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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
This essay will discuss an intervention which aims to develop and progress a learner’s skills. An intervention is a programme which will help children to develop a specific skill (Lee, 2020). Interventions are used when a child or group of children are struggling with a specific subject or skill. Vaughn (2013) states that if interventions were not in place for children who require additional support, it could be suggested that society believes in appropriate education for some pupils rather than all. Schools must embrace every child, no matter their needs. According to the United Nations General Assembly (1989), if a child has a mental or physical disability, they have the right to the education, care, and support they need to lead a full and independent life to the best of their ability. Implementing interventions indicates a child-focused educational system, with a willingness to modify and adapt to meet the needs of the individual child in order for them to progress. Nichols (2010) describes progression as the movement towards greater knowledge and understanding of a particular skill over a period of time. A record of each child’s progression should be kept as this can help to determine if their development is on track or whether they have a special educational need. Keeping records of children’s progress allows both the children and others to see how they have progressed over time. This is important as, without confirmation of their progress, children may begin to lack motivation. 
The intervention which will be discussed will specifically focus on Child A who is a nine-year-old male in a year five class (although it will benefit the whole class by developing their skills and teamwork). Child A has dyspraxia which is a developmental disorder causing difficulty in activities requiring coordination and movement (NHS, 2019). He does not enjoy the physical and sports lessons, often leaving his kit at home to avoid taking part. Child A’s parents have noticed that his physical development is near that of his younger brother who is in year one. Child A requires additional support with physical and writing activities due to underdeveloped fine and gross motor skills. He regularly disrupts others in class when this support is not given. In regard to cognitive development, Child A has poor concentration during lessons and struggles to communicate his point of view. He has difficulties remembering and following instructions and therefore needs visual prompts or demonstrations. Child A is keen to please adults but finds it hard to process his feelings and does not know how to react to social situations. He has poor spatial awareness and does not like to go outside during break times – often asking to stay inside and help the class teacher with tasks such as tidying the classroom. Child A prefers to work alone, often refusing to work with others. He understands what has been said but has trouble answering questions as he has difficulty organising his speech. 
The intervention to be discussed is largely based on the Sport Education Model developed by Siedentop et al (2011).  It is a cross-curricular intervention which aims to develop both gross and fine motor skills. The intervention will develop a variety of skills through the use of football, incorporating aspects from Grassroots (FIFA, 2016). The intervention will be a football festival that will take place throughout a term. The children will be put into mixed ability teams at the beginning of the term; these teams will remain the same throughout the term. They will be developing their skills both on and off the pitch - playing, officiating, coaching, creating team banners, etc. The children will gain points for a variety of accomplishments including winning matches, sportsmanship, effort and knowledge of the game/rules. This intervention was chosen as it encourages teamwork and develops a range of skills. As there are a variety of ways of earning points, it creates a positive environment for children who do not enjoy physical activity, making them more likely to participate and creating a better relationship between the child and physical activity.
Child A needs to show progression in the Health and Wellbeing Area of Learning and Experience (AoLE). Learners should develop their confidence, motivation, physical competence, and knowledge and understanding in order to lead healthy and active lifestyles (Welsh Government, 2020). It is evident that Child A needs to develop his physical literacy. Whitehead (2017) defines physical literacy as the motivation, confidence and physical competence to value and engage in physical activities for life. This links directly to the curriculum which states that learners should be ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2016). Child A is currently at progression step one which states that the child is ‘beginning to develop control of gross motor and fine motor movements in different environments, moving safely in response to instructions’ (Welsh Government, 2020). The intervention which will be discussed aims to develop Child A’s skills to progression step two which states that children can ‘use and improve basic movement skills in familiar and unfamiliar situations [and] have the confidence and motivation to persevere when faced with physical challenges’ (Welsh Government, 2020). Children with dyspraxia tend to drop out of physical activities as frequent failure results in low self-esteem and a reluctance to join in or try new physical activities (Dyspraxia Foundation, 2013). When developing physical literacy, it is important to learn a variety of fundamental movements. There are three categories of fundamental movements (ACT Government, 2019): balance skills, locomotor skills (running, jumping, etc.), and ball skills (throwing, catching, etc.). All of these fundamental movement involves gross motor skills – the ability to use large muscles that co-ordinate significant body movements (NHS, 2019). As Child A has underdeveloped gross motor skills, developing his physical literacy will help not only in sports but also in everyday activities such as walking and running.
