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In order to plan the second micro-teaching session, I had to develop the lesson plan, making reference to any cross cutting themes. As I decided that I would do the lesson on Hate Crime, I needed to make sure that the cross cutting was accurate and supportive towards the needs of the students in the class, as well as tying in the Higher Education Academy’s Professional Standards which I covered within the lesson plan and highlighted where they would fit in with the lesson as well as highlighted throughout this essay. 
Hate Crime can occur outside and inside the classroom, and potentially cause teachers and/or students to leave the establishment, cause law suits against the educational centre and so on. I believe this is an important topic to help support all members of the class and also pin point where people can get help, even if the educational establishment may not be able to.
The lesson is based on my three years as a Hate Crime Police Officer, and whilst creating the learning objectives, I needed to make sure that students would know the separating in Hate Crime in correlation to the Equality Act 2010.  The lesson itself would also involve students answering questions towards the end of the lesson to ensure learning has taken place, although this would not be a formal assessment, it will help me understand that students have gone from not knowing to knowing the subject. 
(A1 – Design and plan learning activities and/or programme of study; K1 – The Subject Material; V1 – Respect individual learners and diverse learning communities; A3 – Assess and give feedback to learners).

Due to the sensitivity of the subject matter, I offered a debriefing session for any student who may need to speak to me after the lesson in order to support them. I also placed a disclaimer on the front of the PowerPoint as well, as some of the subject matter could cause some distress. It was extremely important to ensure that the details within the lesson were accurate and up to date, allowing me to give a lesson that was current and developmental to the students to gain a better understanding of Hate Crime. I had thoroughly researched topic areas on a national level, and further researched any up to date outcomes e.g. the case of Mr. Ebrahimi murdered in 2013 and the council is currently under review, even though the police investigation in relation to their failures is over. 
(K6 – Quality Assurance; V3 – Evidence informed approach and continual professional development; A5 – Engage in CPD in subject and their pedagogy, incorporating research)

I had considered using other forms of technology into the lesson, and thought carefully about introducing something like Kahoot or Slido, however, on reflection, I would have only been adding it just for the sake of adding it and I don’t think it would have enhanced the lesson in any way due to the way I planned to deliver it. Although I could have adapted the lesson plan to add it in, it was not necessary as when cross referencing the lesson plan, I could not have placed it in anywhere per se. (HEA:  K4 The use and value of appropriate learning technologies; K2 Appropriate methods for teaching, learning and assessing in the subject area and the level of the academic programme; A2 Teach and/or support learning.

In relation to cross-cutting, it would be important to allow the lesson to flow naturally to incorporate equality issues; national tensions and press reports (see PowerPoint), to ensure that students are aware that Hate Crime occurs in various institutions and in the community, as well as allowing students to know about support organisations that can help victims of Hate Crime. 

	‘There is a limit to the amount of one-to-one support you can give individuals in the class. However, you can provide individual support in other ways’ (Petty 2014).

Although the above quote is in relation to supporting student learning, it can be used to support individual students who require extra help, and should there be a requirement to signpost to other support mechanisms in place, it would be wise to do so. If the support they need would be out of my experience, which could be detrimental to the student should I take on board their support that I unable to give. This also, in part, be the same should a student state that they are a victim of Hate Crime. It would be far more prudent to signpost to appropriate areas whereby they can achieve additional learning support e.g. specific websites; another teacher with experience in that field.

