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Using your experiences of teaching 7–11-year-old learners, write a proposal for a school community project.

Introduction
According to Children in Wales (2021), more than a third of children in Wales live in poverty, which can significantly impact children's health and well-being, harm their educational outcomes, and potentially limit their chances in life. The writer, however, feels that this figure may be significantly higher considering the cost-of-living crisis affecting the United Kingdom at the time of writing. This view is supported by Public Health Wales (2023) in a survey showing that just 27% of the population in Wales are not concerned about their general finances, down from 60% in the previous 12 months, clearly showing an increased strain on household finances.

To help to combat and educate children and the broader community about this issue, the writer proposes a school project involving the local community to address some of these issues. My project will include the introduction of a school allotment and opening a community food point to distribute this produce on a “pay what you can afford” basis. The project will enable children to learn more about where food comes from and give their families and the local community access to reasonably priced food to help raise the quality of their diet, where cost may have been a barrier. 

Jones (2022) advocates a similar project to tackle food poverty in the community; as part of this project, a school community was established, and they formed partnerships to receive surplus food from local businesses. The school also invited local community members into the school to help maintain the allotment, and this approach adds a sense of ownership on the project for all. 

In the school context, the writer will look at the project's viability for children aged seven to eleven in the writer's PTE2 school. The school will be given anonymity throughout this assignment per the British Educational Research Association (2018) guidelines, and any reference to the school's identity will be redacted. Estyn (2017a) states that approximately 33% of pupils attending school A are eligible for free school meals; this figure is above the national average, which Estyn (2021) states are 21%. This figure would suggest that the local community around the school may have issues with poverty, which would make the proposed project beneficial for all stakeholders in the locality. 

Literature Review
Tackling poverty in schools and local communities is not new within Wales, with numerous policies and legislation introduced to tackle this issue. Estyn (2013) took the stance that whilst schools had made significant progress in improving the well-being of children in the education system, there was still much more work to do in tackling inequality caused by poverty. The Welsh Government (2015a) outlines the child poverty strategy to ensure that no child in Wales should live in poverty by 2020. This target could be considered vital to our society, especially when we consider Maslow (1987) states that food is one of the most basic physiological requirements and the building blocks for being able to progress further up the hierarchy of needs. This principle would apply to the local community and is not just limited to children in the learning environment. 

The Welsh Government (no date) also acknowledge that poverty must be tackled across the entirety of our society and have legislation in place in the form of the Well-being of future generations (Wales) Act 2015. This act incorporates seven key goals at its core and looks to remove social inequality for society in Wales; these objectives include creating more equality within society and creating more cohesive communities within Wales. Both of these objectives are compatible with the ethos of the proposed project. Despite all the positive actions taken, the Welsh Government (2015a) notes that issues such as benefit reforms under the control of the UK Government in Westminster can also act as a barrier to the aims of the Welsh Government regarding Poverty. 

The Covid-19 Pandemic has also had an impact, with the Joseph Rowntree Foundation (2020) stating that after years of stagnant progress in tackling the poverty issues within Wales, we have increasing numbers of people falling into poverty as a direct impact of the pandemic. As a result, the Trussell Trust (No Date) shows a steady increase in the use of food banks in Wales, with the number of food parcels increasing from 87,935 in 2014/15 to 131,232 in 2021/22. However, the latter statistic does show a slight decrease on the 2020/21 figure of 146,754. The writer notes that this figure will be due to the unprecedented events of the pandemic and the effects this had on society. However, these figures and those released by Public Health Wales (2023) are strong evidence that the issue of poverty is not being tackled as efficiently as the bold targets set out by the Welsh Government. 

Education in Wales has started the journey of an exciting period of reform, with the Curriculum for Wales coming into effect in September 2022. The introduction of the new curriculum is vital as the Welsh Government (2020) sees improving education as part of a broader national mission and sees a strong curriculum as part of achieving the aims of the Well-being of Future Generations (Wales) Act 2015 to tackle social inequality. 

