	Activity Plan

	Activity: Explore a woodland environment, making notes within their wildlife journal of any bugs, habitats and objects that interest them that they have discovered in the woodlands. 

Taking inspiration from what they have seen they have the option to: 

· Collect natural resources and use them to form a drawing of what they have seen.

· Collect more data for their wildlife journal by using magnifying glasses and binoculars to conduct a further investigation of the woodlands. 

· Or they have the freedom to use any of the resources that we or the environment has provided to play. 



	Number of children: 12 children.

	Age of children: 5 – 6 years old.
	Number of adults: 2 Female adults and 1 male adult.

	Location:  Woodlands.

	Preparation time: 20 Minutes.
	Activity time: 1 Hour and 30 Minutes.

	Resources:
15x Woodland Journals
6x Magnifying glasses 
6x Binoculars 
4x Cameras 
3x Tarpaulins
2x Frying pans of varying sizes, all life sized 
3x Saucepans of varying sizes, all life sized
4x Planting pots 
4x Buckets  
4x Shovels - 2x handheld 2x large Shovels
2x Crates 
8x Boundary Flags
Fruit snack – apples, bananas, strawberries, etc 
5x Bottles of water 
First Aid Kit
Information folder containing all medical and contact information on the children.


	Aim/s of activity:
The aim of this activity is to provide the children with a range of different opportunities for them to be able to challenge themselves and develop a holistic set of skills. More specifically, the goal of this experience is to enhance skills such as: 
· Fine motor skills
· Visual analysis
· Creative Problem Solving 
· Curiosity and Motivation 
· Confidence and competence 

In addition to these, this experience also has the intention to provide children with occasions where they can develop life skills such as:

· Social skills - being able to communicate, share, compromise and negotiating with others. 
· Emotional Intelligence for example being able to identify other children’s emotional cues as well as being able to regulate their own emotions. 
· Intelligence and knowledge of the world and the animals and objects that inhibit it. 


	Links to outcomes:
It should be noted that this experience also has the additional aim of providing the children with various opportunities to achieve outcomes listed within the Welsh Government Foundation Phase Framework. For instance, under area one of the frameworks. It states that all children should be given the opportunities to develop a growing interest in the world around them and understand what their environment has to offer when playing alone and with others (Welsh Government, 2015). Therefore, in order to meet these needs, the experience has been specifically designed to allow the children to achieve the required outcome for instance, they are given a choice of activities to pick, with one of them allowing them the freedom to use their surroundings and its resources to play.

Additionally, this experience also has the intention to offer the children the chance to achieve other outcomes from the other six areas. For example;
· Prepar
e and ask a variety of questions e.g., who, what, why, when and how? for a variety of purposes and to clarify understanding. 
· Make a sensible estimate of measurement in length, height, weight and capacity that can be checked using standard measurements. 
· Use appropriate language in spontaneous and structured play activities and when conveying meaning. 
· Identify some animals and plants that live in the outdoor environment. 
· Use a range of small and large equipment and stimuli. 
· Mix, shape, arrange and combine materials to create their own images and objects that communicate and express their ideas, feelings and memories creatively. 

(Welsh Government, 2015)


	Differentiation:
In order to make this inclusive for all children the location of this experience has been chosen specifically because it has accessibility for wheelchair users. Similarly, the ratio of adults to children have been increased to accommodate any children who may need additional support. 


	Health and safety:
Keeping in accordance with health and safety legislations a thorough investigation of the location was undertaken as well as conducting a fully detailed risk assessment prior to the experience taking place. In addition to that, all children have had an informational letter and consent form sent out to parents in order to obtain their approval as well as necessary health questionnaire about the children that the adults may need during the experience. 


	Role of adult/adults:
For this experience the primary role of the adult is to supervise and provide help when needed. More specifically the adults are to first explain to the children the plan for the day, this includes briefing them on each of the activities. Secondly, the adults will also need to inform children about the environment and how crucial it is to maintain the surroundings and any animal habitats located inside the woodlands.  

Furthermore, it is also important that the adults take a step back from the experience so that the children get the opportunity for freedom and self-choice. For example, the adults within this experience are to let the children choose the activity they wish to do and how they wish to do it.
However, the adults are encouraged to start up conversations with the children about their actions and their reasonings behind them. 


	The activity:
Before the activity is due to take place one of the adults should have the responsibility of going ahead of the group to ensure that the area still remains safe. In doing so they should check for any new hazards and remove any threats. Once that is completed, they then may begin to set up the experience such as place the boundary flags and position the resources that are being added to the environment. 

