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The Welsh Government (2022) published a document stating that all schools should develop, alter and work along side their own School Development Plans.
Therefore, I am going to explore the theoretical understanding of the School Development Plan (SDP) in addition to aiming to analyse the process school settings take in order to develop one aspect of its school development plan. Within this report I will critically reflect on the actions, impact and evidence of an aspect identified in a School development plan I have explored. One target is to focus on health and well-being in relation to the specific target of, narrowing the attainment and wellbeing gap between well off and less advantaged pupils through learning support, home and community links. Exploring this, allowed me to assess the importance of a school development plan for both the learners and teaching practitioners. 
In order to comply with the BERA Guidelines (2018), the identity of the school will remain anonymous to ensure respect and ethical standards are promoted.  As a result from this the school will be referred to as School X (2023) within the report. The specific school development plan considered is from an English medium school located in a small town in South Wales. There are 418 pupils, ranging from 3-11 years attending the school, 18% of which with ALN. The school is also identified as a Rights Respecting School promoting and demonstrating the United Nation Convention Rights of the Child (UNCRC). 
The Department of Education (2024) defines a School Development Plan (SDP) to be a strategic plan for the development of a school that is based around their individual needs and values by creating set areas with specific targets. In order to do this it implements clear actions and resources with identified outcomes intended to achieve. Reasoning behind the SDP is to also address national priorities of Education in Wales and for these to be stated as the school priorities identifying the next steps to achieve the targets (Welsh Government, 2014). Schools in Wales are evaluated within their own context enabling their School Development Plan to be bespoke (Welsh Government, 2022).
‘Schools are learning organisations’ a statement from Education Endowment Foundation (2019). This compromises the importance of SDP while they implement their plan of action for improvements to be made on their identified targets for both their learners and teaching staff. Addysg Cymru (Welsh Government, 2019) also refers schools to be learning organisations, allowing a self improving education system as the New Curriculum enables schools to co-construct engagement from all in the environment- teaching, support staff, pupils, parents and governors allowing this model to support schools to create pedagogy towards the national mission. Therefore, supports the process of SDP. 
The Welsh Government (2014) states that in order for schools to develop and succeed they need to display responsibility for promoting high standards of educational achievement, an SDP allows improvements to be made by successful actions and strategies Supporting this, for schools to successfully create SDP Education (School Development Plan) (Wales) Regulations 2014 was introduced as supporting guidelines for schools (Welsh Government, 2014). Within the document it also embeds that together the school staff, pupils, parents and governing body will assist the head teacher to produce a School Development Plan which then will be revised (Welsh Government, 2014).
The School Development Plan from school X is implemented of a time frame of 3 years. This follows the regulations implemented by the Senedd (Welsh Statutory Instruments, 2014) of SDP’s to have effect for a 3 year period, with it being revised yearly as well as following an Inspection from Her Majesty’s Inspectorate for Education and Training in Wales- Estyn. In addition to this, schools individual improvement priorities within the SDP should be available and shared openly in order to allow all involved in the process to be supportive as suggested by Welsh Government (2022).
One focus identified in school X SDP is embedding a whole-school focus on health and wellbeing with a target of narrowing the attainment and wellbeing gap between well off and less advantaged pupils through learning support, home, and community links. As school X is a rights respecting school they also clearly identify the articles that are respected in order to successfully achieve the outcomes within the SDP, articles 12, 15, 28 and 31 all linking to the rights of education, respect and freedom of activities (Save the Children, 2024). 
A whole school approach to health and well being involves considering every aspect of school life with the impact it can have on health and wellbeing (Public Health Wales, 2024). Therefore a whole school approach by Public Health Wales (2024) states it is essential that the specific needs of the school are understood and identified by working together with all within the school.
There are a number of factors that lead an attainment and wellbeing gap to be created between different social class pupils. Choudry (2021) states attainment and wellbeing in children develops before they are born as a result from their social class family background. Developing from this, the less advantaged pupils often perceive the curriculum as irrelevant, which can lead to further being disengaged and impacting their wellbeing (Estyn, 2012). In addition to this, another example is that children in disadvantaged schools have limited access to music, art and out-of-school activities that children in advantaged schools generally take for granted. The variety of activities available can then impact their well being as these activities can make a positive impact on some individuals well being when they are accessible to learners (Estyn, 2012). Therefore, this suggests that attainment can affect wellbeing alone.