Dr Huw Griffiths via Education Wales (2022) explains that just one word in Welsh is part of the curriculum: Cynefin. Dr Griffiths says that we must look at our feet and develop our roots in order to be able to look outwards at our community. Within the classroom, there may be different backgrounds, such as race or nationality, but it is essential to consider that we all form part of the same community, and therefore, this should be something that is unifying for the children; this is something that could and should be promoted for children to work together towards a common cause. Cynefin is also compatible with the school's mission statement of ‘Proud to be a community school, striving for success for all’ (School A, 2023)

The notion that community involvement in the learning environment could potentially become more apparent when we consider McLeod (2023), who discusses Bronfenbrenner's ecological systems theory and its impact, stating that Bronfenbrenner believed that a child's development is affected by their environment; this includes a child's immediate environment but must also consider their interaction with the broader world, this is demonstrated by Bronfenbrenner splitting the child's environment into five separate systems, the first being a child's microsystem which consists mainly of the child’s immediate family, teachers, siblings and friends, this system generally, has the most direct impact on the development.

McLeod (2023) also states that the collaboration between parents and school in the mesosystem is also highly impactful on a child, with high-quality relationships between parents and school being beneficial for children. Arshad, Wrigley and Pratt (2020) place the emphasis for this on schools, stating that a lack of parental engagement with the school could be because of parents' own negative school experiences and attitudes developed as a direct result; therefore, the responsibility for breaking down these barriers must come from school, considering their perceived position of authority, consequently parental engagement could be achieved by developing a complete understanding of the local community and a genuinely reciprocal relationship is formed as a result. 

The local community, family, friends and other external influences such as the media are all earmarked by McLeod (2023) as forming the child's exo-system, according to Bronfenbrenner. Whilst the factors included in this system may not directly engage with the child, it may affect other influential figures in other systems closer to the child, such as parents. Issues such as stress at work or the financial situation within a household can have a detrimental impact on the child. However, it should be noted that Leventhal and Brooks-Gunn (2020) believe that there is limited research to conclusively show the effect of the community on a child's development. 

The link between parental and community issues and the potential impact on children is also explored by Watkins (2022) during research for the Senedd, examining the relationship between mental health issues and poverty. Socioeconomic problems were found to profoundly impact mental health, with 20% of adults in the poorest districts in Wales reporting that they have received treatment for a mental health illness, compared to 8% in the least poor areas.

Aims, objectives and practical considerations.
The project aims to be able to provide affordable food to both children in school as well as members of the local community, as outlined by Jones (2022); it is also an aim of the project for children to develop their understanding of where food comes from, whilst understanding the benefits of eating well and how this can be made sustainable. Upon examining School A’s school development plan (SDP), the project aims to improve attainment levels for children receiving free school meals (eFSM). The school has also identified the continuing development of outdoor areas to provide a learning environment, particularly for children in the upper age groups. Finally, it is the aim of the project to improve child attendance. 

According to Professor Graham Donaldson via Education Wales (2019), the Curriculum for Wales is purpose driven. The four purposes should also be at the heart of any learning opportunities the project may provide. It will be our objective to focus learning opportunities within the project towards creating pupils who are ‘healthy, confident individuals who apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives (Welsh Government, 2020) and ‘ethical, informed citizens who are knowledgeable about their culture, community, society and the world, now and in the past (Welsh Government, 2020) 

The school is fortunate that a good amount of land is attached to the building in the form of the school fields; therefore, finding a site for the community garden should not be a barrier to implementing this project. According to the Royal Horticultural Society (2023), this is important as a first step before considering any design of the school garden project. The RHS also believe the difficulty of the growing aspect of the food the garden will produce as needing no experience; therefore, there will be no need for any specialised funding for school staff to implement this project. To set up the garden, the school could offer volunteer opportunities to members of the local community to help set up the garden infrastructure in line with the Welsh Government (2015c) volunteering policy which states that such voluntary placements should not be for monetary gain. The individual should, however, benefit from the experience; this could be in the form of developing new skills that potentially boost future employment prospects. The Welsh Government also define volunteering as being undertaken for community benefit, 