Once the group has arrived the adults must first make it clear to the children the rules of the experience. This includes indicating to them where the boundary flags are located and that they must remain within them at all times. Secondly, they should Inform them that they must respect one another and must share and use politeness when engaging with the adults and classmates. Thirdly, the adults should ensure that the children clearly understand the importance of protecting the environment and everything within it, the adults should suggest that instead of touching and picking up wild creatures they should either draw it or photograph it instead. Fourthly, they need to be informed that the environment is dangerous and that they should always be careful when exploring and playing within it. 

After doing all of the above the adults can then move onto explain the plan of the day, and that at first all children will be given 30 minutes and a wildlife journal where they will have to go out and explore the woodlands in search of its treasures i.e. insects, materials and objects. Within their journal they are to record what they have found, noting what it is, what it looks like, what it eats, what its purpose and where they have discovered it.  It should be noted that the adults are encouraged to engage with the children, asking them about their choices and the reasoning behind them or help the children if asked to.  After the 30 minutes has gone by, they will have 15 minutes for a break where they can have a drink, a small fruit snack and a toilet.

After that, the children will then have the opportunity for the rest of the 45 minutes to pick from three activities provided to them by the adults. The first one is to collect natural resources and use them to form a drawing of what they have seen. Second one is to collect more data for their wildlife journal by using magnifying glasses and binoculars to conduct a further investigation of the woodlands. Or thirdly they have the freedom to use any of the resources that we or the environment has provided to play. It is important that the adults let the children decide for themselves as it is necessary that the children get freedom of choice. 

Once the experience time has elapsed the children are to be informed that they must return the environment to its natural state, removing any resources that we have provided. Once completed and all children are ready and counted for, they then may return back to setting with the adults 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodlands
	Date:
	14/05/2021

	Assessor:  
	Yasmin Kate Phillips-Gall
	Review date:  
	14/11/2021




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Low level branches 
	It offers the opportunity for children to understand the environment. As well as offering them the chance to recognise and manage risks within this particular environment. 
	Branches could make contact with children faces, poking them in the eye or cutting and grazing them. 
	Children and adults. 
	Inform children of the surroundings and discuss with them that there are low branches within the area. 

	Low 

	Fallen branches, trees, acorns and conkers
	Grants children with the chance to be able to interact with natural materials and use sticks, acorns and conkers within the activity. 
	Trees and large branches may fall on top of the children causing a head injury. Branches can penetrate the children. Particles of bark can go into children’s eyes. 
	Children and adults
	The area is checked prior to the children arriving, ensuring there are no fallen trees or branches. 
All children are well-versed about what branches are weak and lose and may possibly snap and fall. 
	Low 

	Poisonous Plants 
	Offers the children the chance to use their risk management skills. Similarly, it can present the opportunity for them to assess other children’s wellbeing and how this risk could also affect them. 
	The plants can cause a reaction to the skin leaving the child in discomfort or pain. 
	Children and adults
	Discuss with children about these plants, making sure they are aware of what they look like, that way then they are better equipped to be able to avoid them. 
In the case that a child has come into contact with the plant an antiseptic cream is to be brought on the experience. 
	Low 

	Uneven ground
	Provides the chance for improvement of skills such as balancing and vestibular sense.
	Children may fall causing them to cut, graze, bruise or twist their ankle. 
	Children and adults
	All attendees are to wear suitable footwear, as well as long sleeved tops and bottoms. Additionally, a discussion between the adults and children are conducted to inform them about the uneven ground.
	Low

	Sticking up objects from the ground 
	Allows children to identify risks within their pathway. 
	Penetration to the skin. Cuts, grazes, knocks to the head and twisted ankles. 
	Children and adults
	Everyone is to be made aware through a talk about objects protruding from the ground. 
Suitable clothing to be worn to act as a protective barrier. 
	Low

	Pedestrians
	Children are given the opportunity to use their intuitive and assess whether their actions are affecting other people. 
	Children may leave the boundary area as a result of a pedestrian passing by. 
	Children 
	Children are told that this is a public space where other people may choose to come visit. Therefore, they should respect the public, staying out of their way and allowing them to pass through peacefully. 
	Low