	‘Critical pedagogy is a progressive teaching philosophy that challenges students to examine power structures and patterns of inequality within the status quo. By questioning authority, students can take control of their own learning and critically evaluate the opinions they have been taught to have’. (www.Study.com)
I had researched the pedagogy requirements to the session, adopting a Critical Pedagogy lesson, which in essence, learning being developed by history and societal attributes. 
Socio-Educational learning has been the way children have learned social norms from their peers and surrounding adults, (Woods 1995 et al) and therefore, one could also argue at what point a learner stops coming under Pedagogy and then transfer over to Andragogy learning process. Could it be possible that Pedagogy in its basic form which relates to unknowing a topic, and during the process of education of such topic, adults then fall under the Andragogy process of learning? My lesson was levelled at the andragogy level, however, holding onto the question I just posed, where did the adults in the class achieve the andragogy status from pedagogy, furthering another question, is learning age related, and if so, we are then looking back on the unknown to the known.  (HEA – V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development)

The lesson itself would allow the students to be empowered to have more resilience or be able to acknowledge Hate Crime and report it, or to support others if need be as a peer or as a friend. Although Critical Pedagogy could favour some students over another, the intention of the level of CP would be as such that students would feel at ease and feel included in the class, promoting the Equality Act 2010 and thus potentially improve their quality of living in society. It was important for me to support all students during the session. 

	‘Once we have selected information it is in our short term memory or working memory while we make sense of it, often by using information from the long term memory’ (Woods, B 1995).

If you cross reference Pedagogy content with establishing retention of the content in a student, lesson plans can be tailored in a way to allow students to build on the information that they may already know or will have some idea of what the topic will be about, thus pull on their own knowledge, which in turn will help them retain this information in their long term memory. This is important in relation to written exams. Although I do not specifically agree with written exams, it is one way of allowing the teacher or assessor to make sure that learning has been achieved, but the longer term aspect of that learning, whereby assessed and potentially passed or graded, sometimes, there is no purpose to the longer term aspects of that lesson, an example of which would be woodwork in a school environment, and thereafter, after leaving school, the student will never work within the carpentry industry, would that student at forty years of age recall specifics therefore learnt in school.  (HEA – A3 Assess and give feedback to learners)

However, there are other aspects to memory that will allow the student to carry the information further into their lives after the classroom. There is a lot of scientific evidence to support the fact that when learning, the student will be new neurons within their brain, and thus allow the memory structure to build and store new memories, which in turn, will help with future assessments and/or careers paths. Repetition of a task or of educational literature will allow the adult (Andragogic) to recall the information. A clear example of this would be actors who learn lines for a stage play or television/film. There is a lot of information from psychologists about the memory structure and that it can be improved and strengthened by practice and repetition, certain aspects of the memory can be inhibited by aspects of life. Medication can inhibit memory structures e.g. Gabapentine and Pregabline can have a detrimental impact on building the memory.  However, the student can still have the opportunity to learn and adapt their own learning styles in order to achieve their outcomes. Stress can also cause memory weakness due to distraction and also the way the body reacts to stress, with the release of feel good hormones and chemicals, however, long term stress can lead to depression, in which memory can also be negatively impacted. By stating the learning objectives at the start of the lesson, a student will open up new neuro-pathways in order to store the new information; this can help balance the ability to learn on the long term.

