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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) 
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
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Part 2

[bookmark: _Int_oxqszSGe]The Welsh Government commissioned Professor Graham Donaldson to conduct a Review of Curriculum and Assessment policies in Welsh schools in March 2014. He developed the curriculum's 12 pedagogical principles as part of this review (Impact Wales, 2022). The purpose of the 12 principles is to underpin the implementation of the curriculum. This indicates that they are not teaching strategies per se, but rather essential truths or propositions that guide the practice and technique of teaching (Impact Wales, 2022). The purpose of this assignment is to critically examine two of these pedagogical principles. The two pedagogical principles that aim to be analysed in this study are ‘Real life authentic contexts’ and ‘Cross curricular themes. To integrate these elements into professional approaches, as a reflective practitioner, it is crucial to understand both their benefits and limitations to overall learning (Narayanan and Ordynans 2020). As a result, it's logical to pinpoint two pedagogical elements that need more focus in order to improve the teacher's approach to teaching. Throughout this assignment, the writer will justify the need for developing these areas of expertise and lay out the planned course of action for continued professional growth. To identify areas for improvement in teaching and learning, it is imperative that educators begin the process of improving their techniques and use reflective practice to assess their progress in creating, organising, and carrying out lessons that are based on particular pedagogical concepts (Kim, et al 2019; Kuswandono, 2012). After completing their initial teacher education, teachers must continue to develop professionally. Although the terms "inset days" or "twilight sessions" may immediately come to mind, these terms can also refer to mentorship, participation in research, expanding one's understanding of the subject matter, or any other activities that are intended to increase the efficiency of teachers (Coe et al., 2020). This research emphasises the importance of teachers continuing their professional development. 
Donaldson (2015) stated that the review aims to “shape a successful and exciting future” for the children and young people of Wales. The purpose of the review was to build on the positive developments that are already happening in Wales to guarantee that children and young people receive the greatest education possible.
To be recognised as a qualified teacher, practitioners must fulfil several professional standards that outline the knowledge, abilities, and conduct that characterise outstanding pedagogical performance and foster professional growth (Welsh Government, 2024). A reflective model was followed in evidencing the professional teaching standard of ‘Real life authentic contexts’ through the completion of a Professional Experience Template (See Part 1). The decision to follow a reflective model to reach the standard was made following conducting my own research about the potential benefits of using reflective models during a previous assignment. As a student teacher it is felt that it’s important to reflect on lessons and experiences to move forward in professional practice by evaluating the strengths and weaknesses from lessons. The preferred reflective model was Kolb reflective cycle (1984). David Kolb introduced the Kolb reflective cycle in 1984 (See appendix 1), emphasising four phases and several learning styles. Kolb stated that "learning is a process whereby knowledge is created through a transformation of experience". Concrete experience, reflective observation, abstract conceptualisation, and active experimentation are all components of this experiential learning cycle (Bergsteiner & Avery, 2014). Given that both models are based on an individual's personal experiences, Kolb's reflective cycle may also be thought of as a condensed version of Gibbs' model (Abdulwahed & Nagy, 2009). 
As highlighted in Donaldson’s comprehensive review of the Welsh Curriculum, Successful Futures, the pedagogical standard of ‘good teaching and learning creates authentic contexts for learning’ is paramount in becoming an effective practitioner and accelerating learner progress (Donaldson, 2015). He added that it is crucial that children and young people understand how their education relates to the world outside of school and that they seize the chance to establish connections with it. Donaldson (2015) believes that the curriculum purposes and Progression Steps will reinforce the need to make learning meaningful and authentic. Mick Waters describes good teaching as bringing ‘the world into range’. He stated that to expand beyond their areas of competence, many schools have already established close relationships with other organisations and people. The Welsh Government has urged outside organisations to collaborate with educational institutions. Abstract learning can become more concrete with the aid of visits and guests (Donaldson, 2015). This research has highlighted the importance of collaborating with outside agencies to provide real-life authentic experiences for learners, therefore I connected with an outside agency and invited them in to take part in a soup making workshop with my PTE3 class. 
When planning this lesson, the Reggio Emilia approach was considered. This is because by using this approach, this enabled the children to take on an active role within their learning (Arseven, 2014). Examples of this include that the children decided what vegetables they wanted to put into their soup, they took control of their learning through washing and cutting their own vegetables for (See appendix 2). ESTYN (2017) emphasises the importance of encouraging independent learners through stating that through utilising this method, students can learn more on their own and explain what they have learned and why. They can discuss how they are learning and the methods they are employing. Students can explain what they will learn next and how to effectively employ self-regulation techniques. Students might also aim to challenge themselves and set their own goals.
The importance of creating real life authentic experiences for children can be demonstrated through the implementation of the Te Whariki approach. The name Te Whariki is a Maori word meaning “woven mat” (see appendix 3). Dearnley (2022) states that the curriculum's core ideas, strands, and goals are interwoven to demonstrate how these elements are related to one another. The people, places, and objects that make up a child's environment—adults, other children, the actual surroundings, and resources—provide the curriculum itself. There are no rules for curriculum or instructional strategies in Te Whariki. Ritchie (2002) states that children are empowered to learn and develop by the curriculum. Children may learn and reach their full potential when they are treated with respect and value. The teacher's job is to help every student participate in a variety of enriching activities that will help them become competent and self-assured adults. Play is a highly valued activity that serves as the foundation for children's knowledge, abilities, and concept development. They gain judgement and decision-making skills. Through researching this curriculum, it has been made clear that the child is placed at the heart of the curriculum. Links can be made between this research and research written by ESTYN (2018) that states that the rights of the child are at the heart of the Welsh curriculum development. 
