centre of the learning (Welsh Government, 2020a). Authentic learning through inquiry enables learners to practice and improve their thinking skills (Rule, 2006). During placement, I taught a series of science lessons about electricity, we conducted various experiments which developed their thinking skills, as they needed to develop an understanding of why certain materials would allow electricity to flow through. Learners were given a choice as much as possible during this lesson and throughout my PTE to empower them. The learners responded well to this lesson and thoroughly enjoyed learning through hands-on experience. 
Authentic learning increases performance and improves learner’s intrinsic motivation (Gulikers, et al., 2005). Kolb (1984) would agree as he believes that authentic learning is motivating for learners. His experiential learning theory suggests that real life experience is key to developing skills, knowledge and understanding. Hattie (2012) suggests that learning needs to be authentic, engaging, and relevant to ensure that learners are determined to succeed. As part of our Victorian theme, we visited the National Waterfront Museum to supply an authentic experience to further develop the learner’s knowledge and understanding of the Victorians. Authentic experiences can be difficult to implement due to being too dangerous, difficult, expensive (Lombardi & Oblinger, 2007) and time consuming to implement on a regular basis (Omrod, 2012). This was something I found difficult whilst planning and preparing authentic learning experiences during placement. 
For example, during my lesson about Victorian schools as previously mentioned, in an ideal situation I would dress up as a Victorian teacher and invite the children to dress up in Victorian style uniform. I would use blackboards or pen and ink for the children to develop their understanding of what it was like for children in a Victorian school. I would also have arranged a trip to St Fagans National Museum (2022) as they have a realistic setting for the learners to experience how it would feel to be a pupil in a Victorian school. This was also not possible due to the Covid-19 restrictions. However, it can also become expensive for teachers and parents to buy the equipment and trips. Nevertheless, I tried to incorporate authentic learning where possible. For example, I created a Welsh real-life mathematics reasoning problem linked to rugby as it was a Welsh themed week. This made it more engaging for the learners by making it more engaging and relevant for the learners (Barnes, 2015b). I also brought Victorian games into one of my lessons so the learners could play with them to see what children would have played with in the Victorian era. The learners were engaged in the lesson and were fascinated by these games, in particular the Jacobs ladder.  
Teachers are believed to be the “agents of change” (Jones, 2019), it is therefore the responsibility of all teachers in Wales to develop their own practice to transform teaching and learning. Wales’ national mission is to improve education (Welsh Government, 2020b); thus, highlighting the importance of practitioners continuously improving their practice to raise standards within education. “Learning to teach is transformative, complex and life-long,” suggesting that teachers improve their practice through experience and continuous development throughout their career (La Velle, 2020, p. 141). My practice has transformed through experience within different classes, lectures and research throughout modules, personal development as well as advice and support from peers and teachers. Through discussion and feedback from my class teachers I was able to gain confidence and improve my practice over the three years. Wiliam (2012) states ‘every teacher needs to improve, not because they are not good enough, but because they can do even better’ (McGill, 2021a, p. 39). It is important that teachers have opportunities to critically reflect on their current practice, to find ways to improve and develop (Welsh Government, 2019). This is essential in developing as a reflective practitioner in Wales (Larrivee, 2000). Throughout my placement, I reflected on every lesson using What Went Well (WWW) and Even Better If (EBI), this supported my development by identifying ways to improve my practice. Having reflected on my experience and practice, I have identified that I need to improve my planning for cross-curricular to ensure the links are relevant and meaningful. I have also identified that I need to provide more authentic experiences within my teaching as this has been a challenge. 
It is important to acknowledge that Continuous Professional Development (CPD) is required to keep up to date with effective practice and continue improving my practice throughout my teaching career (McGill, 2021b). CPD consists of learning experiences that contribute to improving the teacher’s knowledge, skills and personal qualities needed for effective teaching (Somantri & Iskandar, 2021). CPD is crucial to ensure that teachers maintain and improve teaching and learning within the classroom (Somantri & Iskandar, 2021); therefore, I will continue to seek CPD opportunities to maintain and improve my practice. Collaborative CPD has a positive impact on teachers and learners (Cordingley, et al., 2005), as a result I will ensure to seek opportunities to observe teachers to learn from someone who is more experienced. It is important to evaluate the impact of CPD to understand if it was beneficial to the teacher and learners (Goodall, et al., 2005). I will also take full advantage of any opportunities within schools such as external expertise and I will gain support from peers and colleagues. Sharing good practice enables teachers to work together to develop learner’s skills (Estyn, 2018d); therefore, highlighting the importance of collaborating with teachers to improve teaching and learning. 
As stated previously subject knowledge is crucial to raise standards within the classroom (Cohen, et al., 2010); therefore, I will continue developing my subject knowledge through online sessions, and I will seek support and advice from subject specialist teachers in the future to improve my practice. This will ensure that cross-curricular links are taught effectively. I will develop my understanding and knowledge of cross-curricular links through experience in school settings. I will ensure to spend time implementing cross-curricular links where necessary whilst planning my lessons, as this Is essential within the CfW (Welsh Government, 2020a). I will use the Literacy and Numeracy Framework (LNF) and the Digital Competency Framework (DCF) to support my planning to ensure that I incorporate the relevant skills to support learner’s development (Welsh Government, 2022a; 2022b; 2013).  
In my future career, I will make sure to incorporate more time into my planning to ensure I create authentic contexts for learners and discuss with learners how we could make their learning authentic (Poet, et al., 2010). I will become familiar with the local area and families to seek opportunities within the community that could provide an authentic context. I will use the checklist for authentic learning (Appendix 4) to help reflect on my practice and identify ways to improve (Barnes, 2018). I will continue to reflect after every lesson using WWW and EBI to support my development. I will also gain feedback from pupils and ask them how I can improve lessons. I will continue to use the Professional Learning Passport (PLP) to evidence the QTS standards which will support me through evaluation and identifying my next steps for improvement (Education Workforce Council, 2022). These strategies will support the development of the QTS standards “cross-curricular themes” and “authentic contexts” within my future teaching career whilst planning, preparing, and teaching lessons that incorporate the pedagogical principles discussed throughout this assignment (Welsh Government, 2020b, p. 28). 
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	Student-teacher
	Caitlin Llewelyn
	Class:
	Year 6

