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Introduction
Universities in the UK have a legislative requirement and legal duty to treat students equally (Race, 2020, p. 295). Universities must therefore adhere to relevant policy and legislation at various levels including international, national, and institutional. 
This report will identify and outline regulatory and legal requirements in accommodating additional requirements and demonstrating inclusivity within the post-compulsory classroom; specifically, within the setting of University of Wales Trinity Saint David (UWTSD).
[bookmark: _Toc128952410]Accommodating additional requirements and demonstrating inclusivity 
Global legislation recognise the right of persons with disabilities to education, such as Article 24 of the Convention on the Rights of Persons with Disabilities (CRPD); ensuring an inclusive education system that ensures equal access of education for students with disabilities (United Nations General Assembly, 2006). This demonstrates transition from a medical model to a social model, reaffirming that all people with a disability must enjoy all human rights; moving from marginalisation to inclusion (OECD, 2020). This is also reflected in the United Nations Sustainability Goal 4, ensuring ’inclusive and equitable quality education…for all’ (United Nations, 2022). Similarly,  the Well-being of Future Generations (Wales) (WBFGA) Act 2015 was developed in Wales (Welsh Government, 2021), ensuring people in Wales have an equal right to education.
The university outlines their commitment to create an inclusive, supportive learning environment (UWTSD, 2020). Outlining their commitment to the Equality Act (Legislation UK, 2010), it includes the protection of all full time, part time, distance learners, prospective or former students (Equality and Human Rights Commission, 2012), through the protection of 9 characteristics[footnoteRef:2] (Legislation UK, 2010). However, marriage and civil partnerships are not a protected characteristic in higher education provision.  [2:  Equality Act (2010) Protected characteristics: Age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex, sexual orientation.] 

The university states that it welcomes students with a wide and diverse range backgrounds (UWTSD, 2022). Students are offered a screening for indicators of Specific Learning Difficulties (SpLD[footnoteRef:3]) and allows the Learning Support Team to identify a range of support and reasonable adjustments; including assistance with applications for the Disabled Student Allowance (DSA). UWTSD guidance on reasonable adjustments states that the university ‘must take reasonable steps to adjust existing practices…where disabled students may be put at a substantial disadvantage when compared with those who are not disabled’ (UWTSD, 2021). Students must be defined as disabled under the Equality Act (SCOPE, 2022) to request a reasonable adjustment. According to (Equality and Human Rights Commission, 2020), disability is classed as ‘a physical or mental condition which has a substantial and long-term impact on your ability to do normal day to day activities.’  However, according to Barden & Ruth (2019), it is important to avoid a position of deficit when arranging reasonable adjustments to ensure they do not exacerbate or further disable the student.  [3:  ‘Any students with specific learning difficulties such as dyslexia, dyspraxia, ADD, Asperger's are offered help with DSA applications, one-to-one tutoring, appropriate support and advice and guidance on examination concessions. Help will be offered in many areas, such as: How to improve your assignments, Effective exam revision, Organisation of time, self and work’ (UWTSD, 2023)] 

It is recognised that not all students know what support they need (Race, 2020, p. 297), and so is important to identify where to go for help. Petty (2014, p. 554) reassures teaching staff that asking for help is not a sign of weakness. Instead, it is a sign of professionalism and there are several services available to support both members of staff and students; as outlined in the services for Disabled Students webpage (UWTSD, 2023). Barden & Ruth (2019, p. 76) states that support should be integrated into every part of the student experience and should not be located only in speciality services as this is representative of an individual deficit model. 
Building student relationships is key to this. Good inclusion practice states that students should be asked what issues or difficulties students are facing (Petty, 2014). This can be achieved during ‘lectures, group work, individual work, practical work, and preparation for assessment’ (Race, 2020, p. 296). This can contribute to building students’ belonging and self-esteem (Petty, 2014, p. 558), which is crucial in successful student retention initiatives (Barden & Ruth, 2019, p. 76) and contributes to the social dimension of students’ well-being (OECD, 2017, p. 59) which ultimately improves the student experience.
A range of teaching strategies are available for staff to improve their inclusive practice. For example, presenting complex information being displayed in a multi-modal format (Petty, 2014, p. 555); which has shown to support differentiation and personalised learning models. One of the tools available when choosing a differentiation strategy, is the use of a ‘Differentiation overview mind map’ (Petty, 2014, p. 517). It outlines strategies such as setting differentiating by task, outcome, time allowed, accommodating different preferences and support needs, and differentiating feedback. 
It is recommended to design supporting materials from the outset (Brown 2015, cited in (Reece & Walker, 2007, p. 296). This can be achieved through the adoption of Universal Design for Learning (UDL)[footnoteRef:4] principles. It provides a framework to improve inclusive teaching and learning practices (CAST, 2023). According to (Hockings, 2010, p. 4) it ‘encourages an anticipatory approach to curriculum design and embeds the view of disability as an aspect of difference that can enrich the lives of all.’ This can help avoid a one size fits all approach which create barriers for students (Equality Challenge Unit, 2010, p. 25), and supports a social model view on disability focussing on ‘societal change rather than individual adjustment and rehabilitation’ (Retief & Letšosa, 2018, p. 3). This approach aligns to K3, V1 and V2 of the UK Professional Standards Framework (UKPSF) (Advance HE, 2011) in acknowledging how students learn, as well as respecting diverse learning communities through promoting equality and opportunity for learners. [4:  Universal design for learning principles] 