In relation to this, Freeman (1938) and Katuna (1938) examine John Dewey's (1938) study on the relationship between experience and learning. These writers suggest that to promote active learning and creativity, education ought to be based on real-world experiences. They stress how crucial it is to adjust teaching to the needs and interests of each student.
Similarly to the Te Whariki curriculum, the Finnish curriculum has emphasis on creative play and utilising the use of real-life authentic experiences where possible. Vitikka, Krokfors and Hurmerinta (2012) state that the children in Finland begin formal schooling at the age of 7, to allow for more play and better social development. Colagrossi (2018) states that the national concept is that children require space and time to mature and develop. Finnish education enables pupils to think independently and creatively by utilising these critical developmental stages.
The creation of learning environments is emphasised in the National Core Curriculum (2016) for basic education. Vitikka, Krokfors and Hurmerinta (2012) state that teaching and learning are increasingly taking place outside of the traditional classroom as well. For example, classes are being held outside and field trips are being taken to businesses, museums and other places. This research shows that creating real-life authentic experiences is a core aspect of the Finnish curriculum. This research highlights that creating authentic contexts for learners is being identified as a crucial aspect of children’s education all over the world.
Through planning and implementing this lesson, cross-curricular themes of well-being, numeracy, languages, literacy and communication were developed. Well-being was developed during this lesson through promoting healthy eating habits. This is important because the British Nutrition Foundation (2022) states that a varied and balanced diet is crucial in ensuring that children receive all the nutrients and energy they require for healthy development and upkeep. Numeracy was developed throughout this lesson through the children cutting vegetables into equal parts, measuring ingredients and timing how long they should cook their soup for. Education Scotland (2023) expresses the importance of encouraging numeracy skills in real-life contexts through explaining that being numerate and capable of functioning properly in daily life, including the workplace, comes from being able to use numeracy abilities in a range of real-life circumstances. Languages, literacy and communication was developed throughout this lesson through the children having conversations with each other, questioning each other, decision making together and building teams. Morrisroe (2014) emphasises the importance of developing literacy skills as he states that literacy has a big impact on a range of outcomes, including earning potential, health, and well-being.
Ensuring that I planned using cross-curricular themes was crucial as in the Successful Futures review, Donaldson (2015) stated that all educators and others who engage with children and youth have cross-curricular responsibilities for literacy, numeracy, and digital competency. The design of the curriculum must guarantee that children and young people acquire high degrees of proficiency in these areas and are frequently given the chance to grow, expand, and use them in a variety of curricular areas (Donaldson, 2015, p.40). This is embodied in one of the 12 pedagogical principles where it states that ‘good teaching regularly reinforces the cross-curricular skills of literacy, numeracy and digital competencies. Connections can be established between Donalson and the Curriculum for Wales, as the Welsh Government (2022) state that digital competence, literacy, and numeracy are mandatory cross-curricular competencies. They say it will be the duty of all practitioners to cultivate and guarantee the progression of these skills throughout all curriculum areas. This emphasises the importance of planning using cross-curricular themes. 
Kerry (2015) states that cross-curricular themes allow for a more thorough and immersive educational experience, therefore, planning with them can help students learn in a more meaningful and engaging way. 
According to Barnes (2015), by utilising cross-curricular themes in planning, students can apply their knowledge and abilities to new situations, increasing the flexibility and relevance of their learning outside of the classroom. Gaining transferable skills enables students to comprehend ideas more deeply and apply them to a variety of academic disciplines and real-life situations. 
Johnson (2013) states that cross-curricular theme planning can help students become more adept at critical thinking by pushing them to examine data from multiple angles and draw connections between different subjects. When students work on multiple areas of learning at once, they are forced to exercise critical thinking, assess the validity of the data, and make judgements based on a wider body of knowledge. Their ability for imaginative thinking, critical analysis, and problem-solving is improved by this process. 
Although there are numerous advantages to cross-curricular theme planning, there are certain drawbacks to take into consideration. Fuglei (2016) states that the difficulty of combining several disciplines and bringing them all together cohesively within a curriculum is one of its limitations. Creating integrated lesson plans that successfully integrate several disciplines might take a lot of work for teachers. Furthermore, it can be difficult to make sure that each subject is well represented and that learning objectives are being met across the board. According to Sullivan (2019), one potential drawback of integrating many subjects is the possibility of overlapping content or gaps in coverage. Students may have inconsistent learning as a result of this. Despite these drawbacks, Barnes (2015) states that cross-curricular themes can be an effective teaching strategy when implemented with careful preparation, teacher collaboration, and continuous assessment. 
Through planning this lesson, the message that was intended for the learners to take forward with them is to respect others, look after the environment and be in control of their own actions. This encourages the children to become ethically informed citizens which links to the four purposes within the Curriculum for Wales (2020). Throughout this lesson, myself and my colleagues were modelling these behaviours to the children. This is in line with Bandura’s social learning theory (1977) where he believes that children observe and mimic actions they see in other people (Cherry, 2022). This was demonstrated in his Bobo doll experiment (Graham and Arshad-Ayaz, 2016).  
