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Reflection Model

DESCRIPTION:

What happened? How did it
happen? Where? When?
Who else was there? Did
someone react? How did
they react? Why were you
there? What did you do?
What happened at the end?
This builds up the
background and a better
understanding of the
incident.

For the past 4 weeks| have been deliveringan ‘indoor Athletics’
championship with my year6 class. When i first introduced the activity |
pointed out that a healthy level of competition is great but with athletics,
though, you are also competing with yourself. It was about taking on
advice and guidance, making small improvements and trying to improve
personalbest. | explained the nature of the lesson study and advised
themthat | had chosen three pupils at random based on the forms that
had beenreturned. | explained that all pupils would be awarded with
stickers for engagement and effort and that three stickers could be
exchanged fora house point.

On the day in question, the activity was indoor high jump, the pupils were
splitin 6 groups of 5 and lined up one behind the other by the wooden
climbing frames. Each group was provided with a tape measure and chalk.
| explained the activity to the group and modelled one example of a high
jump, using my chalk to mark where my fingers touched.

The instructions were given to all, this was the fourth and final lesson in
our ‘Indoor Athletics’ activity and the pupils were extremely overexcited.
They needed constant verbal prompts to listen and these were backed up
with instructional points. Pupils were told that time wasted in the opening
phase would mean that some pupils may notget three attempts. lalso
explained that they would miss the main pointsand may fail to make
improvements.

The school has a codified behaviour management system called ‘Teach like
a Champion’ and this was used to manage pupils’ behaviour, bothas a
groupand as individuals.

During the activity, the class teacherwas present. He had been present
for all otheractivities, though he had only supported lightly from the side
lines. For this activity, | delegated himto supervise two groups sothat |
could focus on the three other groups. The pupils selected forthe lesson
study were in my group.

For the most part the pupils participated well, they worked collaboratively
to measure each otherjump heightand were observed being fair with
this. Some groups even nominated one person to measure so thatthere
was a consistent measure of all jumps. Itis important to note that, during
plenary in anotheractivities, the pupils had pointed out that measuring
didn’t always seemto be fair. 1t was decided thatgroups could nominate
one person to measure, if they all agreed. This levelof self-governance
worked well.

FEELINGS:

What did you feel before
the incident? During it?
After it was all over? What
do you think other people
felt? What do you feel

| was really looking forward to this final activity. The pupils had been
working really hard and were thoroughly enjoying the ‘Indoor Athletics’
championships. | had designed forms forthemtofill in duringeach
activity, so they were visibly able to see their strengthsin a particular
eventand the improvements made overthree attempts of the same
activity.
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about the incident now?
What do you think others
feel about it now?

| was a frustrated during the opening phase of the lesson, as mentioned
previously, the pupils were very overexcited, they were talkingto each
otherand shouting across the hall, some pupils were even jumping on the
spot. | understood the need toget the group under control and manage
their excitement forthe task with the need to ensure they headed
instructions as this would directly impact on the success they experience.

During the activity the pupils started well, taking it in turns and then
movingto the back of the line or goingto fill in theirform. | interjected
with praise and advice. It wasinterestingto note the interaction the
pupils had with each other, they were supportive and were encouraging
each otherto have ‘anothergo’.

EVALUATION:

What went well? What did
not? What were the
negatives and the positives
of the situation? How did
you and the others
contribute to it (positively
or negatively)

| felt that activity was well planned and because | had delivered three
otherathletic activities, | was aware of some of the behaviours that would
arise. However, on this day, the pupils appeared more excitable than
normal. They were notso quick to listen to instructions and they need
more interventions than normal. | found myself on a few occasions,
standing quietly and waiting forthem.

During the main activity, | noticed a high level of collaborative working,
which wasgreat. However, this skewed the result of the activity, as pupils
were only supposed to have three attempts. One attempton their own,
one attempt following advice and guidance on form from me and thena
third turn, putting everything into practice. As the pupils were having
multiple go’s and this differed from pupilto pupil, it was difficult to really
ascertain who had made progress due to my input, or who had made
progress due to several attempts at self-correction.