Feedback is an essential part of children’s learning and helps them to progress in each AoLE. Feedback can help to explain misunderstandings, identify and correct errors, and establish goals (Bandura, 1991). By providing regular feedback and keeping a record of achievements, the children can clearly see the development of their knowledge and skills. Feedback will mainly be given orally during the intervention. It is important when giving feedback that it is focussed on one specific area as too much information will be inaccessible for the learners (Clarke, 2003). This is especially true for Child A as he struggles to remember instructions; therefore, only one correction at a time should be given on his skill/technique - as this will allow him to improve without overwhelming him with information. Too many corrections may also affect his self-esteem and reinforce his negative relationship with physical activity. Black and Wiliam (1998) support this stating that feedback supports low achieving pupils’ beliefs that they lack the ability to learn while high achieving learners remain complacent. As Child A has dyspraxia, feedback alone will not be sufficient to allow progression to take place. It is recommended that children with dyspraxia have demonstrations, especially in sports lessons (Dyspraxia Foundation, 2013) as this will help them visualise the steps. The Dyspraxia Foundation also suggests that children with dyspraxia should be involved in the demonstrations when possible as this helps them to feel the movement, making it easier when they do it independently. 
Vygotsky believes that people learn best when working in the Zone of Proximal Development (ZPD). Vygotsky (1978, P. 86) defines the ZPD as; 
‘the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance or in collaboration with more capable peers.’
This means that in order to learn, work must not be too simple as this will fail to challenge the child, and consequently hinder progress. Neither should it be too difficult- as this can result in the child binge unable to complete the work, resulting in frustration and low self-esteem. It is recommended that children work at a level where they are close to mastering a skill but still need some guidance. ‘Constructivism’ places an emphasis on how individuals accumulate knowledge and information through previous interactions (Light and Wallian, 2008). Tasks should become progressively more difficult in order to build on knowledge. Guidance should come from a more knowledgeable other – whether this is a teacher, peer or family member. The more knowledgeable other can be anyone who possesses more knowledge on a particular subject or skill. In the intervention discussed, the children will be put in teams in order to encourage the pupils to help and support each other. This will benefit Child A as he struggles to maintain friendships. Having a group of classmates helping him throughout the term will help to develop and strengthen his social skills as well as helping him learn new skills. 
Competition has benefits and drawbacks for children’s learning. Harrison (2017) states that a competitive environment develops skills as you want to be the best; however, Black and Wiliam (1998) suggest that competition compromises self-improvement. Competition can foster a ‘winning at all cost attitude’ - with children possibly cheating in order to win rather than developing their skills. However, being part of a team develops cooperation which is essential not only in a sporting environment but as a ‘life-skill’ in itself. The Sport Education Model aims to create ‘developmentally appropriate’ competitions, based on what young people are found to want from their competitive experiences – to get better at the sport and to have fun.
Progression is the process of developing towards a more advanced state (Collins English Dictionary, 2014). Popham (2007) describes learning progression as a ‘sequenced set of building blocks that students must master en route to mastering a more distant curricular aim’. However, pupils do not always show linear progression and children may progress at different rates to one another. This is recognised by the Welsh Government (2020) as they state that ‘progression within the Health and Well-being Area of Learning and Experience is non-linear… [and] learning may take place at different rates at different times’. Physical literacy is especially subject to non-linear progress due to factors such as injuries and motivation. Also, without regular practice, skills can regress.