Professor Carol DWECK, a psychologist who devised studies into the Growth Mindset, has stated that certain phraseology can have a negative impact on learning. The way you speak to a student who underachieves in their lesson can either hinder or promote the feeling of self-worth and progression. She stated on a Youtube video that the power of YET is better than the tyranny of NOW. By that, if a student does not achieve the objective set out by the lesson, instead of stating ‘you have FAILED’ it would be better to state ‘you haven’t achieved the grade YET’ or ‘NOT YET’, which has a better impact on the student, and this will in turn, help the student achieve the goals at a later stage. This can be a form of educational operant conditioning, in which Barbara Woods wrote in the book Basics of Psychology 1995 that conditioning is ‘strengthened by reinforcement and weakened by punishment’. 
Albeit, DWECK seems to have aimed her studies towards children, the same processes can be applied to adult learning. A few choice words can disempower an adult learner and allow them to naturally fail in their efforts. By taking this on-board myself, I looked at the lesson plan and in preparation, I took into account the students that I would be teaching, being teachers in their own right, as well as their overall ability to be assessed within the lesson, by completing the questionnaire at the end of the lesson, which was marked by themselves. I would also need to have been prepared to assist students who were not taking on board what I was teaching for whatever reason, and to give support to bring their learning up to the level of their peers.
Most of the process of Pedagogy has gone towards that of the child, it is also important to allow adult students to have their own level of empowerment. If an adult student is not confidents, a teacher to that student can either speak in a way that will allow the adult to feel more confident; however, if the teacher is negative, this can disempower the adult learner. An example would be if a teacher in a secondary school would say to a child ‘you will achieve nothing when you grow up’ can have a lifelong negative effect on the child into adulthood, however, this could also give a negative aspect to the teaching profession from the now adult, who would shy away from continued learning in college or higher education should they wish to qualify in something academically or vocationally.
‘Opinions should be developed on the basis of accurate facts, but they arose also from those fundamental values and beliefs which we consider self-evident or uniquely authoritative.’ (Petty 2004)
One thing I structured into the lesson was a student evaluation between Richard Dawkins (Scientist and Atheist) and Alistair McGrath (Scientist and Born Again Christian) as to who is right and who is wrong, to which one student stated ‘they are both right and wrong’ to which I welcomed a furtherance of opinion, as this was an important part of the lesson. 
	‘…even if science had shown belief in God to be false (which is has not) this might be shown later to be an error. The pure scientific view, if it is relevant, is to be agnostic rather than atheist’ (Petty 2004)
I had also highlighted that both scientists had written books in relation to their beliefs too, with one criticising religion, the other criticising the author of the first book. At this part of the lesson, I opened the lesson up to discussion with the students, in order for self-teaching via their opinions, and as the discussed ensued, a point was raised to highlight that none of the students had much knowledge of either scientist, they made assumptions based on the photographs shown (see PowerPoint) e.g. one looked angry, and the other looked smug were some of the quotes made. It could have been possible that if I had chosen different photographs that a different opinion would be given. 
After I taught the lesson, I asked my peers to give one positive and one negative comment in order that I could develop my teaching in a more positive way. I had a lot of positive comments, however, only one student out of 6, including the classroom assessor, stated that I was disjointed in parts, however, I cannot see at what point that happened, as I was strict within the criterion of the lesson plan and correlated to the PowerPoint notes.
	‘Research shows consistently that most individuals see themselves in a good light. When asked which adjectives apply to them, they chose mostly positive one’ (Woods, 1995)
Within the above quote, I am far from positive about my own being and am very good a praising others without praising myself accordingly. As such, part of my own develop is to recognise the good that I have done and thus make amendments and develop from the comments made on the post it notes e.g. need a debrief after the video was shown etc. I also felt that I was panicking giving the lesson; however the general feedback was very good and also had good feedback from the assessor as well. One way I could reflect on aspects of the aforementioned feedback, is to think ‘if I was a student, taking part in this lesson, what would I like to see/hear or take part in?’ this would help me develop a better level of understanding, therefore the actions I will take moving forward would be as follows:
I will be looking at the background to the PowerPoint, as I was informed by one student it was nice, she would have liked it more formal or ‘police like’ to which I will need to take on board that some of the content I would teach regarding hate crime, would be free of police background in order to open it further to different community members, which may find the police and police logos etc. as a barrier to them approaching the police. I would therefore need to find a balance to make it approachable and yet formal at the same time. This can be achieved by making the lesson more student orientated rather than teacher led, again, what would I like to see as a student.
[bookmark: _GoBack]It will be achievable through researching the PowerPoint system itself to ascertain what is available to achieve this balance. This is achievable via computer systems, as well discussing with peers or my coach/work placed assessor, the content of the lesson and PowerPoint, I have no control over, and thus, far more important to continue to self-evaluate as work is not my only teaching outlet, as I also teach in church as well.  (HEA: V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice; A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practice).
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