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Introduction
Throughout this assignment, I was tasked with identifying and analyzing three critical incidents while making observations in School X. I undertook two days of observation in the school, one following a form group of Year 7 students and the other following a Year 8 form group. 

[bookmark: _Int_dWKfGFIQ]As outlined by David Tripp, in his book Critical Incidents in Teaching: Developing Professional Judgement, critical incidents “are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event.” (p. 8) Through this project, I ensured, whilst in the observation lessons, that I was thinking critically about any and all things that were taking place in and outside of the classroom. I made sure to look for behaviour management tactics, student engagement and techniques used by teachers to impart learning. Once having identified the critical incident which I would be examining and conducting further research on, I subsequently took in how this critical incident effected the students in the class’ learning experience as compared to other lessons which I had observed throughout the day. The findings of my further research will be outlined in this essay.

The role of critical reflection
[bookmark: _Int_pN723HAr]Whilst undergoing these observations, I was made aware of the importance of critical reflection in the classroom and how it is vital to ensure that the educator is providing the most suitable environment for their students to succeed. In accordance with Stephen Brookfield (2017, p.3) the role of critical reflection is “quite simply, the sustained and intentional process of identifying and checking the accuracy and validity of our teaching assumptions”. With this in mind, I paid particular attention to the use of different behavioral management techniques used in the classrooms which were being observed and if the techniques used had the desired effect on the class. 

[bookmark: _Int_6J8E5RsP][bookmark: _Int_9IYpvncW][bookmark: _Int_VWT1urkS]When looking at the reflective models of Brookfield’s Lenses, Brookfield argues that there are four separate lenses which teachers must look through in order to have a holistic view on the effectiveness of their teachings; these lenses are students' eyes,’ colleagues’ perceptions, theory, and personal experience. 

It is arguable that the most significant aspect of being an effective teacher is having an awareness of how the students are reacting to the learning, which can be seen under Brookfield’s ‘Students’ Eye,’ Brookfield acknowledges that without such awareness, teachers

[bookmark: _Int_vfF9MCLG][bookmark: _Int_XgpITYHF][bookmark: _Int_hTKeVy0f]“… are working largely in the dark. In order to make good decisions about the ways we organize learning, construct assignments, sequence instruction, and apply specific classroom protocols we need to know what’s going on in students’ heads.”
(Brookfield, 2017, p. 62)

[bookmark: _Int_2VKw5SYp]This lens lends itself to the impact of differentiation in the classroom in the way that it reflects how all students respond differently to different methods of teaching and learning and how teaching must be adapted in order to “help more students achieve their full potential.” (Sousa and Tomlinson, 2011, p. 6) This also includes taking in students feedback with an open mind and applying the feedback to your practice with the intention of bettering the students overall learning experience.

[bookmark: _Int_wUdPmSYM]The next lens specified by Brookfield is that of Colleagues’ Perceptions, this lens is said to be “at the heart of the critically reflective process,” (Brookfield, 2017, p. 66) it is widely received that the art of teaching is an individual endeavor, but Brookfield encourages his readers to accept that the base work of teaching is widely shared amongst other teachers, who will be able to share their experiences, ideas, and advice. The use of Colleagues’ Perceptions is vastly helpful in teaching, as it reinforces that the issues found in ones’ classroom are not to be tackled by oneself, but they are shared dilemmas. It allows for other perspectives and can help determine what aspects of the dilemma are appropriate or need to be reworked.

[bookmark: _Int_k9tXWeaN][bookmark: _Int_LMBfcftK]Brookfield’s third lens of Critical Reflection is Personal Experience, which he says is the least respected of the four. Brookfield argues that “accounts of personal experience typically move us more than summaries of findings in a research study” (2017, p. 69), I concur with this thought, as I feel that this link of thinking applies in all areas of life, not just education. For example, a poor experience in life would effectively deter someone from making a similar choice in an attempt to prevent the same poor experience from happening again.
[bookmark: _Int_hZ13lLxo]Finally, the lens which I feel is most prominent to the purpose of this essay is Theory. While Brookfield (2017) notes that he has had critiques that teachers do not have time to read theories on classroom practices. I feel that this lens is pertinent to my research conducted throughout this module, as I have been undertaking research cantered around the critical incidents observed in School X, to deepen my understanding of the theory and the reasons around the incident. Brookfield states that the impact of theory in the classroom can allow for further understanding of what is going on and why it might be taking place: 

