ECCS6001	Student 1503155	Assessment 1
Critically discuss communication and language barriers. With reference to theory, policy and practice discuss their impact on inclusion.
Introduction 
[bookmark: _Hlk506744923]With one in four of the world’s population communicating in English in some form, either as a first, second, or foreign language making English the world’s preferred language. Estimates suggest that 1.5 Billion people are using it in some way (Crystal, 2000). Simmons & Charles in their ethnological statistical work shows that, 372 Million people worldwide use English as their native language making crystal’s estimate in 2000 a colossal one compared with all its dialects of the Chinese language. Which has nearly three times the number of native speakers at almost 1.3 Billion. Despite the Chinese language having the largest number of native speakers, it cannot match the diversity of the English language. Across the countries of the world in which 106 of these speak or use English in some respect. With 35 countries having it named as an official language compared to just 33 countries speaking a form of Chinese. (Simmons & Charles 2017). According to research by Dusseldorf University, in their 15-year study they express that out of the world’s largest native spoken languages, two-thirds of the world's population an estimated 4.8 Billion people share just 12 languages with English being in the top five (Ammon, cited in Noack, & Gamio, 2015). This quantitative data suggests that the English language in global environments portrays an ethnocentric approach and depicts to be the preferred language of choice in specific cultures. Becoming a rite of passage for individuals in those nations able to obtain a command of it Pugh, suggests  
The naturalness of English is infiltrated by an ethnocentric outlook towards other languages in which English is the normal on unmarked standard against which other languages are contrasted usually less favourably (Pugh, 2004, p. 49 cited in Williams and Mekada 2016).
Davies and Elder (2008, p. 698) Converse ‘This ethnocentric mentality is bolstered by the growing prominence of English’ for the use of communication in global business and intercultural dialogue. Garcia, et al argue that ‘culturally relative expectations with patterns of migration, increases cross-cultural encounters’. Leading to cross cultural communication in English language learning is inseparable from issues of cultural identity (Garcia, et al 1989, p. 161).  Although, the concept of the language attainment itself could become a barrier to persons when English is their second language. Which is an area this paper will analyse further towards the subject and present views, discussion and findings around these effects. This essay will try to define views and discourse around dialects, accents, and other forms of broken English such as slang, which can lead to barriers in being understood in conversations. The 
[bookmark: _GoBack]paper will also discuss how good communication skills can lead to inclusion for those individuals who engage in language, even if they have a physical disability, a sensory loss, learning disability or are nonverbal communicators. Expressing views around the teaching programmes, learnt techniques, and recipient skills which allow these persons to convey expression and to be understood, giving them a sense of inclusion in society.
Sociolinguist drivers towards inadequate communication, received pronunciation and class division through language variation. 
One area of research that exposes communication deficiencies to the receiver, is when the individual communicating has a dialect or a regional accent or chooses the use of slang to correspond. In their work Hughes, Trudgill, and Landon Watt (2012, p. 3) give description 
A dialect in the strict sense of the word is a language variety distinguished from other varieties by difference of grammar and vocabulary’. They continue accent on the other hand refers just variations in pronunciation. 
