	Objective 


	Actions: How will I achieve this objective/ what needs to be done?


	Resources: What support and resources are needed to achieve this objective?


	Target Date for achieving objective. 



	Success criteria: How will I know I have achieved this goal; how will I review this?



	Improve my Welsh language skills.
	I will achieve this objective my completing my Welsh level 1,2 and 3 course: Welsh Levels 1,2 &3 Certification | New Skills Academy. I will also help myself achieve this by trying to use Welsh as much as possible in my daily life and by asking my Welsh speaking colleagues for help. 
	The support and resources I am going to need to achieve this goal are Welsh language books and online resources. Support from my Welsh speaking colleagues helping me use Welsh on a more incidental basis in my setting will aid me in my development too. Being supported in teaching more Welsh lessons will also help imbed the language more. 
	I aim to complete this by July 2024.
	I will know if I have achieved this goal by completing my Welsh course to a high standard. Also feeling more confident in both teaching and speaking Welsh will be a clear indication that this goal has been reached. Comparing my Welsh skills now to how they are in July 2024 will be a clear way of reviewing if I have achieved this goal. 

	Complete my BA Honours degree. 
	I aim to complete this goal by applying myself fully to my degree. By listening intently in lectures and doing extensive work in my own personal time will allow me to achieve the best results possible in my degree. 
	I will need support from my lecturers in regard to the content I need to study for my degree and how best to utilise my time effectively. The various resources I will need to reach this goal are things such as my reading lists, library and assignment guides, utilising these wisely will be greatly beneficial in me achieving the best result possible in my degree. 
	I aim to complete this by July 2025.
	I will know that I have achieved this goal by getting my degree and graduating. I will review how well I have done by looking at my final mark. 

	Complete my PGCE year. 
	Firstly, I will need to attain my degree. Once I have my degree, I will undertake my PGCE. During my PGCE I will need to complete placements in different education settings developing my teaching skills. 
	Support from fellow teaching colleagues and guidance from them will help me develop my teaching techniques and as a result complete my PGCE. 
	I aim to complete this by August 2026.
	I will know I have achieved this goal by finishing my PGCE year and then going on to complete my NQT year. I will review this by sitting down with my mentor and assessing how well I have done in my PGCE year and whether my teaching has improved. 




Rory Butterfield
2312708                                                   




Why is reflective practice important to EY practice?
Hallet (2013) states that the landscape of early years is ever changing as a result of international influences on pedagogy and practice and also government-led policy and reform. She goes on to say that these influences introduce new ideas and as a result of this it offers an opportunity for professionals to reflect on and inform their professional practice which in turn allows the professional to adapt their practice if deemed necessary. 
Lindon (2016) states that reflection and reflective practice are a key part of the learning process and in turn encourages open mindedness, taking responsibility and lacking complacency. She believes that reflective practice helps create an early years setting that is self-sustaining, active and one that can take on new challenges when they arise.  
Paige-Smith (2011) is of the believe that reflective practice is a vital aspect of working in early years. She goes on to say that that the expectation of professionals being able to reflect have increased exponentially and this allows them to enhance their professional development. Whilst she admits that there is a long-standing tradition of practitioners observing children’s learning in order to stimulate and nurture there learning, reflective practice has now become a key expectation of all workers who are involved with young children’s learning and development. 

What is reflection and reflective practice?
The Health Care and Professions Council (HCPC) defines reflection as a process which allows a professional to gain insight into their practice by thinking analytically about every element of it. They believe that the lessons learned from this can then be applied to maintain good practice and as a result lead to developments and improvements not only for the professional but for their service users also. 
The Cambridge International Education Teaching and Learning Team believe that the reflection process is a cycle that needs to be repeated using the following steps: teach, then self-assess the effect your teaching has had on learning, then consider new ways of teaching which can then improve the quality of learning, you must then put these ideas in to practice before finally repeating the process. They summarise by saying that reflection is a systematic reviewing process for professionals which allows them to make links from one experience to the next, making sure learners achieve maximum progress. 
According to Brock (2015) reflection can be traced as far back as Greek philosophers such as Plato and Socrates whose philosophic debate was founded on reflection alongside critical thinking. She goes on to note that reflection is now a core value for professionals to use and there is now a pressure on professionals to reflect in and on their professional practice. 





