Bronfenbrenner's ecological systems model is a concept that adopts a holistic perspective, suggesting that child development entails a dynamic interplay between biological, psychological, social, and environmental factors (Cherry, 2023). The microsystem, which consists of a person's immediate surroundings, has an immediate and direct impact on the individual.  Cherry (2023) suggests that these relationships and interactions inside the microsystem are reciprocal. These interactions are intimate and direct, which means that they have a significant impact on how people develop and behave. Similarly, Vygotsky strongly believed that community is essential to the act of "making meaning." Cooperative and collaborative learning between children and peers or teachers is encouraged by Vygotsky's theory (Mcleod, 2024). This research highlights the importance of creating and maintaining positive relationships within the microsystem. With this research in mind, I invited parents/carers/guardians of the children in my class to join at the end of the soup making day to sample the soup with their children. Estyn (2018), the Inspectorate for Wales, has consistently promoted the use of parental and community engagement. Through involving the parents in the soup making day, this created a sense of cynefin. The Welsh Government (2020) states that ‘Cynefin’ is the place where we feel we belong. Through involving the parents, this has connected the school, learners and community together. A report written by the Education Endowment Foundation (2021) states that parents are essential in helping their children learn, and higher parental engagement levels are regularly linked to improved academic performance. Over the course of a year, evidence from their Teaching and Learning Toolkit indicates that successful parental participation can result in learning gains of +3 months. This research emphasises the importance of involving parents in learning.  
By planning this soup making lesson, this has enabled the children to take part in meaningful learning experiences. Marks and McIntosh (2006) states that students that engage in meaningful learning experiences can relate what they have learned not only to prior information and experiences but also to innovations and new techniques. In agreement to this, Kostiainen et al (2018) states that meaningful learning opportunities have the power to alter and upend preexisting, frequently basic ideas about teaching and learning. On the other hand, Herrington, Parker and Boase-Jelinek (2014) state that one limitation to creating these experiences for learner is that it is time consuming, because creating meaningful real-life contexts for students involves developing relevant scenarios, the acquisition of resources, and the alignment of activities with learning intentions.
Throughout the lesson, the children were motivated and engaged in their learning and were keen to take control of the responsibilities. Beachboard (2020) states that through increasing motivation, this results in higher levels of engagement and satisfaction with daily tasks. In relation to this, according to Cents-Boonstra et al., (2020) teachers inspire students to participate and perform well when they design their lessons with an emphasis on intrinsic motivation. 
This lesson enabled the children to improve their problem-solving skills. This was achieved by applying a growth mindset when approaching a possible challenge such as the soup being too watery for example, the children used their problem-solving skills to come up with a solution to the problem which was to add more vegetables and stock. A study conducted in Singapore showed that by improving problem-solving skills, children will see an improvement in academic results, increase in confidence and helps children prepare for real-world challenges (Swanson, 2023). 
The children developed their transferable skills through learning how to wash, cut and prepare vegetables. This is important because all skills that can be transferred back into their own kitchens at home and aids as preparation for the real world (Williams, 2019). 
These are few of many skills that the children have developed as a result of this real-life authentic experience, which shows its benefits, however there are barriers to consider. 
Paul (2021) the director of Research and Professional Development at the Center for Critical Thinking, states while he is not against creating real-life contexts for learners, he could warn that in the absence of critical thinking, experiential learning can turn into a mindless exercise in taking in information without challenging or assessing it.
Jones (2008) states that the cost of implementing real-life authentic experiences can be high. The cost of arranging for outside agencies to come in, the use of resources, buying ingredients, this is not always affordable for schools. 
Highlighted in Ofsted report (2021/22), lack of staff could be a barrier faced when planning real-life learning experiences. This is because some experiences may take place on school trips, therefore there must be an appropriate student to staff ratio (Lawler, 2022). 
This was not the case with my lesson; however, I did need the help of the outside agencies in terms of expertise. Another barrier when planning real-life authentic lessons can be the lack of expertise. Armstrong (2015) identified this as a barrier because having knowledgeable people around can significantly improve learning. Experts can offer insightful advice, direction, and constructive criticism to make sure students are exposed to reliable and high-quality material.  
In conclusion, this critical reflection plan has enabled me to recognise the importance of creating real-life experiences for learners within the classroom. In addition to giving children the chance to explore new things with all of their senses, this type of learning boosts motivation, can improve behaviour because the child is more involved, helps children develop their language and communication skills because real-life learning experiences give them topics to discuss, and ultimately helps children gain a deeper understanding of the world (Anglia, 2016).
I am confident in my ability to plan these experiences for learners having explored the complexities of creating these experiences for students. Having explored possible barriers of implementing and creating real-life experiences for learners I have considered possible solutions of how to overcome these barriers, for example to help with the cost of these experiences, fundraisers could be a good way of raising money. School fundraising is crucial because it provides funding for students' extracurricular activities, field excursions, and other educational enrichment opportunities (Team, 2022). 
For the barrier of staffing, I will conduct research for real-life experiences that don’t require additional staff, for example, experiences that can take place within the classroom. For the lack of expertise barrier, I will conduct personal research and develop my own expertise to provide these experiences for learners. Collaborating with staff within the school and sharing expertise with one another. 
For next steps, I will continue to use the reflective model (See appendix 1) to ensure that I am being reflective in my learning. I will continue to develop the standards within the innovation section of the Professional Learning Passport, ensuring that I am continuing professional learning to develop my personal practice. Furthermore, I understand the importance of imparting my own experiences—both the success and challenges—about the execution and creation of real-life experiences for students, and I want to share this professional development with my future colleagues in the hopes of promoting growth and progression (Estyn, 2022).
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Appendix 2 
Pictures from soup workshop
[image: ]