[bookmark: _Toc128952411]Conclusion
In conclusion, universities and teaching staff must work together to ensure all students have equitable access to education. It is important to keep talking to students, which according to Gravells & Simpson (2012, p. 17), is one of the most effective ways of including all students, ensuring they can access the materials, sessions, and anything else they may need to support them in their studies.  This can vary from teaching strategies used in the classroom, re-designing the curriculum, and advocating inclusive practice. Universities must strive to routinely identify and address barriers to inclusion through building relationships with its members to truly become an inclusive community; facilitating an environment where all students can learn and thrive (Barden & Ruth, 2019, p. 77).
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· Identified setting: Higher Education, University of Wales Trinity Saint David
· Subject: Digital learning
· Level: Undergraduate
· Equipment: Laptop/PC, internet connection.
· Participation: Blended[footnoteRef:5] [5:  The course will be offered as a blended course, where all sessions will be made available online as well as face to face through use of the Universities’ Hyflex approach, where student can join sessions wither online or in person. This provides all students within the following case studies the opportunity to attend flexibly based on their needs. Sessions where on campus attendance is necessary, will be outlined in the Moodle module page.] 


A description of each case study scenario is in Appendix A. Responses below have been created to provide an anticipatory response (Equality Act, 2010) to reasonable adjustments and inclusive practice. It is assumed that in anticipation of a full Needs Assessment (UWTSD, 2023), the results below have been written without knowledge of their assessment outcome. I would need to receive the results (with student consent) to provide further support.
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As part of the Equality Act (Legislation UK, 2010), Megan is eligible to apply for disability support as outlined in the Policy Statement on the Admission of Disabled Students (UWTSD, 2022). However, her mental health and Dyslexia must first be diagnosed officially. Student Services can assist Megan with this, through completing the Support Needs Enquiry form[footnoteRef:6] (UWTSD, 2023). They will then be able to assist her through the support package for students diagnosed with Learning Support needs (Specific Learning Difficulties) such as Dyslexia. This includes access to services such as one-to-one tutoring, assignment help and effective exam revision.  [6:  Support needs enquiry form: https://forms.office.com/r/mv6xDtXFKZ ] 

Accessible copies of content can be provided by the library such as making copies of books, newspapers, or magazines available to students with Dyslexia which is covered in the UWTSD Copyright Hub (UWTSD, 2023). However, most resources from the library are now available online, and meets Web Content Accessibility Guidelines 2.1 level AA[footnoteRef:7]. This will assist Megan in accessing online for when she is unable to attend campus.  [7:  Online Library Accessibility | UWTSD] 

Resources are made available online on Moodle in advance to assist Megan before sessions. This will help her re-visit content she may have missed during the session. Information will be made clear, concise and structured (Petty, 2014, p. 89). Lecture recordings will also be made available to assist with notetaking and revision. Videos will include captions, ensuring they are cut into smaller chunks to avoid cognitive load (Mayer, 2017), as well as meeting accessibility standards[footnoteRef:8]. Presentations will be made accessible through use of simple, sans serif fonts, size of at least 18pt, include images, being mindful of colour contrast and reducing text on slides (Welsh Government, 2022). Additional support materials and signposts will be added to Moodle to assist Megan, but will benefit other students in class (Petty, 2014, p. 89). For example, tools that can help with time management and planning for assignments.  [8:  DCL Resource Centre - Digital-Learning-and-Teaching-Standards.pdf - All Documents (sharepoint.com)] 