The theory of reflective practice: Sellars (2017) looks at Schon’s theory on reflective practice. Schon looks at two different types of reflection for professionals: reflection-in-action and reflection-on-action. Reflection-in-action looks at getting to the bottom of what is happening in the professionals’ processes, feelings and decisions at the time of the event, whilst conversely reflection-on-action looks at sifting through a previous event to take into account new theoretical perspectives or information in conjunction with the professionals’ actions, feelings and processes. 
Dewey (1933) was one of the first people to really look at reflective practice and come up with a model of reflection. He put a very big emphasize on the importance of involving the learner in reflection. He believed that experiences shape us a great deal and that when we use reflective practice as a part of learning relevancy and meaning are created, which then in turn initiates and promotes growth and change. 










Analysis of models: I am going to be looking at two reflective practice models: Gibbs from 1988 and Kolb’s from 1984. Gibbs’ reflective cycle offers a framework for examining experiences and due to it being cyclic in nature it lends itself well to repeated experiences, which allows the professional to learn and plan from things that both went well and also didn’t go well. It covers six stages: description of the experience, feelings and thoughts of that experience, evaluation of the experience, whether it was good or bad, analysis to make sense of the situation, conclusion about what you have learned and what you may have done differently and then finally an action plan on how you would deal with similar situations in the future and any changes you may find appropriate to make. 




Analysis of models - continued: Conversely Kolb breaks his model down into only four parts, firstly concrete experience. The professional encounters a concrete experience, this could be a new experience or situation or a new way of looking at a previous experience in the light of reflection or new concepts. Then there is reflective observation of the new experience, the professional reflects in the light of their existing knowledge, he notes that any inconsistencies between experience and understanding are particularly important. Following that is abstract conceptualization, this is where reflection gives life to a new idea or the modification of an existing concept, this shows the professional has learned from their experience. Finally, there is active experimentation. The newly created or modified concepts allow the professional to use experimentation and apply their ideas to see what happens. Similarly to Gibbs’ model Kolb’s is also shown in a cycle. This shows that both theorists believe that reflection and reflective practice is a constant and is something that as a professional practitioner should be utilising constantly. No matter how long you have been in a profession there is always scope for learning and improvement, which both models clearly show. Although both models are widely used and successful it has been noted that Kolb’s model isn’t always able to be easily applied into the real world and also the continuous cycle approach to learning won’t necessarily be successful if you have to take an exam at some point, which is a possible flaw in both models. 
Gibbs’ model:                                                                                                                                      Kolb’s model:
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Conclusion: 
To conclude, it is clear to see that after many years of extensive research reflection and reflective practice hold a great deal of importance to professional practitioners. Being able to reflect effectively in an early years setting allows for maximum growth and development in learners which is something that should always be encouraged. 















Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children.

There are a number of different aspects of professional practice that are important to making a well-rounded professional practitioner. According to Gaspar (2015), defining what a professional is can be complex. In some contexts, a professional refers to those with specific expertise or qualifications. However, in early years there is far greater understanding of the importance and value of the qualities individuals display in practice regardless whether they hold formal qualifications or not. In Dyrud’s (2022) article about what a professional is he quotes Wilson et al. (2013) and their definition of what a professional is. They define a professional as someone who exercises specialist knowledge and skills with judgement, a professional should also identify as a member of a community based on shared values and practices where the norms of acceptable practice and values are determined within that community and not imposed from outside it. Finally, they go on to say that a professional should have a sense of responsibility and service too. 

There are a wide range of values that are important for a professional practitioner to have which will go a long way towards aiding their professional practice. Callan (2015) believes that being ethical is a key value that a professional practitioner should hold and one that will help them with their practice. They go on to say that ethical behaviour is part of personal professional responsibility for service and delivery. A professional should have a strong set of moral principles and should know when things are either right or wrong. If they see things as wrong, they should set about making sure things are done properly to ensure that the service they are providing is of the highest standard possible. Wilson (2016) believes that working collaboratively with other stakeholders such as parents is vital in a child’s development. She noted that a positive and healthy relationship between the parent and child can only aid development and growth, so it is vital that as a practitioner you help nurture that relationship as much as possible. To do this you require many important values such as respect for the parent and child, transparency when appropriate and empathy for both the child and parent. Holding these values can only be beneficial not only to the child but to everyone involved in their upbringing. 