[bookmark: _Int_eUbO0aJ2]Funding will be required to buy the materials and equipment necessary to make the project successful. One possible option could be using Pupil Deprivation Grants (PDG); the Welsh Government awards these grants to improve children's educational attainment for those receiving free school meals. Upon reviewing the eligibility criteria given by the Welsh Government (2015b), it appears that the project would be compatible with the ethos of the pupil deprivation grant because of the project having a positive impact on family engagement and the community and the project leading to increased pupil attainment. The writer feels it is worth noting that the school will receive PDG for 147 children for a total of £169,050 for the financial year 2023/24, published by the Welsh Government (2023) however, because of being unsure of how these funds will have already been allocated. Therefore, it may be necessary to consider seeking additional grant funding such as that provided by the National Garden Scheme (2023), which has recently announced funding allocations worth more than £260,000 for 85 projects across the UK. Whilst this is an option to consider, Mycommunity (2021) states that obtaining grant funding can be a time-consuming process, that the levels of funds available have fallen in recent years and are likely to continue to do so in future and that the process is highly competitive, hence, obtaining these grants is far from guaranteed. Therefore, it may also be worth investigating alternative fund-raising activities, such as community fundraising days, which may also provide learning opportunities for the pupils. 

Estyn (2020) discusses how a school in Conwy actively encourages children to consider others less fortunate than themselves as part of their personal development and set aside enrichment time in their timetable to do so. As part of this, they run an in-house charity designed to give access to activities and facilities to young carers and the elderly. Money for these projects is raised within the school by parents and pupils. It has shown that it has enabled children to understand the value of working together for a common cause and the importance of sharing resources with the local community. Overall, the children within this setting developed a more robust understanding of their local community and its needs. The school community garden project would be integrated with this same whole school ethos, with all staff and pupils having an equal responsibility; therefore, I believe it would be beneficial to take a whole school approach to the staffing and maintaining of the school community garden by potentially timetabling enrichment time into the school week for each class or year group where they could spend time in the garden, however in line with the school SDP target to enhance outdoor learning for older children in school, it may be beneficial to give additional responsibility to older year groups. This approach would align with that Estyn (2020) advocated, which also showed increased confidence and resilience in pupils and the development of life skills such as teamwork, leadership and communication skills. 

Measuring impact
As the project advances, it will become essential to measure the impact the project has made against the objectives set out during the planning and implementation phase to measure how successful it has been. This could initially be measured against the School Development Plan and reviewing achievement against its targets; the Welsh Government (2014) states that an SDP is a live document that must be reviewed regularly to measure school improvement and progress. This could be measured in several ways, including checking the quality of work produced by the children in the book reviews the writer encountered whilst on PTE. 

As School A has a dedicated family support worker, another possibility for measuring the success of the project may be reaching out and contacting families of children within the school that the project may benefit the most, this could be to ask if they have been able to access the project and ask for any feedback, Estyn (2023) discuss a school that has built a significant network of support for disadvantaged pupils, including coffee mornings and drop-in sessions. The network had also been built to this approach and has been shown to have enriched the lives of a significant number of families. 

A study by Davis, Spaniol and Somerset (2015) found that community gardens positively impacted school settings, with increased exposure to fresh foods leading to a higher intake of healthier foods and better dietary food planning at home and in the community. It was also found that pupils in school and the local community tended to have a sense of ownership and attachment to the school site due to the community garden. This led to decreased vandalism of the school sites generally and increased academic achievement of pupils, partly due to increased parental involvement in children’s learning. 

Whilst this study is very positive, it would also be beneficial to measure whether children in School A and possibly the wider community engage in healthier eating as a direct result of the project, this could be done via questionnaires potentially, but it would be essential to follow the BERA (2018) guidelines concerning informed consent and the right to privacy, whilst upholding the child’s rights under the UNCRC. This would enable the school to acquire a general snapshot of the data rather than individual children. This would be done much in the same way as the Estyn (2022) pre-inspection surveys completed by all stakeholders within a school anonymously. Because of this, it could potentially be argued that this data could be challenging to use to find out whether a deprived child is receiving the full benefit of the project, and other avenues, such as the family support network, could be a better option if a more targeted approach is required. 