[image: ]


Appendix 3
[image: ]
Dearnley (2022)




image12.png




imagec.png
Stage 1 - Concrete Ex| e

What happened?

« I planned for an outside agency to attend to help run and share expertise with myself and ildren. They attended and
uin a soup making workshop with the children.

What did you do?

* During my PTES placement,ons of my targets st by my mentor was o plan snd g involvad with s esson that motves an
outside agency. With the advice and support from fellow colleagues, we decided to contact Cae Tan as'
previously delivered very educational and enriched learning experiences to the children before.

What did others involved do?

* Inthe morning, the children were sent out to the school gardens and told to pick fresh vegetables to be included in the
fresh soup that they would be making. The bigger thinking behind this was to Improve thelr fine motor skils by picking the
vegetables and allowing them to have that experience of being outdoors and free in their learning.

+ The next partof the session was to prepare the vegetables. The children had to wash and cut the vegetables. Following
instructions from myself and the instructors.

*+ The third part o the session was to begin cooking the soup. The children had aturn each to stir the soup and add in extra
ingredients such as stock etc.

+ An additional task that | planned for the children for when they were waiting to the soup to cook was to create their own

dship bowts. The children had to draw and create their own bowl and write nice things about a friend and then pass it
- on. The dea of s lesson was (o encourage posiive elationships with others in the classroom -which s something that
improved within my class.

« The fourth the session was to invite parents in to try the soup with the children. This was a great way of involving
parents in ld's learning and allowed the children to share what they had Learnt with others. Children perform better
on a variety of res when their parents are actively involved in their learning. Achievement and student well-being are
greatly enhanced when parents and schools collaborate and listen to one another (Parentkind 2023).

* Thefinal part of the

ion was the soup tasting. This encouraged the children to try healthier foods and shape them to
be healthy, confident i

ividuals (Welsh Government, 2022).
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Four Stages of Kolb's Reflective Cycle

Concrete experience

01. What happened?
02. What did you do?
others do?

Reflective observation

01. What did you assume?
02. What happened?
03. What did you learn?

Active experimentation

01. How did you put these new
ideas into practice?
02. What did you do differently

next time?

Abstract conceptualization

01. What could have been done
better or differently?

02. How would you deal with
similar situations in the
future?
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2 - Reflective Observatit

What did you assume?

« 1assumed that the lesson would be easy to organise and would run smoothly with the help of the
expertise of the outside agency. | assumed that parents would take up the offer to join the soup tasting
with their children and the message of promoting healthy eating would be spread to all.

What happened?

« Overall, the day was a success however, resources were an issue. The agency depending on the school
for having the portable oven etc and fortunately there was one available to us although this spread the
resources thin for other classes that depended on them. There was parental engagement, although
ideally it would have been nice to have a lot more parents in that what we did.

What did you learn?

* llearnt that planning lessons involving outside agencies can take a lot of time in planning, preparing
and ensuring that there are resources available. | have learnt that a way to improve parental
engagement could be to ask for their involvement in the actual making of the soup - this was identified
from feedback from one of the parents. | however did learn how beneficial it is to create real-life
authentic experiences for learners wherever possible because the children were motivated, engaged,
keen to learn and participate. | was able to see a different side to students that work better when
engaging in creative tasks for example. It was beneficial to see how agencies can work with schools in
order to create these experiences for learners and has opened up conversations for future.
collaborations.
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Stage 3 - Abstract conceptualisation

What could you have done better or differently?

How will you deal with similar situations in the future?

« Asitwas my first time reaching out to an agency, there will be improvements for how | do this in the
future. One area for improvement would be how organised | was in arranging for the agency to come in.
Because this experience happened whilst on my PTE3 placement, this meant that | was under pressure
to arrange the workshop and invite them in while | was on my 10-week placement. In preparation to this |
needed to consider when was suitable in the week for them to come in and provide this experience for
learners and the week that they were available there was a lot else going on at the school therefore, | will
consider the timing of when | invite agencies in next time. Lack of resources had an impact on this
experience, therefore, in the future | will ensure that | collaborate with agencies that supply their own
resources or ensure that | am aware of the resources that will be needed in order to make suitable

arrangements to have these resources.
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Stage 4 - Active Experimentation

How did you implement these new ideas into practice?
What did you do differently when a similar situation occurred again?

“As | previously mentioned, the time frame that | was working with was slim as | was trying to create
these experiences for learners while out on placement. Unfortunately, | was unable to invite another or

the same agency out again to trial my suggestions and new ideas due to lack of time available to me.

“However, | am keen to try stage 4 of this reflective model in future practice!

“Due to the research that | have conducted, | have been able to see the clear benefits and barriers
to implementing real-life experiences for learners. Therefore, | have volunteered to go on the year 5

residential trip with my PTE3 school to further develop my professional learning of this standard.
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e Being able to label the images — breakfast, car, classroom and
playtime and place them in the correct order

Purple Group achieved...
e Being able to read the labels and place the images in the correct order
Orange Group

e Being able to identify what was happening in the images and then put
them into the correct order

The final activity within the carousel was a PE lesson of cup and ball. The
objective of the lesson was for the children to understand the difference
between the school games in the Victorian days and their school games now.
By the end of the lesson, I wanted the children to be able to create their own
cup and ball and be able to flip the ball and catch it in the cup. In preparation
for this lesson, I researched how the children can create their own version of a
cup and ball. I found that by using paper cups and cutting a whole in the
bottom of the cup, attaching the string with sticky tape and wrapping tin foil
at the end of the string was an accessible way for us to create these cups
together. Prior to the lesson I created one as a WAGOLL for the children to
follow. I wanted the children to decorate their cups before supporting them by
cutting and attaching the foil etc. Once all the children had created their cups,
we went outside and had fun trying to get the foil ball into the cup.

The class achieved...

e Developing their fine motor skills by threading string through the hole
of the cup.

e Developing their knowledge of patterns and creative skills by
decorating the cup.

e Improvement in physical development of hand eye coordination by
practicing getting the ball into the cup

o Developing their knowledge of time, they have identified that the cup
and ball are games they used to play in the Victorian games and not
games that children tend to play now.

What have
you
learned?

Pedagogy Advancing: Blended learning experiences

Research findings indicate that the implementation of blended learning
approaches can improve the efficacy and efficiency of meaningful learning
opportunities (Jones, 2021).

