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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

[bookmark: _Hlk132186305]I joined the University in April 2021 and I am based at Swansea Business Campus as a Lecturer for the Police Apprenticeship Programme which has excess of 1000 students enrolled. I have responsibility for the Year 1 Training School module of this programme.

This role requires that I actively work with two local Police Forces and deliver Higher Education Institute (HEI) introductions and examination inputs to student police officers. The inputs outline the programme and the module that the students are undertaking. Since my appointment, I have developed examination assessments, considering the views of the external examiner and also content for the programme. My role requires me to effectively manage a group of markers as well as moderate papers. Planning also includes management of all resit examinations including the dissemination of marks to Forces. 

As students’ progress through the programme, I also provide support to students through 1:1 and group sessions, providing guidance and support when required. I signpost students to the wider University support services, and have regularly contact with our Learning Support manager to ensure that students have all the support required. Although my main focus is within Year 1 of the programme, I have also supervised students through their Dissertation module. 

I attend regular strategic meetings with Forces and contribute to the development and running of the programme. I attend exam boards regularly.

Alongside my role within the Police Apprenticeship Programme, I deliver on Undergraduate modules within the Institute of Management and Health. I have delivered modules at level 4, 5 and 6. Modules that I have delivered, I have managed, developed content and assessments and delivered all aspects of the module including marking of assessments. This academic year I have managed and delivered Level 6 Organisational Leadership module and Level 5 Policing in the Communities modules. 

300 words








SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	

My main responsibility within my role is the management of the Year 1 Training School module (Level 4). Continuous development of the Police Apprenticeship Programme is crucial to the programme and as part of my role, I take responsibility to help develop the programme and content with the team that I work with. The Training School module is the first module that students undertake and I am the first point of contact from the University for students who have enrolled on the programme. I have planned and developed my Higher Education Institute (HEI) introduction inputs, reflecting changes over the last two years. I was appointed to my role during the Covid-19 Pandemic and was therefore unable to speak to students in person. To ensure students received all the relevant information for the programme, I redesigned the HEI presentation through Panopto and I made the input accessible online (V1, K4, K6). Speaking with colleagues on the team enabled me to incorporate all the key information that was applicable for the whole programme. I made the decision to extend this input to cover additional information so that students had access to everything they needed from the start of their programme and were aware of the expectations from the programme and the University (Eaton, 2021). I included information and signposting to where students can locate policies, procedures, student support and information around plagiarism (V3, K1). Making the input accessible online, allows students to revisit this information at a convenient time for themselves (V2). Students are required to complete the programme whilst working, so within the input I outline information in regards to their modules, with a clear structure of their progression and what assessments would be required at each stage so that student expectations are managed (K2). During the Pandemic, I began to deliver the input via Teams so that I could answer any immediate questions and elevate any worries or concerns that students may have. Supporting the students through this method as they began the programme meant a good rapport was built between students and the University (V1, K3). Returning to face to face delivery over the last year provided an opportunity for me to engage with students directly and build a further rapport with them. Actively working within Police Training sites is critical to my role as this supports students as they have as they progress through their modules. 

Prior to joining the department, reading lists had been created by colleagues within the team. To support students throughout the Police Apprenticeship programme, I ensure that reading lists are current and relevant to material delivered (K6). This improves the quality of the material delivered and encourages independent student learning and independent research which is critical to the students learning process and their successful studies (Brown et al, 2014).

My role included the responsibility for redesigning and developing of the Year 2 asynchronous content. Innovative online session have become widely used within education as they support learning well (Vlachopoulos & Makri, 2017). When developing sessions, creating content that was interactive and immersive, which would engage and allow students to learn at their own pace was pivotal to the programme (Lim, 2021). As I developed sessions, I considered how I could engage students through technology (K4) and created sessions that were interactive and included short videos, links to further reading and a both formative and summative short assessments within each session. Designing short sections within an session, provides students with an opportunity to consolidate their learning and the autonomy to revisit any material, encouraging independent learning and allowing continuous development of the students’ knowledge.  