Whilst the metrics explored currently have been predominantly school based, it is vital to remember that the project is a collaboration between the school and its local community and put in place for the benefit of all stakeholders, it would be prudent to measure the community’s engagement so that it can be established whether the project is being utilised to its full potential. When we consider that the Royal Horticultural Society (2023) recommend that the community are involved in all aspects of the planning and to spread awareness of the project, the whole project sounds extremely positive, however it must potentially be considered that this approach is a little short term, a longer-term approach would therefore be required to engage all stakeholders in the project.  A possible solution is outlined by Estyn (2017b) who discuss best practice of a school who reviewed their self-evaluation processes to improve pupil outcomes and the structure of staffing within the school, however the reader feels that these principles could be successfully applied to the project and its long-term viability as the school actively encourages input from all stakeholder, whether in the form of questionnaires, workshops or parents evenings. The writer believes that this model would work well and especially regular open evenings or workshops for the community garden would be an effective way to engage with the local community to get their feedback on how they feel the project is progressing but also gives the school the opportunity to discuss any needs from their prospective to allow the school to anticipate and avoid any potential pitfalls, organise regular community fundraising events to ensure that the project can continue to operate, this feedback from the local community and other stakeholders may also inspire other ideas and suggestions that have maybe not been considered or discovered at school level, this level of collaboration could and should be for the benefit of the project. 

Evaluation
Whilst examining the viability of the school garden project, the writer completed a SWOT analysis (Appendix A). A Swot analysis is defined by The National Council for Voluntary Organisations (2022) as a planning tool that can be used to identify strengths and weaknesses of a project which tend to be internal factors. It also allows us to anticipate opportunities and threats which tend to be external to the project.  

Strength

A potential weakness of the project is needing to apply for external funding, especially if the school does not have the surplus funds in their budget to start off the project, unfortunately the National Association of Head Teachers Cymru (2022) discuss that school budgets are extremely stretched with the current cost of living crisis and increased energy costs as a result, this is leading to cost reductions in schools due to budget pressures, with 73% of schools needing to reduce the number of teaching assistants and 61% potentially having to reduce the number of teachers, whilst only 5% of schools anticipate being able to be cover their operating costs without entering a budget deficit, with this in mind it is clear that that the garden project would not be a priority for the school budget with schools in Wales finding themselves in a similar position to the community that this project is designed to support. As previously discussed, applications could be made for external funding however Mycommunity (2021) do state that these processes are highly time consuming, and competitive, there is also a limited scope of activities the funding could be used for, for example some grants may not be used for day to day running costs of the project therefore other alternatives would still be required. 

Opportunity – Volunteer roles – new employment skills 

One of the biggest threats to the community garden project and food bank will be lack of engagement, especially when considering a study by Middleton et al. (2018) who notes that the food bank has become the primary response to socioeconomic problems in developed countries including the U.K to tackle food insecurity, the study also showed that many people felt as though they were forced towards food bank usage and saw it as an act of desperation therefore finding that the dominant feeling felt by people accessing these services is shame. Middleton et al. (2018) also discuss that due to the increase in demand, many food banks are struggling with capacity to meet these needs. Many argue that whilst projects such as the proposed school community garden and food bank are well-intentioned, they also allow governments to look the other way and not address the root cause of the social issues which contribute to poverty and food insecurity. The writer however is encouraged by the fact that the Welsh Government (no date) do appear to have made tackling inequality in our society a national priority and have enshrined their objectives to tackle into law with The Well-being of future-generations (2015) Act. 

Conclusion – 300 Words
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Appendix A

	
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths

· Provide school children and the local community with sustainable food.
· Provide learning opportunities for children. 
· Provide volunteer work opportunities for the local community. 







	Weaknesses

· It will take significant time to become self-sufficient without sponsorship in the first 12 months.
· Process of obtaining grants likely to be time-consuming and competitive. 



	EXTERNAL 
(Outside the school)
	Opportunities

· Build close connections with the local community. 
· Offer volunteer roles to the local community. 
· Learn as a community the benefits of sustainable living. 



	Threats

· Insufficient surplus within school budget to support without additional funding  
· Potential stigma for members of the community engaging with the project.
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