As previously stated, Wilson (2016) believes that building a relationship and communicating with parents bares great importance to the growth and development of a child. However, she goes on to admit that achieving this can be quite challenging. She says that the early-years sector is an incredibly hard-working sector and that parents are hard-working too, so having time to build that relationship and communicate with parents can be sometimes hard to achieve. According to (Effective communication with parents and carers: for professionals 2021), a professional should see every interaction with a parent or carer as an opportunity to build and develop their relationship with them and you’re more likely to achieve this if you speak to them in a respectful and considerate way, as noted in the previous paragraph. By being open and honest with the parent/carer you will help meet the needs of the child more as you’ll be able to discuss suitable ideas for the child and any issues they may be having. By involving the parent/carer and taking a problem-solving approach you’ll be able to work together collaboratively to achieve the best possible results for the child. They finally state that sometimes parents/carers will just want to be listened to, they may just feel that they want their concerns to be heard and will not look for a solution immediately, that again links back to the values a professional practitioner needs such as empathy, integrity and respect. 

Having an in-depth knowledge and understanding of not only what your setting requires but its policies and procedures is paramount for any professional. Arguably the most important policy to be aware of in your setting is the safeguarding policy. Lumsden (2014) notes that the importance of safeguarding children is internationally recognised. However, it is down to us as professionals to detect, intervene and protect children from abuse and this can be complex. He goes on to say that there is some excellent work undertaken by agencies and practitioners which needs to be recognised, learned from and then shared. However, working with vulnerable families remains a challenging area hence why it is imperative that all professionals hold a deep knowledge of procedures and policies in their settings to ensure best practice is always achieved. Klint (2021) lists depth of knowledge as a language system that allows the professional to differentiate between levels of complexity a user can access which will aid their development and confidence. He believes that it shapes the way professionals teach or deliver their service which in turn helps ensure all expectations are understood and that lessons or learning experiences include opportunities for all students or users to engage on that level. 

Partnership and multi-agency working is an important tool for all professional practitioners to utilise to ensure best practice. According to Moran et al. (2007) the adoption of multi-agency working is a key component of the reconfiguration of children’s services. To enable best practice with multi-agency working they list some key components. Firstly, the need for clear protocols and methods of negotiating and reviewing clear protocols. Professionals should also make sure that there are opportunities for formal as well as informal communication between workers, in an early years setting that could be between a practitioner and a social worker or educational psychologist. The benefits of multi-agency are clear to see according to Moran et al. (2007). They believe that it enhances inter-agency respect and communication, greater understanding of child protection thresholds among partner agencies and fast track referrals. Although they state many benefits of multi-agency work, they also admit that there are still some issues with it such as some boundaries being overstepped by some professionals which can lead to conflict with others and differing of opinions. 

The planning cycle and observation is a tool used often used by professional practitioners to help them meet the needs of the children in their care. Barber and Paul-Smith (2010) describe the planning cycle as the process that links planning and observation together. They break the cycle down in to four parts. Firstly, the practitioner should plan child-initiated and adult-led experiences before then engaging in the activities they have planned. Whilst engaging in the activities the practitioner should seek the opportunity to observe the child or children before finally reflecting and assessing on what they have learned through their observation before feeding this into their planning and beginning the cycle once again. They go on to add that involving all staff within their setting in the planning and observation process is essential as it ensures that the needs of all the children within their setting are met, there is a consistency and continuity in all the staff’s approach, with no gaps in the planning. It also makes sure that there is a common understanding of the aims and objectives of the system in place which as a result will make the entire process much more effective. Barber and Paul-Smith (2010) go on to advise that having a ‘key person’ for each child plays a critical role in the planning cycle. If they ‘key person’ has a clear understanding and awareness of where all their ‘key children’ are in their development and of any likes and dislikes they may have, this will make planning for that individual a lot easier for others in their setting. By thinking about each child’s unique development, individual interests and communication and learning styles it will allow them to gauge any gaps in their knowledge of the child and whether or not they are using their knowledge of the child effectively when planning.

To conclude, looking at the UNCRC it is clear that we as professional practitioners have a very key and important role to play in ensuring the children’s human rights are met. Some of these rights include: the right to life, survival and development, protection from abuse, violence and neglect, an education that enables them to achieve their full potential, to be raised by or have a relationship with their parents and to be able to express their own opinions and be listened to. Looking back at the values a professional practitioner needs that I listed earlier it is abundantly clear that using those values will enrich the life of the children in their settings, such as having empathy and being respectful. Furthermore, being aware and having knowledge of policies and procedures, especially safeguarding ones, will help protect the child’s safety and shield them from possible abuse, violence or neglect. Finally effective planning and observation will encourage children to reach their full potential whilst in education, which is incredibly important and something every child deserves. Although being a professional practitioner in early years comes with a great deal of pressure and responsibility, watching children in your setting thrive, develop and learn is a joy to behold and something to be very proud of, being open minded to change and working effectively with other professionals will ensure that best practice can continue to happen for many years to come. 
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