I have developed my own practice through planning these lessons because I
have improved my ability to use a range of imaginative approaches to meet
pedagogical challenges to the benefit of all learners.
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By turning the classroom into a Victorian classroom, this increased the
student engagement within lessons. This is because the children felt like they
were at school in Victorian times and were keen to try activities such as using
feathers and ink and playing outside with the cup and balls. All three lessons
challenged different aspects of the children's development. This ensured that
all learners had an opportunity to learn something new and stay engaged in
their learning. By planning a series of lessons, this ensured that all learners
would have at least one activity that they are good at. For example, for
children that don't enjoy mathematics but enjoy PE, it gives an opportunity for
both!

These lessons benefited the children because they were fun, engaging
activities where the children fully immersed themselves into the activities and
achieved the success criteria of the lessons. The children were developing fine
motor skills, develop their knowledge of patterns and creative skills by
decorating the cup, improved their physical development of hand eye
coordination by practicing getting the ball into the cup etc and the children
were able to identify what was happening in the images and then put them
into the correct order during the sequencing task. All differentiated to the
needs of the children.

Research highlights the importance of planning a carousel of activities to be
that through carousel activities, children can learn new things from the
information that they already have access to. Carousel is a terrific method to
offer students a break from sitting in their chairs while also incorporating
kinesthetic learning into your learning environment (Hasan, 2023).

What next?

In my future practice, I will ensure that I continue to develop my use of
blended learning experiences within the classroom. This is because it is
important to continue developing a range of imaginative approaches to benefit
all learners. Through planning the carousel of lessons, I could see how this
benefitted the learners because they were engaged and willing to participate in
the lessons and achieved the success criteria.

I will continue my professional learning through observing other teachers
throughout my placement school and note how they implement blended
learning experiences throughout their classroom. I will also discuss with
colleagues about how they implement cross-curricular activities into their
planning and discuss possible ideas for me to take into my own practice.
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Professional | Cae Tan Workshop

Experience

Template 3

Pedagogy Real life authentic contexts

Standard

What did

youdoand |During my PTE3 placement, one of my targets set by my mentor was to plan and get

why? involved with a lesson that involves an outside agency. With the advice and support
from fellow colleagues, we decided to contact Cae Tan as they have previously
delivered very educational and enriched learning experiences to the children before.
The sessions were split over two days in order for all year 5/6 classes to be involved.
The lesson consisted of 5 parts. The lessons were planned as soup making days. The
purpose of this workshop was to inspire children and parents to grow their own
vegetables with the long goal being to help climate change. The Cae Tan website
states that Cae Tan is a Community Supported Agriculture Project based in South
Wales. They grow & supply fresh, seasonal produce to their members weekly & all
year round. They offer training & volunteering opportunities to a range of groups &
individuals. They work with local schools & community groups to raise awareness
of sustainable farming, reconnecting people to the land & their food.

* In the morning, the children were sent out to the school gardens and told to
pick fresh vegetables to be included in the fresh soup that they would be
making. The bigger thinking behind this was to improve their fine motor
skills by picking vegetables and allowing them to have that experience of
being outdoors and free in their learning.

*  The next part of the session was preparing the vegetables. The children had
to wash and cut the vegetables. Following instructions from myself and the
instructors.

®  The third part of the session was to begin cooking the soup. The children
each had a turn to stir the soup and add in extra ingredients such as stock etc.

o An additional task that I planned for the children for when they were waiting
to the soup to cook was to create their own friendship bowls. The children
had to draw and create their own bowl and write nice things about a friend
and then pass it on. The idea of this lesson was to encourage positive
relationships with others in the classroom - which is something that needed
to be improved within my class.

o The fourth part of the session was to invite parents in to try the soup with the
children. This was a great way of involving parents in their child's learning
and allowed the children to share what they had learnt with others. Children
perform better on a variety of measures when their parents are actively
involved in their learning. Achievement and student well-being are greatly
enhanced when parents and schools collaborate and listen to one another
(Parentkind 2023).

o The final part of the session was the soup tasting. This encouraged the
children to try healthier foods and shape them to be healthy, confident
individuals (Welsh Government, 2022).

See images below as supporting evidence from the workshop.
What have | The importance of this lesson was to provide real-life authentic learning experiences
you learned? | to children. Learners' skills are developed in an authentic environment, which makes

learning engaging for them by establishing a link between what they learn in school,
its relevance, and how to use it in the real world. This workshop provided the
learners with this opportunity (Finch, 2023). This was relevant because the message
behind the session was to be kind to others, to wildlife and to look after your own. A
strong important message that has the potential to make positive impacts on the
children involved. This encourages learners to become ethical informed citizens by
looking after themselves and others and encourages them to become healthy,
confident individuals by demonstrating how easy it can be to grow vegetables and
eat a healthier diet (Welsh Government, 2022).

Pedagogy Advancing: Real-life authentic contexts

What is the importance of authentic learning?

1. Prepares learners for the real world - Giving pupils experiences that are as
near to the real world as possible is the main goal of authentic learning.
Additionally, it aids in the development of relationships, which is essential
for launching prosperous careers.
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2. Helps learners make informed career choices (ethically informed) - Student
decision-making regarding careers is aided by authentic learning. With this
kind of education, students are able to make the connection between what
they learn in the classroom and what they can use in the workplace. They can
discover what interests them and increase their chances of landing a job that
fits by investigating various disciplines. This guarantees that they will be
able to make wise choices for their future profession.

3. Critical thinking and problem-solving skills - Authentic learning is the key to
unlocking the potential of students. It aids in the development of critical
thinking and problem-solving abilities that are necessary for success in the
modern workforce. Additionally, it enables students to acquire experiences
that are relevant to their lives and jobs. They can feel involved in the learning
process by participating in interactive and participatory learning.
Additionally, individuals can study in an environment that is appropriately
challenging to prevent boredom or frustration.