I will aim to ensure a safe learning environment (Gravells & Simpson, 2012, p. 27), checking in with students at regular intervals to check for understanding, clarify any issues, providing plenty of time for reading the board or answering questions (Petty, 2014, p. 89). This will be supported by incorporating peer learning opportunities (British Dyslexia Foundation, 2023). This may also assist Megan with mixing with her peers and help her make new friends. 
A list of self-help tools, apps, and a link to the Wellbeing support service is available on the UWTSD website if Megan would like further support[footnoteRef:9]. Megan might also wish to be made aware of the UWTSD counselling service[footnoteRef:10] if she ever feels the need to speak with anyone during here time at the university. [9:  Support request form | UWTSD]  [10:  Counselling Service | University of Wales Trinity Saint David (uwtsd.ac.uk)] 

A list of suggested reasonable adjustments for Megan can be found in Appendix B.
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As part of the Equality Act (Legislation UK, 2010), Dafydd is eligible to apply for disability support as outlined in the Policy Statement on the Admission of Disabled Students (UWTSD, 2022). Student services will support him in applying for Disability Support Allowance and the Disability bursary[footnoteRef:11]. They can support with any reasonable adjustments that he may need in relation access, accommodation, and equipment. I will consult with all services involved to ensure Dafydd is able to attend all sessions, is able to access buildings and rooms, and is aware of the disabled facilities (Gravells & Simpson, 2012).  [11:  Undergraduate Bursaries | UWTSD] 

If Dafydd would like to explore accommodation arrangements, then he would need to discuss his requirements the Student Services team. This will be taken care of as part of his application. For any additional questions in relation to accommodation, he can contact the Accommodation team[footnoteRef:12] directly. There is also a Personal Emergency Evacuation Plan (PEEP)[footnoteRef:13], available for students who need assistance in the event of an evacuation. If Dafydd has a car, then a list of disabled parking spaces can be located on the UWTSD website for all main campuses[footnoteRef:14]. [12:  Student Accommodation | University of Wales Trinity Saint David (uwtsd.ac.uk)]  [13:  Health and Safety - PEEP Policy.pdf - All Documents (sharepoint.com)]  [14:  Parking on our Main Campus Locations | UWTSD] 

All learning material will be created on Moodle in an accessible format. This will allow Dafydd to access the resources using assistive technology such as increasing size of text to 300%, navigate with a keyboard and speech recognition software, and listen to content using a screen reader[footnoteRef:15]. This will help him with his eyesight, as well as being able to navigate using different methods if he becomes tired, or due to his mobility issues. [15:  Accessibility Statement for UWTSD Moodle | UWTSD] 

Accessible copies of content can be provided by the library, such as providing content in braille, audio or large-print copies of books, newspapers, or magazines (UWTSD, 2023). However, most resources from the library are now available online, and the system meets Web Content Accessibility Guidelines 2.1 level AA[footnoteRef:16]. Support for visually impaired students also include the option of adding audio description to films or broadcasts (UWTSD, 2023). A list of further assistive tools will be made available on Moodle to provide an inclusive experience, such as listing accessibility tools (Disability Rights UK, 2022).  [16:  Online Library Accessibility | UWTSD] 

There will also be an impact on assessment. A choice on how to deliver certain elements of the course will be offered (Petty, 2014, p. 555). For example, an assessment of delivering a Digital Learning session online, so that he can remain seated, providing him with a more equitable experience rather than struggling to stand at the front of class. I will consult with Dafydd on how best I can support him in this instance (Gravells & Simpson, 2012, p. 72).
A list of suggested reasonable adjustments for Dafydd can be found in Appendix C.
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We have a legal duty under the Equality Act (2010) to promote equality for the protected characteristic of pregnancy and maternity (UWTSD, 2023). This means that becoming a parent, should not prevent them from succeeding in their studies. 
I would recommend that Alys reads the Student Pregnancy Maternity Paternity and Adoption Leave Policy[footnoteRef:17]. This will provide her with the information she needs to identify her options. For example, continuing with her studies, or taking a break. It also includes her rights on taking time off in relation to medical appointments. Alys may also be eligible for financial assistance through the Carers and Parents bursary (UWTSD, 2023).  Appendix SC17 of the Student Pregnancy, Maternity, Paternity and Adoption Leave Policy (UWTSD, 2023), outlines a useful template that can be used to discuss Alys’ options to build a plan of support. It covers health and safety considerations, rest facilities, risk assessments, details of absence and childcare facilities including areas for breastfeeding or changing facilities. [17:  Student Pregnancy Maternity Paternity and Adoption Policy 2021-22 (uwtsd.ac.uk)] 