Monitoring pupil progress is important as it allows you to see if the children’s skills are progressing, regressing or if they have reached a plateau. Tracking pupil progress also helps to plan future lessons that will cater to the children’s needs for example increasing or decreasing the difficulty. Monitoring pupil progress also makes it clear when a child is struggling or needs additional support, ensuring achievement for every student. Tracking all students’ progress would allow an intervention to be put in place for those children who are most at risk, ensuring that no child ‘slips through the gaps’.
It is also important for children to know how far they have progressed. Sharing the children’s success, no matter how small, helps to build self-esteem and motivation (Kim-Kregel, 2011); and since children with dyspraxia tend to struggle with physical activity, celebrating even small successes often will help to increase motivation. Celebrating success with Child A may help to encourage him to continue participating in physical activity. Feedback from teachers and peers enables pupils to realise how much progress they have made. Both praise and constructive criticism are beneficial for children.  Research conducted by the Assessment Reform Group (2002) concluded that children were motivated to improve their work/skills provided feedback was constructive, whilst feedback that was solely negative and critical had an adverse effect on learners’ confidence and enthusiasm. 
Rewards may also reinforce a child’s understanding that they have progressed – although Fantuzzo et al. (1991) suggest that extrinsic rewards produce only temporary compliance to improve and that when the rewards stop, the lack of reward may be viewed as a lack of progress, leading to a loss of motivation. Kohn (1993) states that those who do not expect rewards outperform those that do. Furthermore, Kohn says that without rewards, children usually choose tasks that are just beyond their current ability level – working in the ZPD. Although such research suggests that when rewards stop, children are no longer motivated to continue progressing, it could be argued that rewards are useful in order to develop children’s skills to a level where they have ‘mastered’ a particular skill – at which point their satisfaction with their new skill is reward enough – and provides a springboard for further advancement: and the learned skill can be utilised by the ‘mentor’ to suggest that they can push themselves further. For example, when learning a sport, some children are reluctant as they have a low level of skill and therefore need lots of praise and encouragement. Once the skill is mastered, they enjoy participating without praise as a reward. Some children have a natural ability and pick things up quickly, for others it may take years to make any progress in certain areas. Therefore, effort and continuing to engage and practice are more important than progress. (Word Press, 2014).
To monitor pupil progress during the intervention, a red, amber, green (RAG) rating system will be kept by the teacher. The learning objective will be shared with the children at the beginning of each session. This will be put into the RAG rating system and each child will be awarded a colour to show if they have met the learning objective (green if they have met the learning objective, amber if they are close to meeting the learning objective and red if they do not meet the learning objection and need extra support). The RAG rating system will also include what the children need to do next in order to progress, ensuring that the tracking system focuses on supporting children’s progress towards learning of knowledge, concepts, and skills (EED, 2020). This also makes planning lessons easier for the teacher as they will know what each pupil needs to do in order to progress. The main aim of the intervention in regard to Child A’s progress is to increase his ‘confidence and motivation to persevere when faced with physical challenges’ (Welsh Government, 2020). Praise will be given to Child A regularly to reinforce his belief that he is doing well and making progress. The groups will be recorded on ‘Class Dojo’ where they will be awarded points for their team. Class Dojo allows you to record why the points were given and who earned the points. The pupils and their parents/guardians have access to this, which motivates the pupils to do well. 
The intervention which was chosen is largely based on the Sport Education Model (Siedentop et al., 2011) and Grassroots (FIFA, 2016). The intervention will involve the whole year five class and will be implemented by the class teacher. At the beginning of the term, the children will be put into three mixed ability teams and they will remain in these teams throughout the term. This will be recorded on Class Dojo which will allow access to the class teacher, pupils, and their parents to view how the pupils are progressing. Although the Sport Education Model focusses on developing sport-specific skills and knowledge, this intervention has been adapted to be cross-curricular, developing both fine and gross motor skills. A variety of activities will take place during the term across a range of AoLEs including ‘Health and Wellbeing’, ‘Language, Literature and Communication’ and ‘Expressive Arts’. Examples of these lessons can be seen in the appendix. The resources required for this intervention are items that are usually readily available at schools such as footballs and cones, making this intervention cost-effective. 