4. Students are exposed to different perspectives, settings and activities -
Students are better able to experience a variety of viewpoints, environments,
and activities when they engage in authentic learning. It makes people more
self-assured and capable of solving problems. (Nicholas, 2022).

By planning this workshop, the learners had an opportunity to learn real-life skills
that they possibly wouldn't have learnt before. This was important as a lot of
children expressed that they didn't know how to cut an onion or how to stir the soup
properly etc, how to grow their own plants and care for them. This experience was

enriched by encouraging positive eating habits and linking children with wildlife.
The children dressed themselves as creatures such as bees, butterflies, caterpillars
and fruits and vegetables. Pictures of this for supporting evidence are linked below.
They were able to identify a link between the food we eat and the creatures that
create these wonderful things. Such as the importance of looking after bees because
they create honey, and we need honey for our toast or our cakes etc and plenty of
examples like this were discussed throughout the day.

What next?

In the future, I will not hesitate to think about the opportunities there may be that
link to an ongoing theme in the classroom that will help provide a real-life context
for the children. Providing a real-life opportunity helps the learners to make that link
from within the classroom and take the skills learnt into the outside world. I have
seen that this workshop has a positive impact with the children and am excited to
continue researching into other similar opportunities that there will be to link with
other outside agencies in order to further develop my professional learning.

I will share this experience with other student teachers in order to inspire others to
collaborate with outside agencies. I will seek advice from others to see if there are
any learning opportunities that other teachers have been able to provide for their
class and take this into consideration for future practice.
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Professional Experience
Template 4

Assessment for learning

Pedagogy Standard Cross-curricular themes
What did you do and
why? During my PTE2 placement, I planned a series of lessons which

utilised the use of assessment for learning (AFL) to aid
progression across three chosen areas of learning and
experience (AOLEs). The 3 chosen AOLE's for these lessons
were humanities, expressive arts and mathematics. All three
lessons had cross-curricular themes. I have attached the lesson
plans as supporting evidence below which will give further
information and details on these lessons and the AFL strategies
that were implemented. I have also provided an image of work
completed by a student based off lesson plan 2. Prior to
planning these lessons, I conducted personal research into why
it is important to implement AFL strategies within lessons. I
believe that learning about the importance of different AFL

strategies is extremely beneficial to me as a student teacher
because according to Paul Black and Dylan Wiliam's (1998)
research, in the UK, pupils who learn in a formative manner in
schools outperform other students in terms of learning and
performance. They demonstrated the potential of AFL for
boosting the teaching-learning process in their book The Black
Box: Raising Standards via Classroom Assessment. (Black, P.,
& Wiliam, D. 2006).

The lessons that I had planned were directed towards a group of
9/10 year old year 5 pupils who I taught during my PTE2
placement. An initial ‘I wonder” statement is given to the
children at the start of the year, the children make the decision
in which direction they wish their learning to progress. From
the ‘I wonder if one person can change the world” statement,
the children chose to learn about Hitler and how he changed the
world. The children have not had any previous lessons on Hitler
although they are familiar with how the ‘I wonder statements
work. These lessons fit as part of a three-way rotation across
the two year 5 classes. The three rotations have been planned so
that the children are in differentiated ability groups. This topic
has slotted well into the rotation as religion, values and ethics
(RVE) is one of the rotations that the children are currently
learning, within the Hitler topic, the main focus is for the
children to understand that he was an anti-Semitic person and
what the effect of antisemitism has on Jewish people which
links well to their RVE AOLE rotation.

Throughout the three lessons it is important that they provide
pupil progression. The engagement of learners with a growing
depth of knowledge and underlying concepts is a sign of
progress in the humanities area (Curriculum for Wales, 2022).

The purpose of planning these lessons was because I had an
assignment (ECAD5008) which was titled A written
assignment critically evaluating how Assess| or Learning
can be utilised in a series of learning opportunities to aid
progression across chosen areas of learning and experience. By
planning and teaching these lessons before writing the
assignment, I felt I could be more critical as I had seen first-
hand how both AFL and Cross curricular themes can be utilised
across lessons.

What have you learned?

Pedagogy Advancing: Cross - curricular themes

The series of lessons were planned on a cross curricular basis.
Byrne (2017) explains how regularly integrating brief cross-
curricular lessons can be extremely beneficial. A study by the
UK's National Teacher Research Panel from 2010 made the
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case that cross-curricular learning can enhance pupils' problem-
solving skills. Additionally, it can help students recognise
"thinking skills" tasks. According to Smith (2021) engaging in
cross-curricular learning can be immensely fulfilling for
students. It offers a method for fusing various academic
disciplines into a curriculum that holds students' attention.
Learners gain skills through related subjects. This education
provides an innovative approach to inspiring pupils across
academic disciplines.

By planning these lessons using cross-curricular themes, I feel
as though it has had a positive impact on the learners as they
didn't know that they were improving certain skills within the
lesson as it wasn't the main theme. For example, in the
Humanities lesson, the children used their mathematics skills to
create a timeline of Anne Frank's life. If I had made it clear to
certain children that this lesson incorporated math's, they would
have shut off and not enjoyed or interacted as well as they did,
therefore by weaving different AOLE's together in lessons is a
perfect solution to ensure a blend of skills is being developed at
once.

What next?

In the future, I will use the same AFL techniques when
appropriate. This is because I have spent time researching these
strategies and having implemented them and reviewed the
advantages and disadvantages of them, I now know ways that
they can be used to help progression in learning.