600 words 





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here


Students undertake examination assessments within the Training School module for the Police Apprenticeship Programme. To support students through their examinations, I have used a range of teaching strategies and modes of delivery (V2, K3) to develop and implement interactive sessions, where I will discuss revision strategies, exam technique and encourage peer learning (Ashwin, 2020) (V1, K1, K4). Research suggests that familiarity in exams can reduce stress and increase academic performance (Marlin., et al. 2020). Reflecting on research and feedback, I have developed an exam example digitally and as a word document. This provides an opportunity for students to familiarise themselves with the exam format which is inclusive to learning and increases the student learning experience (V3). I will signpost students to support available such as Study Skills, Student Services and also make students aware of the Universities Extenuating Circumstances policy and direct them to where they can access policies and procedures such as the Module Directory, Student Handbook and QAA Academic Handbook chapters (V4). 

I also provide 1:1 sessions and have been able to provide additional support where necessary. One student did not achieve the required grade for their assessment and raised during a 1:1 that though they wished to complete their assessments in English, they found this difficult, due to not having a copy in Welsh. Prior to joining the University, I completed Level 1 Welsh which I embed in my teaching, however to support this student, I worked with the translation department to have the assessment translated (V4, K3). This was then provided to the student, which they found very beneficial. To continue this support, I ensured that future assessments was provided in Welsh for the student (V3, K3). To support all students across the University, I am considering taking further Welsh training (V2, V4, K3). I supported another student within the class by liaising with our Learning Support Manager when the student raised that they had a reader present for previous assessments in school. I contacted our Learning Support Manager to discuss this and support was put in place. This had a very positive impact on the student and they successfully completed their assessment. The Police Apprenticeship Programme is designed to be accessible online and we have limited face to face contact with students once they leave their training school module. To ensure that students are continuously supported and continue to feel part of the wider institute, as a team, I help run weekly online drop in sessions. Students on the programme work shift patterns so may not be able to attend the weekly drop in sessions, so to provide continuous support, we encourage questions through email and also provide 1:1 support when necessary. 

Whilst supervising students through their dissertation module, I was responsible for the development of tutorial sessions. Sessions discussed required elements of their dissertation, academic writing and referencing (V4). Sessions are recorded so students are able to revisit the sessions at a convenient time of themselves (K2). 

Since being appointed within my role, I have participated in peer observations.
Conducting peer observations provides me with an opportunity to learn new teaching strategies, which can help me develop my own practices (Noben, 2022). I have since developed my own practices reflective of feedback. For example, I have observed colleagues incorporating further group work and independent research within sessions to promote better interaction with students. I reflected on my practices and have since incorporated these strategies into my sessions (V3). This had a positive impact on the class with better engagement and interaction. I now consider additional group and research tasks when planning sessions (V3, K5).

600 words










	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here


Within the Police Apprenticeship Programme, the development of exams and feedback have been crucial to students. Examinations are designed to assess the students learning of their first module, testing their knowledge of legislation and procedures. Prior to examinations, I attend police forces and provide an input specifically on their assessments. Students are provided the opportunity to sit their assessments in the Welsh medium and I also ensure that students have access to exam papers digitally and if required, paper examinations (V2). Providing these opportunities to students, provides inclusive learning and equality opportunities which supports students individual learning requirements (Morina, 2016) (K3). 

I currently manage a team of markers who will mark the examination papers and I encourage them to include advice, guidance and appraisal for students work. Providing students with written feedback on their examination supports students as they develop their knowledge of the subject moving forward (K2). As part of this process, I will moderate the exam papers ensuring consistency and quality of marking throughout (V3, K6). I have arranged meetings with markers to collectively discuss standards of marking and I also provide markers with marking guides. This assists in the consistency of marking. The moderation process ensures there is consistency and standardisation of marking and also quality assurance in line with University and Higher Education polices (V3, V4, K6). 