Depending on where in the Academic year the baby is due, she will need to decide whether she wants to consider an ‘interruption of studies’ (UWTSD, 2019).  This period will normally be for a minimum of three months, and a maximum of 12 months (24 for part time students). It is recommended however that Alys ensures that she does not return to university within 2 weeks of giving birth for health and safety reasons.
Alys will need to be aware that she will need to contact her placement to conduct a risk assessment. The policy states that ‘students will not normally be permitted to take part in teaching practice / professional teaching experiences after the 7th month of pregnancy’ (UWTSD, 2023). Alys will need to communicate the outcome of the risk assessment, so that reasonable adjustments can be made  to assessment. For example, as noted in the last case study, being able to allow Alys to conduct an online teaching session that means she is not on her feet for extended periods of time, and is able to deliver it from the comfort of her own home.
I will ensure that materials are available on Moodle, allowing Alys to access them from home, as well as being able to attend the Hyflex classes. This will help support her later in her pregnancy, as well as offering flexibility when attending appointments (UCAS, 2023). As with all other students, she can catch up on missed sessions by watching lecture recordings as set out in our Lecture Recording policy (UWTSD, 2021).
Additional support is on offer to Alys, for example, learning support from student services to aid with her study and assignments (UWTSD, 2023), as well as Wellbeing support[footnoteRef:18] if she needs someone to talk to. [18:  Wellbeing Support | University of Wales Trinity Saint David (uwtsd.ac.uk)] 

A list of suggested reasonable adjustments for Alys can be found in Appendix D.
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Megan:
Megan has applied to study your programme during the next academic year and has declared mental health support needs although she does not have an official diagnosis. She has attended an interview and has outlined that she struggles with speaking up in class as she suffers with anxiety issues and has done since childhood and finds it difficult mixing with new people. Megan has also advised that during her school studies she often found it hard to concentrate in class and was not always able to maintain attention on the information being presented during taught sessions and is worried about this for her new programme and tells you that her previous tutors commented that she may have dyslexia.

Dafydd:
Dafydd has applied to study your programme during the next academic year. He has cerebral palsy and is partially sighted although is not registered as blind. He is able to walk independently with the use of crutches but does get tired easily and uses a computer within class although find notetaking difficult due to his typing speed and he does struggle with use of his left arm on times. Dafydd states that he has always been very independent in managing his education and although he is moving away from home to attend your programme, he is keen to maintain that independence. He has asked for your advice on the options open to him as a student with you.

Alys:
Alys is a second-year student on your course and has begun the new academic year and has discovered that she is pregnant. She has indicated that she wants to continue to study her studies as much as she is able to and has asked for her options in supporting her to do this during her pregnancy as well as after the birth.
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The following adjustments have been taken from or adapted from the British Dyslexia Foundation and Disability Rights UK website. I would consider the following reasonable adjustments and contact the necessary department for advice and support to implement them.
Source(s): British Dyslexia foundation, 2023 | Disability Rights UK
· Offering alternative options for note taking, such as directly on to the PowerPoint slides, or within Moodle.
· Providing learning materials in advance on Moodle to assist with notetaking in class.
· Providing a summary of the session, which could be made available via hand-outs or on Moodle.
· Repeat instruction and check for understanding.
· Use of visual elements and colour code to highlight essential information.
· Include opportunities for peer-to-peer support.
· Provide accessible materials, and promote use of assistive technology, such as dictation mode in Word, Immersive reader in Microsoft products to help with focus, resizing of text and colour contrast. A list of digital learning tools can be found on the Microsoft website[footnoteRef:19]. [19:  Digital Learning Tools | Microsoft Education] 

· Use multisensory ways of teaching.
· Allow time to respond. 
· Break-up information into smaller 'chunks'.
Mental health condition:
· Making the timetable clear on Moodle, as well as setting clear expectations.
· Link to time management tools that can help the student.
· Clear information on Moodle on how the student can contact the lecturer for support.
· Flexibility in attendance through Hyflex delivery and access to lecture recordings
Specific learning difficulties (for example, dyslexia, dyspraxia, dyscalculia):
· Specialist tuition support, e.g., language skills or structuring work
· Support with identifying the most relevant books and chapters to read.
· Assistive technology such as a computer with dictionary explanations software or a screen reader
· Handouts and booklists in advance of classes
· Handouts in preferred format, e.g., on tape or on different coloured paper
· Scribes, amanuenses or notetakers, proof-reader, support worker, and use of amanuenses in exams
· Extra time to read, understand and prepare answers.
· Use of literal language and keeping oral instructions simple and concise
· Extra time after tutorials to check understanding.
· Use of coloured filters or overlays
· Use of coloured pens (other than blue or black)
· Oral examinations instead of, or in addition to, the written examination.