	Wind
	Grants the children with the chance to use directional skills to locate the winds trajectory and how it can affect their play and themselves. 
	Wind can blow leaves and branches into their faces or on to them. Consequently, injuring them, causing cuts and grazes. 
	Children adults 
	The wind force is check prior to the experience taking place to assess whether it is safe to conducting the activity. 
	Low 

	Resources – Crates and shovels.
	Gives the children the chance to incorporate and use their initiative, imagination and creativity to establish how they can use resources within the activity. 
	Children may cut themselves on the shovel. The crates may snap and break causing sharp, pointy edges which could cut or impale them. 
	Children and adults
	Complete safety checks on all items before allowing the children to interact with them. 
	Low

	Mud – Finding Insects. 
	Provides the children with the opportunities to explore and understand the world. In particular the materials that form this type of environment. Additionally, it provides a multisensory experience for the children.  
	The mud can be contaminated which consequentially can cause illness or blindness if in contact with the eyes. Furthermore, if in contact with an open wound can further lead to an infection.
	Children
	All children are to clean their hands after touching mud, to eliminate any future health issues. In addition to that, any child with an open wound is to have it covered by a plaster or bandage before handling mud. Also, a discussion with the children will take place informing them not to put mud or soil in their mouths. Another precaution that can be taken is to have the adults check the location for any contaminates beforehand. 
	Low




Further Information - Although a thorough risk assessment has been conducted during this time an additional check will be done on the morning of the experience in order to identify any new hazards that may have occurred. 


ENVIRONMENTAL AUDIT

	Location / Activity:
	Woodlands
	Date:
	14/05/2021

	Assessor:  
	Yasmin Kate Phillips-Gall
	Review date:  
	14/11/2021


	Issue/ Environmental feature
	Damage that could occur
	How to lessen negative impact
	Resources needed
	Who is responsible?

	
Investigating the woodlands for bugs.

	Trampling and injuring Insects as well as disturbing and possibly damaging their habitats and living environments. 
	Remind children and everyone taking part in the activity about the insects that inhabit this location and that they must be respected. Ensuring to be gentle and photograph or drawn instead of handled. 

	Cameras
	Adults and children. However, it is the adult’s responsibility to make sure that the participants follow these rules. 


	
Trampling over plants and natural features. 
	Damage can occur to plants which consequently can cause the plant to die. Similarly, if repeatedly walked over can cause all plants to stop growing within that particular area.  
	Ask the children to consider and use alternative areas and routes to avoid the mass number of children treading through the same area. Also, adults can monitor the activity site to assess whether any areas are becoming bare. 
	N/A
	Adults and children. 

	
Littering.




	Polluting the area with rubbish, plastics and unfamiliar waste can cause the environment to decay as well as endangering the species living in the location.
	Ensure that all waste is collected and taken home.
	Food waste bags and normal bags. 
	Adults and children.

	
Leaving resources in the woodland.
	Leaving unfamiliar resources can contaminate the environment, causing any plants to decay. 
	Before leaving the location, all resources are to be counted for. 
	N/A
	Adults and children. 

	
Disruption of the environment. 
	Particular plants and insects need specific living requirements. Therefore, altering any of those factors can cause significant harm to the plant or insect. 
	All resources and objects found within the environment are not to be damaged and kept at the location. 
	N/A
	Adults and children.