[bookmark: _Int_xGPoCDt6][bookmark: _Int_9oBy7Rhc][bookmark: _Int_Ka9Dprds]“You stumble on a piece of work that puts into cogent words something you’ve felt but been unable to articulate. Finding a theorist who makes explicit something you’ve been sensing or who states publicly what you’ve suspected privately but felt unable to express is wonderfully affirming.”
(Brookfield, 2017, p. 73)

[bookmark: _Int_J56OPwxv][bookmark: _Int_x1PQuRgr][bookmark: _Int_HLpZqdqa]It is clear that the role of a reflective teaching is vital in a classroom, as they are responsible for student’s learning and education environment. It is of most importance that teachers take into account different theories surrounding education and the students’ views on their education, in order to create a safe and supportive learning environment.

Observations School and Class Context
[bookmark: _Int_kzEm6WjL]When attending observations in School X, I ensured to keep in mind to remain compliant to the BERA guidelines for anonymity, therefore specific details of the school, staff and pupils will remain anonymous through the report of my observations. The observations took place in an 11-18, mixed-gender, English medium Secondary School based in the west of Swansea. According to the most recent ESTYN report:

[bookmark: _Int_hQL0xUdB][bookmark: _Int_xBdIJ8t9]“There are 1,700 pupils on roll, including 357 in the sixth form, which is slightly less than at the time of the previous inspection in 2011. The school has a specialist teaching facility on site catering for hearing impaired pupils. Just over 6% of pupils are eligible for free school meals, which is well below the national average of 17% for secondary schools. Under 10% of pupils live in the 20% most deprived areas in Wales. Around 12% of pupils have a special educational need and 1.7% have a statement of special educational needs. Both of these figures are below the Welsh averages of 21.5% and 2% respectively. Nearly a quarter of pupils come from an ethnic minority background and just over 20% speak English as an additional language. Only a very few pupils are fluent in Welsh.”
(Estyn, 2018)

Whilst in observation, I was tasked with identifying a critical incident which took place in the school and linking said critical incident to Donaldson’s Four Purposes, which are held at the centre of the new curriculum for Wales. As outlined by the Welsh government, 

“The four purposes are the shared vision and aspiration for every child and young person. In fulfilling these, we set high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement.” 
(Hwb, 2020)

[bookmark: _Int_PSbkafLD][bookmark: _Int_sKMe3bSP]The critical incident identified on the second day of my observations took place in a second-language Welsh lesson, the third lesson of the day, with a mixed-gender group of Year 8 students. The lesson in question was held at 11:20 in the morning, just after a very disruptive lesson where a student was sent out of the classroom for disruptive behavior, and this lesson was the lesson before the students were sent to lunch. The critical incident I identified was the use of retrieval practice and repetition used by Teacher A in the classroom, to encourage students to produce the appropriate pronunciation of the new vocabulary taught during the lesson. Specially, Teacher A used a call and response technique with the students, where Teacher A would say the word in a clear voice and then instruct the students to repeat the word a number of times until Teacher A was happy with the production of the word. 

[bookmark: _Int_UK0LxO2V][bookmark: _Int_0xICk2oC]Teacher A also used specific hand gestures with differing terms, as a way for students to identify the difference between similar-sounding words and understand the meanings of them. This proved highly effective, I believe, as it encouraged students to all attempt the use of the words, as they could refer to the hand gestures in an effort to remember the meaning of the new vocabulary in different contexts. Once Teacher A was satisfied with the quality of the oral communication from the students, Teacher A then moved onto a new set of vocabulary terms and repeated the process of demonstrating the correct pronunciation and then allowing students to participate in saying the unfamiliar words. 

[bookmark: _Int_nLggGlgJ][bookmark: _Int_8MsgtnVh]The students practiced the new words in partners or groups of three, which allowed for peer-assessment when words were mispronounced and also allowed Teacher A to walk around the classroom and ensure that the students were being conducive to each other’s learning. Following this, Teacher A built upon the new information by linking it with the established knowledge from the beginning of the lesson and provided models for students to use both sets of vocabulary in conversational sentences on the board, allowing time for students to practice the sentences by filling in the blanks with real-life context and discuss with partners, which provided clear retrieval practice for the students, by asking them to recall what was exemplified at the beginning of the lesson and apply it in a new context. 

As outlined by Rosenshine’s 12 Principles of Instruction, providing a group of students with models will help them problem-solve at a more advanced pace. Rosenshine suggests that the skills encouraged in the classroom, such as essay writing and problem solving, are further developed by an educator “providing prompts, modeling use of the prompt and then guiding students as they develop independence.” (Rosenshine, 2012, p. 15) This proved extremely effective with the students, as it provided something for the students to refer back to throughout the lesson to practice and attempt with partners.