Received Pronunciation (RP) projects an outdated term where the modern linguist prefers Standard Southern British English. It remains the accent of the privately educated or receivers of elocution teachings. RP excludes accent and dialect, making the RP speaker appear region less in the UK. What it can associate to those speakers of RP by the receivers, is prestige to the highest level of the UK social class system. It commandeers that someone who communicates in RP has Title and affluence according to (Trudgill, 2002 Cited in Hughes, Trudgill, and Landon Watt, 2012, p. 3). Kerswill, supports Trudgill’s theory model of social and language variation. Figure 1: expressing that ‘Growing class segregation in Britain led to a divergence in speech at the level of dialect and accent’ (Kerswill, 2009, p .4). In the model he describes that those individuals with lower social class standing show greater variations of English language. Compared with those persons from middle and higher social class backgrounds. Looking further he explains that persons form the middle classes sound more alike across the regions of the UK, and that those individuals the top of the social class ladder show no regional accents at all. With many of them conversing in RP. (kerswill, 2009,) Trudgill, model emphases that language barriers can come from social class systems, creating exclusion for the recipients. When they are communicating with each other across the social divide. Leading to conclusions that how one speaks can be problematic in understanding each other if accents are strongly localised within the UK and communicating in English. Chong, gives her view ‘Anglophones, on the other hand, often talk too fast for others to follow’, she expresses further that they converse with the use of joke’s and slang terminology with specific cultural references (Chong, 2016, Cited in Morrison, 2016). One social change that can be shown to influence and increase inclusion around the locality of spoken accents can be seen in media environments. Where it is now no longer a social norm to present or announce programmes with RP. Clark, in her work gives explanation to these changing aspects in media and the new accepted social norms when emphasizing accents across media platforms like television and radio. Stating that ‘the entertainment industry has altered significantly’. That old gatekeepers like the BBC have altered its views with RP, accentuating its liberal policy towards presenting regional accents across its network (Clark, 2013, p. 46). Cooper, (2014) argues that RP has value in the modern environments ‘it made me regret why poor old RP – and those who worked hard to achieve it – gets such a kicking these days’. She explains the neutrality of communicating with RP and that it removes pre-judgements and prejudice around locality. Linguist Dr Alex Baretta in his ‘accentism’ study debates further points in changing accent for situations ‘it can threaten the way we feel about our personal identity, often causing anger and frustration’. He articulates further towards individual’s social approaches and mindsets stating that consciously modifying accent in social environments is something that many people do. This modification of accent makes the individual feel like they are not being themselves and selling themselves short according to (Baretta, 2014).  
Communication, obstructions and age concepts towards acquisition of first and Second language learning.  
Linguistic, psychological, and cognitive studies towards second language acquisition and development show that obtaining the ability to acquire a second language is both challenging and may be more difficult with increases in age. One hypothesis that is proposed by (Lenneberg, 1967, cited in Snow, and Hoefnagel-Höhle, 1978) is with his ‘critical period hypothesis’, it portrays that a learners first language must be acquired in the critical period. Described as a learning window that ends when the learner reaches puberty, it predicts that second language acquirement will be successful and fast if processed in the critical period. Snow and Hoefnagel-Höhle (1978) argue against Lenneberg’s critical period in their 1978 Dutch study, with pre-pubescent children and young adults. The study was conducted over one year with the students learning the Dutch language. It concluded that their data showed no support for the critical period hypothesis proposed by Lenneberg. Krashen, (1973) explores further in his abstract, it provides evidence towards lateralization, stating that this applies much earlier than puberty, and is not an obstruction to second language learning in adulthood. He highlights the case of Genie, a rescued teenage girl who was abused by her parents, and kept in enforced isolation for thirteen years with little or no communication. She learnt some first language acquisition after the critical period had passed. Her progress although slow ‘implies that adult achievement in learning second languages should not be pre-judged’ (Krashen,1973). Curtiss, who studied and observed Genie in her development after her rescue gives further insight. She implies that Genie’s thinking and language is leading in the right hemisphere of her brain and resembles other cases of individuals obtaining language that is outside of the critical period. This right-side supremacy of brain function supports Lenneberg’s hypothesis and her language acquisition (Curtiss, 1977, p. 234 cited in Hurford, 1990). Johnsons and Newport’s later study support Lenneberg’s idea of second language acquisition in the critical period. Emphasising, that young children should be better second language learners than adults. Their study used Chinese and Korean students studying English in America, concluding in aspects with ‘the results support the conclusion that a critical period for language acquisition extends its effects to second language acquisition’ (Johnson, and Newport, 1989). Hurford argues on the evidence for the critical period hypotheses, giving a view that ‘the most compelling evidence comes from cases of deprivation up to and beyond the end of the period’. He continues that the evidence is gathered from conditions where society tries to avoid such as the case of Genie (Hurford 1990, p. 164). One relevant barrier in acquisition of a second language can be analysed in the Teenage years. Yule in his work explains ‘affective factors’ that express the best achievable age for learning is between Ten to sixteen years of age.  