The report generated by Education Endowment Foundation (2022) evaluated that due to Covid 19 in 2020 all aspects of learning has been affected by the disruption of education to all learners, resulting in the attainment gap between the socially disadvantaged learners and their peers have grown across all age gaps. Figures show, learners reaching expected levels in learning areas including social and emotional development dropped to 59% in 2021 compared to 72% in 2019 (Education Endowment Foundation, 2022). Another report evaluating the impact of the pandemic from the Education Endowmnet Foundation (2022) finds that the attainment gap between socially disadvantaged learners and their peers as grown. 
Supporting this the Welsh Government (2022) discusses the effects of Covid 19 has had an impact on the attainment and well being in a research report stating that those children who have been affected the most are from low-income households. This implies that the pandemic caused a further gap within education from those well off to less off advantaged pupils. 
Within Wales, The Curriculum for Wales (Welsh Government, 2023) aims to provide a starting point and aspiration for every child and young person in Wales. Donaldson’s Successful Futures Report (2015) highlights the strong link between health and well-being as an Area of learning as well as wellbeing as a focus area of each learner. Within the report Donaldson (2015) also emphasis the importance of continuing to study this area of health and wellbeing as it is an element that is identified within the national priorities. Donaldson (2015) clearly recommends professional development for practitioners to extend their capacity and expertise in the area of learning of health and well being in order to provide a wide and broad teaching repertoire (Donaldson, 2015). Therefore School X is aiming to make progress within their own school implementing this area as one of their main target.
Schools within Wales are provided with guidelines from the Welsh Government with a specific process to follow in order to successful create an action point from the SDP. The SDP of the Swansea based School X outlines the steps and process they are taking to aim for improvements with 4 main priorities for their targets complying with the Welsh Government National priorities. 
In order to self evaluate School X has followed the school improvement regulations published by the Welsh Government (2014). Therefore, to evaluate the effectiveness of the action taken to meet the priority, at the end of each term is to rate and record the performance outcomes using the traffic light system with representing colours of red-limited progress, amber-satisfactory progress, yellow- strong progress and green -very good progress. As a result from recording the development with this effective system it is an easy visual and clear method of communicating the performance metrics progress termly (CIToolkit, 2024). 
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 School X (2023)
In order to support the SDP process, it is essential that data is considered in both the form of qualitative and quantitative data. Within the School Development Pan Guidance document (Welsh Government, 2014) it clearly states the specific data of to be included, eg. inspection reports and information to learners wellbeing – qualitative and quantitative data eg. eFSM, PISA, school workforce absence and attainment results. 
The Welsh Government (2014) clearly emphasises the need for one strategic improvement plan. In order for this to happen the strategic planning School X clearly displays the steps broken down on the intends it has to meet the goal with all those stakeholders involved. Therefore, the strategic planning of the SDP must begin with discussions with the governing body and the headteacher, then involve school staff, learners, parents/carers as well as others involved in the life and work of the school which may include the local authority and challenge adviser. By following the process guidelines of Welsh Government (2014), it ensures all involved are committed to the agenda of improvement. 
In agreement with the Welsh Government (2014), Lynch (2019) states how effective strategic planning should always include stakeholders. As a result from this, a sense of ownership for all stakeholders is received within the school community in creating SDP. By doing this, it allows all staff to be aware of the main priorities and able to focus towards to the same goal. As followed in the guidelines (Welsh Government, 2014), school X displays and communicates with staff, stating staff who are responsible for each action.
One action within priority discussed within the review of School X’s SDP highlights the link between eligible Free School Meals (eFSM) and attainment. Within School X In 2023, 26.1% of pupils are eligible for free school meals compared to the national percentage of 23.7% which indicates the school is above the average for Wales (Welsh Government, 2023). Therefore, t is clear to see why the decision for this to be a priority was made. In order to monitor the impact of this action School X stated the range of qualitative and quantitative measures that would be used. For example, FSM list, PASS, nurture, assessment data, observations and well-being tracker Intervention data (School X, 2023).
With this in consideration, the Pupil Deprivation Grant (Welsh Government, 2015) was provided in order to assist the link between disadvantage and educational attainment. With this, it allows supportive actions to be put into place for those learners with the intend to improve the average scores for eFSM pupils resulting in closing the gap in the average scores between learners of eFSM and those not. Within the SDP it therefore states numerous organisations the emphasis of the stakeholder keeping up to date records of eFSM and notifying teaching staff in order for them to also ensure pupils receive the correct support.