[bookmark: _Int_5ocBbsqz]Finally, at the end of the lesson, Teacher A had reached the end of the presentation designated for the context of that lesson, and immediately moved to provide the students with an opportunity to refresh their knowledge from the previous lesson they had with Teacher A. The teacher accomplished this by pulling up the presentation from their previous Welsh lesson and repeating the same repetition technique used at the beginning of their lesson to re-establish the meaning, context, and translations of the vocabulary words. The use of the skills displayed in the observed lesson, such as retrieval practice and providing models for the students, make clear links to the four purposes of the New Curriculum for Wales. 

The use of retrieval practice develops the students’ ability to “build up a body of knowledge and have the skills to connect and apply that knowledge in different contexts,” (Hwb, 2020) by linking back to students previous understandings and building upon them by applying new vocabulary terms. In addition to this, by providing models for the students to refer to, the students are able to “connect and apply their knowledge and skills to create ideas and products” (Hwb, 2020) by creating sentences with the appropriate terminology and similarly to the use of retrieval practice, allows students to enhance their body of knowledge by understanding how and when to use the appropriate terminology.

Literature Review
As explained in the details of the observation, the primary critical incident identified in School X is a clear example of the use of repetition in a second-language Welsh lesson and how it can impact a students’ retention of newly-explained terminology. As outlined by Joan Kelly Hall and Lorrie Stoops Versplaeste, repetition is “a way of providing learners greater access to language forms” (2000, pg. 109). Repetition in the second-language classroom in particular is vital, as it allows students to become advanced in oral skills, as “they proceed from highly controlled language use to more automatic or spontaneous production of internalized forms.” (Hall and Versplaeste, 2000, pg. 109) This explanation allows clear insight into how Teacher A would find the use of repetition in their classroom effective for the students’ learning and why it would be implemented as it had been.

In a study conducted by Higaldo and Garcia in 2019, it was concluded that students felt more comfortable performing a task which was constructed around a pre-established set of content and procedure, it also “lightened the cognitive load [which] the learners have to bear while completing a given task” (p. 580). Repetition was vitally used in the observed lesson and it appeared to be very influential on the students taking part, as they all seemed to be engaged in the pronunciation of the newly-learned key terms and self-correcting their version of the words to better pronounce them. This further emphasises the thoughts outlined by Robert Bruner from April 2000, where he reiterates how repetition is an essential learning aid;

“Repetition matters because it can hasten and deepen the engagement process. If one cares about quality of learning, one should consciously design repetitive engagement into courses and daily teaching.” 
(Bruner, 2000, pg.1)

This then supports the theory that repetition used in the classroom provides students with a well-encouraged body of knowledge, which they can refer back to and call upon if, and when, is needed. There is a significant amount of research which displays the importance of repetition in the classroom and how it can aide a students’ recollection of knowledge. However, that is not to say that there is no research as to whether repetition is as effective as some say. 

In a study published in ‘Learning and Memory,’ it was suggested that simple repetition might interfere with the ability to gain new knowledge, especially when it is similar to a pre-established portion of knowledge. Reagh and Yassa found in their study that students who have a “higher reliance on familiarity may make a memory trace more susceptible to interference, and may thus hinder discriminability” (pg. 345). This implies that students will refer to a pattern of similarity rather than actually connecting new information covered in a lesson to previous knowledge. Furthermore, this would encourage and call for more research into the effectiveness of repetition in the classroom and if the use of it, as it is used now, is the most effective way of presenting learners with repetition to increase their body of knowledge in the chosen subject.

Working alongside repetition in the observed lesson was the use of retrieval practice. Through Teacher A asking students to refer back to the previous lesson after completing the tasks for the given day, it was clear that retrieval practice was implemented in the lesson to re-emphasise the knowledge imparted by the educator, even when the students had moved onto a new set of content. 

“Retrieval practice, or bringing information to mind from memory, improves meaningful learning. One brief way to implement retrieval in the classroom is to pose a question and pause to allow students to bring the answer to mind (covert retrieval).”
(Sumeracki and Castillo, 2022, pg. 282) 

The use of retrieval practice used in the lesson implied the importance to call back to previous lessons and engagement, as it further emphasises the importance of the context covered in lesson and builds upon the bank of knowledge which has already been established, therefore encouraging the learners to become ambitious, capable learners, as outlined by Donaldson’s four purposes for the new Welsh curriculum.