[bookmark: _Toc128952419]Appendix C – Dafydd: Reasonable adjustments

The following adjustments have been taken from or adapted from the Disability Rights UK website. I would consider the following reasonable adjustments and contact the necessary department for advice and support to implement them. 
Source: Adjustments for disabled students and apprentices | Disability Rights UK
Blind or visual impairments:
· Large print, tape, or Braille transcription services
· Handouts and booklists in advance for transcription
· Course material in Braille or in large print, audio format, or via email and exam papers in your preferred format
· Flexibility in attendance through Hyflex delivery and access to lecture recordings[footnoteRef:20] [20:  UWTSD Lecture Recording Policy] 

· Accessible and clear information on Moodle on how the student can get in touch with the lecturer for support 
· Provide accessible materials, and promote use of assistive technology, such as dictation mode in Word, Immersive reader in Microsoft products to help with focus, resizing of text and colour contrast. A list of digital learning tools can be found on the Microsoft website[footnoteRef:21]. [21:  Digital Learning Tools | Microsoft Education] 

· Good lighting, adequate signs, and good colour contrast
· Extra time to read, understand, and produce answers in exams.
· Deadline extensions on assessments as and when needed.
· Alternative exam arrangements
Medical conditions
· Alternative arrangements for work and deadlines if fatigue, stress, and effects of medication are an issue.
· Timetable planning to avoid fatigue and problem environments.
· Ongoing dialogue with staff if you have a hidden and/or fluctuating condition.
· Flexibility in attendance
· Supplying notes or arrangements for catch up sessions if you miss lectures.
· Maintenance of confidentiality regarding your condition
· Specialist or adapted computer equipment, e.g., a screen filter or monitor without flicker if you have photosensitive epilepsy.
Physical impairments
· Physically accessible classrooms, exam rooms, study spaces, toilets, catering and leisure facilities and telephones
· Personal assistants or mobility helpers
· Adapted furniture for studying at home or college and use of these in exams.
· Powered wheelchair and facilities for charging it.
· Assistive technology such as a switch-operated or voice- activated computer.
· Use of assistive technology in exams
· Typing or transcription services
· Digital recorder for recording lectures, notes, etc.
· Scribes, amanuenses or notetakers for lectures and exams
· Support for practical and field work
· Alternative fieldwork assessment options where mobility is affected in certain terrains.
· Parking space on campus
· Timetable planning to ensure accessibility and avoid long distances.
· Additional time at mealtimes for medical needs
· Rest room on campus
· Well-ventilated classrooms if heat leads to discomfort.
· Accessible accommodation, on campus, if studying away from home
· Extra time for course work and exams, depending on your method of communication and working.
· Use of a separate room, with an invigilator, if using equipment or taking frequent rests because of fatigue
· Supervised rest breaks during exams
· Alternative ways of demonstrating competency, for example through oral responses instead of written. 
· Reserved seating in lectures to ensure an accessible seat.
· Use of a lift
· Personal Emergency Evacuation Plan to ensure you can evacuate the building safely in an emergency.



[bookmark: _Toc128952420]Appendix D – Alys: Reasonable adjustments

The following adjustments have been taken from or adapted from the UCAS and Pregnant at Uni websites. I would consider the following reasonable adjustments and contact the necessary department for advice and support to implement them.
Source(s): Students with parenting responsibilities | Undergraduate | UCAS  |  University of Wales Trinity St David – Pregnant At Uni  
· Flexibility in attending classes.
· Extending or flexibility on deadlines
· Assistance with managing workload and planning time
· Signposting to support services.
· Alternative exams and assessments
· Requesting a comfortable chair
· Taking regular breaks to move, and to take breaks from the screen.
· Lecture recordings 
· Access to online learning materials
· Deferring their studies
· Additional comfort breaks
· Flexibility for time off to attend appointments.
· Flexibility in choice of assessment to incorporate their needs, such as less travel to a placement, could an online placement be more suitable?
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