Component 4 
In part 1 of the portfolio an activity plan was presented to you with the intention of having children conduct an experience in a woodland environment. The experience involved children having the opportunities to stimulate and engage themselves within nature, use a variety of open-ended materials and develop a holistic set of skills such as creativity, imagination and many more. 
By having this experience set in a woodland environment it provides multiple opportunities for the children to develop and enhance a large range of skills, as well as improve their wellbeing and health. For instance, O’Brien and Morris (2014) states that there is a large body of evidence that suggests that contact with the natural environment can provide a wide range of well-being benefits. This is further supported by Finlay and Lenton (2020) because as stated within their paper, evidence shows that forest bathing can have multiple benefits. One of which is being that it helps to improve mental well-being by reducing anxiety, depression and fatigue. However, the benefits of experiencing the woodland doesn’t stop there, O’Brien et al (2014) has discovered through research that the woodlands further allow for social connections as well as the provision of a range of sensory benefits and opportunities to observe and enjoy seasonal changes. 
To further support the above statements various important theorists within the early years sector also have strong opinions and beliefs on the outdoor environments. For example, Frobel had the idea that a garden and an outdoor experience needed to offer children with time and space for which they could play, explore and be in contact with nature (Tovey, 2017).  More specifically, he had strong beliefs that the child should experience nature in all its aspects-from energy, substance, sounds and colour (Tovey, 2020). On a similar note, Margret McMillan was influenced by Frobel ideas and used his beliefs within her teachings. For example, she used outdoor environments to impact on child development (Reynolds, 2018). Furthermore, she wanted children to have the integration of outdoor environments within their learning to allow them the ability to extend their play scenarios and develop their holistic development (Martin, 2021). 
In addition to that, there are many other organisations and settings that have used the outdoor environments such as the woodlands within their teachings. An example of this would be a forest Kindergarten located in Denmark. In this early year’s setting the forest is the classroom. They believed that children need to play in order to prepare them for learning for example, they encourage children to explore nature and use it to develop valuable skills such as balancing, physical development and risk assessment skills (SBS Dateline, 2016). 
These are just a few of the reasons as to why the woodlands was used in the activity within part 1. Another additional reason is because it offers an opportunity of risky play. Children are born with a natural curiosity to explore the world, they grow physically, emotionally and mentally, through hands on interactions with people and place (Smith, 2002). However, due to children’s inquisitiveness in the world they are often faced with challenges or adult’s eye’s dangers. However, according to Little et al (2011) it is through risky play that children develop. More specifically, Coe (2017) states that a forest landscapes provides a unique and welcoming setting for children to engage in risky play to develop social, emotional, cognitive, physical and an overall health and wellness. As a result of the affects it can have on children, it is one of the main reasons behind having the activity set in a woodland environment. Although, in allowing children to negotiate risks themselves, it does present more opportunities for serious danger to occur. But in order for the children to reap the benefits the adults within the activity need to take a step back. The reason why is because as highlighted by Sandseter et.al (2021) most of the time play occurs under adult supervision with little input allowed from the children. Because of this it is necessary that children are provided with more opportunities to acquire these skills, therefore within the activity time has been allocated to the children to explore risks. 
Additionally, the activity has also taken into account education for sustainable development and global citizenship (ESDGC). For instance, Turtle (2015) highlights that by having learning experiences in the natural environment can encourage a much greater awareness of environmental issues whilst also fostering empathy towards the natural environment. This is increasingly becoming more important in order to protect these natural sites and materials for future generations. 
One should not forget that there are other aspects of this activity that promotes a child holistic development. More specifically, the use of loose and open-ended parts also allows the children to enhance themselves, their skills and development. To give more evidence on the matter Nicholson (1971) states that loose parts refer to play objects and materials that are open-ended and manipulative, which can be used in a variety of ways. According to, Flannigan& Dietze (2018) exposure to intriguing loose parts can cause children to become curious and have motivation to engage and explore new experiences and discoveries. According to, Daly et al (2015) when children interact with loose parts they enter the world of what if, this type of thinking promotes children’s ability to problem solve, critically think, creativity, imagination, holistic development, as well as adding a sense of adventure and excitement to their play. Similarly, Gibson et al (2017) discovered that children who took part in experiences with loose parts saw that the children had an increase in creativity, improvements in social play and general behavior as well as reduced levels of playground aggression. 
In addition to that, loose parts also promotes active learning. For instance, loose parts encourage children to manipulate objects and their environments. This can be linked closely to Piaget’s developmental theory where children are continuously using prior experiences to understand a new concept (Kurt, 2020). Additionally, Piaget believed that children needed to actively manipulate objects and environments. Although, Piaget did not mention loose parts within his work he had strong beliefs about active play which is a byproduct of loose parts. 