In an article by Roediger and Karpicke, it was determined that immediate testing promotes better long-term retention that repeated studying, even without feedback from testing and also that spaced presentation or retrieval leads to better performance on delayed tests. This article further supports the claims that retrieval practice enhances a students’ knowledge and long-term recall ability. “Practicing retrieval produces greater gains in meaningful learning than elaborative studying” (Karpicke and Blunt, 2011). The idea that retrieval practice is extremely effective in a learners’ education is widely accepted and supported by educators and institutions around the world, which significantly reiterates the importance of using it in the classroom. 

Contrastingly, in a study conducted through Maastricht University, it was concluded that students feel less inclined to participate in retrieval practice versus re-study, as students felt that the mental effort was greater in retrieval. The study also did not conclude whether retrieval practice being implemented as a learning strategy leads to better learning outcomes as opposed to re-study (Hui, Bruin, Donkers & Merrienboer, 2021). The researchers from this study then called for further investigation to be conducted as a way to decipher the effectiveness of retrieval practice being used in the classroom. It is clear that although retrieval practice is widely viewed as a pertinent aspect of education, there is always space to conduct more research on any topic, especially when centered on something so universal, such as education.

Evaluation & Next Steps
Throughout my observations in school, I ensured to take into account what I felt worked particularly well in the classroom, which I might be able to implement into my teaching style and also, any aspects that I witnessed which were thought-provoking and might call for further investigation and experimentation. As outlined earlier in this essay, I feel that the role of critical reflection sits at the centre of the teaching profession as a whole. Therefore, I ensured to think critically when further investigated the critical incidents identified during my time observing in schools. 

I was intrigued by how engaged students became when Teacher A encouraged them to repeat the new terms discussed in the lesson, students seemed to sit up straighter and also speak louder, once they were positive that they were using the correct pronunciation. Following my research around repetition being used in the classroom and whether it is as effective with all students, even outside of a second-language classroom, it is clear that repetition in any classroom is vital to a students’ recollection of meaning and their understanding of content. Based on these findings, I plan to implement these tactics by encouraging students to repeat any key terms which they haven’t been introduced to before, while also explaining meaning behind the terms and where the terms could be used appropriately. These tactics are appropriate to implement into my classroom, as supported by Bruner in 2000, stating that repetition should be inserted into daily routines and learning.

The other significant aspect observed in the lesson was the use of retrieval practice at the end of the set content for that day. The students did not seem as engaged in this aspect of the lesson, as they did when they were repeating new terminology, however, the students seemed to understand why their teacher returned to the previously learnt content and they did take part in answering the questions that were presented to them.

After conducting further research into the impact of retrieval practice, I believe that in my own practice, I would try to ensure that if and when I use recall in my lessons, I work it into the new content by asking students to “remind me” of different terminology definitions or explanations when appropriate. I feel that this would work around Hui, Bruin, Donkers and Merrienboer’s conclusion that students believe recall practice to be too mentally straining, as it would not be kept as a separate aspect to their learning, but rather is embedded in everyday lessons. I would then hope that this methodology would encourage students to not compartmentalize different aspects of their learning, by knowing that they may need to recall information at any given time.
Conclusion
To conclude my thoughts, throughout this task, I conducted further research on the role of critical reflection, critical incidents in schools and the impact of repetition and retrieval practice on learners. I found that both critical incidents and critical reflection are significant aspects of a persons’ journey as an educator, as they allow the educator to understand what happens in a classroom, how it might affect the students involved and then also how to use this information to improve the impartation of knowledge taking place. 

By critically reflecting on what takes place, an educator can conduct further research on what occurred, as I have done in this task, to broaden their understanding as to why it may have happened and how they may implement tactics into their lessons to prevent or encourage a similar incident from taking place, depending on the effect it had on the learners or learning environment. This is vital as an educator, as it allows for better understanding of their students, leading to better relationships with them and an improved pedagogy.

The work put into being a critically reflective educator is vast, however, it does allow for further linking to the new professional standards for teaching, particularly in the ‘Refining Teaching’ pedagogy, outlined by the Welsh Government. As teachers reflect on their practice and the impact on learners, it allows for development in differentiation in students, where some students may react differently to others, therefore a teacher may need to explain a task in a more accessible way for students to comprehend or so that the students may succeed to the best of their abilities. Through all this, it allows for teachers to ensure that students have the skills and resources that they need to withhold the four purposes and become upstanding, influenced members of society.
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