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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Improve your referencing skills - avoid using the words of others without accurate acknowledgement.

	I have made a conscious effort to improve my referencing skills by familiarising myself with the Harvard referencing guide and ensuring that whenever I use the words of others I acknowledge such accurately, including page numbers.

	Targed/Target 2
	Read widely in order to demonstrate greater knowledge and understanding of your chosen topic.

	I have read widely across relevant literature surrounding both SDP’s and the topic of my choice in order to gain a deep understanding which has allowed me to be critical when discussing such topics.

	Targed/Target 3
	Use academic sources, e.g. books and journals, rather than websites.

	I made a conscious effort to be assess how academic sources were before I included them in my research. I refrained from using websites and blogs and instead focused my reading on books and journals.







How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

The purpose of this report is to critically reflect on the way in which an aspect of a School Development Plan has been developed by a school and, using an evidence-based framework, measure the impact of this development. 
       A School Development Plan is a systematic method of identifying, planning and tracking priorities for the overall improvement of a school. To ensure that this report is concise, critical and thorough, one aspect will be selected from the School Development Plan of ‘school X’; the school will be referred to throughout this report as ‘school X’ in accordance with the 2018 BERA Ethical Guidelines for Educational Research; ensuring that the integrity of educational research is upheld and the anonymity of the school is maintained. 
     For contextual purposes, school X is an 11-18 English-medium comprehensive school in Bridgend County Borough, Mid Glamorgan with approximately 1,200 pupils on roll. 
        The school development process may be understood as being of a cyclical nature; revolving around what are essentially a series of evaluation processes that serve the purpose of informing the next steps in the improvement of a school and the outcome of its learners. Often, following a period of self-evaluation, a school will develop a School Development Plan that provides a clear, strategic plan, detailing the priorities for development and the action required to develop such priorities. Thus, “when effectively implemented, a School Development Plan brings about tangible improvement.” (Welsh Government, 2014 p.6) 
      The school development process and the components of such are fundamental to the progression of a school. Such importance is transparent and clear to schools as legislations outline the necessity of schools providing clear evidence of their proposed development process; an example of such legislation being The School Performance and Absence Targets (Wales) Regulations 2011 that require the governing body of a school to submit performance targets to their Local Authority before the 31st of December each year. 
     It is important to acknowledge that the school development process is complex and relative to an individual school. Moreover, the development process may identify what a school needs to change and how this may be put into practice, however, often fails to place as much emphasis on how the implications of such change will be managed. A definition of effective school development suggested by Hopkins, West and Ainscow reads: “Effective school improvement refers to planned educational change that enhances student learning outcomes as well as the school's capacity for managing change.” (Hopkins, West and Ainscow, 1996 p.21)     
        A key component of the school development process and often the earliest stage of the process is self-evaluation. Effective self-evaluation provides the basis of the way(s) in which a school can begin their development process and sustainable planning. According to Welsh Government, “robust self-evaluation will be informed by the effective use of qualitative and quantitative data.” (Welsh Government, 2014 p.8). However, as stated by Welsh Government, such use of data must be effective and the question of whether all schools use the data available to them in a constructive way to inform self-evaluation is raised. In 2012 ESTYN published a report with the purpose of evaluating to which extent schools used the All-Wales Core Data effectively to inform self-evaluation. The main findings identified that one in five schools failed to use the core data in a way which would inform their self-evaluation of how to improve. “Too often, these schools use data to justify what they do currently, rather than to challenge themselves to do better”. (ESTYN, 2012, p.3) Contrastingly, the report found that when core data was used effectively by schools to self-evaluate, the subsequent impact on teachers and their professional learning was positive as schools were encouraging their teachers to share the good practice that they had identified. In such situations, schools involving teachers in the self-evaluation process is effective in terms of both informing self-evaluation and improving the overall morale and wellbeing of their teachers. This could be identified as a medium between top-down approach and bottom-up approach in practice. MacBeath (2005) asserts that teachers must be given the freedom to contribute to school evaluation in order to inform effective self-evaluation. He writes: “the best kind of system is one in which bottom-up development is supported and endorsed from the top down.” (MacBeath, 2005 p.2) 
      Strategic planning in schools refers to the process of identifying priorities or goals based on conclusions made from self-evaluation, deciding on the actions required to achieve these priorities and the resources required to carry out such actions. “Schools may currently produce a number of plans as part of the planning process which may include, for example, an SDP (School Development Plan)” (Welsh Government, 2014 p.10). The necessity and importance of strategic planning and School Development Plans may be appreciated in relation to ESTYN instructing its inspectors to consider “the extent to which leaders and managers have established and communicated a clear vision and appropriate aims, strategic objectives, plans and policies that focus on meeting all pupils’ needs.” (ESTYN, 2019 p.25) 