This intervention was chosen for Child A as a whole class approach can be taken. This ensures that the child does not feel singled out. Interventions that are designed to be one-to-one, often taking children out of class, can result in a child feeling singled out or different from their classmates. Taking a whole class approach where the children support one another is beneficial for Child A’s confidence, which is supported by Vygotsky who believes the more knowledgeable other (in this case, Child A’s peers) will help to develop one’s skills and confidence. Dyson and Casey (2016) are also in favour of involving Child A’s peers in the teaching stating that children are great at explaining things in a way that they and their peers will understand. This intervention will not only develop Child A’s gross and fine motor skills but will also develop his social skills with his peers. The research conducted by Kinchin (2006) found that ‘lower-skilled’ pupils appreciated their teammates as they encouraged and supported their development. Hastie (1998) found that lower-skilled pupils did not feel side-lined within their teams and believed that they had equal opportunities for improvement. Children are also more likely to participate and bring appropriate clothing so that they do not let their team down. This is supported by Kinchin (2006) who found that pupils expressed a sense of loyalty to their teammates while teachers reported better attendance and appropriate kit being brought in more often. This is important for Child A as he often leaves his kit at home.
Another benefit of choosing this intervention was that it is found to be more enjoyable than ‘normal’ physical education lessons (Kinchin, 2006). Furthermore, Kinchin found that children were more enthusiastic about physical education when the Sport Education Model was implemented. Child A does not enjoy physical activities, so it was important to implement an enjoyable intervention to improve Child A’s relationship with physical activity. Furthermore, FIFA (2016) states that Grassroots is all-inclusive, and the main aim is to allow children to build relationships, team spirit and to have fun. Combining the Sport Education Model and Grassroots creates a fun environment for all involved making it more likely that they will participate in physical activities for life. As a result of small-sided games, the children will also have more opportunities to develop their skills. FIFA (2015) found that small-sided games allow players to touch the ball more often. Furthermore, research shows that the ball is out of play far more during an eleven-a-side match than a seven-a-side match – 34% and 14% respectively. Having the opportunity to engage in the sport for longer and having an active role in the team will help to develop physical competence and confidence (Whitehead, 2013).
As this intervention has a cross-curricular approach, it allows all of the children involved to earn points and feel a sense of belonging in their teams. Children who feel as though they have a low skill level in physical activity do not usually enjoy taking part, however, due to roles off the pitch e.g. officiators, kit managers, etc., they will develop skills such as knowledge and understanding of the game, organisational skills, etc. Also, due to the longer seasons, children have more time to develop their skills in order to show more progress. Kinchin (2006) found that, in general, children preferred the longer seasons as it gave them more time to master skills and play with their teammates. However, some children may not enjoy the longer seasons if they do not enjoy the sport which is being focussed on. Furthermore, children may develop their skills but not understand how they can transfer those skills to other sports. 
In the Sport Education Model, the teacher acts as a facilitator, relinquishing coaching/teaching responsibilities to the pupils. This may be a downfall to this intervention as the pupils may lack the pedagogical knowledge required to teach the intended skills and information effectively (Wallhead and O’Sullivan, 2007). Pritchard et al. (2008) found that children’s skills improved when using the Sport Education Model however, Mahedero et al. (2015) found that only lower-skilled pupils showed improvements. Farias et al. (2015) supported this however found that lower-skilled pupils, as well as females, improved using this model. These studies come to a variety of conclusions however, Araújo et al. (2014) suggest that this may be due to the varying abilities of the student coaches’ leadership skills, knowledge, and instructional skills. Wallhead and O’Sullivan (2007) emphasise the need for teachers to provide more effective preparation to student-coaches as this may enable more successful peer teaching and student learning.