A main positive was that, initially, all children appeared to participate as
there wasa line system, pupils took their turn wentto the back of the line
which meantthat the next person had their turn. However, as the activity
progressed, pupils who were not keen on gamestended to stand back or
allow their peerstotake extraturns. | tried to manage this as best| could
by encouraging pupils to take their turn. | would also talk to the pupils
who were chatting to each otheraway from their group and move them
back into their line.

ANALYSIS:

Think about what might
have hindered or helped the
situation

There were a few things which may have hindered the process. There was
the inclusion of two trainee teachers who the children knew would be
watching. It wasthe last lesson, the pupils were overfamiliar with my
input, rules and guidance so failed to listen as attentively.

Conversely, because of the familiarity with the process, pupils did support
each other by collaborating and given helpfuladvice. There was a high
level of participation by a high number of pupils.

CONCLUSION:
Consider what did you learn
from the situation. What

else could you have done in

In conclusion | felt that the ‘Indoor Athletic’ championship (not
competition) was well planned from the beginning. At the very start |
explained what we would be doing for the four weeks. The activities
which the pupils would be participating in and this encouraged

<
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that situation? What skills
will help you cope with it
better next time? How
differently would you react
if you face a similar
situation again? If the
outcomes were negative,
how would you avoid that?
If the outcomes were
positive, how could you
improve it for you and
everyone else?

engagement from the outset. Some pupils were already talking about
how they couldn’t wait forthe sprint session or the shotput. Each pupil
seemed to have an activity that they were looking forward to. On
reflection, | wondered whetherthis initial preference may have impacted
on the participation in othersessions, which they were potentially notas
interested in. To counteract this, | was clear with my delivery of each
lesson, ensuring that the objective and success criteria were clear. 1also
made sure that my behaviour management was consistent. Asthe class
was a big one, this was of paramountimportant.

On class size, initially, | had underestimated how welll would be able to
cope with the behaviour management of alarge group during a game’s
activity. My behaviour managementduring lesson time, in the classroom
was good. | felt that this would in turn lead to good classroom
management inthe sports hall. It didn’t. It wasa completely different
dynamic which | had underestimated entirely. The environment was
bigger, there was more space for the pupils to spread out so more
freedom to move and explore space. The pupils enjoyed games sowere in
a constant state of excitement. They were overstimulated.

When | was supervising my group, | was acutely aware of the need to offer
verbaland tangible praise in line with lesson study proposal. This was
difficult, even though I had split the group to make them more
manageable. Istill had to supervise 18 pupils. | rotated so that children
could see that | was paying attention, but | realised quickly that some
pupils were not wearing any stickersand that | had missed them. Inthe
end, | rewarded the effort which | saw butalso, albeit, not somuch,
rewarded pupils who didn’t have a sticker and who | thought might need
the encouragement. The process of reward of participation and effort
became arbitrary as | was not clearly able to differentiate between the
pupils really showing effort and those who were not, all pupils appeared
to be showingeffort.

ACTION PLAN :

This area deals with the plan
of how to effectively handle
and improve the situation
next time. Any training, skill,
or habit that can equip you
with handling the situation
better if it occurs again?ls
there something more to be
learned for a better
outcome? Work out the
areas that need work and
thrive to improve in them.

Following this activity, these would be the changesthat | would make:-

1. If1 hadthe assistance of another educational support person, |
would split the class in half, still ensuringthat the lesson study
pupils were in my group. | would reintroduce the task again but
with a pupil group model. | would take a group through the three
attempts method, ensuringthey allhad one go each, filled in their
formsthen sat down and waiting for the othergroups to finish. By
doing it this way, othergroups would notice that they peerswere
finished, and this would apply a healthy levelof self-management.

2. Encourage the pupils to sit down between stages so thatthey
better self-managed their behaviour, that they had time to relax
and reflect.

3. | wouldallow myselfa setamount of time with eachgroup so that
| could accurately assess each pupils’ engagementand
participation in the event.

4. | would pre-empt the collaborative support that | knew the pupils
would give each other and explain the boundaries underwhich
that support should take place e.g. be supportive with lots of

{
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verbal praise but do not encourage peersto ‘have anothergo’ as
this inhibits the fairness of the tasks and skews the end results.
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Reflection Model

DESCRIPTION:

What happened? How did it
happen? Where? When?
Who else was there? Did
someone react? How did
they react? Why were you
there? What did you do?
What happened at the end?
This builds up the
background and a better
understanding of the
incident.