       The stages of the school development process that naturally follow strategic planning are making action and reviewing impact; the former involving implementing the actions identified in the School Development Plan into practice and the latter reviewing the impact of these actions against an evidence based framework. Making action can be a complex process in which accountability and strong, assured leadership is vital in supporting all stakeholders involved in the process. 
     The area of the School Development Plan of School X identified for evaluation was the priority ‘To clearly identify and fully support underachieving pupils, particularly boys, in Year 11 through a comprehensive intervention programme.’ This particular aspect of the School Development Plan was selected because the issue of closing the ‘gender gap’ is an issue in many schools and therefore when evaluating action points and their effectiveness this could be evaluated against an evidence based framework including the methods used by other schools that are also working on this priority. 
     In literature, the terms ‘underachievement of boys’ and ‘gender gap’ are used interchangeably, however, to maintain consistency in this report the term ‘underachievement of boys’ will be used. “The term ‘gender gap’ is most often used to refer to the differences in performance between girls and boys in Standard Assessment Tasks (SATs), GCSEs and A level examinations.”  (Francis and Skelton, 2005 p.5) Often, these differences in performance manifest in the form of boys underachieving in comparison to girls; in particular, subjects such as English and literacy-based subjects such as Humanities. This was noted by Francis and Skeleton in their book Reassessing Gender and Achievement in which they wrote “primary school boys of all ethnic and social class groups underachieve at literacy in comparison to their female counterparts (Francis and Skelton, 2005 p.53). A potential reason for this and a perspective commonly arising in the literature on the underachievement of boys is that it is considered ‘natural’ for girls to enjoy and thrive in literacy based activities such as reading and writing and do so quietly whereas boys tend to be, on the whole, more challenging and disengaged from literacy based activities. Furthermore, there is greater effort needed from the teacher to engage boys in tasks and manage behaviour.  (Biddulph, 1997; Pollack, 1998; Kindlon and Thompson, 1999)
     If, as it appears, the aforementioned literature suggests that the reason that boys generally underachieve in comparison to girls is a result of oppositional perceptions of gender then the ways in which teachers, parents and pupils construct their ideals of gender must be addressed. This provides a basis for addressing and targeting the underachievement of boys.
         The school development plan of School X is focused around five “strategic intents”. Whilst the school may have naturally identified five strategic intents, another possibility may be that they conspicuously kept the number small in order to make their targets appear achievable and manageable in the time frame provided. According to Hanover Research, “research suggests that including extensive lists of priority areas within a school improvement plan can weaken the energy of the school. Consequently, experts recommend that districts target two to five priorities within a school improvement plan.” (Hanover Research, 2014 p.6) 
       In the school development plan, each strategic intent further identifies between four and seven priorities that contribute to achieving the strategic intent. These priorities are accompanied with corresponding actions, lead staff, resources, and a success criteria. By outlining specific actions and a clear success criteria, this makes the priorities and the wider document accessible for all parties involved in the process and provides them with an opportunity to measure their actions against the success criteria in order to monitor their progress. Furthermore, by providing a list of lead staff this provides an element of accountability and assured leadership.  
     The strategic intent under which the priority focused upon in this report can be found is: “Inclusive care, support and guidance for learning”. The priority is: “To clearly identify and fully support underachieving pupils, particularly boys, in Year 11 through a comprehensive intervention programme.” In order to address this priority, the school development plan outlines four actions. As the purpose of this assignment is to produce a report that critically reflects on the actions, one of the four actions in the school development plan will be evaluated in order to be effectively critical.
The action to be discussed reads: “In September 2019, key staff (SLT, HOY, AHOY) meet with parents of all Year 11 underachieving pupils to explain and agree action plans.” It may be assumed that this action was decided due to the effectiveness of involving partners, such as parents, in the learning of a child. By involving parents in the proposed action plans for their children, this provides a “this is what you can do to contribute or help” approach as opposed to a “this is what’s happening” standpoint in which a distance or barrier may be created between the school and parent. This notion is supported in literature surrounding parental involvement in which it is argued that current research favours the participation of parents and the wider family in the education of their children as this ultimately assists in improving academic performance whilst also raising attendance levels. Moreover, by parents being involved in the education of their children, this restores parents' confidence in their children's education by parents becoming comfortable interacting with teachers and having access to indicators of the progress that their child is making. (Garcia and Thornton, 2014; Llamas and Tuazon 2016) 