In conclusion, this intervention will benefit the learner by developing both fine and gross motor skills. As well as tracking Child A’s physical development throughout the intervention, a log of his attitude and confidence towards physical activity should be kept. This intervention is specifically designed to create a fun environment to encourage all participants to become physically active, well-rounded citizens. For future development, these skills should be transferred to a variety of sports. The community could become involved in the intervention by inviting coaches in to teach a lesson. This would allow the children to see what opportunities are available to them and perhaps encourage them to join local teams creating ‘healthy confident individuals who are ready to lead fulfilling lives as valued members of society’ (Donaldson, 2016).  This is supported by Estyn (2016) who states that pupils should have ‘a breadth of opportunities to participate within and beyond the school’.
This intervention could be rolled out across Key Stage 2 – Foundation Phase may find this intervention challenging as the children may need help developing their skills further before teaching the skills to one another. If this intervention were to be rolled out across Key Stage 2, it may be beneficial for staff to take part in a ‘Disability Inclusion’ course, which teaches you a variety of ways to adapt the sport and the pedagogy to ensure all pupils are able to take part and have the support they need (Access Sport, 2016). Children do not have the pedagogical knowledge needed to teach their peers. Therefore, teachers must prepare their pupils effectively before introducing this intervention to achieve the desired results.
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Appendix   Intervention   Timetable  

Week 1  Week 2  Week 3  Week 4  Week 5  

Split class into 3  groups of 8.   Passing/   Receiving.   Running on to the  ball.   4 v 4 mini g ames  –   all players must  tou c h the ball to  score. Cannot  move with the ball.    Recap of passing/   receiving.   Dribbling/   Running  with the ball.   4 v 4 mini games  –   all players must  tou c h the ball to  score.  Recap of previous  skills.   Defending/   Tackling.   Shooting.   2 v 1 mini game  –   get past the  defender and shoot  against the goalie.  Child led learning  –   in their groups,  go over skills that  have been covered,  helping each other  to develop their  skills   using drills  that they have  designe d .   4 v 4 mini games  –   all players must  touch the ball to  score.  Child led learning  –   in their groups,  go over skills that  have been covered,  helping each ot her  to develop their  skills using drills  that they have  designed.   4 v 4 mini games  –   all players must  touch the ball to  score.  

Create team  banners  Write a n  instructional text  on passing /   receiving .  Choose one skill  e.g. passing . Create  a drill for your  teammates.  Write a  player - review  of your skill   progr ession so far ,  what y ou ’ d like to  improve more   and  atti tude towards  football.  Create a  leaflet ,   persuading child ren   to join a local  football team.  

Week 6  Week 7  Week 8  Week 9  Week  10  

Child led learning  –   in their groups,  go over skills that  have been covered,  helping each other  to develop their  skills   using drills  that they have  designe d .   4 v 4 mini games  –   all players must  tou c h the ball to  score.  Child led learning  –   in their groups,  go over skills that  have been covered,  helping each other  to develop their  skills   using drills  that they have  designe d .   4 v 4 mini games  –   all players must  tou c h the ball to  score.  Two 4 v 4 matches  at a time.  C hildren  not playing will be  officiating and  score keeping.   Rotate so everyone  has a chance to  play and officiate.  Two 4 v 4 matches  at a time.  C hildren  not playing will be  officiating and  score keeping.   Rotate so everyone  has a chance to  play and officiate.  Festival Awards  and celebration  party.   Invite local club  rep to  announce  awards.    

Use video footage  from one of the  sessions   to work  out statis tics.   e.g. %   of shots on  target.  Design and  conduct an  experiment  into the  ‘ bounciness ’   of  a  football on  different surfaces  e.g. concrete, gra ss,   AstroTurf .   Record yo ur results  in a table and  graph.  Design and  make   a  shoebo x  ‘ table  football ’ .  Compare and  contr ast  2 football  players   –   one  Welsh and  one of  your choosing.  Design and create a  certificate for the  awards.   Class vote  –   certifi cate with  most votes will be  used for the  awards.  

    Key     Blue: Health and Well - being   Red: Language, Literacy and  Communication   Green: Mathematical Developme nt   Purple: Expressive Arts   Orange:  Homework   Pink: Science and Technology   Yellow:  Human ities  