	AoLE/Subject
	Humanities
	Date:
	12.01.22

	Lesson Focus:
	Victorian Schools

WM4: Human societies are complex and diverse, and shaped by human actions and beliefs.
PS2: I can recognise similarities and differences between people’s lives, both in the past and present.
PS3: I can describe and explain similarities and differences between people’s lives both in the past and present. 

	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities
	LNF: Numeracy
Strand: Using data skills
Element: Collect and record data
Learners are able to: Represent data using a Venn Diagram

LNF: Literacy 
Strand: Reading
Elements: Locating, selecting and using information
Aspects: Reading strategies
Learners are able to: Use a range of strategies for finding information e.g. skimming and scanning

	Personal Targets
	Develop cross-curricular skills and authentic contexts to motivate and engage learners within learning.


	Learning Objectives
	WALT: Compare Victorian and Modern Schools.

	Success Criteria 
 
	Identify the differences and similarities between Victorian and Modern Schools.
Display information in a Venn Diagram or Dubble Bubble Map.


	Key Resources Health & Safety

	PowerPoint about Victorian Schools  
Victorian School Rules
Victorian School Pictures and Information Sheet
Venn Diagram  and Dubble Bubble Templates?
Venn Diagram/ Dubble Bubble Template and Information Sheet - CH


ECAD6008		1904121 | Caitlin Llewelyn
Appendix 3 – Victorian School Lesson Plan showing Cross-Curricular Link
	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The children will have previously developed an understanding of when the Victorian era was within a historical context. They will have also learnt about the order of key events in the victorian era.