This age period allows a more effective analysis of the language being learned and a maturity of cognitive skills. As teenagers are generally more self-conscious in vocalising in classroom environments. This embarrassment could guide them to lack of empathy for the culture and language they are studying. Further hindering their learning patterns and developing emotional reactions if they are not stimulated by a creative style approach, engaging the learning objectives. Steering to negativity for the subject material creating a barrier to acquisition. This may lead to the individual feelings of exclusion by fellow peers and others involved such as their tutor. Yule debates that Younger children are less constrained by these factors overcoming their inhibitions to express words and phrases (Yule, 2010, p. 188). When reaching adulthood, the attainment of a second language becomes bombarded with difficulties and barriers. One of these being the transition from the acquisition of language, to one where in-depth learning is required. (Blay-Vroman cited in Gordon 2007, p. 48) gives a view on his ‘fundamental difference hypothesis’. In which he expands on (Chomsky, 1965) naturalist ideas, around his own hypothesis of Universal Grammar, (UG) and his language Acquisition Device, (LAD). Chomsky presents the idea that the child’s brain is hard-wired to innately acquire language quickly, and speak in a grammatic way. This hard-wired blueprint which he titles the UG and is universal across all languages, which contain properties of noun phrasing and verb phrasing. Chomsky hypothesis extracts further that children have an area in the brain, the LAD. That can be activated when they are exposed to language, enabling them to produce sentences using universal grammar rules. (Gordon, 2007, pp. 46-47).  Blay-Vorman state’s that adults lose their LAD and rely solely on reasoning to undertake language grammar. This model reasons that children learn a second language in a natural way where as adults, learning is a skill based exercise and is therefore unrelated, to a child’s approach. He calls this the ‘fundamental difference’ hypothesis (Gordon 2007 p. 49). Chomsky’s biologically nativist methodology is only one hypothesis, several other theorists take different approaches towards language acquisition. Examples being Skinner, who takes a behaviourist option, believing crucial nurture reinforcement leads towards language skill. Akin to Skinner is Vygostky. His theory is also based around nurture ideas but replaces reinforcement with one of cognition through social interactions. Piaget, in his work proposes that it is cognitive development that leads to successful language attainment through a series of developmental stages (Nath 2010, pp. 7-11).       
Assistive technology techniques and practice methods towards individuals with a disability limiting effective communication. 
With the introduction of the UK government’s Equality act (2010) which combined older legislation into one simplified act. Under its education section it lays out new rules against all forms of discrimination, and gives provision to local authorities regarding what they must offer towards children and students who have a disability or sensory loss. Its new special educational needs and disabilities (SEND) programme of support, includes educational health and care plans (EHC) for children and young people up to the age of 25 who have a complex need. Offering a range of support from two years of age insuring that the education of the individual meets all their required needs (GOV UK 2018). With the rise of the digital revolution firmly established across the social global network and a natural progression in technology development that advances towards helping individuals with a disability. Scholz, (2015) in her European Parliament briefing paper extracts. Disability in patients has moved away from medical models of reacting to their constraints and more towards a model of surmounting the individual’s deficiencies. Scholz’s paper gives insight to new techniques that are being developed or used like stem cell transplants, in a small study it gave evidence to improvements of the almost blind. Other new advances for blindness are electronic eye implants to restore sight in the totally blind allowing them to read and see objects. There is further development in the use of a wearable communication glove designed for those persons who are deaf blind, it converts the hand touch language Lorm established by Mikulov Heinrich Landesman, known by the pseudonym Hieronymus Lorm, into text and e mail. It can also transmit the data back to the recipient allowing communication with persons who are not coherent in hand language as expressed in Figure 2: (Scholz, 2015). This device increases a person’s inclusion allowing interactions with social media for example, and