I am going to continue my professional learning by researching
other AFL strategies and implementing them in class and
compare them against techniques that I have already used. I will
also share my findings with other student teachers and staff
across the school, in order to help develop their use of AFL
within the classroom. I will equally ask for support and advice
from others to help find out how they would implement and
incorporate certain AFL strategies into lessons etc.

I will ensure that wherever possible, cross curricular themes are
present throughout any future lessons that are planned. This is
because I have learnt from these series of lessons that by
weaving in different themes, the lessons become enriched and
engaging for students.
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Protessional
Experience
Template 1

Assessment for learning

Pedagogy
Standard

Assessment for Learning

What did
you do and
why?

During my PTE2 placement, I planned a series of lessons which utilised the
use of assessment for learning (AFL) to aid progression across three chosen
areas of learning and experience (AOLEs). The 3 chosen AOLE's for these
lessons were humanities, expressive arts and mathematics. All three lessons
had cross-curricular themes. I have attached the lesson plans as supporting
evidence below which will give further information and details on these
lessons and the AFL strategies that were implemented. I have also provided an
image of work completed by a student based off lesson plan 2. Prior to
planning these lessons, I conducted personal research into why it is important
to implement AFL strategies within lessons. I believe that learning about the
importance of different AFL strategies is extremely beneficial to me as a
student teacher because according to Paul Black and Dylan Wiliam's (1998)
research, in the UK, pupils who learn in a formative manner in schools
outperform other students in terms of learning and performance. They
demonstrated the potential of AFL for boosting the teaching-learning process
in their book The Black Box: Raising Standards via Classroom Assessment.
(Black, P., & Wiliam, D. 2006).

The lessons that I had planned were directed towards a group of 9/10 year old
year 5 pupils who I taught during my PTE2 placement. An initial ‘I wonder
statement is given to the children at the start of the year, the children make the
decision in which direction they wish their learning to progress. From the ‘I
wonder if one person can change the world’ statement, the children chose to
learn about Hitler and how he changed the world. The children have not had
any previous lessons on Hitler although they are familiar with how the ‘I
wonder’ statements work. These lessons fit as part of a three-way rotation
across the two year 5 classes. The three rotations have been planned so that the
children are in differentiated ability groups. This topic has slotted well into the
rotation as religion, values and ethics (RVE) is one of the rotations that the
children are currently learning, within the Hitler topic, the main focus is for
the children to understand that he was an anti-Semitic person and what the
effect of antisemitism has on Jewish people which links well to their RVE
AOLE rotation.

Throughout the three lessons it is important that they provide pupil
progression. The engagement of learners with a growing depth of knowledge

and underlying concepts is a sign of progress in the humanities area
(Curriculum for Wales, 2022).

The purpose of planning these lessons was because I had an assignment
(ECADS5008) which was titled A written assignment critically evaluating how
Assessment for Learning can be utilised in a series of learning opportunities to
aid progression across chosen areas of learning and experience. By planning
and teaching these lessons before writing the assignment, I felt I could be
more critical as I had seen first-hand how both AFL and Cross curricular
themes can be utilised across lessons.

What have
you
learned?

Pedagogy Refining: Assessment

The technique of assessing pupils' knowledge as they study is known as
formative assessment. It is a technique for continuous assessment and entails
creating a sequence of quick-fire questions and exercises to track the learner's
development throughout their education (Blog, 2022). Formative assessment is
commonly referred to as assessment for learning or AFL. The Welsh
Government have identified that the use of assessment for learning accelerates
progress. The Welsh Government believe that the purpose of assessment is to
support the progression of each individual learner in relation to the 3 to 16
curriculum (Welsh Government, 2022). According to the Welsh Assembly
Government (2010), there are three core elements of AFL, which are
questioning strategies, peer and self-assessment, and giving students feedback.

The following AFL strategies were used over the three lessons; KWL grids,
Sharing success criteria, Thumbs up thumbs down, Think, Pair Share,
and Peer and Self Assessment.
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Sharing success criteria = Sharing success criteria with learners encourages
them to take control of their own learning. Under the new curriculum in
Wales, there is an emphasis of the importance of learners taking control of
their own learning which is something I took into consideration when planning
my learning episodes. By sharing success criteria, the learners will know what
and why they are learning, which is extremely important if we want learners to
reach their full potential during the lesson. It also gives the opportunity to
connect with previous lessons, which I took into consideration when planning
for my learning episodes as I decided to use the same learning objective twice
to show the pupils even though the objective is the same, progression within
the objective is what will make them successful (RSC Education, 2008).
Despite this Sadler (1989, p.134) explains that when success is defined using
precise success criteria, students' work may match the success criteria but still
fall short of the required standard, which increases the likelihood of
"frustration because of their inflexibility” (Improving Teaching, 2018).

KWL grids = Within AFL there are four elements which include sharing
criteria with learners, quality of questions/quality of talk, use of quality
feedback and peer and self-assessment. During the first lesson I used KWL
grids as an AFL strategy as I believe this strategy ticks all the boxes of AFL.

This is because the KWL grids are designed to ask the pupils the 3 following
questions... what do I know? What do I want to know? What have I learnt. I
used this strategy at the start of the topic as I believe it was a good way of
being able to assess the pupil's knowledge of the topic prior to the learning
taking place. KWL is a metacognitive reading approach that frequently poses
as a comprehension strategy. It was created by Donna Ogle in 1986, at the
height of the "whole language" movement (Pennington, 2009). KWL grids
give students the opportunity to draw on existing information, find an interest-
based learning goal, and summarise their learning. This enables pupils to
create meaning from what they have learned by comparing new information
with what they already know.