A link between parental involvement in education and confidence in the school is identified by Brighouse (2005). He writes: “Curriculum workshops for parents and the community can provide an opportunity for practical examples of learning which help with the dignity of staff”. (Brighouse, 2005 p.112) The aforementioned literature and research that favours schools working in collaboration with parents to enhance the learning experience of their child may have potentially been a contributing factor to the School X’ decision to make parental involvement an aspect of their priority.   
        However, another contributing factor to School X involving parents in the form of meetings may potentially be in relation to combatting societal expectations of boys and their place in society. Research carried out at Roehampton University (2007) found that “Boys and girls ‘perform’ their gender in different and opposite ways (i.e. being ‘a boy’ means acting and behaving in ways that are the exact opposite of being ‘a girl’).” (Skelton, Francis and Valkanova, 2007 p.6) In relation to this report and the issue of the underachievement of boys, the research also suggested that “such gendered behaviours are deep-seated, and children enact these without being consciously aware of them.” (Skelton, Francis and Valkanova, 2007 p.7) Although ‘deep-seated’ behaviours could indeed be influenced by outside factors such as societal norms and social media, these behaviours could also be influenced at home. Therefore, by School X taking the action of meeting with parents and inviting them into school to observe lessons or celebrate the success of their children, particularly boys, this could begin the process of challenging the social constructions surrounding gender of teachers and parents; including what individual genders are perceived to succeed in. 
       In order to critically evaluate the effectiveness of involving parents as an action point for school X, it must also be noted that this course of action may not always be appropriate and applicable, especially due to the socio-economic factors of the community such as deprivation. According to Singh, Mbokodi and Msila (2004), “one of the challenges that hampers effective parental involvement is low income that some receive per month, which leads them to working more jobs and not to spend enough time at home helping their children with their school work” (p.14) Therefore, by school X including meeting with parents as part of their action point, this may have adverse effects on the fulfilment of the action point as direct parental contact is not always available. 
     A potential alternative that School X could consider implementing into their action points to address the underachievement of boys which removes the need for direct parental engagement could be the organisation of same-sex focus groups which include both academic and non-academic activities to encourage a sense of support and community amongst male pupils. Evidence for the effectiveness of this may be observed in a case study of a secondary school in Merthyr Tydfil, Wales, reported by the BBC in 2019; a school with similar demographics, such as a similar free school meals percentage. Following a history of boys underachieving in their GCSE’s, a group of teachers worked on instilling confidence in their male year eleven pupils, and in the summer of 2019 the school achieved an improvement in their GCSE results of 11%. (BBC, 2019)
       Analysing both qualitative and quantitative evidence would provide an appropriate basis for evaluating the effectiveness of the action points of School X in how they have addressed underachieving boys in year eleven. However, due to the current time of the academic year (April) and the fact that such action points were implemented in September 2019, quantitative data such as examination grades are not available to serve the purpose of providing evidence of a raise in achievement of year eleven boys. However, qualitative data is available and can provide a reflection of forecast success. From discussions with teachers at School X, most teachers are confident that the action point has been effective as they have noticed a rise in the amount of homework being submitted and revision sessions attended by year eleven boys since the school has had regular meetings with parents; therefore indicating that parents are encouraging their children to be more active in their learning. However, in this context qualitative data is perhaps not as accurate a reflection on progress as quantitative data for the school to be confident in their strategy. If the school were to arrange mock examinations, this may provide them with an increased evidence base in order to evaluate their current strategies and inform their immediate planning, including removing action points.
    “SDP’s should be considered as live documents that are regularly monitored during the development cycle and formally reviewed and revised at least annually.” (Welsh Government 2014, p.17) Therefore, the school has a duty to review and update their school development plan in order to reflect the current context of the school. If school X were to review the impact of their current action points and concluded that they were not effective, the school could adapt its’ strategy or implement another which is an advantage of a school development plan being a live document which may be changed. 
       The purpose of this assignment was to critically reflect on the way in which an aspect of a School Development Plan has been developed by a school and, using an evidence-based framework, measure the impact of this development. This assignment and the learning that informed it has provided me with an understanding of the community in which my learners come from and this will ultimately help me close the gap in attainment due to now possessing an appreciation of the socio-economic factors that affect learning. Furthermore, an understanding of the wider community will allow me to liaise and collaborate with the community, including parents, more effectively. A knowledge of the school development process will inform my future practice by providing me with the knowledge to appreciate the complexity of the process and how my role in the process, no matter how small, will ultimately contribute to the improvement of the school that I teach in.  
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