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In education literacy is seen as a fundamental skill which enhances learning for an individual. For all education systems their paramount aim is to provide children with necessary literacy skills, enabling a child to read, write, speak and listen enhancing a child’s understanding of the world around them.  In order to read and write they need to be able to develop building blocks for literacy. These include to be able to understand the ability to speak, listen, understand, watch and draw. (Raising children – Literacy development pg1) As a child matures they will need to learn about how the connection is made from a letter on a page to a spoken sound. A child will need plenty of experience with pictures, objects, letters, word and sounds for this to happen. Sitting one to one with a child and helping them and explaining literacy in these areas will help a child’s early literacy development. (Raising children – Literacy development pg1) Language skills build in a developmental progression over time as children increase their vocabulary, average sentence length, complexity and sophistication of sentence structure and grammar, and ability to express new ideas through words (Kipping et al., 2012).
If a child lacks in vital literacy skills this will hold them back not only as a child but also as an adult in every stage of their life. As a child with no literacy skills they will not be able to succeed in their school life. As a young adult they will struggle to find a job, if they become a parent they will not be able to support their own child’s learning. Social mobility and a fairer society are made more difficult by this intergenerational cycle. Low literacy skills can be seen to have of a paramount effect on a person’s everyday life routine. Including not being able to read a newspaper, not understanding road signs or price labels in shops. Also, not being able to understand a bus or train timetable, filling out forms or even reading simple instruction. All of the above show how important literacy is and how these people risk being excluded from full participation in their communities and societies. Director-General of UNESCO, Audrey Azoulay said on International Literacy Day this year: “Literacy is the first step towards freedom, towards liberation from social and economic constraints. It is the prerequisite for development, both individual and collective. It reduces poverty and inequality, creates wealth, and helps to eradicate problems of nutrition and public health.”
‘Oracy’ may be defined as the ability to understand and use spoken language. For a child to develop oral communication they will need to be able to interact and have a social bond with adults also working with fellow pupils in the classroom setting. For example, discussing topics they are learning about and coming up with conclusions of their own. Being able to do this in class with help the children who may struggle to play or work with others. It’s important that a child is taught to be able to oracy as this will help for social and emotional learning. 
Throughout working within a special education needs setting (SEN) there has been evidence presented how there is a significant difference with how literacy is taught compared to a mainstream school. “It has not proved easy, over recent years, to provide access to the literate world for pupils with severe learning difficulties.” ( Fletcher-Campbell, 2000)
As a learning support assistant (LSA) working with children with very poor literacy skills due to their special educational needs, therefore by implementing strategies to enhance their literacy skills has deemed to be a difficulty. However even though strategies haven’t always succeeded there are now different strategies which have been implemented to further literacy skills within a child’s education. The main strategies we use within this setting to improve their literacy skills is Picture Symbols. Carpenter and Detheridge’s (1994) work suggest that symbols can provide access to the literate world for pupils with severe learning difficulties. These may be used through a visual support, the picture exchange communication system (PECS) or communication aids that are programmed through technology. Most of the children within this setting use objects or pictures of reference as an alternative to being able to read, talk and write all their lives. 
PECS is used daily within this setting. This strategy allows a child with special educational needs to have a voice through using picture symbols helping them develop verbally also allowing us to understand behavior and increasing their social levels. As a class pec is used through all different activities or different times of the day. Whilst it’s important to remember that every child has a right to a voice. For examples, their work, a request (food, toy, toilet), a thought and how they are feeling. These children are taught to use pecs in school and in their home environment. From experience pecs is an amazing tool and really has changed children’s literacy skills. An example of how this has worked with a positive response is a child with severe autism. This child was finding it hard to communicate with peers, parents and staff. As staff we introduced pecs to their daily routine with the help of staff within a week this child was using pecs to communicate and even telling the class what day of the week it was. The class teacher decided to send the pecs home with this child and the transition worked with the mother being able to talk to her child even asking him what he would like for his dinner. 
Communication aids are also referred to as AAC devices (AAC refers to Augmentative and Alternative Communication). Most of the communication aids used in this setting are through technology on iPads. This strategy will only work for some children with special educational needs. The children that will use a communication aid will need to have the understanding, patience and want to learn how to use this equipment. Working with two children in this setting that use communication aids daily, they are a positive way of bringing literacy into their lives. The ACC devices are used in a school setting out of school and in the home environment if the child can cope with this transition. A child from this setting has taken months to be able to now use her communication aid alone and to be confident in using it. This child has signed for years but not everybody outside of her school and home setting are able to understand her. This would then lead to bad behaviour from the frustration of not being understood. To see a child who used to have this frustration to now be able to have the freedom of speech wherever she may be is very rewarding. For example, any questions asked in class this child is able to answer straight away, any outings away from the school setting she is able to speak or ask questions to members of the public. This child will now involve them self’s in anything as they have the freedom to speak and there will be no embarrassment for them.  
Due to the low ability of the children within this setting the engagement to understand a story is restricted. For this reason, we use Sensory Stories, these are short stories using only a few lines and working with the ability of the child or children you are reading to. These stories allow special educational need children to enjoy a sensory experience throughout the story as it brought to life with all different props they can feel and touch. For all ages of children sensory stimulation is key for the development and maintenance of the brain. ‘Sensory learning can enable you to engage students with a wide range of different needs, providing meaningful experiences to those learning in a purely sensory way, as well as relevant stimuli to those who are able to learn in more abstract ways’. (A guide to sensory stories pg2) A sensory story will give students with SEN the opportunity to learn how to react, anticipate and encounter the experience also be able to cooperate, become aware and concentrate in the story. All of these opportunities will allow these children to gain early literacy skills. Within these stories the children can also use their pecs and communication aids to interact with staff or pupils this will allow everyone to be involved and staff to understand how the children are reacting to the story.  
These stories are used daily with the children within this setting. This activity would be part of their daily routine within their literacy activities. Depending on the child or group you are working with would be based on what type of sensory story you would choose to use. As for some children will need more encouragement than others to sit and listen you may choose a story based on their favorite thing to do for example watch the football, go to the beach even having their haircut. The story that has been shown in the video is called ‘The Uninvited Guess’. This story is fun with lots of props different sounds and movements which gives the chance for every child to be able to participate through the story. As an LSA or Teacher presenting a sensory story it’s important to have a following activity for the children to be able to express and explain the story, also for staff to be able to ask questions. Pupils will use pecs and communication aids to do so. This will allow staff to see what the children understood.   
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For a number of reasons, literacy has not been a priority in the curriculum for pupils with severe learning difficulties and, where it has been taught, the focus has tended to be on the functional application of reading and writing. More attention has traditionally been directed towards communication and speaking and listening skills. There is little research literature to support developments which have occurred since the introduction of the National Curriculum
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