I have delivered two Graduate Attribute Modules and have also taken responsibility of delivering two undergraduate modules for the 22/23 semesters. As part of developing these modules, I have carefully considered summative and formative assessments that students undertake during the module so that I am able to assess students learning (Chufama & Sithole, 2021). Assessments created for the modules have been reflective of the module outcomes and appropriate targeted assessments have been created. Within the Graduate Attribute Modules, an  E-Portfolio was required as a summative assessment. This form for assessment allows students the autonomy to be creative within their work (V1). In order to apply learning from the module, I tasked students to think of research project that they could undertake within the future that was relatable to their chosen professional field. For their following assessment, a question was posed which students answered. The use of several different assessment methods provided students with a varied approach to demonstrate their learning and knowledge from the material delivered. Research suggests that using varied assessment approaches is beneficial for learners and with this research in mind, I have continued to develop assessment strategies for the undergraduate modules incorporating group presentations, written work and encompassing creative elements and autonomy for students to research key elements of interest to them. 

I regularly mark and moderate students assessments and this provides a good opportunity for students to receive written feedback so that they are able to develop their work academically. I provide detailed feedback outlining key points for development within their academic work and also provide links to support available within the University. 

Feedback for students is pivotal for a learners development. When marking student assessments, I provide detailed feedback discussing elements of literature and research, presentation of work, ideas and concepts. I provide students with key areas of development so that they are able to reflect on feedback and apply this to future pieces of work. Within feedback I guide students to key supportive documents such as Harvard Referencing Guide, Study Skills and Student Support Services (V4). Following assessments, students are encouraged to contact me and arrange a 1:1 to discuss their feedback, especially if they require any clarification on feedback given or wish to seek any further guidance or support for their work. 

600 words







	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here


When developing content, online and in-person sessions and also support for students, considering different pedagogies to develop effective learning environments has a direct impact on student learning and their learning experience (Stentiford, 2020). Advancement in technology has had a positive impact on education and allows students to learn through many different forms of media and technological devices both physically and virtually (K4). Within my role for the Police Apprenticeship programme, I have had the opportunity to develop asynchronous content for the programme. Sessions are accessible online, providing the students with the autonomy to complete sessions around their employment and also revisit sessions as they feel necessary. Sessions are interactive, with additional reading links and summative assessments. Sessions that I have developed create links between theory and practice, encouraging students to develop knowledge within their chosen profession (Ashwin, 2020). 

Within classes that I teach, I ensure that I engage with all learners. Ensuring that all learner needs are met, ensures that the students have a positive learning journey. If I am notified of a student’s individual learning requirement I ensure that the requirements are met, such as printing hard copies of material, providing material in Welsh and seeking advice where appropriate for extra time for examinations (V1, V4). An example of this is a student who was due to sit an assessment and had requested that the assessment was provided in Welsh. The student had learning requirements and was therefore provided the assessment in English and Welsh via Moodle and was provided a hard copy of the exam. The environment that the student sat the examination was inclusive to their individual learning needs. Whilst completing the assessment, extra time had been awarded and the student also required the assessment questions to be read out. To ensure this student had an effective learning environment, I attended the examination so that I could read out any questions that the student required. I ensured that the student was provided with all their individual requirements as required Equality, Diversity and inclusion policies within the University (V2, V4). This gave the student a very positive learning experience which is crucial to their learning journey. 

Feedback from students is a crucial part to the development of all programmes across the University (V4) and for my own teaching practice. As part of my role, reviewing feedback from modules allows me to develop content for future delivery. I have attended NSS meetings with the institute that I work with to review feedback and I seek advice and guidance from external examiners. Feedback is important for development within my teaching practices. I actively encourage students to provide feedback on their learning experience and I have developed material and delivery as a reflection of this. Recently, I have received student feedback that suggested that students would have found a sample exam and questions beneficial as they prepared for exams. This influenced me to create a sample exam and also sample exam questions. I developed these on Moodle which is attached to the students modules. Cohorts who have had access to this since I have developed this, have found this sample very beneficial for their learning (K5). Attending police sites in person and speaking with both groups of students and individuals ensure that that are supported through their module. As students’ progress from their first module into their second module, I attend police sites to deliver a work based learning input with a colleague. This is an interactive session which encourages students to ask questions about the forthcoming assessments. Providing immediate answers to student queries further support individually and groups (V2, K3). 