Think, Pair, Share = Think-Pair-Share, enhances student achievement by
giving students the chance to put newly learned skills to use, to reinforce
important ideas and to give them more frequent and immediate feedback on
their comprehension of the topic. Additionally, it expands opportunities for
social and cooperative contact, two elements that have been demonstrated to
be especially significant for minority students in STEM fields
(Crescente&Lee, 2011). Researchers have discovered that giving pupils lots of
opportunity to talk about their views can help them learn more (Pressley
1992). The think, pair, share method boosts the types of interpersonal
interactions needed for pupils to internally organise, process, and retain ideas
(TeacherVision, 2007). Think-pair-share is a straightforward method that
helps students develop their critical thinking abilities, listening and reading
comprehension, cooperation, and presentation skills (University of the People,
2020).

Peer Assessment - This AFL strategy can help students understand success
criteria, increase their motivation to learn, and improve their social skills
(Black et al., 2003; Topping, 2017). It also encourages students to give
feedback on their peers' work. (Boon, 2018). The key advantages of peer
assessment are that it fosters critical thinking, feedback-based learning, and
active participation in the process. A study demonstrated that using peer
assessment encourages learning and enables a teacher to concentrate on
assisting students with more challenging or advanced work (Double et al.,
2019).

Self Assessment - Self-assessment encourages children to take control of their
education. It enables them to set objectives and monitor their development.
Students can find areas for growth with the use of self-evaluation
(Dimochkino, 2022). From my experience self-assessment gives the children
the opportunity to see where they can improve. In my placement school, the
marking policy was to highlight any work that needed to be corrected and the
children would look at the highlighted aspects of their work and find out what
was incorrect and correct it themselves. I found this more beneficial for the
children as instead of the teacher correcting it for them, it gave the students the
opportunity to rethink and still complete work independently.

Thumbs up and thumbs down = This AFL strategy instantly enables
teachers to assess the level of understanding of the students within the
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Thumbs up and thumbs down = This AFL strategy instantly enables
teachers to assess the level of understanding of the students within the

classroom by inviting pupils to raise their hands before, during or after
teaching a lesson to indicate how well they understood it (Plymouth CS,
2019). Within my lesson I used this strategy before and after the lesson to
evaluate how much progression has been made from the beginning to the end.
This allowed me to evaluate the effectiveness of the lesson and whether I need
to change anything about the lesson before teaching it to the next rotation
group.

By planning these lessons using AFL, I feel this has had a positive impact on
the learners as by utilising AFL throughout the lessons, I was able to provide
more support to children while scanning the room during thumbs up thumbs
down for example, whereas if I had asked if everyone understands the task
without asking for thumbs up or down, I would have had a collective answer
of 'yes' from the whole class. I feel this has improved my own practice as I
was able to gauge who understood the task and who didn't etc. I believe that
by sharing the success criteria with learners was beneficial as they understood
what was expected from them during the lesson and highlights the key skills
that I wanted them to learn during the lesson. Think, Pair, Share worked well
with this cohort of children as they enjoyed being able to share ideas with a
friend and compare ideas. I felt it was a good way of creating a group
discussion and key talking points together.

What next?
In the future, I will use the same AFL techniques when appropriate. This is
because I have spent time researching these strategies and having implemented
them and reviewed the advantages and disadvantages of them, I now know
ways that they can be used to help progression in learning.

I am going to continue my professional learning by researching other AFL
strategies and implementing them in class and compare them against
techniques that I have already used. I will also share my findings with other
student teachers and staff across the school, in order to help develop their use
of AFL within the classroom. I will equally ask for support and advice from
others to help find out how they would implement and incorporate certain
AFL strategies into lessons etc.

I will ensure that wherever possible, cross curricular themes are present
throughout any future lessons that are planned. This is because I have learnt
from these series of lessons that by weaving in different themes, the lessons
become enriched and engaging for students.





image4.png
Professional

Victorian Day

Experience

Template 2

Pedagogy Employing a broad repertoire of teaching

Standard approaches

What did

you do and During my PTE1, I was placed in a mixed reception and year 1 classroom.
why? Their focus on learning was the concept of time. Exploring and understanding

that things happened before us, things are happening now, and things will
happen in the future. To hook the children into this theme, through
discussions with my class mentor, we decided to explore what classrooms
looked like during Victorian times. This was decided because we wanted a
subject that would be relatable for the students, therefore, we decided to
transform the classroom into a Victorian classroom for the day. To do this we
covered the tables in a roll of black chalkboard and planned activities that the
children would have done back in Victorian times. Due to the school
photography policy, I was unable to take any pictures of the activities being
taken place, therefore for supporting evidence of this, I have attached the
relevant lesson plans in order for further information into the activities that
were conducted during this day.

There were 3 differentiated groups within this classroom, therefore I planned
a carousel of activities where the children moved from one activity to the next
throughout the day.

The first activity was where the children had the opportunity to use a feather
and paint to mimic what it was like in the Victorian days to use a quill and ink
to write letters. The children used this to write letters from their names etc and
had the opportunity to take control of their own learning and explore different
ways of using feathers and ink.

The next activity was a sequencing activity. The objective of the lesson was
for the children to understand the difference between the school day in the
Victorian days and their school day now. By the end of the lesson, I wanted
the children to be able to sequence events by looking at pictures of their
school day compared to the Victorian days. The children were given pictures
of what their school day would look like, for example arriving at school in a
car, having lunch, playing on the iPad, playing outside etc. The children were
given a series of cards from the Victorian days with similar activities to what
they do. Their task was to put the cards in order to match up to the order of
their school day but in Victorian times. This led to discussions with the
children about what was similar and different between their school day now
and the school day during Victorian times.

The class achieved...

e Improving fine motor skills by cutting out images
e Able to sequence the Victorian school day in the correct order

Green Group achieved...