	Opening Phase


	What do you think Victorian schools were like? What did they look like? What uniform did they wear? What did teachers wear? Talk Partners

Look at Victorian School Rules – What are the differences between the Victorian School Rules and our School Rules? Are there any similarities? 

	Teaching & Core Learning
	Task: Venn Diagram/ Dubble Bubble Map/ T Chart comparing Victorian schools to Modern schools. 

Pupils choose whether to display information in a Venn Diagram/ Dubble Bubble Map or T-Chart. Numeracy 

Pupils to choose where they find the information from (Information Sheet, Pictures, Internet). Literacy 

A: Differentiated Information Sheet.
B: Differentiated Information Sheet.
C: Research similarities and differences.

CH: Printed Venn Diagram/ Dubble Bubble Diagram and Information Sheet with pictures.

Extension Ideas:
Research the Welsh Not

	Plenary


	Ask a pupil to share their work with the class/ What did they learn? 











Evaluation of the Learning Experience

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)

	I will evaluate the whole class. I will be looking to see whether they are listening and are on task. I will be checking individual learners to see how they are getting on to make sure they understand the task. I will provide verbal and written feedback throughout the lesson. I will be looking for children to concentrate and engage with the task. This will allow me to assess whether the children understand. 

	Next Steps for Progress

	The children will be using the information learnt throughout the week to write a report about Victorian schools. 




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	WWW

I used a PowerPoint for starter whcich engaged the learners – questioning. 

I used the visualiser to explain and demonstrate how to use a compass to draw the venn diagram. 

Victorian style lesson and Dunce hat – Opportunity for the children to see what it may have looked like - authentic experience.

Cross-curricular links were incorporated into the lesson and learners were engaged throughout.


	Areas for my Development

Personal Targets for Progress

	EBI

I used more mini – plenaries and varied the plenary. 

I used a timer to control the pace of the lesson. 







Appendix 4 – A checklist for authentic learning
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W Table 9.3 A checklist for authentic learning

Features of a positive class environment Check

The classroom has an atmosphere of security, support and trust
There are plenty of examples of positive pupil/teacher relationships

The curriculum is based on local environments, communities
and the concerns of young people

There are plentiful opportunities for good (ie genuinely
inquisitive) questioning

Children and teachers understand that there is rarely only
one answer to a question

Ideas for solutions and practice are expected to arise from
multiple sources

There are many different learning models

There is frequent use of digital technologies across
the curriculum

Learning is and feels personalised
Assessment s informal, transparent and affirmative

Assessment is part of the daily life of the class and shared
between children and teachers

Achievement is widespread and understood by all

A wide variety of learning behaviours are exemplified
and highlighted

There are constant opportunities to put new knowledge and
skills into action

Equipment and resources allow for many different choices
and solutions

There is frequent access to the outdoors

There are frequently changing, multi-modal and interactive
displays of all kinds of achievement

Lessons offer a range of different situations and different
people with whom to use language
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The four purposes
The purpose of a curriculum is to enable learners to develop as:

« ambitious, capable learners, ready to leam throughout their lives
* enterprising, creative contributors, ready to play a full part in life and work
« ethical, informed citizens of Wales and the world

« healthy, confident individuals, ready to lead fulfilling lives as valued members of
society.
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The pedagogical principles

Curriculum design for all leamers is underpinned by twelve pedagogical principles,
which state that good learning and teaching:

1.
2.

3.

o

©®N®

maintains a consistent focus on the overall purposes of the curriculum
challenges all learners by encouraging them to recognise the importance of
sustained effort in meeting expectations that are high but achievable for them
means employing a blend of approaches including direct teaching

means employing a blend of approaches including those that promote problem-
solving, creative and critical thinking

sets tasks and selects resources that build on previous knowledge and
experience and engage interest

creates authentic contexts for learning

means employing assessment for leaming principles

ranges within and across Areas

regularly reinforces the cross-curricular skills of literacy, numeracy and digital
competence, and provides opportunities to practise them

10. encourages leamers to take increasing responsibility for their own learning
11. supports social and emotional development and positive relationships
12. encourages collaboration.