reduces the isolation for individuals with two sensory losses. In countries like Germany, Belgium and others where the Lorm hand language is used. A Department for work and pensions (DWP) market review on provision for British sign Language and the deaf including persons with hearing loss paper disputes. It welcomes new technology applying relevance to children and young people within the deaf community. It states however that technology cannot replace interpretation skills and one-to-one support when in complicated settings like: medical appointments and business negotiations. (DWP 2017). Another technology advancement that has interactive element, is with The Picture Exchange communication System (PECS) developed by Bondy, and Frost, in 1994. Originally designed for children who have a social-communication deficiency, like Autism. Which may contain elements of non-verbal communication for the sufferer, they may articulate and express communication in non-verbal code. Kinesics for example which relates to body language, posture and movement, together with eye contact, and facial expressions. (Ekman, and Friesen, 1969 cited in Ekman, 2004, pp. 39-45) highlight 5 imbedded behaviours in kinesics being ‘emblems and signs, illustrators, affective displays, regulators, and adaptors’. Olfactics, describes reactions to odours and the use of smell. Proxemics deals with space and territory and the individual’s use of norms in personal space. Haptics which relates to touch, and finally dress, physical appearance, and paralanguage in which vocal tone and qualities are expressed. These honest based cyphers relate to the expressionism from the individual although there is some universality amongst them, culture and social background has a leading impact to their meaning according to (Lustig, and koester, 2013, Cited in Liu, et al 2014, p. 190). PECS is a simple, effective, portable, device allowing children and adults to create sentences, produce requests, and respond to questions via the use of pictures on a simple board. PECS is used globally with reported positive outcomes in developing language skills According to (Bondy, and Frost, 2001,1998,1994, cited in Charlop-Christy et al 2002, p. 213-214). Although Charlop-Christy Argues that there is no ‘experimental research’ and ‘no controlled studies demonstrating the efﬁcacy of the PECS procedure have been published’. (Charlop-Christy et al 2002, p. 213-214) PECS success as a learning tool has led to electronic versions running on formats like Apple I concepts and Android systems in the form, of free and paid applications adding new tools and a greater depth of symbols and pictures and increasing inclusion through fun elements of interaction learning.
Conclusion  
With so many social scientists and theorists providing argument for the accusation of language and communication with evidence for and against in their hypotheses. Highlighting the nature or nurture methodologies towards native language attainment the old debate continues. Behaviourist theory introduced by Watson, (1913) who was further influenced by Pavlov’s, (1927) classical conditioning experiments in where Watson’s, thinking around personal experience and influences in the environment being the route driver in his theory. Developments in behaviourism later explored by Skinner’s hypotheses in his ‘Operant conditioning’ taking the behaviourist attitudes towards a nurture outlook. (Linden, 2007, pp 1-5) behaviourist theory is in a direct contrast to Chomsky, (1986) and his innate approaches to language acquisition believing that a child’s grammar knowledge is genetically determined by a natural approach (Saxton, 2017, 8). In this essay it appears that a combination of theoretical approaches might be the answer to language acquisition as the behaviourist or naturalist cannot give a definitive evidenced answer towards first language acquirement. The exhaustive list of language barriers that affect those persons with a disability, be it mild or major could not possibly be explored fully by this essay. Instead by concentrating its research on effective techniques, and technology advances to combat barriers that lead individuals to exclusion. One technique that could help suffers of stuttering, and Spasmodic dysphonia, which is a condition where individuals have difficulty to start speaking and words are cut off. With the sufferer sounding choppy in their speech with troughs and peaks appearing in the vocal loudness, making communication difficult. A specialist treatment has been found for those individuals whose voice therapy and self-management have shown not to be an effective treatment option. There may be an opportunity of botulinum toxin (BTX) injections also known as Botox injections, they have proven very effective allowing individuals instantaneously near-normal speech and present normal sound in their voice once administrated according to (Mitchell, et al 2004, pp. 66-67). This essay Concludes where it started with English language variations and the use of slang terminology across the world and how easy confusion can become apparent Bauer, highlights some simple misperception in items of clothing.  
An undershirt in the US is a vest in England and a singlet in Australia and New Zealand (while a vest in the US is a waistcoat in England); men’s (under)pants may be simply called pants in England (as well as in New Zealand and Australia) but referred as shorts in the US while women’s panties in the US are called knickers in England and pants in Australia and New Zealand (Bauer, 2002, p. 43 cited in Fasold, and Conner-linton 2014, p. 330).   
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