The SDP also highlights that the national test data, IDP progress and intervention data analysed to show progress over a year for eFSM pupils. This is as a result of IDP of learners being communicated between staff and followed. Therefore, demonstrates good practice of working together as a team in order to achieve the same aim provided in the SDP, following the Welsh Government (2022) recommendations of involving all. 
The SDP set out that involvement from other agencies would create engagement with their pupils and family. Therefore, Team Around the Family (TAF) involvement assist in creating interventions to help support the whole family as well as working with schools to achieve the same goal (Welsh Government, 2017).
For learning and well being support, nurture groups and thrive sessions are carried out where observations and assessments performed. The documents contribute to the pupil progress meetings held by staff in order to record how well they are performing. This is an essential evidence base of recording as it leads to evaluation of the action being made in order to improve the aim of the target. 
Community links are considers to raise the number of learners with eFSM in extra curricular involvement by promoting and encouraging attendance in clubs both within school and outside within the community. By providing this, it hopes to create opportunities for eFSM pupils and their families in their communities. Positively, school X evaluated the data collected showing 61% of attendants are eFSM. As a result from this, it promotes elements from the four purposes especially healthy, confident individuals, becoming valued members of society (Donaldson, 2015) as they explore their extra curricular activities within their community.
Based on the above findings, it implies children’s health and wellbeing needs to be focused upon on order to allow them to have the right attainment to learn. Therefore, implementing the area of learning as health and wellbeing in the New Curriculum for Wales (Donaldson, 2015) indicates the importance of enabling individuals to express themselves in order to progress themselves and as a learner. This then reflects on their attainment and attitude towards learning allowing any gap created to reduce allowing academic development to be made.
The SDP reported that there was identification of low attainment and attendance by the learners with eFSM. It proposes the well being of the learners was the main focus in order to gain understanding and a positive relationship with both the learner and their families. As a result School X has provided and carried out practical and achievable action plans in order to assist learners individually to meet their needs.
It offers support for the learner and their family by ensuring that inclusivity is present. This then complies with the UNCRC, article 27 relating to an adequate standard of living, article 28 regarding education, ensuring all children have the right to education and article 29, providing education for all children’s abilities (Save the Children, 2024). 
Estyn(2020) state the importance to identify strengths and area of development as it has been researched the correlation of evaluation and outcome to be positive. Commonly, the Welsh Government (2022) emphasis that the self evaluation process within the SDP is demonstrating an audit of their practice.
Furthermore, Estyn (2020) stated vital that the self-evaluation and school development process becomes a whole school concern, when doing this is allows all staff members to claim greater ownership of their professional development. To have a successful SDP, effective strategic planning is essential to order to have positive outcomes. Therefore, all stakeholders should be involved when creating and implementing an SDP (Department of Education, 2024). Brighouse and Woods (1999) defines the stakeholders to be, 
‘Someone having a stake in the school’s success’, therefore includes pupils, teaching and support staff, governors and parents are all that should have an input with the schools SDP creating a collaborative culture within the learning organisation.
The SDP displays clearly the outcomes of the targets, who is involved including a variety of stakeholders, the area of strength and what needs to be improved. All aspects identified in the target of embedding the whole school focus on health and wellbeing show that the rate throughout the year termly is positive with progress being recorded as satisfactory, strong to very good.
To conclude, from exploring the use of SDP within Wales it is clear to see that the targets made mirror the Welsh Government National priorities in order to tackle the major element affecting the education system within Wales (Welsh Government, 2014). As a result from this, I can now take my knowledge and understanding of the National priorities forward into my future practice and can understand the influence it has on SDPs. 
School X as discussed explores many pathways in order to address the target of attainment and well being in closing the social class gap. As a result of The Curriculum for Wales 2022, along with the impact of the Donaldson Report (2015) it will allow schools to become learning organisations enabling self evaluation of their SDP. The area of learning, health and well being will remain a key driver for a Successful Future (Donaldson, 2015) within Wales ensuring learners are healthy and confident individuals. Therefore, within future practice I can ensure the importance of wellbeing will be prioritised within the learning organisation setting. 
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