Expanding on that, this is one of the many factors that played an influence in the decisions behind the activity. It was one of the reasons why the activity had allocated a time and an option for children to play and explore loose parts. For example, during the activity the children are given 45 minutes to choose from three tasks, one of which is playing with loose parts provided to them by the adults and the environment. These include tarpaulins, crates, shovels, pots, pans, buckets, leaves, soil and many more. Moreover, having loose parts included in the activity allowed for sustained shared thinking between the adults and the children. Siraj-Blatchford (2005) states that sustained shared thinking is when multiple individuals work together in an intellectual way to solve a problem, clarify a concept or evaluate activities. Furthermore, Purdon (2016) found that sustained shared thinking allowed for a deeper level of learning. To be more specific, Fumoto and Greenfield (2012) highlighted the importance of listening to children and when all parties really listen all parties involved feel empowered. Additionally, Purdon (2016) also states that by having these moments with children enables them to build bridges between their current knowledge and the knowledge in which the child is capable of gaining. 
For children, the world is made up of one big sensory exploratorium and children have to be able to explore it in order to understand it. However, not every object can have one purpose. This is where Gibson’s theory of affordances comes into play. Gibson believed rather than rely on long-term social and cultural constructs he argued that the potential use of an object, artefact or feature is only perceivable by an individual (MA Education, 2016). For instance, in the activity a crate has been provided to them. Typically, the use of a crate is to store and carry things however, to children the crate can have the affordance of becoming a steppingstone or a bug house. By providing them loose parts it offers them the opportunities and the freedom to use their imagination and alter the cultural norms.  
Furthermore, for this particular activity, the type of loose parts that have been offered to the children are sustainable resources such as old pans and pots as well as natural materials found on the activity site. This is a benefit to ESDGC because it allows us to reuse materials rather than throw them away. Additionally, according to Sustainable Play (2020) natural and sustainable resources provide a sensory benefit, stimulating children to explore the different textures and increase fine motor strength, control as well promoting pro-environmental behaviors.
An equally important aspect of the activity is that it provides time and opportunities to develop imagination and creative thinking skills. More specifically, it is during the last 45 minutes of the experiences that children really get to use these particular skills. For example, the children are granted the freedom to use natural materials found within the woodlands to creatively think in order to produce a drawing of what they have learnt that morning. Additionally, children are also encouraged during the time of free play with open ended resources to use their imagination and creativity to in-cooperate the resources into their play.  
According to Alhalabi (2021) creative thinking is the process of nurturing your imagination allowing you to think out of the box. Being able to train your mind to think creatively helps you invent, problem-solve, create and communicate in new fresh ways (Alhalabi, 2021). On a similar note, Robson (2014) states that creative thinking always involves some critical thinking. Creativity is about problem solving, being analytical and using your imagination. Additionally, Robson and Rowe (2012) point out that creative thinking has the benefit of improving the quality of various attributes such as self-esteem, self-efficacy, motivation, and the willingness to take risks. Becoming creative individuals is one of the essential skills that is needed in order to survive the modern world, it is an essential ingredient in everyday life that is associated with skills that enable us to become well-established and capable members of society (Duffy, 1989) 
It is stated by Gaunt and Livingston (2003) that the term imagination is a near synonym for creative. It is through the creative process that we bring our imagination into reality (Doust, 2019). For instance, Steiner believed that children need an environment in which they could explore, experiment, imagine and be creative in. Through his work he came to form what is now known as the Steiner approach where he had the ideas that young children needed diverse sensory surroundings, that spark a healthy development of imagination and creativity (Care for Kids, 2018). 
With the ever-growing awareness of the importance of children being creative and using their imagination, there is no doubt as to why the Foundation stage curriculum has adapted it into their teachings. For instance, the curriculum is divided into six main areas of learning, one of which is dedicated to creative development (Sharp, 2004). 
It is highlighted by Skinner (2007) that when children use their creative skills, the practitioners should take on the role of nurturer, friend, facilitator, someone who will encourage their imagination. Therefore, throughout the whole activity the adults have been assigned the observer/facilitator role because of what Skinner’s suggests. However, it is not just the adults which are the facilitators but also the environment. For example, Reggio Emilia believed that children constructed their knowledge through interactions with people and the environment (Dodd-Nufrio, 2011). Strong-Wilson and Ellis (2007) states that the Reggio Emilia approach saw the environment as the 3rd teacher, a place where children can learn, more specifically a place where they can use their imagination to discover the possibilities and the affordances it can offer. Linking it back to the activity, it was discovered by Palancia et al (2019) that having children stimulated by nature and outdoor environments evoked children’s creativity. That is another reason why the activity was set outdoors in a nature environment because of the benefits it offered the children.  
In addition to that, having the activity in the outdoors also allows for the ESDGC teaching to be fulfill. For example, it allows children to develop a sense of awe and wonder at the beauty of landscapes, habitats and living environments when playing imaginatively in the environment (Welsh Government, 2008). 
To conclude this evaluation there were numerous factors, research and theorists that played a large influence in the choices behind the activity. Each individual decision had a reasoning behind it and offered the children a benefit. However, if this activity was to be used in the future, various adjustments can be made in order to provide the participants with an even better outcome. An example of this would be to include a larger variety of resources such as more sensory stimulating equipment or resources that allowed children to develop other skills such as physical development and vestibular sense.  
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