My lesson was in a primary school in an affluent area of Cardiff. It was an
outdoor PE lesson with a class of year 5 pupils, based around catching and
interception in korfball. The lesson began with a warm-up followed by
drills for both catching and interception. The lesson finished with a
catching game for pupils to put the techniques they had refined into
practice. | gave out stickers to pupils who were showing effort and the
pupils were aware that they could trade 3 stickers for a small chocolate
reward. During the input, some pupils were not listening and kept having
to be called back to regain attention. When the activities began, the pupils
were largely engaged but the drills only required 6 pupils to be engaged in
activities at any one time. The rest of the pupils were waiting in the line
which left many getting distracted. When it came to the game activity, all
pupils were involved and engaged.

FEELINGS:

What did you feel before
the incident? During it?
After it was all over? What
do you think other people
felt? What do you feel
about the incident now?
What do you think others
feel about it now?

At the beginning of this lesson, | felt frustrated that some pupils were
getting distracted and chatting instead of listening to the input. When the
actual task was explained the pupils began to listen.

During this lesson | felt pleased that the pupils were engaging and proud
that pupils were beginning to take control of their own activities. When
some pupils were confused with the activity, other pupils explained it to
them, showing collaboration. | also felt annoyed with myself when |
missed pupils when handing out stickers as | couldn’t watch all pupils at
once.

EVALUATION:

What went well? What did
not? What were the
negatives and the positives
of the situation? How did
you and the others
contribute to it (positively
or negatively)

The lesson was overall successful, and pupils did improve their skills
through practice. The pupils who were chatting in the input did not have a
reason to listen as they knew it was not the explanation of the activity, but
rather background information that would not impact upon the pupils’
performance in the lesson activities.

For the drills, the pupils could have done with being in smaller groups but
this was difficult within the limited space of the playground. As | was trying
to supervise all pupils at the same time. The game was a successful
element of the lesson and all pupils were actively engaged and
competitive. Stickers were also a difficult reward system during outdoor
PE as they often fell off in the wind.

ANALYSIS:

Think about what might
have hindered or helped the
situation

It was worth noting that the | only awarded stickers in the main activity as
| was speaking to the class instead of giving rewards. This could have been
why pupils did not engage in the input — there was no incentive for them
to listen.

It was also difficult to reward only effort as opposed to attainment. When
trying to attend to multiple pupils, it was often pupils who were achieving
that received stickers. This was because it’s difficult to notice sustained
effort when it’s only observed in shorter bursts.

CONCLUSION:
Consider what did you learn
from the situation. What

| learned that the reward system did seem to help pupils to engage in the
lesson. Though it’s not clear if this was due to the rewards or due to the

| pupil’s competitive nature in PElessons. As | know the class, | am aware of
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else could you have done in
that situation? What skills
will help you cope with it
better next time? How
differently would you react
if you face a similar
situation again? If the
outcomes were negative,
how would you avoid that?
If the outcomes were
positive, how could you
improve it for you and
everyone else?

how much they can view each other as competition in games. Even pupils
that don’t identify themselves as good at sports often get involved when
influenced by their peers. In the future, the reward system should include
rewards for listening as well as involvement in the activities to ensure that
pupils are engaged at all points of the lesson, even the bits without
physical activity.

ACTION PLAN :

This area deals with the plan
of how to effectively handle
and improve the situation
next time. Any training, skill,
or habit that can equip you
with handling the situation
better if it occurs again? Is
there something more to be
learned for a better
outcome? Work out the
areas that need work and
thrive to improve in them.

Think about how the reward system is used within the lesson and make it
clear if it is rewarding achievement or effort in the lesson. Make sure to
stick to this and reward pupils who are lower ability but trying hard.

Reward throughout the lesson, not just in the main activity. Give out the
stickers whilst talking in the input. The system may be easier to implement
in a context that was not outside as you could place rewards on a desk or
in front of a pupil instead of handing them a sticker which may fall off.