600 words 





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here


Continuous Professional Development (CPD) is important for me to develop my own teaching and professional practices (Tyagi & Misra, 2021). I attend regular departmental meetings where we have an opportunity to discuss teaching practices, share ideas and discuss issues, providing an opportunity to formulate solutions (Srinivasacharlu, 2019) (V3, V4). We also discuss assessments ensuring consistency throughout our work and across the University (V3, V4). I attend developmental meetings with the Academic Director where I am given the opportunity to discuss my individual development and continuous professional development. I participate in opportunities to develop my knowledge and skills within my practices. I have recently attended the Nexus Academic Integrity Training where as a University we linked with external practitioners and organisations. Attending this session has developed my knowledge within academia and allowed me to consider how I can adapt my practices and develop innovative assessments further. This can also assist us to develop as a University (V3, V4, K1). Reflecting on research, I have actively sought to apply for Fellowship as part of my development. This qualification has allowed me to reflect on my practices. As part of this process I have asked for a mentor, as coaching and mentoring is vital to professional development (Hilali et al, 2020). I have actively spoken to colleagues who have already gained Fellowship to help gain a better understanding of the process (V3). Reflecting on my practices through this process has helped develop my sessions and become more flexible with my teaching (Cambridge International Education,  2014). 

Predominantly my role is a Lecturer within the Police Apprenticeship Programme, where I actively work with local Police Forces to deliver inputs and manage assessments which are conducted through online methods. To continuously develop my practices, I have taken the opportunity to deliver modules on Undergraduate courses. Working in both settings develops my subject knowledge (K1) and ensures that my teaching methods are efficient (K2). Having this opportunity has been an excellent opportunity for me to gain experience teaching within a University setting as well as lecturing in a work-based setting. 

Feedback from students and colleagues contribute to the development of my teaching practices (Arthur, 2009). I actively seek feedback from students so that I am able to reflect on my practices and the material that I have developed. I gather this feedback verbally and through online questionnaires (K5). Feedback informs me of the effectiveness of my teaching and provides me with areas in which I can improve my practices (Mandouit, 2018). I recently received verbal feedback from students on the Police Apprenticeship Programme in relation to examination formats. Reflecting on this, I developed an example exam paper so that students could access this and familiarise themselves prior to their examinations. Development of subject activities develop my teaching practices and the activities have greatly improved student learning. 

I also seek feedback as a practitioner. I actively participate in peer observations (V3) and welcome feedback from colleagues. Peer observations help me to reflect on my teaching strategies as well as develop collegiality (Bell & Mladenovic, 2008). Conducting peer observations allows me to develop my own practices and change how I design and deliver modules. As a Lecturer, I design and develop assessments. Assessments that I develop are sent to the external examiner however I also seek feedback from colleagues. Feedback received from colleagues and the external examiner, I reflect on and develop assessments accordingly. I share feedback with colleagues so as a team we can also continuously develop our programme. Sharing and discussing feedback, assessment and teaching practices also improves positive and collaborative networking within the institute (V4, K3). 

600 words 
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Bronwen Williams

	Job Title
	Academic Director

	Fellowship Status
	SFHEA

	Institute/Centre/Unit
	IMH (Institute of Management and Health)
Blue Light Academy 

	Email address
	bronwen.williams@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Bronwen is my line manager and oversees the Police Apprenticeship Programme and modules within the Blue Light Academy which I work within. 





	Second Referee:


	Name
	Jane Davies

	Job Title
	Lecturer (Police Apprenticeship Programme)
Programme Manager MA Criminal Justice and Policing

	Fellowship Status
	FHEA

	Institute/Centre/Unit
	IMH (Institute of Management and Health)

	Email address
	j.davies2@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Jane and I work together on the Police Apprenticeship Programme. 






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	R.Smith 

	Date 
	13.04.23



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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